CHAPTER 3

3.1 Introduction

RESEARCH METHODOLOGY g}

This chapter addresses the methodology underpinning this research. Discourse
completion task (DCT), and Scale Responses Questionnai ) w're administered

to gather data from 98 participants of Saudi learners ibutedl a 0 groups
[

known as (HAs) and (LAs). For this purpose, this

ter is [desi d‘al@ows:

% rationale of the
X

inst@ents including
Is @n-depth the data

Section 3.2 introduces research questions. Segti

research design. Section 3.4 provides an exﬂ@'

validity and reliability of research twaﬂon 3.5

collection procedures exploited in ti@search. \ﬂan% jé\c%sses the data analysis

S
procedures including highlighl% coa%g S me.(iéaon 3.7 summarizes this
chapter. The following tabl h@mr S ese@for collecting main data from

participants, tools, res tions',‘ yg éna®is.
&
@
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Table 3.1: Data Collection Overview

Session  Instruments RQ/objectives Data analysi
Session1 Placement The three classes participants Scoring man Ilﬁho
Test were asked to sit for the get >44 w K
Touchstone which was consider %A and
conducted under test unit who gﬁ% as
supervision including the considered A
whole procedures of the test (this S
(organizing time, distributing dministered by
question papers as well as ce of test unit)
grading and classifying udi learners sat
students into two groups) r the exam but 98
Placement Test (TPT) is a uder‘ who met the
language proficiency pa requirement of the
and a pencil test to classify study t egpart.i
students into HAs and ta c ec'tiorhs’.)\
Session 2 Demographic  The essential objecti th
(Ice Background  session was to 1) brie JData was us o
breaking participants regar e \b rstanththe
session) study as well s (2) tain ackg d of the

Session3 DCT

consent fro tlcipgfvts
by com conse
form as wi ) 3) elicit

biodata of parl u
age e re to i h
langu
T rpose hISS s‘én
rate@
oye by iEFL

arners

d objective of the
curcent study was to
i«?@stigate relationship
between language proficiency
and pragmatic realization of

making requests by Saudi
EFL learners.

Data was analyzed
qualitatively from
DCT using CCSARP
to identify linguistic
expressions, structure,
and content used to
perform requests and
to find out the
frequency and
occurrence of the
strategies between
groups.

Data were analyzed
guantitatively from
SRQ and
quantitatively using
SPSS depending on
CCSARRP to assess
the speaker’s
realization of
pragmatic
competence in using
request act.
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3.2 Research Questions
Investigation of this study attempts to address the following questions: Yv
1. What strategies do Saudi EFL learners at different levels of Engli \guage
proficiency employ in making request act? Linguistic varlabllltyA@mmg to

a. Level of directness / indirectness between HAs and LR

b. conventionally indirect, and non- conventhgmmrect request

strategies '
c. external and internal modifications betwe dw
2. What is the relationship between language pro cy andpra tl: r&&&atlon
of making requests by Saudi EFL Iearn atjondl |I|ty.k/‘z~

3. What are the similarities and dlffe ces thaipro tion @3. alization of

request act by HAs and LAs’)

.\
A
o C}
3.3 Rationale of Research
In interlanguage pr (r co |ve pragmatics, Discourse
Completion Task (DC% ed as ;f}tlc on tool in gathering data and in
cross-cultural studieSsas well (f: I, 2017; Golato, 2003). In general,
DCT has a var of¥socia aln context (age, gender, and power),

which assi s o rs i stud g&he(J ect(s) of these variables on speech act in

intercul rosst u itudle&ohen 2004).
Y-w
Acurrent study Whlc@témpted to identify request strategies employed by

‘% FL learners at two different levels of English language proficiency use
u

Q istic variability) uses mixed methods for collecting and analyzing the data. Firstly,
sing Cross-Cultural Speech Act Realization Pattern (CCSARP) tool by employing

DCT is considered the most extensive empirical investigation of cross-
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culturalpragmatics. Secondly, discourse completion task (DCT) that contains 12
situations is a qualitative instrument designed to serve the purpose of the stud

pinpoint the most employed request strategies among SEFL and the(%@natic
realization in making requests (in this tool no grading for the stude&sponses).
Thirdly, scaled response questionnaire (SRQ) is a quantitative t@ol that has a
predetermined answer list with options that are incrementally r. IM each other with
the purpose of measuring the intensity to which a respo YeTs ward or about

something. .\d
®

Yw
The use of this instrument helps the tenden the stude toﬁv@using
be% igh and Jow SEFL
stata\d that, the u%‘Xspeech acts

properly is affected by the speaker’s epan and co enc@i‘lhe sociocultural

norms of the target language. Henc@ in this \Gy&%ay '%*as a potential method
o N
to obtain the learner’s socio- knowledge in pEiq,y('Eing speech acts. Socio-

pragmatic competence gath }Gn SJ rovides a re@vely assessment of speakers’

ability to understand aw the i:l ;G:J ‘gf so&l variables in the target language
N &

and culture (Takim 2012). l

request strategies. As a result, it draws a disti

proficiency learners. Brown and Levinson®(19

The adop%j\ (A I, Z@Jincludes 5- scales attached with DCT
aiming at co &a SER ’s‘re izati @cf’gocio-pragmatic knowledge in using request
act fron@upfo different language proficiency. This tool has been conducted
and ed in many studies (A{%@Ei.ker, 2020, Al-Momani, 2009; Lin, 2014).

\though Kasper (2000) suggested nine methods of data collection in pragmatic
ompetence, Nurani (2009) pointed out one of the potentially reliable instruments
mongst these methods is DCT. Employing DCT in ILP has many advantages since it

has some features, such as control over social variables and context. One of the most
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distinctive features of DCT is that it supplies a sufficient amount of data in a short period
with less effort. Moreover, its gathered data does not need transcription and the

need to compare responses. This method fits scrutinizing speech acts suchia ogy,
invitation, and request. DCT is one of the most prominent methoAQImted by
researchers and linguists in a variety of fields such as pragmatic, , Intercultural
communication, and second language acquisition. This mdes@@ of this method

is due to its simplicity and controlling over variables (Golate; Yuan, 2001). Thus,

this research also conducts a qualitative paradigm it owamly the

description of the speech act focusing on request strategies such'as (i dllec_kﬁ@ and

external and internal modifications.

3.3.1 Research Context % (5“

The English language has in d ram\aHXm '%ducatlonal system in

Jz‘

Saudi Arabia due to the imp f th language anL Arabic language in the
communication in cultural ial gemsSe. The us Q‘}Engllsh language is utilized
extensively, alongmde% aforn%ﬁ Age,h’mdustry, ministries, companies,
hospitals, alrports, t5|gn l tels, er3|ties and institutions. Despite the
importance of e |ISh e |n munlcation, SEFL learners still face

dlfflcultles Sl g E |ISh ffectlvely in academic and nonacademic
commu% The feaso ﬁhlnd bstacle may refer to the insufficient pragmatic
Wﬁe for SEFL learner @Yas & AlGrigri, 2014). For instance, Rouissi, (2016)
at SEFL learners present pragmatic failures in their communication in using

ish language, recommending more communicative approaches should be exploited

mprove EFL instructions and increase pragmatic competence.

70



This study was carried out in Prince Sattam bin Abd aziz University (PSAU) in
Kharj, Saudi Arabia. PSAU was established in 2009 including twenty-two fac i
several majors such as Business Administrations, Medicine, Laws, Engi \g and
Science, Arts etc. It also holds more than 29,000 students. The mediu%struction
in science, medicine, and engineering colleges is English. Owing toWnportance of
English, higher education in Saudi Arabia compels English as a medigdm of instruction
in the public universities. Accordingly, each university se X;v'ieanship, which
is called the Preparatory Year Program (PYP) - science d co rsww offered

oy
at this college-centering on EFL. The current stud s conducted jin ’th&%}ecific

context of the Saudi public university; Prince S n Abdalazi nive@j located
in Kharj, Kingdom of Saudi Arabia. \, .é\‘r
Being admitted to the medical owgaing field, ents@grequired to enroll

in one academic year foundation pr%n. The ¢ t?w f‘o'&\used on students from
3 y N

this program, which includes t S 09heal and %Z@eering departments with
roughly 1000 students each,academic I . t 10 urers, and professors jointly
Ztel

run at the university, i y 30% o hém\ab' native speakers of English. The
4 ¢ &
engi

educational system rs two i‘n ing tracks with 12 hours of English

language per wegk comprisi 's of @(ng skills and 6 hours of writing skills in
¢
the first semester.15 hours of E IiS’h I@age in the second semester were distributed
Y
9 hours ish forfSpeci 'Burp (ESP), and English for Medical Purposes (EMP)

Y-
Iasgﬁd 6 hours of Iisten@nd speaking classes. These courses are structured

O

a \ixteen weeks of teaching with nine contact hours per week for each course.

: Briefly, the content of the English language module for ESP focuses on providing
u

dents with English from a wide variety of technological terminology and situations,

improving their communication skills, and refining students with background in
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primary technological notions. In comparison, EMP focuses on establishing students
who would pursue Medicine or medical -related programs. It introduces stuWﬂm
English courses that comprise range of medical jargons and possible (ty}us It
promotes their writing, reading, listening, and speaking skills, and bNem with
background in essential medical concepts. The following section will a ress the groups
that participated in this study.

In the first semester, students should enroll in rea X:vr'ting courses 12
hours per week during 15 weeks of actual teaching in o mester wealth and

@

engineering tracks. On the one hand, the promot olicy for Pr p*at \Year

Program (PYP) entails that if the student fails i g r Writi ur@e cannot
be promoted to the next semester until he/w es ﬁ\e curkent Ie\4@?n~ the second
semester, students should study EM Listening co for h tracks with 15

hours per week. On the other hand, %ts ofen \e-m Qk'\xhould study listening
and ESP in the second semes 15 hou rcweelcg PT is considered as an
example of proficiency test that ide M%Xn @t how learners are distributed
into beginner, intermedi %dv;r%f}/eﬁs ministrators generally rely on a

rldg% iversity which involves three skills,

age l@ he assessments of teaching English at

placement test that eS|gned|

namely: readm@ng
¢
PSAU are CEE@A ina wa

‘pf mal&\ ng requests to a limited extent. With respect to

ta'ffeﬁt" e content and context of language structure

and fun

learﬁ&ackground they are@érnment sponsored at bachelor’s degree levels. And

t self—sponsored particularly when they pursue higher degrees. The following
@ s are the elaboration of the method used to collect data. A research assistant was

mployed to distribute pilot tests and the procedures following the pilot test.
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3.3.2  Sampling

Three classes participants were asked to sit for the Touchstone whi
conducted under test unit supervision including the whole procedure@ test
(organizing time, distributing question papers as well as grading ﬂNassifying

students into two groups). Placement Test (TPT) is a language profici%y paper, and a

pencil test which is utilized to classify students into HAs and_LAs."After the test unit
Ipant

finished their task, | was informed of the timetable of the s.iThree classes in

wing A (labs A 110, A1l and A 15) accepted to take in the s Ily before

@

Yw
distributing consent form. E;\ [ _\C}
The sample includes 98 undergraduate el-% P @Ege, who

ter o 0/2021. The

co@where English is

a@\tmge proficiency from

studied English writing and reading coursés,in fi
students are EFL learners who none ow;ady or live
the first language in order to investi@gswly the |\en¥ 0

N
the same educational backgrm% resegrche eache glish reading courses in

&
the first semester and English_for edi,a ses (3%) in the second semester.

N
g &
3.3.3 Participj@he Stt_j \ O
rtic

The EFL nts

'rent l’%{/ are Saudi learners of English studying
at Prince Sa h Abdalaziz nﬁer@ They have no study abroad experience and
NN

they ha% sided” i nglisﬂ&eaking country. The participants of this group
inv@ Saudi first-founda@ear students from PYP College. They were chosen
f% h medical and engineering tracks at PSAU based on their results from TPT. At
heYend of second semester, students were admitted to their college either in medicine

r engineering college according to their Grade Point Average (GPA). Their ages were

from 18-20 years old, and all the students were native speakers of Arabic. The students
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have 14 hours per week. All the members of this sample shared the same cultural
background and academic background since they have studied the English Iaw

from age eleven at Saudi public school, and all of them are schooled |(§§! and

followed the Saudi education system. A

The participants involved were selected based on their scores oRFe Touchstone

testing and assessment unit at PYP as a required exam b s’ admission at

Placement Test (TPT). (For more details, see Appendix, 5), which™§ adopted by the
;denf

PYP. The research assistant took approval from test Uit coordin d head of

English department to collect data. Moreover, studen e asked to tl‘b@ take

part in this research. High achievers are 50 stud 0a hlé’v >44 out 0f 70 on the

stu th a Igé\proflmency in

English according to their results; < 4 0 O in Tou I@‘ément Test (TPT)

placement test. The second group sample e

(see Appendix 6 provides the OffICI rln g gul ? &
N

Table strlb on o aﬁlc@[s
Level of prof|C| kﬂ- ber @fstudents Age
Advanced proficien % ~48 18-20
Low proficiency | 18-20

Tota -' &, 9

@)
Q \> $
3.4 Researc WU nts O

I t mp@e of second language learners in producing
reques reallfm agmat ompetence, the researcher conducted combined
me collecting data thaNc@re then quantitatively and qualitatively analyzed.

1. Demographic Questionnaire (DQ) is used to understand the background of the

‘éata are elicited using the following research instruments:

students. So probably it is not the main tool for analyzing the gathered data

(Appendix 3).
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2. Discourse Completion Test (DCT) to elicit pragma-linguistic knowledge

(linguistic variability) (Appendix 5). Y-
3. Scale — Response Questionnaire (SRQ) to elicit the social i@e on

pragmatic realization (situational variability) (Appendix 7). A

3.4.1 Demographic Questionnaire
The essential objective DQ was to brief the partici card'ng the study as

well as to obtain consent from the participants by completing the on as well

X
as to elicit demographic data of participants such as , age, educati n'e@re to
the English language. For more information, pl AQ@ .\,T

&
3.4.2 Compl l@, j d‘é\
4. Discourse Completion Tas T

As the prime goal of the currﬁ%ldy iﬂ%&y r OK@‘! strategies employed
N

by Saudi EFL learners at twoagi t Ie\(/‘els 0 gli nguage proficiency use

(linguistic variability). Mor. }icaI, aims to igﬁétigate the level of directness,
internal and external modifi ns amang le rnérs@n different language proficiency,
\‘;la £ &
tit

there is a need to g %n adei] y ta. According to Ogiermann (2009),

one of the best'w entswhi pplig“sufﬁcient quantity of data is Discourse
¢

Completion &D) (JC’)

CT)
NN
D% collegt gh as&pen-ended questionnaire written in the English

Iang‘ﬁ/ia DCT (no gradin@f the students’ responses). This DCT (appendix, 3)

c of 12 situations that show the variance of power and degree of distance between

G locutors as illustrated in Table 3.2.
The current DCT is adopted from Al Momani’s study (2009). The formation of

the current questionnaire depends basically on two social factors, distance (D) and
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power (P) according to Brown and Levinson (1978)’s theory, which are considered as
the one of the most important variables in realizing the speech act (Beebe and Ta?ﬁi
,1989). Social power (P) means the power of the speaker over the hearer includes
three possible cases such as (+P) speaker has more power, (-P) the $égr has less
power, and (=P) speaker and hearer have the same degree of powerWover, social
distance (D) refers to what extent interlocutors know each qther; ‘i this variable, it
would be either they are familiar with each other (+D (Y:arriliar (-D). The
integration of these two variables will equal six possi rmu tWe current

4 (+Dj +P it@t@%nd

DCT as follow: situation 6 and 1 (-D, +P), situations

5 (=P, +D), situations 12 and 7 (-P, -D), situati , and{iiﬁétions 11

distance, and power: for more

For a number of %&, pted Al-Momani’s (2009)
zu

questionnaire for this %

countries (Alsaka'%f)m) ai ici somehow were from same cultural

norms, which % e situati or this study. Second, as Beebe and

Takahashi %enti ed‘hjg Wrore-‘}r fusal’ was not used in order to avoid biasing

the res%&v %J spors?\ (p.138). Thus, the word “request” was not
ot

me in the DCT situati @éscriptions. Time and the potential for fatigue were

gh. b pted by many research in Arab

t ﬁﬂfactors to take into account. Kasper and Dahl (1991) suggested that if the task

G longer than 30 minutes, participants might get tired and give up. Therefore, it was
e

cided that the questionnaire should not last longer than ten minutes for this study.
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The DCT was created by Al-Momani (2009) utilizing a back-translation

technique, in which the English version was translated into Arabic and thew

version was then translated back into English by a professional translato@wing

that, two bilingual PhD students with majors of composition and TES irmed the

two versions (Al-Momani, 2009). ?
Table 3.3: Social Variables Distributed in DCT@\S
a

Situation Status miliarity
1.Canceling a class -P (S< D
2. Sharing ideas =P (S=
3. Fetching the charger +P ($>H) X
4. Broadcasting news @ | C}
5. Copying lecture notes =PY(S=H) +D \
6. Postpone submission of class ). & +D\/‘z~
7. Asking a recommendation y \ Qr
8. Turning down the volume +P'(S
9. Borrowing old course book (

.. 10. Changing the time \) +P (
(

.. 11. Taking calculators

.. 12. Borrowing short story ‘ : -
% f q Q—
&
The following explani':on W:[ ituations h@v\/ere adopted and used in the
ial

current DCT includin% ariables ex o“itbdsbthe current study (Appendix 3).
s

Situations 3 and K&D) re[l'>

receives the rqu{ an 'a so@/distance between interlocutors. In both
¢

situations th &@er dogs not o& tre‘:h?arer.
NN
SitUations 1 and'ﬁ,é;J}D) rep%éent that the addressee has low power compared
X

toa er where the distanc@ﬂgh. In both situations the speaker does not know the

%u?ce: Al-Momani (2009)

at thgpﬁ'aker has power over the hearer who

[oF)

h Xituations 9and 11 (=P, -D) represent that there is equal power between speaker
ndvhearer and no social distance exists between them. In both situations the speaker
nows the hearer well. Situations 7 and 12 (-P, -D) represent that there is neither power

nor distance between speakers. Situations 2 and 5 (=P, +D) represent that there is equal
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power between speaker and hearer, but distance is high. Situations 8 and 10 (+P, -D)
represent that the speaker has power over the hearer where there is no social OTEB

between them. In both situations the speaker knows the hearer well. ('}

3.4.3 Scale —Response Questionnaire (SRQ) Q
As the second question of the current study set out to investigate the pragmatic
Crof

realization of making requests across high and low i,:iency learners
(situational variability), Scale-Response Questionnaire Q) (Al w 2009) is

i0-pragmati ripgkéke for
n% ne@wth each

i gbi respendent; llngs toward

considered as one of the potential tools to obtain

learners. It consists of a predefined answer list

other that aims at investigating the intensit

or about request act. This tool mclude rated ima the@ ario with related
information given to learners like sﬂm@%@r th{\ame situations from
@

employed DCT.
After adopting the sc \)ase Naté@outlmed in the DCT (Table,
3.2), the supposed res;% hose SI uatl s is a@'glven along with a certain scale

which normally s&ewn froin caleﬁae appendix) which is adopted by Al-
n

Momani (2009)& WereJ ed to assess the situations by choosing
one releva n €, For ore C |ﬂEat@ consider the following situation (Appendix

5) the l \\% sr[@ use reveal the speaker’s ability to use linguistic

rrng&e In a certain sﬂuat@ngmstlc variability) among speakers from different
I Xge proficiency.

0 Situation 2 (Appendix 5)

You are students in ESP or EMP, your instructors divide the sections into
groups to do the course's presentation, but you face troubles in discussing
with the members in the group. And you know by chance there are excellent
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students in a group. You do not have any rapport with them, and even you
have never spoken with them. You decide to speak with one of them asking
to share your idea about the presentation, and you say

The best method to elicit the type of assessment is SRQ. For this;% 2e SRQ
consists of 12 situations used in DCT and items are indicated by usin ints Likert
scale such as the degree of social power, familiarity, the righwthe obstacle of

performing the request and the imposition to impleme he.iequest. Consider the

following example from the current SRQ (please 0 A pror more

"5y
information) (Table 3.4). ’ L}
=\
Table 3.4: SR 0 4
able Q m 3 \,Y*
Situation 2 \e
P\r;stru or divided the section
tfoubles-in discussing with

You are a student in an ESP or EMP co you

into groups to do the course’s prese % you

the members in your group. You knoN nce there exc@ﬂ students in the
rt wi

X group. You do not have any rap n u have never spoken
with them. You decide to spea one of $ @our idea about the
presentation. & C—)
Ig( High
Fa.n}l arity Familiarity
1 To what extent does aml rlty st 1 3 4 5
among the hearer nd ker [ the oyeo
situation?
High
Power Power
2 To what exten est have er 3 4 5
over the seel the uat@)
Very
(_/leflcult Difficult
3 To h tent S ifficodty exist in 1 2 3 4 5
p request n‘the e situation?
) Not Strong
\"7 Right Right
hat extent does the speaker have theright 1 2 3 4 5
perform a request in the above situation?
Not Strong

Obligation Obligation
What is the addressee’s obligation in 1 2 3 4 5

implementing the request act in the above
situation?
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3.4.4  Validity and Reliability of the Research Instrument

To assure the reliability and validity of the current DCT and SRQ, the res?'m
asked two professors from the English department at Prince Sattam b|(>5&laziz
University (PSAU) to provide feedback and any suggestions. As Al- (2009)’s
tools for collecting data were used for Arab context and to investigate request act, so

hw, two situations

fthf gathered data.

re is ewhe ability
oy

of these instruments to answer research questions ver, the i rﬂer@r the

these tools might be suitable the field of the current study. Fu

are conducted for each social variable to increase the reli

Hence, no recommendations from either hired professo

administered situations were piloted to assure bi ityé idity. 0 ﬁ he DCT

spon to help the

researcher if there were any ambig situation for tud@‘. Although these
instruments were piloted and used bcgswoman,\oeg?a ;{\d by many researchers
N

&ed t

&
EFL “thpants Accordingly, slight

essityations to ensure the allocated

(Alsakaker, 2020), the current I’%I’ pil

time and readability of sce %Or t]

changes that were mad% mple “I

and ESP which are wr for S m@stead of the word politics (a course
i e fi I§ﬁ

name) in Al-Momani questi ng table summarizes research questions

ion Sbere added to the utterances EMP

and aims wi %s ciated to s&loet_j in this study.
TIPS

Y—v
R
S
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Table 3.5: Instruments of Data Collection and their Associated RQ.

Research Tool
giS:siirgrr: Participants Research Aim and Anal@'

Description .

What strategies 98 To identify DCT which Dat%
do Saudi EFL request contains 12 analyz
learners at strategies situations itatively
different levels employed by adopted from sing
of English Saudi EFL Al-Momani, WARP to
language learners attwo 2009 entify
proficiency different linguistic
employ in levels of T expressions;
making request English structure,
act? pertaining language ' content used to
to Level of proficiency perfarm
directness / use. Itaims to sts.
indirectness, investigate the \Y'
conventionally, level of ' _{‘)
and non- directness,
conventionally internal an ' 4 .\,T
indirect, external Y. \ T
external, and modifieation j é

internal amo
modifications I n%m &
between HAs di t O
and LAs. anguage \T ’<\
‘% % " cﬁ'ﬂ
N A“’
345 Piloting the Instn?p %\
Despite the adop% and S uJ@:ﬁilo by Al-Momani (2009), the pilot
L

study was cond@ ass@fs \ituati&authenticity and familiarity to the
ifferen X

t pro@ncy, to make sure that the participants

participants from

¢
understood ingtructigns t{I@ages clearly and had no misunderstandings
regardir% annef prm@le tasks. The pilot session was conducted in a
reg ssroom environm ff}this session was held in the second week of the

ac c year with agreed time with the participants after discussing the purpose of the
q . The DCT was administered to participants who have similar academic

ackgrounds compared to the actual participants. And this sample of students did not
take part in the actual investigation. The essential goals of this step, as other scholars
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suggested in previous studies such as (Al-Momani, 2009; and Taguchi, 2015) are as
follows: to ascertain all the situations are familiar, comprehensible, and clear en?m
all respondents. To ensure that the scenarios' layout and wording we and
unambiguous, especially for the low Achievers group. Also, to venfyﬂ'&sltuatlons

are designed successfully to produce a speech act of request. MoreQer to give the

researcher an impression about the required time that should Qe ed to do such a
erst

task. Finally, to avoid any inconveniences, confusion, or 'ndlng that may

S W W 10 Saudi
Y

appear in the process of data collection. These partic

students from different language proficiency (5 HAs LAS). ’ C')

The researcher spent half of the class distki g % Q students
were required to fill them out and to wrltew ments orsuggesti In the same
session, students were asked to repl situations. ad|®e responses and
comments, the vague expressions ngth sit Vlf r);Q\might be modified to
make them suitable in Saudl d mﬁke t n«sh% and more apparent (see
Section 3.5.4). The result p| ession sh @ that all the situations were

familiar, comprehensi lear i‘ ulj:]j !al ondents and the allocated time
was suitable to r&)CT ap he % rios' layout and wording were clear
and unamblguo thg up. &

.
¢ J" (.)(J

35 D a ctloj'f ?uresé\

A following section ee%‘foes the data collection procedures. The discussion

a udes a brief description of the sessions regarding the main data collection
tion 3.5.2) in the attempt to select the participants for this study and to detail the

rocedures and sessions taken for the main data collection.
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3.5.1 Session 1 — Placement Test

This study took place in a governmental university in the Kingdom o?ﬁ!i
Arabia. The population (98 students) were enrolled students at Prince@ Bin
Abdalaziz University. Data was gathered during the second academic 02012021
as planned. As mentioned earlier, two groups of learners took part in thig'study: in doing
so, 98 Saudi EFL. All these groups were informed previously abeut the nature of
research, and they were given a written consensual confirmati ee A'ppendix 1). The

process of data collection lasted two weeks since it too ce durin ID-19 and

[
and Chemj y‘at@ories.
ra% ere@% foreign

i illue‘rat the p:@xjre for the
Proficiency test held at PYP. Tablewi}trates th res@‘the category of

achievers according to the students es on gf»i%m T%St held by researchers
N\
according to the scoring rubric% in A ix 40. <§)

students attended only practical courses such as Ph

DCT and SRQ are dual languages as English in

language (Appendices 3,4,7 and 8). Ta
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Table 3.6: Procedure of Data Collection for Session 1

Item

Time

Participants

Throughout

the meeting

Procedure

Analysis

Description

The researcher conducted this session during the third week of @
second semester of 2020/2021. The researcher chose thegth
week intentionally to ensure the students settled down e‘a”e
registration process %h

The participating students of this session were from those Who
enrolled in the Preparatory Year Program at PSA nts stay
one academic year in this college)

During the first meeting, all the participated stquere required
to sign a consent form to take part in this StT researcher
also explained the nature of the study, afid any.inquiries regarding

the aims and procedures of the research we dres‘sed for the

volunteers) W
om f fro clas

To this end, three classes were selected r
available (permission was taken fr@m,the head of theide arq_ﬁ;ﬁ?
and test unit). The participants asked to sit fofthe ¢ .5
Touchstone Placement Test (TPT)%a language“pro ciencwpaper,

and a pencil test that was con forthe al ed time given.
As each group had different timetables for_their academic classes,

the session for each group into cansideration 6f.their break

time or the researc t? to th h dg,lment to choose

classes from the dehrM schedule as reading skills or

writing skills. The TPT t am? 13hour, and half was

conducted to d xq/the ' gl's@nguage proficiency
of participants w asfadministered st unit

Following th sis ofthe T;J}h‘s{ton@b acement Test (TPT)
results perf(%w by b:% her, t-&participants were
categoriz?ﬂ twoProu low. high achievers. The
identification of the differgnt brs@ was determined by the scores

obtained_in the TP hé an rubric, appendix 10)

N/

&
N0 O
The i rp%ti g (')

in P

Sy
Ky

ore admitting the st-t@ents to the college. If the student gets > 44 and above,

ons ofsthe core{_gre derived from Touchstone Placement Test

NN
ioned’i iX J\?@é} his test is used by the Assessment and Test unit
N

@ the examinee is considered as High Achievers (HA) in using English. And if
Qw xaminee gets less than < 43, it indicates the speaker has limited knowledge in the

nglish language as Low Achievers (LA). Touchstone Placement Test (TPT) is an

international test designed by Cambridge University Press, 2009. TPT is designed to
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measure English language proficiency for those who use English in communication and
education purposes. This test takes one hour and half with multiple choice qu?ﬂz,
including three sections: listening (20 items), reading (20 items) and Iang@ (30
items). The total score of this test is 70 points. In order to classify s into two
groups, TPT was administered for three classes in case some students may refuse to
participate in this research that may plenty number of students dby (For more
information, refer to Appendix 9). And for grading guide fer to Appendix 10.
Table 3.7: Classification of the Groups According to their

? T
L N

-8

<

Score Ns_{roup
> 44 igh Achigvers ' .37
< 43 Low Achievers
After the researcher collected resu@( tes

T
cho ﬁm 50 students
from those who get > 44 to be in groupx and. 48 s

ts chhosen from those
who got less than < 43. Specifical hsti‘w%g,d

[7 Q—
structures and grammatical c% ss. T S Willge(.given score if it is correct
N

based on sentence con ru%ounivess Iag@cy only. Then, the researcher
Q—a- et e &

sq_‘@ based on grammatical

called these students to ud‘y, After oral approval from students,

ticipant§
the researcher askw osigninth conse@rm adopted by supervisor from USIM.
N
After thcphﬂssi was ?ld @geéearcher from head of English department
and head Qﬁv unit at PYP,’PS the researcher contacted with three of lab
'
instru w racrical

teachin \/Ezmrses during Covid- 19 to depict of what members
WC% xpected to do and tw}h(?ng of participation would last. The researchers called
%Iunteer then sat with them individually in their office at agreed-upon times

Qording to their timetables. During the meeting with them, they were given consents

forms and full explanation of the nature of the research without inserting request word
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in explanation as this word might effect on students’ responses on their answering DCT.

The flow chart represented in Figure 3.1 shows the sampling technique’s prowm

used in the current study:
choosing 3

classes (98
students)

signing on
consent form sitting for OPT
(98 students)

classifying HA (509)
participants LA (48s)

Scoring
By test unit

Figure 3.1: Purposive Sam@
3.5.2  Session 2: Briefing Session /Ice eaklc Seéil

The essential objective of this %/as (as
participants regarding the study as X i
completing the consent form as w a elicit d

0 the\nénglish language. This session

Tse t the participants by

ograp @ata of participants such

age, level of language pr0f|C|e

took place in the week @after c ductlngihe ch‘@t that is the fourth week of the

academic year, and i Wh rding to éﬂe agreed time with the participants.

In the beginnin rtici were briefed regarding the tasks to be
\IC

)
completed by |Zan Si qfoll(San sessions such as the DCT and SRQ.

|t : pift

ip ts cou@ to participate in this study was also obtained.
(See appendix 1 — Consent FQ%JFmaIIy, distribution of the DQ was conducted.

ing data was during pandemlc of COVID-19, so it was struggled to contact with

nts, and they were not available during the whole week. The researcher resorted to
a

ctical courses such as physics (laboratory) and chemistry (laboratory) to collect data
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with assistance of instructors of these courses to distribute questionnaire and guide

g
0

The DQ was conducted immediately following the ice-breakingfsession. It was

students during responding to questionnaires.
35.21 Session 2a - Distribution of DCT

conducted with the assistance of volunteers in small groups of parti€ipants to ensure a
convenient time for students and to guide them on how er the situation and
clarify the reason behind this study. The session was conducted i aWIassroom

g
mmunicate, witf ef}other
V\% agecQG ask for

e neTt, a quest@ggarding the
tests were answered by the researcher: ) é

The DQ session minimally Ia@jor 30 ml\fES$ 4 ;{l}mtes when there were

cases where the researcher wo

start of answering. At the \r i
responses to analyze t%

the participants and Wding

A &
\ ¢ | (J
353 Se h Main Da Cﬁ'lle tion: Discourse Completion Task (DCT)
\
%&le REspo Quesﬁ&maire (SRQ)

ion 3 was conducte@he third week, which was the fifth week. Similar to

environment, and the participants were not allowed

during the test. Before distributing DQ, partiei

>

clarification regarding the tasks to be comph&di;

S %1, with the assistance of volunteers, the participants were asked to sit for the

G ourse Completion Task (DCT) and Scale Response Questionnaire (SRQ) tests
C

cording to the groups assigned earlier. The session began with the participants being

invited to ask any questions that they were uncertain about before the beginning of the
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tests. The participants were informed about the two different tests to be taken. They
were also briefed that a 15- minute break was given between the tests to ens?ﬂe

students feel comfortable and to avoid any confusion that may affect @en‘[’s

performance. *
i tz var"ability of SEFL
stio awd require

hey were t ofi@v\/.vers
The timeallocatéd for the
U el

nd ﬂf t essio e volunteers

gathered the students’ responses once mas over. O

\ Y

A

S

3.5.3.2 Scale Response Questi aire?S

Following the break fﬁé\.inul

SRQ test. They were e their

s
knowledge in usin ﬁ%questl \‘he purp SRQ is to investigate the intensity
to which a resp(%i\;&els

n
o !
the effect of sittational variabili if melf}i g requests speech act. The time allocated for
\
ke

3531 Discourse Completion Task (DCT)

The purpose of the DCT test is to investigate the li

learners in making the act of request. Hence, the

participants to answer each situation in DCT individu
about using request strategies in a certain

questionnaire was roughly half an hour. th

rtici@were required to answer the

iew, ‘r'e'géﬁ@fg the student’s socio-pragmatic
e queéﬁs that examine SEFL’s ability to realize

the questiopnaire was' rou y hal hour. At the end of the session, the researcher

gath students’ response@e the time is over.
% igure 3.2 illustrates the procedure taken for the main data collection from SEFL
earners that took place in the second semester, 2019\2020 in the third week of the

Q:ond semester.
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Collecting datafrom Distributing BQ AdministeringDCT
students

. Gathering data for
AdministeringSRQ : analyzing

Figure 3.2: Overview of Main Data Colle ro L ers

3.5.33 Demographic Questionnaire %

The main objective of the qualitative studY!! analyze t IIect ata of the

participants by using an open-ended DemeWQuesﬁon the%:&s at collecting
e

biodata pertaining to participants suc nder, ag re@nts in the target

community and the exposure to E wguag&\‘ci g mformatlon regarding
[

oy

]

the participants’ personal and 1onal backgro d'H Q@F it is not a tool that is used

or data analysis purposes.
z '\}
F &
)

3.6 Data Analy Nedur‘as and
_ &

This secENe e ts u&@)}sed in this study for analyzing the data
elicited fr groupsoflear @The analysis is determined according to the

resear:)% ns arﬁ jectives @‘t}e current research. The gathered data from SRQ

are

Jé

d by using T-test to&hd out the differences and similarities between SEFL

of different language proficiency in realizing the socio-pragmatics inn Saudi

2

1a’s context.
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3.6.1  Qualitative Analysis
The main objective of the current study is to scrutinize the request act pro

by SEFL learners of different language proficiency and to investigate the @ce of
language proficiency in performing request act. To achieve this aif, DCT is
designed with 12 situations vary in social distance and power. The gathered data from
high achievers and low achievers were analyzed qualitatively, bMifying the level
of directness used by both groups. The obtained data w it?gafed to show the
difference and similarities for both groups in producing e of qw’egies, the

quality of lexical, content, and grammatical discours wledge in nd 5@1 act.

The analysis showed the variation of pragmati ati% gra@g~ in using
T

request act based on social power and distansw u\ é\
Also, the objective of the st%’i}/estigatin e i ane of language

proficiency in making request act i@s‘ws of so\hpaite e,s§\¥.rnd pragma-linguistic
3 y N
aspects. To achieve this aim, th% ﬁ @

d data would showresence or absence of using
&
ctness betg%h HAs and LAs; they might

mitigating devices and co tional iT
differ in the level of fo%zs | have exp i“nédﬁ&)re, the interpretation of the DCT

d &
only takes expres h{that iﬁm atici&USOWd; this means, the items are
interpreted if tI’Kh pr 'gran’@fcally-sound sentence construction. For
‘ ¢
a

instance, * e twag moye y;to@z h my assignment?” Or “can you please give
N

‘c
me two @o lkys?”,’ S ydyouaease give me two more days?” (S1, HA #9, see

appm@Z). \'(.}/Y.

spondents showed the extent of using supportive moves as a tool to mitigate

& harpness of request act. In short, the analysis shows if language proficiency has
ositive or negative influence in pragmatic performance mediating the social variables.

The obtained request strategies gathered from both high and low achievers were
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analyzed in the light of CCSARP used by Blum-Kulka, as a request classificationpattern

g
0

The second part of the main objective of the current study is t@"investigate the

(refer to coding schemes in Section 3.8).
3.6.2  Quantitative Analysis

influence of language proficiency of Saudi learners in perfor nwest act based on
the socio-pragmatic assessment because students’ re to cale Response
Questionnaire determine their language proficiency lev ich rwirrpose of
ing tol the S@I@SRQ
% equ%‘@ right to

make request 3) obligation to reply to req% mrljrrty d5) r To clarify,

the difficulty or simplicity confronted\%e)tudents in orn@?‘requests indicate

the study. To do so, respondents were analyzed a

including five contextual variables which arel)-diffi

their language proficiency IeveI Sa true wi %st f 1%*4 scale because their
responses determine their resp to vﬂrat extent th<Q e familiar with using the
\

language 1
The model of CC% a universal tér by several scholars in different

languages to ana '@ch acit S, W grves frequency and percentage for
h

ly
each strategy ingac Iy square was used for further analysis by
building a t grvr g fre enE n percentage for each strategy used by each

group nsrrﬁr d e sui e test to show the frequencies among two groups

Q f'tRQ@ZS-T tant thing is that ding for stud
answer firs . important thing is that no grading for students’
N

r s on DCT.
Q In the current study, a T-test was employed to analyze the respondents from both
roups (high and low achievers) depending on their socio-pragmatic assessment. This
technique is frequently preferred because it is the most suitable tool for giving statistical

91



differences between groups and to investigate the speaker's perception of using speech
acts, including meta-pragmatic assessments (socio-pragmatic and pragma-lin .
The gathered data was analyzed based on Brown and Levinson’s polit@}eory
including negative and positive face, politeness strategies, and social es power
and distance through the analysis of the data. Y.

To analyze the social context variables, situations were divided‘into six categories
based on social distance and power classification as follo v ,

2) P, +D3) =

P, -D 4) P, -D 5) =P, +D 6) +P, -D. The analysis depenés,on th seWes, which
®

Yw
means the researcher focused on each request @perfor ed Qacﬁquest
en% quency for each
Yh

category, and then counted them to find out T;

group. To determine whether language W cy 6\1qu ed th@voducing and

realizing speech act of request, partici cw& divided WO @ps, low achievers

and high achievers based on the res@tainemgT see section 3.5.3). After
Srdpled

that, the researcher compared y pe‘r’cent s for strategy used by each

\ &
group. A specialist in statistics OZT e rateg@into tables to find out the
teachr pon nt. 0’
4 $ &
\Nh diff e between low achievers and high

To sum up, irsarder to [e i $DL
achievers in usi@ a \‘&ither@ﬁta were analyzed by utilizing Statistical
Package for &a@cie e
Nz

percentages and frequ

g

L )

—~

S S)t’o iQ\'/’e tigate the influence of social power (Brown

NN
) in€lud '$> H)«(S=H), and (S<H) and the social distance includes

& Levi%
. | X -
(Cl istant) on using re@act amongst SEFL. And this tool is used to show the
f y and occurrence for each strategy by both groups to find out the differences
ndsimilarities between HAs and LAs.
The request strategies used by each group of speakers were counted based on the

percentages and frequencies of each strategy in each group. That is, the number of the
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request strategies or semantic formulas was calculated by counting the total number of
occurrences of each request strategies by participants in all 12 situations (see IY!n
Appendix, 5 and Section 3. Analytical data). In order to find out the fr@ and
percentage of a specific request strategy, the number of a specific req tegy was
divided by the total number of all request strategies in a specific grow multiplied
by 100. For example, the mood derivable of directness was used 284 times by LAs
group, this number was divided by the total number of thi E;e

r"nployed by LAs

group and then the number multiplied by 100, for examp 34 = 5W7 x 100%

g
= 42.7%) consequently the percentage of this stra@vloyed y L V\‘as @ved.
4 b 4§

\ NV
. X
3.6.3 Coding Schemes \, é\
The gathered data from the curr@re qualitatively a@ed in the light of
Cross-Cultural Speech Act Realizati Patte&&%R @ined by Blum-Kulka
N
(1989) which has been used by%seara]ers i amal%:',@ and coding request acts.

As mentioned earlier, the r ht p1 edwill fi on how learners of different
p

proficiency levels pe ferent fpatt ns'ofbreir request acts, i.e., level of
’ ¢ &
directness, external ﬁanternzil \m atior@a( induces the listener to achieve the
'of%b

speaker’s reque\ e in(‘éa()fzing pragmatic competence. To achieve
¢ (,%
the researc stion (What_i he"re@o ship between SEFL’s English proficiency
NN
levels % egies” of iking ﬂ&uests?) (Linguistic variability). A controlled
Y—
eliciﬁh procedure instru @Osed is a discourse completion test, which was

o%%ﬂg y developed for comparing the speech act realization patterns of SEFL HAs
navL

& As. The following subsection will address these strategies used in CCSARP in
rder to investigate the variation in utilizing these strategies among SEFLs as high

achievers and low achievers.
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3.6.3.1 Directness

The preferable method in analyzing data regarding speech act is the Blumv'm
(1989)'s classification, that is Cross-Cultural Speech Act Realization Patter@&RP)
which utilized by large numbers of scholars Al-Khaza'leh, (2018), AI-‘IMni, 2009,
Qari, (2019). For the purpose of investigating the students’ responwcerning the
use of request strategies, the best data set to be used is determined bythe analysis of the
data yielded by the responses to the discourse completio ’mcll depends on an
independent evaluation of each response. To put thiS%ig a n sh.éﬂ\tdfollowing

X
examples indicates the forms of research questions@ht be used i hi# s@ such

as mood derivable the nature of the verb has an Q@ e % e.g@rn down

h peakeQ@Sc;s to use an
utterance that has an implicit impact e Harer e.g.: as@ou to turn down

the volume”(S7, LA#9), (, hedge%formatl\have ry@nbed naming of the
N
illocutionary force, here the sp%ndst be Ilter.<|¥$(3nstance, “1'd like to ask

you to turn down the volume.”(S7; HA’ ; atiogﬁé{ement, the speaker tends to
to

the volume ”(S7, LA#7), explicit performatives in"whi

«©

oblige the listener suchias ill hzil/ t }&o@he volume ” (S7, LA#23). Finally,
&
s the ﬁnle

want statements, ;@terani % ntions, desires, and feelings of the
speaker. For inw red , 'ou ’débf the volume” (S7, HA#9).
¢
DespiE:%)itici s of e{/ez@%s of CCSARP (Woodfield, 2012) the head
i

N
acts no% CSAR y/ the&f’ectiveness of this method. Al-Momani (2019)
L 9y

menti that head acts are Ko%iéns of sequences that are used to recognize the act
s%ﬁhg from other parts. According to (lbid), there are three classifications of
irect

ness such as 1) Non-Conventionally Indirect (NCI) 2) Conventionally Indirect

%) 3) Direct (D) as shown in the table below presents the crucial strategies employed

in assessing the directness degree to analysis the elicited data in the current study
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(Blum-Kulka 1989). Economidou-Kogetsidis (2013) stated that several researchers

have used this pattern widely and tested it successfully and empirically. In the

study, levels of directness are analyzed depending on the classification c@d by

Al-Momani (2009), as shown in Table 3.8.

Table 3.8: Strategies of the Speech Act of Request (Level of Dz ctness)

Type Sub-type Definition ples
(D) Mood The illocutionary force of the row me lecturer

derivable utterance in the grammatical m note's
marks as request.
Explicit The speaker uses the |IIocut|o glve me

performative  force explicitly by employi
pertinent illocutionary utt

Hedged Utterances involve ver modal I d Ilké'\‘e ask
performative  verbs expressing int \4’ WE me a
reco datlon
le mqie
Obligation The speaker’s 1% ise i %‘ﬂ,\/ ve to turn
statement taken from‘he semantic meaning/of n the volume
the utteran \ ..It IS noise

Want The utter hows t l% {\ want your
statement feeling ires, i ons. c} calculator

How about

(Cl)  Suggestory Thes cludesas tio
formula th A‘QIQQ changing the
\ submission
Query TWker %es a'‘refere a Can you collect the

, lébnstance charger from my

preparatory ratory conditio
sibilityy”ability, ©r wi Ilngness office
Strong hln Spea ﬁterence which  Are you using your
(NCI) |s re uire i entation of calculator

Mil m Utjera e cbe contain elements | am busy this week
dc) or referenc e appropriated doctor ...

% reguest a S the demand for

;' text interpreted. It is also

at |but6@‘to indirect pragmatic.

Conventionally Indlrect (ChH
Because of the importance of Cl among participants, it is described as a social
Qect and cultural dimension of language (Al-Ageel, 2016; Al-Momani, 2010; Blum-
Kulka, 1989). The analysis depends on the two categories: a convention of means and
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a request perspective. Request perspective, according to Blum-Kulka (1989), could be

classified into four categories as follows: T

1. Impersonal request (e.g., how about cancelling the class)

2. Inclusive requests (e.g., can we prepare for the exam togetheA

3. Speaker-oriented requests (e.g., may | get this the book) Q

4. Hearer oriented requests (e.g., could you help me) \,

T

On the other hands, referring to CCSARP, the utilizing ofco elntlon of means

]

as well can be classified as follows:
! _§'
1. Suggestion (e.g., what about cancelling ass tod ay e
N NV
\:m,g \&

submission)
O

2. Willingness (e.g., would you mind g|Wet

3. Possibility (e.g., is it possible t@et

4. Permission (e.g., may | bo rrow ca Iat#
e

5. Ability (e.g., couldy S\“I

,}j &
N
3.6.3.3 Supportive terr’ lﬂ%

One of the prlme ob t|v re§ At study is to investigate how SELF

employs external t| J in their req@ acts. External modification in request
\

act is used b@v after shea form several goals. In most cases, it is
employed @ga e the sh e request act. There are many strategies such
4
geffln

as dis :m reparatory, @ -commitment, imposition minimizer, small talk,

gr der appreciation, apolo@r and promise of reward. The following table shows

trategles with their definition (Blum—Kulka, 1989). For the purpose of eliciting

Oponses from the participants, discourse completion task DCT will be used.
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Table 3.9: Classification of External Modification

Type Sub-type Definition Example
External Availability Declaring a request by Are you busy do tow
Modification inquiring about availability  you write a \ﬂ
recommenda% e?
I really need,it..
Grounder Utterance contains I would li tension
justifications, explanations  for mysassignment
or reasons for the request becau%d not deal
act haye tim
Getting pre- Utterance contains a “Cou do me a favor
commitment commitment to the hearer T 2”7
before making the reques
Disarmer The speaker tries to use a ow to'what extent this
certain utterance in assignment isdmportant
to prevent any possible butfcoul 3
objections. \Y'
Promise of The speaker promise ﬁjzour
reward reward to raise omise it
probability o y&'
addressee .3
with the 7};
Imposition The speaker woul to borrow
minimizer force,0 yogok. Just for a
the he the speaket co of days.’
request
Sweetener %e incIudE\EAT Y%-u\are the one of the
rated appreciation ost wonderful teachers,
ise the probabi

%intr du"o e spea
L)
R

Small t aking an amiable St
by f*min he‘socg'%e
rapp P o <Q
N NS,
matio peak es

ppre idtion utterances to
mpg‘wth the request.
eakers preface the
by introducing
‘ia selves to the
dressee prior to making
(.}fi request

Affective appea\ The speaker entreats the
addressee's feeling to
accept the request.

The speaker expresses
apology to the addressee
prior to performing the
request.

22{,— my dad was very sick. |

did not make the
assignment........

How is your teacher? |
hope you are feeling
well? Can | take a little
bit from your time

?

| really appreciate your

effort.......27

I am one of your studious
student in your
class.....can you...

My mum was sick .... Can
you postpond the
meeting please?

‘I’'m extremely sorry but |
need ask to turn down
the volume.’
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3.6.34 Internal Modifications

Internal modification is the most significant part of the request act which

to reduce level of directness (Brown & Levinson, 1987). Depending O@RP,

internal modifications include two strategies that are upgraders and sy or lexical

downgraders. The speech act of request does not have upgrades, unliké apologies and
compliments. Because this study focuses on mitigation and p IiMused in request
act, it entails downgraders. This strategy is used to answer t X:h uestion entitled
to what extent do SEFL students of different language icien I.e\q]§¢r'y in their

speech acts in making requests in the academic xt in

politeness? In the present study, expressions

depending on Blum—Kulka (1989) and AI-W (20

Table 3.10: CIassifiN) Internal

\ _
@bﬁ)),a hown,jé&)les.lo.

<<

ificatiol
b 4
Strategy N ? }g@mples D1‘(r:on current
Politeness This part is a ay @ can you postpone the
device hance(Q ubmission

be added
cooperativm i

Conditional
clause (hedge)
Subjectivize

in a

akers.se co% keep

%nce fr ity.

@ performs request @Nmitly by
u i inions™,

g subj

we reguester troduc setbé request act
%by beddifig fre E@ in a clause
(conditional ¢laus ing expressions
suchias thanks, and delight.
Under % sz’;l

face the request by
A A discours

ial modifier.
used to call for addressee’s grasping.
<z
S
owntoner

ice, for instance, a tag,

An adverbial device that underrepresents
the state of affairs

Consultative

device

Embedding

The speaker tries to include the hearer and
bid for speaker cooperation.

Play-down (past Speakers use jthe past tense %\N
tense) co iEresent ime eferen 0
de% perlocutiona gjec.
Spe a

| asked if you can borrow me
your ..you are my best
doctor ...

If you do not need this book
...... can I borrow

| wonder if you change the
appointment

| would appreciate if | can
share my idea about the
presentation

Can | take your calculator
for a while

Can you turn the volume
down, okay...

Can you possibly allow me to
be absent tomorrow.

Would you mind if you I can
borrow your book
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As for the analyzing the data in the light of Brown and Levinson (1987) theory,
the coding of the data is classified into four strategies (from lowest polite tow!m

polite). \

1. Use the FTA on bald record, without redressive action (e.g.A@ me your

calculator ) R
2. Use the FTA by positive politeness strategies wit Mive action (e.g.
rc

“Doctor, you are the best doctor, can you plea a 'ecommendation

letter?) '\d' -

3. Use the FTA by negative politeness strate ith redressi dlo ..,

4. Sorry to bother you, can | share my i

h you# eF ff record
eufigpok FIgF

(e. ggget mine”).

lle 4ﬁ!ata from DC and
©

by using some hints as asking for
Before moving to the next c

SRQ, the Table 3. 10 sho sa ple %tu ‘l%at different language

proficiency. (The ex hed ppe 11.)
A
'Aj N
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Table 3.11: Sample of Both Groups Using Request Strategies from DCT

Level of Int Ex
Sample directness modificétion modifi az' n
D, Cl, NCI >
S7, HA#9, (-P\-D) Cl (Query Politeness tio
Salam Alaikum professor, would preparatory) marker %
you mind to write a “Please” appreciate”
recommendation letter, I
appreciate your help please
S7, LA # 49, (-P\-D) D (want No int VPreparatory “
| need recommendation letter statement ifi need a help”
doctor. I need your help. strategy) '
S8, HA # 15, (+P\+D) Cl (Query .\G.gnder “
Excuse me, could you please turn preparatory deto
the volume down a little a bit; | fq:us’(}
need to focus on my study. S
S8, LA# 13, (+P\-D) NO*E‘;(;ernal
Turn down the volume, please Q@Bdification
S4, HA#32, (+P\+D) Grounder “
I hope if you can inform your I’m busy".
colleagues that the doctor may
not be able to attend the class.
I’'m busy. Thanks %
S4, LA#29, (+P\+D) NO External

| ask you to tell your frien rfor Modification
class tomorrow, pleaSe.
Note: D (direct), ClI (conventionally i@ d ﬂ'@pon— conventionally indirect)

. N

3.7 Conclu&"\ 5 | C—)(J
To s@ urani, (2009 contéd’ed that each method of data collection has its
Weakn:% strend’th ence théﬁost appropriate method is determined by its

N
SS in answering resééE?h questions and achieving the purpose of the adopted

eff\
% 0 achieve the goal of this study, DCT and SRQ were employed for data

Olection. The participants who took part in the current study were divided into two

groups: 50 SEFLs as high achievers, 48 SEFLs as low achievers. This study took place

at PYP, PSAU, in academic year 2020\2021. The questionnaires were employed
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together the linguistic variability and social variability of request act amongst two
groups of learners. In the remainder, this chapter explains the data collection as

the procedures for data analysis. In essence, this chapter has sought to provide iled
description of the rationale for the research design, the context in whicﬂ*ludy took
place, and the procedures for data collection and analysis that were e yed. The next

chapter presents and discusses the results of the investigation. V
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