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CHAPTER FIVE Y-

Data Analysis: Implementation of CLT activities and the impac erent

teaching experience on the major difficulties. q

5.1 Introduction z '

The data presented in this chapter was gathered throug uest nwservation

'Y
ded tojex eﬁh&@es of

ov% pleménted them
se@‘on S mea@;xamine the

impact of the difference in years of t Ingexperience he @T difficulties that

Libyan teachers encounter when &ﬁ reaﬁc‘m eb:e\hsion. The data was
o
%wellﬂa

and semi-structured interview. The first section was

communicative language teaching (CLT) activiti

while teaching reading comprehension. Thésseco

=]
Q

presented through ANOVA an s further ex tion of the observations

and interviews. \ .\A

All types of activities nted b ;e%rs‘ inq)ss were discussed in this work.

5
Mng tOéﬁch teaching method, thus helping the

These activities w Iassifie(i

one ié'(e classroom. The teachers who were

!
olfs ic}‘c?iss applied several methods, namely GTM

researcher identify every activi

#
observed di %a; reading |

S
(gramm ranslatioff ﬂ&/l (audio lingual method), teacher-centered

d),
*

appmAand student-centere@gﬁroaeh. The following section presents and explains

t s of activities and how teachers implemented them to teach reading
G rehension.
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5.2 The types of CLT activities and their use by teachers to teach reading comprehension.
The third research question was aimed to identify the types of CLT activities that Libyanw
implement to teach reading and how they are implemented to teach reading ﬁ% As
mentioned in chapter three, three data gathering procedures were used to ans is research

question. The main instruments were classroom observation, interview and guestionnaire, all

of which yielded rich and diverse data. This process helped eliminate bi smce the accuracy

and significance of the findings and enabled the researcher to arri ang onclusions and

detect underlying reasons to further describe and explain the fi S. TSWServaﬂon
A X

enabled the researcher to note the actual situation of kno ge and appli a'o[\‘%”CLT

activities in teaching reading comprehension by Libya s.. €

\ N
(\/; L &
The researcher employed the field notes andw the data ine@m the classroom
e

observations to identify the activities and %they we\nﬂq p@& As Brodsky (2008)
N,

suggested, field notes are useful in any%ve stﬁdy, far they Qa?c& the researcher to record

in-depth descriptive details of PEOPLi ;m.
as reflections on data, and the%

the researcher to include a her poirlt E{se medééliwvant during observation. The themes
discovered through ob\@ve \hﬁid an{r-%éssified into three categories: classroom
teaching methodo@T a ivi‘tie and If?implementation in teaching reading, and
teachers' knowl% ese Wi Fzsent |\the next section

A\

N
S
5.2.1Cl m teaching methodology

Du@ y reading lesson, teachers implemented many activities for explanation. These
ctiviti

are classified according to each teaching method. Teachers who were observed

>

jt Selves), s, things, and events, as well
(Br,

proce d;ky,xb'd, 342). The field notes allowed

a
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discussing reading lessons utilized various methods in class. The teaching methods
observed were GTM (grammar translation method), ALM (audio lingual mv;n,
teacher-centered approach, and student-centered approach, as shown in@h 5.1.

These methods were used not only to present reading comprehension t also for

other skills. The following sections discuss these methods. Q
Classroom Teaching Methodology : '
: ‘\d‘ T

DS
P 4 A"

(GTM) (ALM) Teacher- (CLT)
Grammar Audio Lingual Centered Students- Centered
Translation Method Approach Approach

Method

Y O
Figure 5.1: CI@m teac \ﬂ%ho o@y

‘% 6 S
q Q—
M So
5.2.1.1 Grammar Translati hcl NS
Based on observation, %znd thatiall t

?Er@used on translating from English
4

to Arabic, vocabul &Qmorii ten;~and accﬁugane grammar, as shown in Figure 5.2.
The teachers p\genm a ' 'titud ards using and discussing in Arabic.
¢
English was w by teach i re@‘?g lessons, and some students could answer
\

and spe %Tishﬂ | ers csm not.
N
N

N
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Grammar Translation

Method (GTM) \Yv
*_ A

Accurate Grammar Memorization Translation and using
Arabic in the discussion

w
Figure 5.2: The activities of grammar Translation Methoqmmg reading

The extract below demonstrates how teachers handled t tiviti sWscussions
™

ented ctiyi s)is@/ided

n % r t(@?act 1) to

ntstn theselassro Y.
Win

o The classroom context % \‘ é
N
The lesson has two pictures, on%lt a t&Nn a e czlf?s about the countryside.

The teacher started the Ie@ ber yo rea(‘jé%ge using completely Arabic
language. % ; [ 0’

in reading lessons. An example of how teachers i

below, beginning with the lesson content follo

show the communication between teacher
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Extractno.1 ( T1, 2ed year,19-4-2014, 11:0010 11:30)
T: Good morning every body
SS: Good morning Teacher
T:How are you? q
S: We are fine, thank you. \
T: ok, open your ook page 26. %
T: Now look at the pictures, all of you in your book have two pictures. What can you see in the pictures?
4 a5 s iyl ) IT: A
(Trans. the teacher ask the students to look at the pictures and
(lescribe what they can see?) Y'

WIS eﬁ“'Ti

(Trans: Use simple sentences.)

ST )

(Trans; What can you see in the pictures? What can you understand from the pictures?) q

The stucents look at their books again. '

1l 55 of i e Hidaa g of T

You must develop your speaking, what you can see in the pictures?). Trans: ( .\d
@

s s |8 sl Jes o3 BT Y-v
(Trans: Just use small sentences, try, try.) , C}
(Trans: What you can see in the pictures?) —\

T The teacher select one of the student to answer. P 4 Y"

S:the ... the .... Pictures town and....and...and T Y,
T: countryside ....good. \ Y-
§: (the student said) town and countryside. N ? {\
sl 5065 (q

Trans. Town and countryside.)(
T: yes..yes, who can answer me now. Do you think it is better to live in the town Tyside? Why?

SS: can we answer in Arabic, please teacher. ‘\
Ay o ) R ) By i of gl 30 \&
T:No tryto answer in English 0 ")
T:Ok, who can answer me? <$
Jall g5 () i T, A
Not the whole students can answer the teacher for thls hen he spoke in A the stu partlupate
! 0

\" &
During the obse ns, teacher focus n grammar mistakes. When a student
read their ans qu stion a utlth and made grammar mistakes, the teacher
offered a corr ct theirjow &étakes If the student was unable to do so, the

teac h; another den‘t to Wrect the grammar and re-read the answer. This
pr idence that teacher\fca)cus on grammatical structure when discussing reading
AII the observed teachers discussed and corrected grammar mistakes during

ding lessons. They focused on using accurate grammar rather than communication.
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In this case, the researcher remarked that students had good grammar but were not able
to communicate properly. The teachers did not focus on developing the target Iaw,
but rather neglected the main purpose of teaching language, which is comr@ion.

=N

In section B of questionnaire (number 5, item e), teachers agreed that er students like

to learn grammar through reading comprehension lessons. This Mclearly explains
i adi

that teachers focus on grammar activities in the classroom 'r'g lessons. Next,

in terms of analyzing the questionnaire data, teachers ied the e GTM on
"y

C (number i]e@ The

itt\hﬁi tatiop 6f CLT in
their way of teaching reading comprehe% onte&; researcher
observed the effect of GTM on teachess’ wa of teach h@sed on accurate

teaching reading through CLT, as presented in sec

majority of teachers agreed that the effect of

grammar as one of the main activi in every\d-i(g Spﬁ.\in the interview, the
N
participants were asked and en to fbvid heir reqéaerception of the effect of

&
GTM. The interview data SQ\NEor he ' vation da a,% described by T4 and T9.

“I could not e my Stzl mplet
stop them@e g 7 (E:\?/é
(q d ." S
5
dﬁM sapi

.;&t their grammatical @akes. 7 (T9)
NG N

ing the observed lessons, memorising the new vocabularies is an issue that has a
lace in every classroom. All of the teachers started their lessons by asking the students
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to memorize the vocabularies which were in the last lesson. The students must write the
spelling of the words on the blackboard and said its meaning in Arabic. The su I
memorization of spelling is considered by the teachers as an indicati@ords
acquisition and is a common way of evaluating students’ language leﬂ& Some of
the teachers acted more than just doing memorisation by asking their ents to write
the Arabic transcription to new vocabulary in their note_bookwto facilitate the
memorisation process. During the observation, teachers for XZd nts to memorise
not to think critically. This clearly reflects teachers’ conéerns on hwgaditional
methods of teaching which concentrate on form than [co n'ca@ The
interview data support the observation data in t ori%' of thvxmportant
issues in every lesson as described by T1 ane,T8. o\ %T
&
QWS

“There is no place where my. students cou tic }{e\/ocabulary that they

N
take, so I focus on memor'és a vnvay to mem% he word when he need.”
T N R
" X~ S
e G VLN

'3 '
>

abularies from every lesson, in every

lesson | rwt\ esu 'ey mtt;%ﬁse the vocabularies, their spelling and

Ara@ ” 8:? b 4 C—)

L) :

Accm to the observed Ies@teachers appeared to translate sentence by sentence

@d by word. Teachers implemented translation as a means of understanding the
eading lessons. In all observed lessons, teachers applied translation in order to discuss

nd explain the lessons. Teachers tried to encourage their students to guess and predict

3

o
[0)e}
Q

Q
Q
?\3
A
~

Q

o
J
-~

3

§
Nz
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meanings, by using body movements, gestures, or any simple visual aids to help
students think about the meaning. Some teachers gave Arabic meanings and encw
students to think about the meanings or helped them to grasp meanings, bec very
class only a few students were able to understand the teachers’ explar& English
while the others were weak. The translation process was applied not OW new words
but also served as a means to discuss English reading of texts. The archer observed
that some teachers discussed the lesson in Arabic, and a mar,tmatlcal points,
questions, and ideas of the lesson in Arabic. Teachers a e students
to practice the target language and participate in Engli the classro ﬂhe@cused
on helping students to understand the text mea

(\/; °\ év
The use of translation among teachem 0 gather om@ uestionnaire. In

section B of the questionnaire (n 5, item gte c}ajy disagreed that their

students hate translating to Ar res t indieates t smg translation in class

&

was approved by the class Mnt] n the rved lessons, the researcher
iviti

noticed that teachers u |on a
'3 ¢ &
Teachers understoodithat their Is \m léfuevel was low, so teachers translated
the materials int0 Arabic. cor@fs that Libyan teachers use the Arabic
¢
Ianguaged ents/ low Iéh&\j/
E\
Morg&%& questionnaire d%d results reveal that using Arabic is one of the

‘% es faced by Libyan teachers in implementing CLT in their classes. In Section
C (hum

dlle udents low standard of English.

ber 1, item d), the participants agreed that they use Arabic in class. This means

Qey acknowledge that using Arabic in class is one of the challenges they encounter
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when implementing CLT to teach reading comprehension. Based on the observed
lessons, it was found that all teachers use Arabic to translate and discuss the :

The interview findings support the questionnaire and observation data, @lg to

answers by T5, T6, and T7. A

“I try to discuss the difficult vocabulary by English in q iro work, but I find

that they could not do that, | encourage them one o tines then immediately

I give them the translation by Arabic.” (T5) .\d
®

g
IO
“As you see them, their level is very lo set ot th@@/ Arabic
N -
“All teachers use Arabic lan%beca%?ve ;@V a few students were
S
able to understand the te% ] 0)

xplanationgndn l@‘ (T7)
Ay g"
S

helged Istudents write difficult vocabulary in

language” (T6)

—X

Some teachers in the Z lesson
’ s 4%
Arabic words. In sectign C (nurr N m e),éﬁa.e ers agreed that their students prefer
to change difficult voeabula 'rabic ds and this is one of their difficulties in
¢

O

implementi %Tea ers’ i te&iew ponses to this item are illustrated by T2.
N

“We dojt o ith the.di }lt words, we try to help our students to memorise and

lear, ronunciation of the difficult vocabulary.” (T2)
ay
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5.2.1.2 Audio Lingual Method
Based on the observation, it is evident that all teachers focused on correct pronuw
and repetition, which are the main ALM activities (Figure 5.3). In all Iesso@%ﬁved,

the participating teachers implemented these activities during discus f reading

lessons. ?

Audio Lingual Method T

~e—— 3
N
X

Correct Pronunciation Repetition

re
Figure 5.3: The activities of Audio Iin%ow readifg
N -

Repetition was among the main activi@ry readin son@thers applied the
eﬂt&s ﬂ‘\tﬁ‘d improve students’

repetition of new vocabulary, a%y b
N
understanding and enhance 'atioﬂ' learping. <,flﬁ:)teachers repeated new

vocabulary several times a Mllo udents t @d the words more than once.
ti

Some teachers repeate% on mi' i s‘. afn&%ed students to repeat after them.
They encouraged s % to ri \WQ d pro iation. The interview data supports
what was obseryed intelass ng t@ée of repetition, as described by T1 and
) RS Ts
4& 4 v-)r +
A you know friend, t@z;room is the only place where the students could

\ten these vocabularies, so | must repeat for him. Outside the classroom they

QE would hear only Arabic not these English vocabularies.” (T1)

T9.
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“Repetition is a good way to memorise the vocabulary then could use at any time

they need.” (T9) Y

The observation findings demonstrate that all teachers focused on pro on as one
of the reading lesson activities. In addition, the researcher noted that't€achers applied
repetition because students in the class had problems wit Miation, but the
teachers wanted students to become familiar with the pron kf ew vocabulary.
In section C (number 2, item d), the participants agreed t udents h unciation

| . _ M o
problems. This result supports the observation a nfirms th nflc with

pronunciation is one of the problems hinderi rs_from-j mer{i}g CLT to

N
teach reading comprehension. V o\ %
Classroom observation also reveal%at teac \\«%e en. finish the syllabus
S
$h levep ac

)
<
>
)

within the given time irrespecti nt. Teachers began and

>

&
ended the lesson with focus_on nu, fation fand g@c understanding of the text.

They rushed the readin to cover all Jessons.ifthe textbook within the allocated
4 ¢ &
time. This observj(%vio@pp rted ﬁwlarified in the interview by T3 and
T8. &
¢ Y
\
“Rea igis a yery si ‘ple s@ If my students read and translate I must begin

manother lesson. As @know the text books are very long and | must finish

EMOI@ the end of the year.” (T3)
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“I discuss the lesson focus on pronunciation, memorisation and translation. In

the same time encourage them to participate, after that I must begin with T!r

lesson.” (T8) %\
5.2.1.3 Teacher- centered approach ?

Teachers observed in class appeared to have the main part in tge teaéhing and learning
process. The teachers carried out the entire reading lesson S a d gave students
individual assignments as the main activity of the teach ntere w Teachers
asked students to read sentence by sentence, as show igure 5.4. , _\C}
4 b4

Yv

Teacher —Centered Approach é

Giving individual Carrying out the whole Asking students to read
assignments instruction sentence by sentence

Figure 5.4: The ac%& teache,- ce re'd Abrroach Method in Teaching Reading

-‘

In each observ Ie n, t
discussed ab %ecti 5.2. ﬁ% dditionally discovered that teacher-centered

N
mstruct% the most mon'g&ctice among all teachers, who carried this out
t

thr the whole class |@€tlon Teachers seemed to be the dominators and
c rs throughout the entire reading activities. They also seemed to provide
ediate answers whenever students asked questions. All teachers observed partook

the whole instruction. They seemed comfortable being the sole providers of
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knowledge while students only acted as receivers of what teachers discussed. The

interview data is in agreement with the observation data, in that the teacher- c?!d

approach is predominant in classes, as described by T8, T9, and T10. %\

“As you know, the good teacher who could make a control o her class, ‘no
noise no speaks’ then all the society from the head master, colleges and parents
would respect her as a capable teacher.” (T8) z

“Yes, I am the dominator in the classroom, | t agree arlng the

discussion with my students, then we Wo@ ass ehriay if in

conversation room.” (T9)

“English language varies frow subjects, %s have not any
background, the teacher is e |ng in %ro "%eny English language
teacher must be restrictl anag% the whele cl oom.” (T10)

The students were pass%o (NH&; information without suggesting

any arguments uwe tea m to speak. In the interview, this
behavior was expres by : {V

%' N
“Lthi, y stulents ‘3 not pysszve they sat quite to receive the information.”

By &

N

05 “English is strange language. My students must listen to the pronunciation and

discussion. They could not share me.” (T3)
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Data from the questionnaire were in conflict with what was observed in the classroom.
The conflict occured because teachers know that students have low level of profi
so they limit student’s role. The questionnaire revealed that section B (nuﬁ% item
b) contrasts the notion that teachers deeply engage with students durlnd‘&ns, which
would mean that teachers enjoy when their students share in the IWlscussmns
Opinions expressed in the interview are in line with T6.

“I think the teacher is the only one who must have Xt:ac zng process, no

need to share with my students.” (T6)

Y-v

teacher R?)ach and

(ﬁntro d onl)&ae teachers.
Teachers observed were seen to use t&@ and simp sua@s to help students

understand the target language. The @Sers depe\d-thh tgz}books to teach reading

Therefore, it can be said that classes exp

erie
students are passive because the teaching process’is

comprehension. They discusse ons d stu to answer questions but

did not approve of any otl'qi:xmlal itate l@lessons Some teachers used
pictures or simple visu% ey had #dlbe@ class. In the interview, teachers
xtbc%@J heir responses support what was

expressed that they“focused 0‘1
#
Sure I depend e&/ ok, because it is the main recourse that the

observed, as describethby T

“Ohh

obligate to follow only this text book. You know... my friend... I remember last

Q time | print sheet about short stories that could help students in reading
comprehension, all the people around me refuse this, the parents, the classmates
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and the headmaster. They said that the text book is enough for this level and no

need to add extra one.” (T3) YV

“We have only the text book “course book, work book” as the nm,frce from

our ministry, but teachers try to utilise any visual aids thatielp to provide
information.” (T5) : V

Additional evidence supporting this point from the questionnaire ItSFis Item E,
'Y

(section E, number 1). The questionnaire reve@ the partici nt} @ that

teachers depend only on textbooks; hence, foeusi n one’s of k@medge to

teach reading is one of the hardships teachﬁﬁ:e ey t&ading using

the CLT method. The second evidenN ction E, beréﬁ'em g), where the

participants agree that schools do @jave eﬁe?o
-

géo help teachers. This
N

means that Libyan teachers ac et hool resources to assist

3
o
B
2

them to better implement hTI od™in re‘g@ comprehension. The third
mg

evidence is in Section

that the ministry

prN{
that the lack of Q& fro 'lstry {ﬁﬁe of the obstacles in the implementation

¢

of the CL@ in teachi reﬁdi@}%ince Libyan teachers do not have enough
N

resourc% cilitigs,.th Paly on@m textbooks.

L

>

AN S

INthe @bserved class, teachers asked students to read loudly sentence by sentence. The
eaehers stopped the student after having read one sentence to discuss the general

eaning of the sentence, and they further read and discussed each subsequent sentence.
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Some teachers first discussed in English and asked students to repeat in English,
although only a few or sometimes none could answer, but the teachers tried to en

them to practice the language nonetheless. Other teachers discussed only |@ and
asked students to repeat in Arabic. All teachers asked their students M&Ioudly

ensure classmates heard their pronunciation. This point is also supported by the

\

“After I believe that the students have known the meaning offthe lary, 1 ask

them to read loudly and I translate and dzscus%nce byisen ce’ _&j‘

<

“I would like my students to know the% fed oﬁﬁle cabu Y;:a complete

sentence.” (T8) % O<<

e

Teachers were observed to glve%ual aglgn?n to% ents. In every lesson, the
r

teachers discussed the text d t slir th ey requested students to do

assignments pertainin t|nd| dual .N/Iosbfthe time, they asked students to
4 Q/
do assignments as WWork| i

al w actlvmes appeared to be common
teaching and Ie ingaetiviti

interview, as described by T3 and T8.

' outa)%éachers These activities were conducted
to examlne ’ reading ¢ pf'eh@?gn and their difficulties in doing the reading

tasks.l rweW e }ctlwt Were clarified by T2, T3, and T5.

\1
\(?

E\Evaluate the students’ comprehension.” (T2)
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“Examine their understanding towards text... from this activity I would know

whether they understood the text... from their answers.” (T3) v
idual

“Determine their understanding through the answers from their*

written tasks.” (T5) q

5.2.1.4 Communicative language teaching (CLT) z '

Based on the observation, all teachers relied on textbook bas WT method
@

(see section, 1.3) in class. The teachers tried to imple adingjactivi es'(F_'@E 5.5)

to make students better understand the texts. 0 4 Y.




233

As explained in Chapter One, the material used by teachers to teach reading
comprehension is the textbook, even with the CLT method. This finding is in agn?l!m
with the questionnaire data analyzed. Teachers agreed that one of the ch:@wuh
implementing CLT is that they highly depend on the textbook. At‘ﬂ%gme time,
teachers consented they have few opportunities to use authentic erials, such as
newspapers, magazine, movies, etc. Interviewed teachers explained this point and that
teachers at the preparatory level have no authority to add e §.

rlaljto help students

learn as explained by T7, T8, and T9).

'-\

"The only source that we must discuss onvitsi text b6o ch a@%ﬁpposed
from our ministry. Any teachers can d ny mTter that Ip students
to learn English except these te 7) k
.\
T &
"Teachers use only the te nd tﬁve nat any o tunlty to apply any extra

material” (T§) ' A

<—>.-"°"

"The text bookSare very ‘o dmg e length of the year, so teachers

tried to fini he end f\tﬁéyear (T9)
S &
(J

S
Upon tr% newvaca ry am&}admg the text, teachers asked students to convey
Y—v

the ﬂg@ idea of the lesson m}‘ach observed class, only four or five students were

N

}hged to become more participative. According to what was observed, translation

: E
0 ry important to every student. It encourages them to participate and provides
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valuable ideas of the lessons they read. This notion was supported by teachers’
interview responses, as described by T4 and T8. Y
"Some students can express their ideas about the lesson, sure this @ter I
translate the vocabulary into Arabic. In the same time other cannot”

(T4) q

"I gave my students the opportunity to express the main idea e lesson, after
zum]

reading and translating every word. Although they h iation and

grammar mistakes, but some students can do it" ( \d
L ]
N4
| S
Although teachers acknowledged that they enc tu% ess.their ideas in

reading classes, not all students were able t it due towoc lary Ii@;ns and low

English levels, according to T7 and T\% -\6‘
G NTL

"l sometimes ask them to %N Q}&)Od from the text, but not
all the students are ishb ex1 in, ause @heir vocabulary limitation™

() N
4 ¢ &
;(\ ] SN %(J
"l have trw cou 'tudee'téftb express ideas on the text, but only 4-5
¢
of the (ﬁame tive. he; ree;ﬁ them are more used to being inactive"
Qr N
T ’ S
A\ :
tionnaire data results revealed that the participating teachers shared a mutual

@ ion that students have problems explaining the main idea of the text. In the observed
S

sons, teachers sometimes used visual aids (found in the book or prepared by the

>
<)
=
5]

<
=
&
c
S
o
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teachers), such as maps or pictures, to construct the main lesson idea. Observed teachers
also encouraged their students to help other students to grasp the meanlng

translation. Some teachers used pictures only to help students pick up the @ The
observation findings are consistent with the interview findings. It was d that all

teachers used visual aids as stimulation to teach reading, as descrlbe y T6, T7, and

"The pictures are motivating students to learn En text" (TM

"l should motivate low achievement students by visual aid Iga @dmg

T9.

in English™ (T7)

NS

"l sometimes prepare some visu 1ds that help acilitate the text such as,

kind of food, drinks, plcture oL,an h| Wy y@%s to understand the
S

lesson” (T9) Qi:)

io
l S
According to the obser% s, teachers cdsec@n total comprehension of the text.

4 2
Teachers asked stu Q{nanyt" y urgr_stood the lesson, so the teachers could
repeat the discussion of the

sev h&fimes to ensure students comprehended.
’ “‘?n

All observed rs repeated e‘esep ore than once and encouraged students to

parhmp% student j)uld p&mpate in Arabic and others in English. The

tea Q)cused on asmgnmenQef know if students understood the lesson or not. The

responses indicate that the activity of predicting the meaning of new

: bulary or the main idea of the lesson encourages interaction when reading is taught
d

stimulates students and builds students’ self-confidence in reading and
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comprehending English. Text comprehension activities were supported by the teachers

participating in the interview as described by T2 and T6. Y~

“Yes, I do not like to finish the class without making all my stud

)

prehend

the lesson.” (T2)

‘4

“One of the important activities that I focus on it, is I,ICna’ standlng to the

text.” (T6) \d

The teachers gave pair work activities to provide stu with vario e*x@es to

it% it w{'zﬁggested

parﬁfipa S ml@zhe stronger
students. In the interview, the teacherw;}ed what bse@: as described by

T4 and T8. ? ,‘\'\
N
o v,
‘&
“In my class I use p % 1 es every day, I let two students could
share with readi%Cr activity. of

translate, the ents hkf

practice the language. All teachers did this typ

in the textbook. They encouraged weak stw

tudents read and the other

“I try to nt

mean 0 the xt 0 v@? s you see me in the classroom.” (T8)

So t hers observed in th@ésroom encouraged students to do silent reading in
t o minutes to obtain a general idea about the text. Teachers requested students
plain what they had read and understood. It was observed that not all students could

articipate in this activity, but their teachers encouraged them to read and guess the
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meaning. Other teachers began the activities immediately without silent reading. This

activity was validated by teachers during the interview, as described by T7 andT

“In every new passage, I ask my students to read silent. No to obtain
general meaning, but also to try to pronounce the new vocabulawy.” (T7)

Q)

“You know dear, not all the time I do this activity. It hWwith the new text, but

it encourages students to gain meaning and try onou cwv words.”
[ ]

Y~

(T9) | &
4
Y' \ \/‘Z~
Pertaining to the classroom observation, alw S eno?ur thei@;nts to work
out the meanings of new words. Th imulated the cor@the meanings in
i

English. Teachers helped students@jivinge%& ,@rures. Some teachers
N
prepared simple visual aids to % and?]elp ntzggaeve the meanings. They
wrote the new vocabulary op the ckT and help dents grasp the meanings in
English at first, but if thisseidnot work, th V\'oulbranslate into Arabic. From what
4 ¢ &
was observed, it is @lear that l_ \7\5 dengd.o not have the ability to understand

without transla@\rab' \&fﬂa f@’the questionnaire revealed that Libyan
Gy acers

teachers to nﬁate_t‘jh? reading lessons. This argument is supported
S

students prefi e
by the 10hNaire f'obsepvation, s&}interview conducted in this study. During the

est
o X | |
interview, all teachers agreed th\aghhey use different techniques to deal with new words,

a Xibed by T7, T8, and T10.

S
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“The main activity to every English language teacher is to work out the meaning

of the new words.” (TT) YV
“I try to help my students to understand the meaning by many way!s@/ to avoid

translate into Arabic, but sometimes they obligate me.” (T8) q

WV

“I help them to translate in Arabic, as you know, thei Ic bafkground is very

low.” (T10) ‘\d

n% ensi%v

ee ph@t “pefore you
read,” “while you read,” and “after yo% é”’hases as n m@‘Flgure 6.5.

5.2.2 The Implementation of CLT activitiesi

The activities observed in the classroom

The activities of the implementation of CLT
2 , f‘y Q‘*
z 1 E
* ) '

LN
N i
Before you read ' A While you read After you read
N
; X% (O
5 6 The i an tation of CLT in teaching reading
\

R

5. 2 fore you read phach.)

g to the observed lessons, the researcher noticed that teachers applied many

QE of activities in the “before you read” phase, such as greeting the students before
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teaching, reminding them of the previous lesson, eliciting background knowledge, and

|

introducing the new topics.

Before you read phase

Recalling the Checking the Predicting the Teaching
previous lesson students’ meaning of the grammar
“Memorizing the background

last vocabulary” knowledge new words

N A=
Figure 5.7: The activities of ou read p&a] \T
5.2.2.1.1 Recalling the last vocabula@urlzatlon

In all observed lessons, teachers as dents a ?ab Iﬂ‘?’taught in the previous

lesson. Memorization was on% malﬁ‘ activities |n ry lesson. This activity

focuses on students’ attenti to { reall e §Lhers asked students to write

the vocabulary on the %} d, whi
s

the words and give N\meanlim

activity, for instance T2, T7;

2 l%O
& ’\(,

“Exami theilﬂ%e_l)fompﬁ%enszon to the last text and connect to the current
ENAREE

0 “To know if they had studied the last lesson and have its vocabulary.” (TT)

other t éa also prompted students to spell

bic.gﬁ.}lnterwew participants supported this
&
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“Libyan teachers focus on memorisation to achieve the language because

English in Libya regarded as a foreign language and memorisation help Y~

students to obtain a lot of vocabulary that help them to practice the @e. ”

(T9) *

5.2.2.1.2. Checking students’ background knowledge

The teacher initiated another activity by checking t@i‘ background on the

current text using pictures or simple visual aids, xam Ie%s, maps,
e
students’ Vile&g&)f the

ularyf of@ﬁctivities

eache ed students

igh@!r. Some teachers

@They also requested
N

photographs, or silent reading on the current topic. B

reading text by showing pictures, visual aids a

that appeared to be the most salient wit

several times to describe the pictures awae themin

helped and encouraged students to% and an

that almost all students repeat %er ianngI' .thQQ achers asked students to
[ ereynot @ do so. These teachers only

describe the pictures in En 'ht th

answered in English o en disCusse J(slir‘dtixblained in Arabic. Before starting
S oacs

the lesson, all teach ncouragie tsto rstand the topic in Arabic or English.

This point was w db i ' iewdéﬁéreby T7 and T10 stated,
’ 2 (JC,)
S

eyerwlessoff, Lm flo thissactivity to build and prepare their mind with me.’

Q “Giving them an idea about the lesson, I try to bring anything related to the new

reading lesson. Anything could help me to motivate students to be active.” (T10)

113 ’
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The researcher noted some teachers fulfilled the activities that have real communication
in the classroom. They explained in English while they developed their Iessonw
meaningful practice of classroom activities. The teachers introduced the tit unit,
discussed the content of pictures preceding the text, or some questions tmpared the
students for the reading text. During the observed lessons, the resew?er~ noticed that
teachers tried to prepare the students to understand the text in “befor&fyou read phase”.

\%

The researcher noted that some teachers fulfille ivitie wolve real

A
ish whilg the eqe@their

communication in the classroom. They explained in
lessons with a meaningful practice of classroo
title of the unit, discussed the content of pictur

questions that prepared students for rw;ae

researcher noted that teachers tried easpare th
@

“before you read” phase. A}
The context of %Cved I;’;oj “l 0’
&
NN @)

N | S

The lesson is abgut smart h 'Appetéi& 3); it began by two prepared questions
¢
for the students'to work in pair (sJe %t' n A). The lesson has a key phrase which is
% _ N
related t@ the text (seg’Sec B). é\
b,

. (T3, 2% year, 23" Ap@f& 12:10 to 12:50 am, unit 7,p.57)

er writes the new vocabulary to the prepared questions on the blackboard.
. Now, the title of the lesson is smart homes. (the teacher repeated it three times in English)
- Who can tell me the meaning of the title?

Students stay silent. The teacher tried to discuss the meaning of smart homes by English.
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T:Now who can know?

SS: yes, yes. Y.
T: yes, you. %\

S: Answer by Arabic language. *

T: yes, good. Yv

T: who read the lesson before came to school? V

(Just three students said that they read it.)

T: Ok, you must read the text and prepare it before came class, | will vocatulary first then you

must repeat after me. (The teacher read them two times, after t ad and the students repeat after
her. Then the teacher ask them about their meaning but none of th dents know; tried to help

them by the pictures" the teacher is prepared them before", ask them t0 give/meaning I Eﬂgk, one
can answer, so she immediately give them Arabic meaning) ' _{,)
T: these are prepared questions, let me read first. 2 T
ool B eadl Jd 4y jumad alial o3 (Teacher translates to W N
T: what do you think homes of the future will be like? \
4 () S Jinal) & ) o) S8a3 13l (Teeacher tranlates to Arabi
T: 1 ask you what you think homes of the future will ike? ﬂ
4 () S Jalfanal) ) of i 13 (Tea r%es to Arabi
What do you think homes of the future will be like?
S ()5S Jiiinal) 8 <l Of S35 13l (Teagher translate rabi
i () S Jatnall (A @) o a3 13 (T ranslates t 3
T: you will find the answer in the first ence/in the
S Jsla Aadaidll (e 40 6¥) dlaal) 8 Al ;
SS: yes. Yes...
T: yes you ... (select one of the stu

S1: first... many........ah......
S1: many ...ah ...peoples... live ....Jah....
.....From the houses ...welivedn now.

The teacher helped this s

accurately.
T: ok, I will read the&swmd yolJ mustre
et

for this sentence.

T: ok who can gi Arab i
SS: yes.... Yes \K P

T: yes you... %

S3:tYl L BB Al 5l (g Al oy S

T: Ok, ve I
istalgs)

T: who peat the sa‘
T: This 18 question number one. NQ%q\Jestion number two, how can computers be used to improve

corre e nunciation
er e life?

. (Silent, no answer).

) 03kl A slad) Cppuanil axdio o i saaa SU (Say S (Teacher translates to Arabic)

: one of the students told her that he can answer but he could not discuss in English,

.................. none can participate....... then the teacher answered it immediately.

er that, the teacher shows the students the answering sentences from the text, and then they can answer
t and begin to participate now.

T: you will find the answering sentence in the third line of the text.
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Aadadl) (o QAN pland) & AUV o saa5s (Teacher translates to Arabic)

The students are raising their hands and calling out.

SS: Yes teacher. Yes teacher. Q
The teacher selects one of the students. \
The student stands up and starts reading from the textbook. %

T: Yes,good
T: now how can translate the answer.
The whole 'before you read activity' gone like this pattern, the teacher translates and answer before, and

then the students repeat it. Yv

From the lesson described above (refer to Extract 2), the re armticed that teachers
read the text title first, following by a teacher- led di n of th ’ext ic. Then,
teachers continued the discussion according to the $tudents’ backgr kﬁgs(%ge
related to the text. The interviewed teachers supported.this i |ssye at eteaQ?.e herself

who began the lesson, tried to bring students’ mid tot nt les ﬁzﬁs described

by T2 and T7. %V '1 <<
N NS O

so cusszon from students’

“Before entering the lesson, 27,‘ have
background or pictures M ates to t” ('IﬁQ
S

‘ : , |
“Yes... but 1 t o di hzs ll’: tudents I am the controller but 1
encourage &z‘o art @en in blc. 7 (T7)
E l (.z

52213 ieting thy neW words
he observed Iess Yﬁredlctlons of text content were made by teachers

i lish. Teachers attempt to encourage students to answer the questions and

3
S

According

e the language. Teachers used Arabic and English to explain and answer the

pared questions. Moreover, teachers translated a question into Arabic until the
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students understood the meaning, then read the answer in English and prompted

students to repeat until they could pronounce it correctly. The teacher would QH&
ents

one of the students to come to the board and write the answer, while the oﬁ%

wrote what was written on the blackboard in their notebooks. The oﬁA@ teachers

explained this activity in the interview, e.g. T6 and T9. Q

“Coming to the black board, give confidence to the Z 7 ('[6)

At this time, the teacher corrected the studéats’ spelli

the teacher picked up the new vocw/}rom t

blackboard. The teacher asked the %ts abou K’l‘hEnglish, and tried to
ﬁy S
help them to guess and prediué inﬁ, bu m?%

an ot able to answer. The

&
@g. The researcher observed

tar
that students could not'partieipate withtheir adhe@'answer her in English language,

4 2
because of their lo el in Erl i i 'e@ eachers used Arabic language after
they realised th&h stud 'd not('é'ficipate in English lesson. The teachers

explained th t%nts w le cf E@h proficiency as one of the main reasons for
the nee% ic trahslations, as dé}ribed by T7, T8, and 10.

W
S

\ try to help students to predict the meaning of the new words, sometimes by

Q pictures even I prepare it or from their book.” (TT)

—
2
=

teacher immediately used




245

“Any teacher tries a lot to help students guess the meaning... as you know, we
face many difficulties that prevent us to take time in this activity, the limit
of the class, their low level and the long of the curriculum. For that @ms if

they could not know the meaning, I immediately say it.”” (T8) *

Y.

“None in our society encourage us to practice the languiie, dents’ low level,

their parents and the headmaster ... you know friend, ent.i come to school

to ask us translate in Arabic also the head teacher. 10) \d

DS
4 \)‘Z”

5.2.2.1.4 Teaching grammar \
In the observed lessons, teachers focused Jn:u' cture @:recting and

discussing grammar mistakes Whilew e readin ssoréﬁ‘hey emphasized
accurate grammar use rather than @nicaﬁo%&s s€, the researcher noticed
that students were good at grar%:t weﬂa not tczgg.‘x?i\municate properly. The
teachers did not concentrat: mm i € target aﬁéuage but rather neglected the
main purpose of teachi%k. Jch i con‘nmbication.
O S
l -~

In all lessons ohservedyteac edo ching grammatical structure throughout

¢
lesson disc:&@. They _hi Iightéqhe function of the language and not
Ivera

S
bility duri ? Iesso&iscussions. The activities did not involve real

commu%
corqmatlon between studen(%‘nd teachers, who controlled the activities.
N ~

ge, w

::nEe “before you read” phase, it was apparent that all teachers attempted to develop

e activities for real communication with real information using the CLT activities



246

provided in the textbook. The teachers observed implemented authentic material and
meaningful practice of classroom activities. The researcher noted some dIffICU|
limited teachers’ implementation of CLT activities, such as the low lev@ghsh

proficiency, limited class time, and students’ dependence on compreh in Arabic.

5.2.2.2 While you read phase
After the 'before you read phase' teacher starts the while th e. The teachers

observed did numerous activities in this phase of the les .\d

d '“\q

4 b 3§

While you read phase Y
N S X
\(D oy
Reading loudly Highlighting the Translating Asking students to work in
main ideas sentence by pairs
sentence

Flgu%‘he actn'mesﬁ v(/hrlbou read phase.

Teachers handl th activi mg le you read” phase in every reading
lesson. The ge ract i slf'at@ w teachers encouraged students to read the
text and e i erft hra elong in the “while you read” phase. According

to t on phase teachers @d read out the missing phrases and clarify the task,

out that the phrases begin at the start of the paragraph or sentence (refer to
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Extract.3.(T.9,unit.6,p52)

T. Ok, please, one can read and the other can translate?

SS. Yes, yes, ... %\Y.
A

T. select one student to read and the other to translate.

S1. ah...Soon, many people will....

T. please, raise your voice until the whole class can listen you. i
el Bl § IS audatan s ol gn a8 ) cinan ol (Teacher translates to Arabic)

At the same time the teacher repeat this sentence in Arabic.

T. Every student must write the translation in his note book. .'\d
( Teacher translates to Arabic)—a! sl aul S 8 dea il Sy Qllda JS g Y'

different frgm t o&es—@ive in
4

3 rabic . Translates
&
O

S1: Soon, many people will live in the houses that ar.
now.

OV ot 1l e IS GRS gy

T. Who can make this sentence negative %\
SS. yes, yes...

T. Yes, you. c) \T

@ S
S3: Many people will not live iW\ uses that.are ve di?fere@
T. Ok, good, now complete i \A
S1. At the moment, the.c 'td sysy)u‘ ha@ like lighting, heating and fire alarms
run independently from one“anoth \" ‘.&
Al Y Joeal @ Su i IULN\ i s e S WUsi Y Translates to Arabic).( S2
y:OIJ prfém’wce it in a wrong way, the right is independently.

All the nts vépeat it/afterme. Q/
NS

T. No stop, mmd endent

T: i phra&s ?o this sentence, let me read it first. (Space)....................

Y-v

oy : ..... , the systems will be c\ cted and will be able to pass information between them.
e of the students can answer, the teacher repeat this sentence two time in English, no answer.
e teacher repeat in Arabic,

ol lgany e gleall Jay ) e 5 50l8 () S5 5 Lgaiaky Joals o gas Aadai)
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At this time the students understand and begin to rise their hands to Answer.

The teacher here continued with the same style until the end of the lesson.

3
(—J
\
5.2.2.2.1 Reading loudly Yv
Based on observations of the lesson phase mentioned above, a twwould read the
new vocabulary aloud and let all students repeat, then read vMe.text in a loud voice
focusing on reading. This activity was implemented acher d S ported by

the interview answers, as described by T6, T7, and

“Reading loudly increase their self- confldenc use E‘n dIy first
then let everyone read.” (T6) V
“Asking them to read aloud, ant 1 tr g theirdpr unkatlon and make them

practice this language more e clqssroom the @ place where they could

a
listen and practice Engli ouage, .

“All of us usedt encourage thw nis ad loudly, all their classmates
ista

fes“Ts)

listen, also cor ect unci
& Q %
&
T
5.2.2.2.2. H g@wg ?geas(-/ 1)

One of aI ;c viti é&h implemented in every reading lesson was
h|gh|| e main ideas. So achers asked all students to highlight the main idea

0 Msson while other teachers asked students to find the main idea individually. The

0 rview findings also reveal that identifying the main ideas seems to be a common
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and popular activity among teachers who teach reading comprehension. Two teachers

in the interview clarified this point, T2 and T5. Y-

“Highlighting the main idea is one of the main activity to undﬂ& what the

text about, I asked my students to find out the main idea.” (T2) Q

“Understanding the lesson by English or Arabic is th i;im in discussing the

text, I ask my students individually.” (T5) \d
@
N4
| S
5.2.2.2.3 Translating sentence by senten 4 \Y

ce \
Throughout all lessons observed, all teach@b? to'eanvey 1@; st of the text

by translating the new words when stwald not un and@hglish. A number

of teachers translated to Arabic wi%sharimw §I<t}fnglish. All teachers
S

discussed in English the first ti%ntin@the lessan, théf’?ney spoke in Arabic and

allowed students to speak iiﬁkﬁt. L',t 0 'der@as directed to discussion in
English. The teachers % to translat a‘g& r@t new words. The activities did
4
stu

not involve real co unicatior and teachers, who controlled these
activities. None.ef theteach
o l
ac

e sﬁde@ o raise their hands to answer. These points

lesson discusston.
é;' N
were m% ed by'the r ?arche@rmg the observed lessons.

\ &

ed st S any opportunity to share in the reading

erns illustrated by teachers and students in the above extract indicate how

& rs dealt with activities. Their method of teaching demonstrates that lessons
volved the teacher-centered approach. From what was observed, students had the
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chance to work in pairs, whereby one student read and the other translated. The teachers

encouraged the students to read sentence by sentence, and translate sent

sentence. The discussion process was led by the teacher and the students @Nork

together in English during the discussion. After reading the text, the selected

two students, one to read aloud and the other to translate into Arabic. Q

During the “while you read” phase, the students were not g taCs to'complete. None

of the teachers provided students any opportunity to re i thg lesson
L ]

ic to onv. tf’eg&b\?‘vthe

({ stan@Engllsh

g aw\swe n Enq@h All teachers
carried out a discussion in English tl@ne durin Ies@ after which they

spoke in Arabic and allowed their udents ? ?\'ablc as well. Little

consideration was given to dls%m Eﬁbl t%zgars took time to translate

and repeat new words. Teii:moc eac@rammatlcal structure while

discussion. In the lessons observed, all teachers use

text from translating the new words when stu

Some teachers translated into Arabic withotit.sh

discussing the lesson. used

ability during their léssons. Th1

Th m!grvé\?@d participants explained these as illustrated

4 E
Ny
S

students and te her wwho d thi ivity. Teachers requested that students
@
raise their hgi ans r. ‘?
by T6 a ' g
nglzsh is not our language, so I must let them read sentence by sentence. I think

QE this would help them to practice the pronunciation and the language.” (T6)
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“Every teacher focuses to make her students read sentence by sentence and

translate sentence by sentence to get the pronunciation and Arabic meaw

every word.” (T8) @

Only a small proportion of students answered and spoke in English®during a lesson.
Students in the observed lessons did not know how to pron uwtain words and
sometimes pronounced them wrongly according to spellin tCrve as the basis for

their pronunciation. Even the most commonly used wor re al With wrong
@

pronunciation. Students often wrote the Arabic @ﬂ of Engli WI)r ) help
memorize meanings. Y_ ' 4 \)‘T
N =) -
o &
5.2.2.2.4 Work in pairs \ O

The teachers asked students to dis@;s’deas in\rs\ a q@'rthe observed lesson

N
and astudent, whereby the teacher

o
—
3.
é
@
D
o
=

mentioned above, the pair worka

&
transformed this activity fr mwa intended as p @ork to a teacher question and
zf

answer session. Anoth%
one student to read&‘lkgt and It stud$ translate it to Arabic. Students were
not asked to work together; teac@)&&ked questions (or asked students to read

!
these out) @ted i/div'id | s&d@}‘ao reply.
N
:b), >

Y—v

Froonbserved lessons, it ag@eﬁrs that all reading lesson communicative activities
N

i%}unted in the classroom are teacher-centered. Teachers are dominators and
ontrol

lers. The teachers do the activities without giving students the chance or

[72]
@..

p as one where the teacher asked

pportunity to communicate or practice the activity. Students are encouraged to
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communicate together in English successfully, but teachers permit the students to
discuss the difficult lesson points in Arabic. In the observed lessons, teachers apwvy
did not provide students the confidence to complete the activities in En%\s the

teachers stopped the students all the time to correct grammar or pronu

5.2.2.3 After you read phase

Following the “while you read” phase, teachers went on t

Explaining briefly

what the lesson about

Fig(ﬁzh':actili i
N
5.2.2.3.1 Expla@@ﬂ \lnDe les

!

¢

All teachers &@heir tuden tcfsudr@rize the text. Teachers encouraged students
<E N

to do th%' y and’eve §<ed th&ﬁ to do it in Arabic. The students who were able

to a took a long time to @Ke a brief summary. It was clear that students’ low

\
\proficiency and lack of time limited their implementation of this activity. Some

d ers asked students to work in groups (group work discussion) and students did this
C

tivity in Arabic. These points are explained by T3 and T7.



253

"I think in preparatory level my students could not make summary to their lesson
as | said to you before that their level is low in English proficiency, so it is

for any teachers to motivate a weak student to participate” (T3) q

" The time of the class is limited, so | do not have time to encouragé them to report

summary or work in group™ (T7) V

L9
l
5.2.2.3.2 Giving assignments ‘\d‘
All the teachers observed explained the text and e@at all stude ul]d&@?); it,
even in Arabic. Assignments are an important in Bvery ne ing JQS/YSn. Some
teachers gave students assignments to do f&r acher%ﬁggrved in this

phase explained the lesson ideas. The n repeated the di ussi@Wotimes, once in

5.2. hers’ knowledge
@ng to the observed lessons, it seems that teachers lack techniques of transferring
infermation to their students. They also lack awareness of how to deal with students at

e preparatory level. The teachers encounter serious problems in terms of teaching
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methodology, such as the choice of the most appropriate teaching method or technique
to convey the objectives of a particular lesson or unit. When students fail to TE
meaning of new vocabulary, some teachers try to help them grasp the r@, but
other teachers immediately translate into Arabic to make them understﬁ& meaning
and comprehend the text. Teachers focus on repetition of |solated voeabulary because
they seem to have been taught that repetition is a good way tQ?L w words. From

what was observed, teachers follow their past knowled pirlence to teach

reading.
\
: @
The questionnaire results show that teachers ey% ced thelr past
knowledge and experience. Teachers’ extrw theﬁlnt ew s this notion,

as described by T9 and T10. \: ,

/}P

"In the first day of teachi

the low level of my st h '

looks like my tea% " (1;;[ “l

" | used differe eth

good Erﬁ@ge of or te nlq'uec"rgach reading appropriately” (T10)

d explain in English but

fg o the old method. Hhhh... It

& ! N
Y.
The ved lessons portra@ generally teacher-centered approach and that the

n nguage is dominant during class activities. Teachers spend considerable time

Q cting students’ grammar and pronunciation mistakes. Teachers squander class time
y

taking substantial time to read word by word and sentence by sentence and to
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translate the text. Meanwhile, little attention is given to activities like working out the

meaning of English vocabulary from the context. Teachers lack knowledge Ofw

manage the activities successfully. (q\

The majority of students remain passive during class, whereby very students show
interest in participating in class activities. Students’ responses arewestricted to few
individuals who are seated in the front lines, and even so; thoseyonly answer if asked
direct questions. None of the students are asked for fu details Wcations of

L ]
any point. The observed lessons indicate that some teachers of npliih%;‘(;not
fluent English users, because they have not begn to ‘any English- aki@ountries,
have had no contact with native English @:m\ha\ot used'the Internet to
listen to how English words are prono@byan Enghish’lan teachers are not

aware of new teaching methods, ar@%y still \d(o%e amthiarized with different
N
approaches and techniques of ta%Enngh as eig@guage. The results from

a unq@ified teachers are one of the

the questionnaire reveal that teachers
lyst

problems with the Li%‘caﬂon

questionnaire and ebservatio

. lThbnterview is consistent with the

' g
th@ualified teachers are among the

challenges to imple in act&vjﬁés as described by T1 and T6.
(q ¢ ." S
O &
" % chery, ho ;I led-abroad, who did their higher degrees abroad, their
Y.

lish is quite good. Othé@/who studied only in Libya, they didn’t get the chance
\

«

communicate with native speakers. Consequently, their English is not good”
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"English language teachers in Libya are not qualified enough to implement CLT,

we take CLT in our university but we do not have the ability to practice Te
classrooms"(T6) (q\

It was observed that several students are involved in class activities, W’%St simply

write down the answers to questions and meanings of words that are o them. The

class lacks lighting and visual aids or any kind of technology. Blackhoards are old and

t ot available, so

teachers use very bad quality whiteboard markers. Dust

teachers use pieces of cloth to erase what was written o blac b(.)}vd.\dichers can

oy
only observe by moving in front of the class. é ' _\f-}
s b 4§

N

Students in the observed classes had a passiwkras t Iisten@gg transferred
serv@hd explained that

I&'s‘l‘udents only listen and

knowledge. In the interview, teachers orjl;aj what w
they prefer to have the main role in sson discussion w

S
understand. Their views are cl ribed by T3 and TQ:.-
AN RN
Noll IEISS
" Sharing my stn%i the discussign of i@‘lesson would bring the noise of

4 2
students in hemglass, this \trld makgjapnpossible for anyone to expect my
presence igside'it: 1 d | ho@dching and learning could go on in such
¢
anois discipline Ia&sr@n (T3)
3 >
&) v

" ["pelieve that teaching j{@ﬂy a process which is controlled and managed by the

xcher. I do not believe in the argument for allowing students to share the

Q teacher in directing and organising of the lesson, I think my students would not

trust on me if | ask them to share and help to discuss the lesson"(T9)
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5.3. Testing the main research hypothesis: The different teaching experie

the major difficulties that face Libyan teachers according to the@hrent

teaching experience. *

The forth research question was aimed to investigate the diff eMing experience
I;

lengths on the major difficulties that Libyan teachers face i ent"ng CLT to teach

b

reading comprehension. The differences between teac experie ‘gths (1-5
is reseafch wi 4rrlég‘z;ore
ing onew Iysis\/yvariance
Y, tvhhe tl@g;ixperience’

groups. Three data gathering instrum Weraused toa r th@“earch question on

Years; 6-10 Years, and 11-15 Years) were measured
and standard deviation on the ‘Differences’ sc

(ANOVA) to test for significant differencw

identifying the impact of the differ in teachi er @Iength on difficulties

N
that Libyan teachers face i g r@adin t ou@LT, namely a survey

questionnaire, observation ais}&vier S

N
4 ’ &
5.3.1 The major diﬁ{ltiest \Dya tea face in implementing CLT based
on their differe@ﬂng i

!

¢

The analysi %aim to i enﬁfy tp different teaching experience lengths on
i %L

N . N
T t0' tea Peadmgé&)mprehensmn in terms of teachers' difficulties,

implement
stuqudi ficulties, curric@iifﬁculties, education system difficulties, CLT

mes and sociocultural difficulties. Teaching experience was analyzed and
eseribed using the overall mean score and standard deviation value for each of the

ariables. The descriptive statistics were calculated for the total scores of each of the
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six sub-scales of difficulty. ANOVA analysis was applied to examine the impact of
difference in teaching experience length (independent variable) on difficulties

to the teacher (dependent variable). The next sections present the analysis @sub-

KN
X

5.3.1.1 Major difficulties related to the teacher
In this research, differences between teachers’ experien: x:(l-S Years; 6-10
Years, and 11-15 Years) were tested in terms of mean scokes on the Wﬁes’ scale
using one-way analysis of variance (ANOVA). Tab shows th ejn i@e}‘eimd

standard deviation for every teaching experien ; aw res@ of the F-

test used to examine the differences in viewsyreg ingg\ear teacm'@z;(perience.

L
TABLE 5.1:di@5ties related tWet g@s

Years of
experiences
1-5
6—10
11-15

O

\ ¢ ! (.?

The F-test m 0.134 and eé-@J (ANOVA) marked 0.875. The P-value is
Q— N

clearly Qe, .05, iﬁM that@ effect of the difference between the teaching

experienge groups is not statisti\@iry significant on major difficulties related to teachers

insthissstudy. The results reveal no significant difference between the participants’

:dl rent teaching experience lengths and their views of difficulties related to the
a

chers in implementing CLT to teach reading comprehension. The mean difference
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does not show any inconsistency between the mean score and length of teaching
experience. In the interview, the teachers supported the questionnaire data. Acw

to T3 and T9, the teacher is one of their major difficulties. (’}

“Teachers who have high teaching experience could implementyCLT better than

the low teaching experience. The experienced teachers iowneflt more with

\d

"The experienced teachers could benefit more he activitie

this method in teaching reading" (T3)

a
reading, because they implement it befor: ow its ges' ﬁi

5.3.1.2 Major difficulties related to (\ iuant é

4

The differences between the teache erience WS @‘ears; 6-10 Years, and
\
11-15 Years) were tested in thi h in terms fdnea res on the ‘Differences’

scale using the one-way anili\f vjl \@Table 5.2 presents the mean
ft

scores and standard de% he partici té’ s of the major difficulties related
.'
to students with e%r o@fﬁg\e perl group.
&

N
N N O
c)TA E 5.2 Drffiejil't?es related to the students

N
% N ‘ Mean] Std. F-Test | P-Value
e j ., | Deviation Resuilt
& 51 ~353 0.752
- 10 97 3.8 0.653 3.915 0.021 * Acceptance H1
~15 82 3.84 0.591
Total 230 3.76 0.664
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This table also shows the results of the F-test used to examine the difference in views

regarding teaching experience. The F-test marked 3.915 and the P-value (AW*)

D

marked 0.021. It is clear that the P-value is smaller than 0.05, which m@t th

effect of differences between years of teaching experience on major di es related
to students is statistically significant. The results reveal there is a significant difference
between the participants’ views towards difficulties related to s{ude n implementing

CLT to teach reading comprehension. The mean differ hibi]s inconsistency

between the mean score and length of teaching experien ‘\\d
@
N4
| S
Since the results denote statistically signific erences achels:';T/iews of

difficulties related to students, the researchw e LﬁD analysis t@g;'v the source

of difference as shows in table 5.3. ) é
N
Table 5.3: The mean diffe eacmng e eaiené/c%;?d the results of LSD

Teaching Experience Mean 11 years- 15 years
Mean Difference -0.309
P-Value ) 0.009 *
Mean Difference
P-Value
Mean Difference
P-Value

1 year- 5 years

6 years- 10 years

11 years- 15 years

i

2 f -
— X
Th\ om the previous tabf?&hows there are no essential differences between the

‘%Jants in the second (6-10 years) teaching experience group and the third group

0-15 years), but there is a clear difference from the first group (1-5 years).

Triangulation was used to ensure the authenticity of the findings. In the observed
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lessons, the researcher noticed that teachers had difficulties with low proficiency

students. In the interview, the participants stated that students are one of thEIW

difficulties, as described by T5 and T8. (’}

" Our students have low English proficiency and pronunmathultles o)

teachers must have a good teaching experience to deal th them better than who

have low teaching experience"(T5) ?
‘ %

S 4“@5’ )

"Students have many problems when they read Xts or @ans

ay to te
\

they want capable teachers who know th

—X

5.3.1.3 Difficulties related to the cur&i& é

In this research, the difference between,teachers %en ,QArOUpS (1-5 Years; 6-10

N
Years, and 11-15 Years) was l%r me n scotes«on <tgé?l)1f’ferences’ scale using

n sco e%nd standard deviations of the

ANOVA. The data in Tabl h&en]

participants’ views of %Z difficulties I {e o’the curriculum with every group
4
big5.4 al

of teaching expewgth. also éi(aws the F-test results used to examine
the difference wKe bout-teaehi expe:%ﬂce
¢
c)AB 5.4: iﬂrlmdj? related to the curriculum
5 ]
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The F-test marked 2.327 and the P-value (ANOVA) marked 0.100. The P-value is
clearly above 0.05, indicating that the effect of the difference between thT
experience groups is not statistically significant on major difficulties relate ents
in this study. The results reveal no significant difference between t|C|pants
different teaching experience lengths and their views of difficultkwaated to the
curriculum in implementing CLT to teach reading comprehensjon. mean difference
does not show any inconsistency between the mean sc mr};th of teaching

experience. In the interview, the teachers supported the questionnair Accordlng

@ \Y
to T6, the curriculum is one of their major difficultie _{q
Y—-
\ T

ve serigus problems to

"Teachers who have more teaching

teach the textbooks to the stude %v
the reading lessons in approp%/ay bﬁn‘o expe ienced teachers."T6.
% % =

‘&

5.3.1.4 Difficulties relatedﬁhdu ha ystem\A

0 ex <?1ed and discusses
&,

Table 5.5 presents th core a st da‘rd@mﬂon for the participants with

different lengths of teaching e>[ W|th gapect to education system difficulties.

Moreover, the table s esult 688 and P-value (ANOVA) of 0.070. It

IS evident th:t%-val excedds 0. Obbthe difference between teaching experience
u

Itieg’rela tto the@lcatlon system is not statistically significant.

N
\C.)

Iength

¥
N
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TABLE 5.5: Difficulties related to the educational system

The results reveal no significant difference between the Mants’ views of
ZT

difficulties related to the education system in impleme t‘) teach reading

comprehension. The mean difference does not exhibit inco iswtween the
3

mean score and length of teaching experience. In

teachers stated that education system difficultlvg

e.g. T6.

“This difficulty of the ea’ucat%system \r&%/o r i

support from it to encoura%g go;
5.3.1.5 Difficulties rel%ce co L

c
=1
';"..
<
n:

Q

uage teaching (CLT)

m

P 4 <Q

Table 5.6 representsfthe mean i stan eviation for the participants’ views
ex

of their dlffere p ce regarding CLT difficulties in every

experience r&)able 5.6 a sﬁov&)t e results of the F-test used to examine the
\
k ac e

o 1
A

xpéslénce length. The F-test scored 3.104 and the P-

differen ws of
Y.
vaI OVA) was 0.047. E\a@ehtly the P-value is smaller than 0.05, which means

N

t t ifference between teaching experience length and difficulties related to CLT

0 nificant.
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TABLE 5.6: Difficulties related to the communicative language teaching (CLT)

The results reveal a significant difference between the participants” views towards
difficulties related to implementing CLT to teach reading ‘€amprehension. Since there
was a statistically significant difference in teachers' views,of the diffieulties related to

CLT, LSD analysis was applied to determine the sourgevef the difference (Tabley5.7).

Table 5.7: The mean difference of teaching experience and the resutts of LSD

years 11%t0-15™
Mean Difference -0.384
P-Value 0.014
Mean Difference -0.125
P-Value 0.337

1st-to-5th

6th-to-10th

Mean Difference
P-Value

11th-to-15th

According to FFabless.7, thege is no essential’difference between the participants in the
second (6440 Years) tea chinglexperience group and the third group (11-15 years), but
there is B¢cléar differerice from the first group (1-5 years). In the interview, the
participants agreed with CLT difficulty. Teachers with varying teaching experiences

regard’CLT as one of their difficulties, as described by T1.
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"Teacher’s difficulties about implementing CLT is clear with less experienced
teachers. The experienced teachers have an experience to apply CLT ww

class. Libyan teachers still regarded implementing CLT in their clé%\very

difficult.”(T1) —\

5.3.1.6 Difficulties related to the sociocultural context.
Table 5.8 presents the mean score and standard deviation X;s 'Vlews of socio-
cultural difficulties with every experience group, as wel e F-t st o examlne
the difference in views regarding teaching experience F-test mar (M@d the

P-value (ANOVA) marked 0.644. The P-value bi ge'r .05 Q&'mng that

the difference between teaching experien ro an1 diffi ultleséh ed to socio-

cultural difficulties is not significant. ) O

~
’\\
TABLES5.8: Difficultlaéi to tﬁb sociocultur ntext

Q- S
Table 5% s th a Jpore a@“standard deviation for the teachers’ views of

SOCQ difficulties accorWo every experience group, besides the results of the

examlne the difference in views towards teaching experience. The F-test score

& 0.441 and the P-value (ANOVA) was 0.644. It is clear that the P-value is greater
a

n 0.05, indicating that the difference between teaching experience groups’ views
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regarding sociocultural difficulties is not significant. The results reveal no significant
difference between the participants’ views towards difficulties related to the?n
cultural context in implementing CLT to teach reading comprehension. In t@/lew,
the teachers said that that socio-cultural context difficulties are affed!k different
teaching experience lengths, as described by T7. Y'

"The sociocultural context has its effect to high experle d t ers and low

experienced teachers™ T7

O
5.4 Conclusion J _\‘-}v
This chapter examined activities that teachers ent indth 00,@%5 discuss
reading lessons. Teachers observed in classt entv\]an tiviti Vzo.wever they
rely on old methods to mplemen\%)ctlvmes ex@ie, teachers use
memorization to recall the preV|ous They %en g@vanslation into Arabic
to ensure that students compreh ew ords me \;‘, The data revealed that

Libyan teachers try to impl ent T I ut fa veral difficulties that restrict
their implementation. % low Englis “e‘v pears to be the main difficulty.
el

Teachers observed e using ﬁ help nts understand the meaning of new
vocabulary.

This ch t e |nf ce of differences in teaching experience length

Qﬁlcultles Libyan t@érs had in implementing CLT to teach reading

ens10n The data revealed statistically significant differences in teacher’ views

6 ifficulties related to students and to CLT itself. The data also demonstrated there is
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no statistically significant difference between difficulties related to teachers, the

curriculum, education system and sociocultural context. Yv

The next chapter presents a discussion of the results for the four rese estions in
the current study. The results on teachers’ views about implementing and the major
difficulties that Libyan teachers face in implementing CLT_are diScussed as well.
Moreover, the results of implementing CLT activities in th m 1nd the influence
of the difference between various teaching experience | son hWifﬁculties

"

that Libyan teachers face in implementing CLT will sentedan cﬁss;e}

\" N



