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ABSTRAK

Sepanjang tiga dekad yang lalu, para penyelidik telah merumuskan a
strategi pembelajaran kooperatif, khasnya teknik Pembelajaran Bersam aming

Together) memberi kesan positif terhadap pencapaian pelajar dalam pel dang
akademik di tahap pendidikan yang berbeza. Walau bagaimanapun, kagn ngenai
kesan strategi pembelajaran kooperatif terhadap pencapaian pelaja bidang
pendidikan tinggi khasnya tahap kefahaman membaca di kont L (Bahasa
Inggeris sebagai bahasa asing) di kalangan pelajar Saudi adalaR{ masih terhad.
Penggunaan teknik Pembelajaran Bersama jarang di gunakan “eleh jpengajar dalam
kelas membaca di konteks EFL di Arab Saudi walaupun hasil kajian penyelidikan
yang lalu telah menyarankan bahawa ia akan meningkatkafgperbendaharaan kata
pelajar dan meningkatkan pemahaman mereka mengenai caan tersebut.

Kebanyakan pelajar Arab Saudi yang mempunyai i yang berbeza
re di dalam
b KaEdah

tidak dapat membaca dengan cekap atau memahami ap g
konteks EFL kerana beberapa faktor, termasuk ergantungan teshadap (

tradisional. Melalui aktiviti Pembelajaran Bersama jar ini da nﬁgﬁnonakan
pengetahuan, persepsi dan pengalaman mere ntuk r?en gk kan‘%s ahiran

pemahaman bacaan mereka di konteks EFL. N

Setelah mengkaji kajian literat N@an? kap@husus yang
menumpukan kepada penggunaan Pem%ﬁ1 B dal elas membaca
konteks EFL di kalangan pelajar Sauéi, O ini @ a untuk melihat
keberkesanan penggunaan Pembelajaran Bers nledS eningkatkan kefahaman
bacaan konteks EFL di kalangan %ﬁsiswa A ), dengan membandingkan
penggunaan Pembelajaran Bersama,d gag, lahMradisional. Antara objektif lain
kajian ini adalah mengkaji pe lajar terha

Di samping itu, kajian ini bw untuk
dalam menggunakan kaeda laj

S
Kk ka@ campuran , khususnya quasi-

d&fg‘kuantitatif dan kualitatif dari pelajar

Kajian ini me n reka®ben

eksperimen campuran unt mend@éw
Saudi di dalam k@;ﬂ..
tiga

n ini dijalankan di dalam kursus Bacaan
dan Perbendaharaan, kat2’ Ba ringkat ketiga yang mempunyai nilai

eris
jaran s %’ minggu , sepanjang semester pertama

tiga kredit den am

tahun akaden%ﬂ%& 798 (If r s mengambil bahagian dalam kajian ini,
dengan 40 ar sebagdi pese al umpulan eksperimen dan 40 pelajar sebagai
peserta kumpulan/' kawa Pembelajaran Bersama digunakan dalam
kumpul rim gnga' kuliah tradisional digunakan dalam kumpulan
kawal k mengajar emgj;’zﬁﬁ kemahiran pemahaman bacaan, khususnya,
pra mengimbas, mem esimpulan, mengenalpasti topik, memahami idea-
id tama, mengenal pasti corak organisasi dan pengecualian, meneka perkataan
ya ak diketahui, mencari dan meringkaskan idea dari buku teks universiti yang

an selama sembilan minggu.

Q Data kuantitatif yang diperlukan untuk kajian ini dikumpulkan melalui dua
strumen iaitu soal selidik Pembelajaran Bersama, dan ujian pra dan ujian pos yang
mengandungi teks bacaan yang sama. Data kuantitatif dianalisis dengan menggunakan
ujian t. Prosedur pengumpulan data kualitatif melibatkan pengumpulan tulisan jurnal
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penyelidik beserta nota lapangan, temubual bersemuka dengan 12 peserta dan
temubual berkumpulan dengan dua kumpulan tumpuan yang melibatkan sembilan
peserta. Semua sesi temubual direkodkan secara audio dan kemudiannay di tr

secara verbatim. Semasa temubual, pemerhatian penyelidik telah direkodkaﬁ gai
nota lapangan. Data dari sumber-sumber ini disusun dalam kategori, d dan
tema telah dikenal pasti untuk memahami persepsi dan pengalaman%ara eserta.
Metodologi penyelidikan kualitatif yang digunakan dalam kajian ini i daripada
kaedah “interpretatif-deskriptif" dan memberi tumpuan kepada m kata-kata

Data-data ini dikodkan dan dianalisis dengan menggunakan pefAgekogan terbuka dan

analisis tematik.
Tema yang diperoleh adalah: (a) Pengajar memb (oko gan berterusan

semasa pembelajaran bersama, (b) pembelajaran kem amah membaca EFL
adalah lebih mudah apabila bekerja dalam kumpula mbe Msama, (©)
n'mémbaca di

bekerja dalam kumpulan pembelajaran bersama meningkatkan kemahi m{
dalam konteks EFL (d) pembelajaran kefahaman me a EFLjad Igbih‘seronok
) P

apabila pelajar bekerja dalam kumpulan pembelajaran bearfa a, lajaran
a

bersama adalah strategi yang boleh digunakan me ahir FL yang

lain, (f) Strategi mencari bantuan pelajar diperltas (g Q%hg@mbiigggagian dalam

aktiviti pembelajaran bersama menghasilkdhysuasana pembetajaran selamat dan

interaksi pelajar yang positif dan (h) p‘%n ipembelajaran bersama di
i baio

masa depan akan menghasilkan pencaN rid yang

Penemuan kajian ini menun%ﬂx bahaw\m}el a;ﬂ%ersama mempunyai
kesan yang lebih tinggi terhadap perc iag’ ahamlan membaca pelajar berbanding
dengan kesan pengajaran kuli isional. Berkena rsepsi pelajar terhadap

pembelajaran bersama-sama,x si u pelajar dalam kumpulan

r
pembelajaran bersama kan kuat dengan pendekatan
pembelajaran bersam %ya, rdapat kﬁ yang signifikan diantara
pencapaian, persepsi d% balas pema m‘cln ajar.

‘&

Data menu an ba belaj Bersama mempunyai kesan positif
ke atas kemahi eMaharman ajar ra keseluruhan. Manfaat kajian ini
mendedahkan kesan positi jara rsama terhadap kefahaman membaca
pelajar EFL dan cenmink ﬁwége)serta melihat strategi ini sebagai strategi
yang bergu alam kelas h membaca EFL mereka. Sebagai kesimpulan,
berkenaan sumbang j'ijﬁwerhadap ilmu pengetahuan, kajian ini adalah

pada bida lan e ikal pendidikan EFL dalam konteks pendidikan
tinggi 4Saudiy’ Berkaita derga Rﬁu amalan pula, kajian ini amat mengesyorkan
pen EFL untuk mengg n Pembelajaran Bersama dalam kursus pemahaman
m% EFL. Implikasi lain‘untuk kajian ini menunjukkan bahawa kajian masa

rlu mempertimbangkan gaya pembelajaran mahasiswa EFL, gaya hidup dan
si dalam reka bentuk kajian mereka.

N




ABSTRACT

various academic subject areas and different educational levels. Howeler, there are
limited studies on the impact of cooperative learning strategy of Iearm&gether on
students’ achievement in the area of Saudi higher educati EFL reading
comprehension. The use of learning together instruction is rarely’ supported by
instructors in EFL reading classrooms in Saudi Arabia even th@ugh research studies
have suggested that it will increase students’ vocabular improve their
understanding of the reading comprehension text. Large s of Saudi EFL
students of different educational levels are unable to rea iciently, or comprehend

what they read due to some factors, including de gmerely on graditional
instruction. Through learning together activities, E ergragdu use their
reading ggomprehansion
o P
.S

knowledge, perceptions and experiences to impr
skills.

Upon review of the related literature, was féund that f Cl}‘:@d on the
use of learning together instruction in Saudi E i \d-s.s{ oms. result, the
present study was designed to investigate using ing together

instruction in improving reading comprehien VEFL undergraduates by
comparing the learning together instru@tion and traditio turﬁiruction. Another
objective was to figure out the unde&tes’ s aftérproviding learning
éﬁe students’ learning

erce
together intervention. In addition, %téldy in ‘%'od
g

O
ac

together behaviors during learnin e ri'r: a ta)iu S.
o
The study employedy, afisembe ncur én% mixed methods quasi-
experimental design to obtain “Beth Ive a ualitative data from EFL
undergraduates.The experi as applied i %d-level English Reading and
Vocabulary course, a ghree,credit itH thr€e hours of instruction per week,

over the full first semester f th feax&OlG/ZOl?. Eighty EFL third-level
students taking En %eadi cabulaty,courses took part in the study, with
forty participant s&e& in thelexperimenta ‘ﬁp and forty in the control group. The
learning together" inStawctio i t&»’experimental group and the traditional
lecture instru '%\@s used,in cdntr&) oup to teach nine reading comprehension
skills, specifi I ingy making inferences, identifying the topic,
understan

nnin

in ideas, tifying” patterns of organization and exceptions,

guessin% words, skimmi nd summarizing from the assigned university
textbo period ofine e@

required quantite?ﬁc\'% data for the study were collected through two

i Nnts, namely, learning together questionnaire, and identical reading

hension pre- and post-tests. The quantitative data were analyzed using t-test.

qualitative data collection procedures incorporated researcher’s journal entries

field notes, face-to-face interviews with twelve participants and two student focus

roup interviews with nine participants. The interviews were recorded, and

participants’ responses were transcribed from audiotapes of the interviews. During the
interviews, the researcher’s observations were written down through the use of field




notes. Data from these sources were arranged into categories, and patterns and themes
were identified to derive meaning from the participants’ perceptions and experiences.
The qualitative research methodology used in this study comprised the “interp =
descriptive” method and focused on turning the participants’ words and aCti into
the development of potential themes and implications. These data Wer% and

analyzed using open coding and thematic analysis.

Themes found were: (a) EFL reading comprehension i
continuing support during the learning together instruction sessions, learning EFL
reading comprehension skills is much easier when working“g learning together

groups, (c) working in learning together groups improves EFL’% comprehension
e

r provided

skills learning, (d) learning EFL reading comprehensiongis un when students
work in learning together groups, (e) learning together is a
teaching other EFL skills, (f) Student help-seeking

e
ies'we ideped due to
learning together instruction, (g) participating in learnin eth rw‘produces
secure learning atmosphere and positive student intekactions and: (h) t uture\ﬁﬁ of
learning together strategy would yield better students ievement. K g

The findings of the present study showe?ig ear ing' t er ing@c'tion had
a higher effect on undergraduates’ reading YCompr %xop achi %Q'ment when
compared with the effects of traditional urg "instrectiomy The iéy was further
informed by the participants’ percepti n% ro g together processes. In
the case of undergraduates’ percepN ard learnifig” toggth&r instruction, the
average mean of perception score for undergr d«@;' e I‘ﬁr Ing together group
showed a strong relationship with t ning tog %p h."Finally, it was found
that the correlation between und@sgr atas%g cor(%ﬁ:hension achievement,
perceptions and reactions was sigpi t. “ <3-

The data suggested \min @%St %on had a positive impact on
students’ reading com he%on skiIIL(J)ve ) nefits of this study reveal the
positive impact learni%a er instruction La EFL undergraduates’ reading
comprehension and reflect that p il pérceive this strategy to be useful in their

EFL reading com nsion lla S. In lusion, the study could be a vital
contribution to beth,knoWwledgeé and practic ith regard to knowledge, the study is

thtvcan be used in

an addition to t ical literatbtre of EFL education in the Saudi higher
education copte ﬁdra ieg, the study strongly recommends EFL
lecturers t e the i ogether ,instruction in undergraduate EFL reading
comprehe [iﬁ'éation for this research suggests that future
studies e ergraduates’ learning styles, self-esteem and

motivatio heir interventi n@ﬁns.

& S
Nj



Xi

TABLE OF CONTENTS
AUTHOR DECLARATION titiiiiuiiiiiiiiiiiiiieiiiiieiiiiiecnteesecasiecnsesnces
BIODATA OF AUTHOR ....ccuuiiiiniiniiiiiiiiiiieiieiiiiniietiesiesntsasessnsnss
102010 2 (07 N0 1 0 )\ [
ACKNOWLEDGEMENTS
DN 3 1 1 2 N
ABSTRACT .eoniiiiiiiiiiiiiiiiiiiiitiiiiiattesntsatsaseesassasssssssasnns
TABLE OF CONTENTS ..uitiiiiiiiiiiiiiiiiiiniiiiiiiietaiiinecasncnecaes q ...........
LIST OF TABLES V Xiv
LIST OF FIGURES ....ccuiiiiiiiiiiiiiiiiiiiiiiiiiiniiinineenenes XV
CHAPTER ONE: INTRODUCTION 1
1.1. Context of the Study.............ooooiii. 5
1.2. Theoretical Framework ................c.ocooit . 20
1.3. Problem Statement ...............coevveinininineninann.s 32
1.4. Objectives of the Study ............ccooviiiiiiiia .. o 37
1.5. Research QUEStIONS .........c..oveviiniieieean 38
1.6. Significance of the Study ........................ e 39
1.7. The Study Assumptions ..............cooeeeevennn.. N 41
1.8. Operational Definitions of Terms ......... .4 e, 42
1.9. Scope, Delimitations and Limitations of 45
1.10. Chapter Summary and Overall Stru 46
CHAPTER TWO: REVIEW OF RE 49
2.0. Introduction .............c.oo 8 > 49
2.1. Studies related to cooperative % 50
2.1.1. History of Cooperative Le& ........... c - 51
2.1.2. Cooperative Learning G s . ¥.... 52
2.1.3. Merits and Demerits f(%aﬁve . 54
2.1.4. Working Together i roups i 61
2.1.5. Definitions of Cooperatiye' Lea g 62
2.1.6. Historical Foundatign and T 63
2.1.7. The Cooperati%ing S 72
2.1.8. Mechanism of Students’ 72

2.1.9. Cooperativg Ledtping and Styles

2.1.10. The Stu %ole in th, operative’Learning Classroom .................. 79

2.1.11. Usin %tive ea trafegies with EFL Learners ..................... 81

2.1.12. The% f Co@perative Learning on Students’ Achievement ................ 83
t

2.1.13. Méta- ysis of Caopefative L&arning Methods .............ccoeeeeeeeeeeenn. 89
2.2. St\ﬂ%elated to Reading Co@fehension .......................................... 90
2.2.1.Regading Comprehension DefMition .............cooviiiiiiiiiiiiiiiiiii, 90
2.2.2: ing Comprehension Skills in the Saudi Educational Context ............... 91
s Related to Cooperative Learning Effect on Reading Comprehension. ... 93
. Phe effect of Cooperative Learning on Reading Comprehension ................ 93
“The Effect of Cooperative Learning on Undergraduate EFL Students’ 96

INZ ComMPrenensIon ...........oiii i e
2.3.3. The Learning Together Strategy and Reading Comprehension .................. 97

2.3.4. Learning Together as an Instructional Strategy ................cccoiiiiiiniinnn... 99



Xii

2.3.5. The Effect of Learning Together Strategy on Reading Comprehension ......... 103

2.4. Critical Analysis of Related Literature and Conclusion ................c.coevnnis 104
2.5. Chapter SUMMATY ....uuittitte et e e e et e e et et e e e e e e aeeeaeenneennas
CHAPTER THREE: METHODOLOGY AND STUDY DESIGN
3.0, INtrodUCTION ...uvetee e
3.1. Nature of the Study ...oovii e
3.2. The Study Design .....c.ooiniiiiiiiii e e 111
3.2.1.Variables ... i .......... 119
3.2.2. Qualitative Research .............coouviiiiiiiieiiiie i, N ........... 120
3.2.3. Quantitative Research .....................co 121
3.2.3.1. Inferential StatiStics ..........oeveveieieieiiiiiiieeee e 123
3.3. Trustworthiness of Qualitative Data Collection Tools and
3.3.1. Triangulation of Data ................oooiiiiiiia.e,
3.4. The Setting of the Study .........ccooviiiiiiiiiii
3.5. Sampling Selection Steps .........ccoviiiiiiiiiiii.ld
3.5.1. The Population of the Study
3.5.2. The Sample of the Study ... Mg eneenn.
3.5.3. The Characteristics of the Sample of the Stu
3.5.4. The Size of the Sample of the Study .........
3.5.5. Protection of Participants
3.6. Research Procedures ......................!
3.6.1. Treatment ..............cooviinienn. o8
3.6.1.1. Learning Together Instruction
3.6.1.1.1. Implementation of Learnin 146
3.6.1.1. 2. The Learning Together Ins 147
3.6.1.2. Traditional Lecture Instructi 150
3.6.1.3. Instructional Delivery ... Mg, .. %.........% 151
3.7. Instrumentation ............ s 151
3.7.1. Identical Reading C pf%;on P 153
3.7.1.1. The Validity and % of Re 155
Posttest .....oooiiiiii ‘u’.?
3.7.2 The researcher’s '%al entr 155
3.7.2.1. Experimentz&l‘ Cl 156
3.7.3. Learning Together Strate 157
3.7.3.1. The Vali K i 157
3.7.4 .The semizstructired indivi i i 164
3.7.5 .The fo intenvi 166
3.7.5.1. St rview: 167
3.752.T tions of t ]e\/&' and their Trustworthiness 167
3.7.5.3 ibility of the Intervi%;, ........................................................ 169
3.7.5.4Dependability of the Qualitative Phase of the Study ............................. 170
3.8. I rocedures of Data Collection .............cooviviiiiiiiiiiiiiii e, 171
es of Data Collection ...........ooiiiiiiiiiii e, 173
.I¥The First Stage of Data Collection ...............cooiiiiiiiiiiiiiiiiie e, 174
.2.2. The Second Stage of Data Collection ...............coooiiiiiiiiiiiiiiien, 176
:8.2.3. The Third Stage of Data Collection .............c.cceviiiiiiiiiiiiiiii e, 177
3.8.2.4. The Fourth Stage of Data Collection ...............ooeviiiiiiiiiiiiiiiiaen 178

3.9. The Procedures of Data Analysis .........c.coouiiiiiiiiiiiiiiiiieiecee e, 180



Xiii

3.9.1 The First Stage: The Procedures of Quantitative Data Analysis .................. 180
3.9.2 The Second Stage: The Procedures of Qualitative Data Analysis ................. 182
3.9.2.1 Thematic ANALYSIS ......ourniei ittt w
3.9.2.2. Stages of Thematic Analysis Procedures . 9185

3.10. Ethical Considerations ............oveiviueeitieee et eiie e eieeaieeannenns
3.11. Transferability of the Findings of the Study
3.12. Chapter SUMMATY ........c.oiitiitiit e

CHAPTER FOUR: QUANTITATIVE ANALYSIS ..cciiviiiiiiniiinnnss i .......... 193
4.0. Introduction V ......... 193
4.1. Pre- and Post- Reading Comprehension Tests ..................

4.1.1. Comparison of the Mean Scores of the Pre- and Post-
Comprehension TeStS .......c.oviiriiiiiiiiii e
4.1.2. The Effectiveness of Learning Together Strategy |
VIS, e

4.2. The Learning Together Strategy Survey ............. .. ooeeen et
4.2.1. Experimental Group Student Views on Learnin
INStruCtion .........oooiiiiiii e
4.3. Chapter SUMMAry ..........oceevveireiniennennnn..

CHAPTER FIVE: QUALITATIVE ANAL
5.0. Introduction ..............cociiiiiiiii il
5.1. The Researcher .........................
5.2. Research Methodology Applied to the
5.3. Experimental Group Student Indiv
5.4. Student Focus Group Interviews ", .
5.5. Presentation of Qualitative D
5.6. Observation Findings ........"%
5.7. Chapter Summary .........

CHAPTER SIX: DISCU
RECOMMENDATION.

6.0. Introduction ...... \ ..... : 253
6.1. Summary of the&yd 253
um i

6.2. Discussion an 258
6.2.1. Discussion (ﬁbm 258
6.2.2. Discussi % 264
6.3. Recomm ons ....L....4.. ). 267
6.3.1. Rec tions/ T 268
6.3.2. Re dations for Practic Y' .................................................... 271
6.4. Co%ns ................... o e, 274
BIB PHY .....ccceeee.... \ ........................................................... 277
S

G
APP T 297



Xiv
LIST OF TABLES

Table 1.1: Methods of Facilitating Positive Social Interdependence in a \:30
Learning Together Group.........ccoivriiiiiiii e (q
Table 3.1: Summary of the Experimental Design of the Research Stud‘*. ... 118
Table 3.2: Summary of Qualitative Data ..............ccceiiiiiiiiiiii e, 120

Table 3.3: Summary of Quantitative Data .............................
Table 3.4: The Population of the Quantitative Phase ..............

Table 3.7: Stages of Data Collection .........................1
Table 4.1: Paired Sample T-Test Comparing the Pre- and
Comprehension Test Scores of the Experimental Group..............

Comprehension Test Scores of the Control Group ... 5. .....cccclevnn.. 5.,
Table 4.3: ANOVA Results of the Post-Reading i
Proficiency Levels .........coocoiiiiiiiiii
Table 4.4: EFL Undergraduate Experimental G u
Learning Together Strategy Instruction ....4......%....

Table 5.1: Interview Guide Questions an nt Themes,Summary,...........
Table 6.1. Paired Sample T-Test Com & Pre- a -Readi 259
Comprehension Test Scores of the Expe al Group
Table 6.2: Paired Sample T-Test paring th = T };ﬁeading 260
Comprehension Test Scores of th %I Gr > S ATF

S TE

“« &
, N



XV

LIST OF FIGURES

Figure 1.1: The Three Theories that Support the Cooperative Learning Strategyv
Learning TOether .......oo.iiii i 32

Figure 1.2: A Hypothetical Framework/Flowchart ........................... : ..... ) ...... 48

Figure 3.1: Mixed-Methods Triangulation Design ...................... Y' .......... 125



