CHAPTERII: LITERATURE REVIEW \q
2.1 Introduction i

Adventure-based therapy (ABT) has emerged as, a Wing approach for
enhancing couple relationships. It utilizes experienti@u W'thln a therapeutic
framework to facilitate communication, trust-building, and co ict\fu;ogwkills
(Gillis & Gass, 1993). While research supports élfectiv;ne s o AB’F‘%‘g;)arious

therapeutic contexts (Gass, Gillis, & Russell, 2W1 li M dings eww regarding
its specific impact on couples' relations@ ch@arch S 1§t0 the relevant

literature, exploring the theoretical fou tion§< & t research trends

focusing on couples, and the pofentia erg%jalléxes associated with this

therapeutic approach. Y} ’ Aj “\A‘g

2.2 Definition Ventulle- Thelé/
&
By e@ng moti &kro(yg'r/ as a core component, adventure-based

therapy (%ﬁgra es differ fi asic outdoor education programmes and are
theref %py-based er?:-ar@'bavis-Berman, 2000). According to Crisp (1998),
AI& N

QE A therapeutic intervention which uses contrived activities of an

experiential, risk taking and challenging nature in the treatment of an



individual or group. This is done indoors or within an urban environment

and does not typically involve living in an environment (p.9.) Y'

(-)
It is important to distinguish between the terms therapy and t@tic while
defining AT. A therapy is "a treatment designed to relieve or cure an illness, disability,
or other bodily, mental, or behavioural disorder" (Williams, 2 99). The process

a client goes through to bring about good change in their li ‘ to as "therapy"

(Williams, 2004). On the other hand, "therapeutic" referstera c enM'wnﬁ_that

N
leaves them feeling better, such as happier or mor s¢ (Williams OJ). lﬂcg?rucial

' 4
to make this distinction because AT prograrwhay\wq ermsY"thY;rapyn or
"therapeutic" in their programming. CV 0\ é

The phrases "wilderness therapy" a "wilY SS _@ are often used
A

interchangeably to identify or catégori tlﬁ sort outd@adventure programme.
17}

&
Wilderness therapy includes N and th ssit}&ﬁéleeping in the wilderness,

N
either in a designated p&und or 'n aj utiae@ere participants are required to

learn to be independen ilf.%{;okking, climbing, and other forms of

backcountry trav&\a common agtivities inswilderness therapy (Crisp, 1998).
N
\ @ Q}%‘j
The te ildetness- Vefturtjt erapy" refers to shorter day visits, "a short

| % ) N .
session hete a nagliral e )ronmq&s used for an adventure therapy type of activity"

(Cr@S . Lastly, "Wildern\ amily therapy" is defined as "the process by which

Members participate in a wilderness experience and take risks, which are often

: E
6 igh-stress situations" (Mason, 1987).



These distinctions help ensure clarity in understanding the scope and purpose of
different ABT programmes. Accurate terminology is essential for eff?ﬂy

communicating the goals and methods of therapeutic practices in w1ldeme%\tgs

<&

ABT has its origins in the 1800s, when Frien ;ital lin Philadelphia

2.3  History of Adventure-Based Therapy

combined outdoor activities to treat mental health disor In 1 Owr therapy

was employed to separate tuberculosis patients at

ttan State S]‘itgk%st by

using tents for patients to sleep in. In the mid-to

OO% mp&l@g'an to use
therapeutic tactics. The camps were des1gE or; eopﬁﬁwn V&rl@@f medical and

mental illnesses (Gillis, 2005). o

Kurt Hahn started Outw d '% o'provide the first experiential
education programme that c the o Wlﬁmaﬁon (Outward Bound,

n.d.). Hahn got the congcep Wnotlc'ng th mg@rmsh sailors serving in WWII

lacked the skills neede to surviv a rd,é more to us than we realise," Hahn

was quoted as sa@e car‘be foreed to eive it, perhaps for the rest of our lives

\
we will be un MO séttle for ;" ( ard Bound, n.d.).

w erl?nb-r}ssor ing in Scotland, Josh Miner was introduced to
Outward, B

ound. Miner was ta Yx;lth Outward Bound and set out to build it in the
tates. Outward Bound in the United States had a huge impact on experiential
at

ion by providing programming that provided students with experiences that lead

g . - . . . :
improved empowerment, self-esteem, and a sense of responsibility for others.



Outward Bound offered clients with the thrill and skills that no other programme in the

United States had done previously (Outward Bound, n.d.). Y'

According to Gillis (2005), the phrase adventure-based counselin v%st used
in 1979, and the field has continued to grow since then. The development of adventure
ro mees with an

activities such as ropes courses, as well as professional educatiow

emphasis on AT curriculum, all contributed to the advanceme e AT profession.

ia@periential
fluenced sha %the
! N

nascent field of AT towards the objective of beco recognised approa h‘t):t%erapy

b 4
(Gillis, 2005). Y' N

The sector developed worldwide conferences as well as the

Education (AEE), a professional organisation. AEE has

X4
“

7y

2.4  Key Area of Adventure-B%‘ herapy\g

(] A Q’
Adventure-Based The& ABTs)"ai address/a variety of mental health
N
and personal development i%’nclu#ng depressi ress, anxiety, substance abuse,

l S
self-efficacy, trauma, an; se)—est enﬂEﬁlzf e(,&}., 2016; Bowen et al., 2016; Fernee

O

et al., 2017; Hill, Mutz kz Miller, 2016)." Bowen's research indicates that even

N
three monthseNB glients sho ubstantial improvements in depressive
16).

T. programs often intensify trail activities to

symptoms@n et al., 2
. it . . . .
substi everyday 'StresSors fﬂa't contribute to depression, negative emotions, or

te
41 &Y
pw -being (Mutz & Mimbr, 2016). Bird (2015) demonstrated that stress levels

gnificantly reduced following an ABT, with sustained benefits observed after

0} months.



In addition to depression, anxiety is another focus area for ABT programs.
Bettman et al. (2017) found that participants who reported lower levels of rese t
and anxiety towards their parents were more likely to have stronger @onal
connections and reduced anxiety and fear of abandonment. Substanc is also a
critical issue addressed by many ABT programs (Hill, 2007). Simi%'the spiritual
aspects of Alcoholics Anonymous (AA), negative spirimality%cerbate feelings

of depression, low self-esteem, and defensiveness (Katsog i Kleitaras, 2015).

Participants in ABTs often experience an increase’ in elM andQself-
2
efficacy, which Fernee et al. (2017) define as co ce in one's ability to“owercome
s b 4§
iéw to tac]%}‘breviously

daunting challenges successfully (Mutz c‘tw, 20 l’a. E ﬁabuse, ABTs

ictia
linked with other counseling modalities catiisi gnif@y st self~eonfidence and self-
efficacy. Kelly (2006) noted t;%rargskyxwa@ound, which require

17}
additional individual or group& linggjgag@ wilderness therapy (WT)
for abuse victims, are partiovy effe*ive. se @ams help participants develop
'S
the resilience and skills%

eded to co fo&ercome their traumatic experiences.
p

l <
&
N Y
25 Co hmac 4 (_/
1)) S
wy isate thaf'man‘S'('believe they understand, but it often lacks a precise

n
B
technical definition. Words su}b as love, friendship, connectedness, and closeness are

%ﬂly associated with it. Sternberg defines intimacy as "feelings of closeness,

O\nectedness, and bondedness in loving relationships. It thus includes within its

purview those feelings that give rise, essentially, to the experience of warmth in a loving

life's obstacles. This enhanced self-efficacy aWa

¢



relationship" (Sternberg, 2017). The sense of closeness and connectedness is a crucial
aspect of a strong marital relationship. In their study on intimacy, Tani, Pascu

Raffagnino (2015) utilized the Couple’s Affectivity Scale (CAS), which e@ self-
disclosure, partner disclosure, perceived partner responsiveress,u, relational

communication, physical attraction, and sexual satisfaction to assess %pie intimacy.

Humans have an inherent desire for a sense of commurT belonging where
vulnerability is both encouraged and safe. Adler re% is clmnec edness as
“Gemeinschaftsgefiihl” (Reese & Myers, 2014, p. 401). Enhancing M

commitment can increase couple intimacy, whichy rding to
lead to a more satisfying sexual relationship. FOW

significance than sexual intercourse itselc.wcy

element in marital relationships. During pegiods of tran

(@]

intimacy

; ca@)me a critical

n anQ-arital adjustment,

intimacy is significantly enhan thz % bi &5} 0 communicate their
17}
emotions effectively (Tani et\ ). Intimacy i§ vital E&arital satisfaction for both

N

partners, encompassing emo and physic€al ime@ns.
CQ N
Despite extewr ar ‘m& ndivi benefits of ABT, understanding its
effects on coupla&acy and, relati nshi;@y amics is still limited. While ABT has
been shown %\ove Vah?afpleaf‘)f mental health and personal growth, the
specific i %n c?ublﬂat on® is less explored due to the apparent lack of
&) ?

targetedy programming and res in this area. To address this, the current study

Se

<

gt

N
i Non the lived experiences of couples in adventure-based therapy, particularly

ugh hiking, to explore how such therapeutic interventions influence relationship
n

amics, communication, and emotional bonds between partners.



2.6  Current Research on Adventure-Based Therapy

There is a lack of internal and external validity in the research on %Rure-

based therapy (ABT). To effectively connect ABT as an application that :a es)change
in participants, Newes (2001) suggest that solid research with an empirical foundation
is required. In order for adventure-based therapy for families %Cepted into an

evidence-based therapy treatment, further empirical research \‘Tt conducted (Gillis

N

Gillis (1994) proposed five enhancements to field of AT in{1992 &Bt., he
=\

& Gass, 1993; Burg, 2001; Newes, 2001; Neill, 2003).

realised the need to finish a meta-analysis project thafp inco rates\zelinically
Y

acknowledged and significant criteria. "A methodyof statisti integag;g outcomes
from many separate studies" (Cason &Gi N ﬁne&aﬁ "meta-analysis."
Cason and Gillis (1994, p. 41) advo hth ofTet -2hlysis to synthesise the
findings of numerous research int%a tlﬁt%e e@ted by in-depth study.

Second, Gillis proposed that rN bi]c ted onﬁzr/veloping user manuals that

N
would allow data to b ollezd with them het@:ept or prohibit certain uses of

AT. Third, it is critical to addre ‘&Q e of’ él}étaff members lacking the requisite

credentials for l&\herap

professional %a\ds or” acti iy'b's &rm therapeutic components. Fourth, Gillis
encourages rese}r ersf to co@rate in their writing. Finally, Gillis (1992)
29 ’
that AT

propos

> P-

vent rogramming to maintain safety and

research ﬁndizg;,ge published in psychotherapy journals.
N

?\ccording to Neill (2003), industry standards for measuring the outcomes of
d

nture-based programmes should be established. This is accomplished by
eveloping statistical benchmarks and comparing the results of investigations to the

standard. As stated by Neill, this will provide a standard for the industry to better assess

13



what works and what doesn't in adventure-based therapy programmes. Neill
recommended that adventure programmes in general subscribe to the most recen S
for analysing outcomes. Neill suggests standardising future research by @ating
specific aspects of AT using standard measurements, completing reseﬂ&gusing on
"clinically significant moments and processes that occur," and sha&?ata with the

international AT community (Neill, 2003, p. 320). V

Burg (2001) proposes that studies should better define%eou se‘ factors such as

programme length, aims, intensity, and practitioners' level"6f tr: 'nM@rap?-and
| o . | .S
adventure programming. The goal is to build a tory of resea studids that is
4 X
capable of recognising the best adventure-ba er. W ent {%"a specific
population or diagnosis. c 0\ Qs

A growing body of research 4 ki% ti ﬁof ABT for couples.

A recent systematic review by F% al. ( q7) i&}ﬁed positive outcomes

associated with ABT, includinN1 rov@junica\h‘?{, conflict resolution skills,

and relationship satis% owev#, th apt@ighlight the need for further
methodo

research with stron& gw';\l s1gnsé;~éstabhsh more definitive evidence.

3

Studies by Gass Mest (2647) Neil Dias (2001) demonstrate the potential

\, | O N |
of ABT to er% camwdrk ‘em(oﬁlmlal expression within couples. While these

findings &(')ﬁa%',n , fugther reseatch investigating long-term effects and exploring
b4

the spe&ilc echanisms of chaag)gx;ithin ABT is crucial.

\ N
N
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2.7  Benefits and Challenges of Adventure-Based Therapy Towards Couples

Several potential benefits are associated with ABT for couples. The c%zing

nature of outdoor activities can foster a sense of shared accomﬂi%t and
m

interdependence within couples (Gillis & Gass, 2017). The focus Qn communication
and teamwork during activities can translate into improved con%ni tion skills and
conflict resolution strategies in daily life (Priest & Gass, 2005).?Rﬁlionally, ABT can

provide a safe space for couples to explore their emotions | rlbiliti s, leading

to deeper intimacy and connection. Research suggests that ABT can

problem-solving abilities, resilience, and overall onship satisf:

4

al., 2017). Y' R, Y\.’
While ABT offers numeroub\%N E

arise. Safet concerns related g to ut tiviti are a rima
y C & p ry

consideration, requiring carefu% ¢ @nd ri kqman @ent (Crisp, 1998). The

intensity of some activities HN t be sui for {hcouples, and therapists must

carefully assess pa ipag' physical yand @ﬂ%ﬁional readiness (Gillis &
ionally,

: & .
Bonney, 1986). Additi th, bﬁé enessé)j\" ABT may be influenced by the
qualifications a\'&jnin thet therapists leading the programs (Newes &
Ny | O |

Bandoroff, 2(%4 dressiflg se(j@hallenges requires careful program

design, t %%xp i8e, and appr:
& T

T programs for co{a"és typically serve a diverse range of individuals

exi\i cing relationship difficulties, including those facing communication

qf downs, conflict resolution challenges, trust issues, or a lack of connection (Gillis

Gass, 2012). Couples seeking to enhance their relationship satisfaction or build

resilience may also benefit from ABT. However, it is essential to consider individual

e
=

%}Yate participant screening.
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differences and tailor programs accordingly to meet the specific needs of each couple.

Wme

therapeutic interventions are relevant and effective for each coug% i

Personalizing the approach can maximize the benefits of ABT and ensure
ique
circumstances (Fletcher et al., 2017). Continuous evaluation and a ion of the
programs based on participant feedback and outcomes are also crucia?r' maintaining

A

the effectiveness and relevance of ABT interventions.

Theories and Model Related to the Study

2.8.1 Kolb's Experiential Learning Theo{ ¥ J
(WK; \ posi@va:knowledge

%ion of 1enc@olb, 1984). This

$ concrete experience,
0 ve)

reflective observation, a%con eptualization, @'active experimentation.

\ ‘%\
i;re 1: Kolb’s E erikn@earning Cycle

L E o

:

2.8

David Kolb’s Experiential

N’

is constructed through the tra

cyclical process involves

A

*Testing *Having the
implications A actual
in new A experience

situations

Active Concrete
% Experimentation Experience
A Abstract Reflective
Conceptualization|| Observation
*Learning Reflecting on
from the the
experience experience

Source: Adapted and modified from Kolb (1981).
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The concrete experience stage initiates the learning cycle, involving
direct engagement with a new or existing situation. Through reﬂectlonw
experience, learners engage in the second stage, where they c@thelr
knowledge in light of the encountered experience. This r process
facilitates the emergence of new ideas or modifications tong concepts

during the abstract conceptualization stage. Finally, leﬁers ply these newly

formed concepts in real-world situations, testing th ity tnd utility in the

active experimentation stage.

o
S
Kolb (2000) emphasizes the iten nature of th earnn;g cycle,

suggesting that effective learning occurs throu h ?I'eu\ S move%ﬁt between
these stages. While it is possible tfw poi&ﬁ

necessitates the completion of al r staQ

imal learning

cycli(@process ultimately

A

contributes to the develo %f 1;‘1%}300 and abstract mental
17}
models (Kolb, 1984). \g ﬁ-
N
Adven Ba% Therapy (ABT) i orates Experiential Learning
,
Theory (EL as 4 fo Ha( fra e ork for facilitating personal and

1nterpers owth T, opos y Kolb, defines a cyclical process of

learm@wn g ‘of 's&igas Concrete Experience (CE), Reflective
O S (RO) bs@ Conceptualization (AC), and Active
e
m

p entation (AE). Q(;Ein the context of ABT, each stage of Kolb's
S

; Learning Cycle manifests uniquely, contributing to therapeutic outcomes.
o In adventure-based therapy (ABT), the concrete experience stage

involves participants actively engaging in outdoor activities or experiential

challenges. These experiences serve as the foundation for therapeutic

17



exploration and growth (Russell & Phillips, 2015). For example, a study by Gass

and Priest (2017) demonstrated that activities such as ropes courses, wil S

expeditions, and group initiatives provide opportunities for coupl@(?elop

teamwork skills, build trust, and overcome challenges together:

Following the concrete experience, reﬂectivwbsgation allows

participants to process and make sense of their experien?&'llis & Gass, 2017).
Research by Neill and Dias (2001) highligh@oﬂ nle of structured
debriefing sessions in ABT, where couples,engage’ in ﬂMcw&' ns
N | | . | &
facilitated by trained therapists. These ions encqura partrc\pants to
s b 3§

explore their thoughts, emotions, andw ayna\ s in ion to the
activities they have undertaken. C\,

In the abstract confp alizati \SQET

insights and understandin their e enc@illis et al., 2020). For

icipants derive broader
A

7}
instance, a study by PHN d founﬁat couples participating in

N

ABT often develop ng perspe¢tive nm@nicaﬁon, problem-solving, and

? < . :
relationship wn' . T. "h uidedéﬁjﬂection and dialogue, they begin to

conceptu@ese insightsand ap}:\ em to their everyday lives.

NN 5
%c;)'e experimenta on@olves applying newfound insights and skills

N
1@;&: sfuﬁz(Rusyé}, 2001). Studies by Blumenfeld et al. (1991)
N

Aphasize the importan&g of post-program support and follow-up activities in

?\BT to facilitate the transfer of learning to participants' daily lives. For example,
0 couples may set goals for applying communication techniques learned during

therapy sessions to their interactions at home.

18



Building upon his experiential learning cycle, Kolb (1984) further

developed a framework for understanding individual learning prefe A

known as learning styles. He posited that individuals tend to fa@ciﬁc

approaches to learning, influenced by factors such as soci&ronment,

educational experiences, and cognitive disposition. Q

Table 1: Kolb’s Four Learni

Active
Experimentat
(Doin
Concrete Experience Accommodating . )
(Feeling) (CE/AE) Diverging (CE/RO)
N 4 -
Abstract % 4&
Conceptualization Cmng AC/AFE é\s\@ilating (AC/RO)
(Thinking)
1 24
0 ",
and

s\: apted and madifted f@‘Kolb(l%l).
R\
N
{ '
Kolb concept lizeQ i Swlqilas a product of two dimensions: the
O

processin mum lhow i diVidu@ approach tasks) and the perception
N4
contin MW ey of feegabout them). These dimensions intersect to
fo -by-two matrix, re g in four distinct learning styles: diverging,
N ro e .
:a ting, conyerging, aw:l-accommodatmg.

N
\C.)

\ Diverging learners excel at concrete experiences and reflective

Qe observation, demonstrating a preference for imagining possibilities and

=

generating ideas. Assimilating learners favour abstract conceptualization and

reflective observation, demonstrating a tendency towards logical analysis and

19



integrating information. Converging learners prioritize abstract
conceptualization and active experimentation, excelling at problem- solvw
applying knowledge to practical situations. Finally, accommoda

thrive in concrete experiences and active experimentation, *stratmg a

preference for hands-on learning and risk-taking. ?

In the context of adventure-based therapy for Tes understanding
e

Kolb’s four learning styles can significantly enhanceit utic rocess by

tailoring activities to individual learning ,prefe en!;o

approach can maximize the therapeutic ts for each p 1[!an'é\t ereby
' 4

improving the overall effectiveness of th \

Diverging learners, ca@m actiyi tthQcourage creative
1 rat10

1(TV1 uals might find particular

value in journaling or art1 reﬂcptlon S 51on er completing a hike,

expression and emotional e

allowing them to p ir ncesmeeply and explore various
perspectives. F( le, a couple ght u eative writing to articulate their
a c

hg\i thu(?&ﬁnmg insights into their relational
dynam1 s ' 11i 015&

] 11at g g rs @IVC on logical analysis and integrating
C@' V1du mlght benefit from structured debriefing sessions

ere they can analyz\ eir experiences and draw logical conclusions. For

feelings abo t

? stance, a therapist might guide a couple to discuss how their communication
0 strategies during a hike relate to communication theories, helping them

understand their interactions on a deeper level (Gillis & Gass, 2017).

20



Accommodating learners prefer hands-on learning and risk-taking. ABT
can be particularly effective for these individuals by engaging them in d?n
and challenging activities that require active participation, directly é%\cmg
the therapeutic process and experimenting with new behaviours: stance, a
couple might engage in a high-ropes course, where they musWand support
each other. This hands-on approach can lead to s1gn1ﬁc t breakthroughs in trust

and cooperation (Gass & Priest, 2017).

Converging learners excel at proble

solving and appl ge
i o

to practical situations. To cater these indivi using A roblerhwsolvmg

tasks and challenges during hikes, Whe'
relationship. For example, a ther@Nht des

s to i ove their

ena Qhere a couple
a_p{gaconﬂlct -resolution

must navigate a difficult trail, e ragl,&t

strategies discussed in t % Tlais%:j a@)l{ tion reinforces their
17}
relatiomal skills (Pt S Gass, 2005).
4 o

styles into adventure-based

By incofporat Kol
'S : . :
therapy, ther; Qts w ore 1 dualized and effective therapeutic

experlenc dersta par@nt’s preferred learning style allows for

the de act itfes t'not &]w engage the participants but also facilitate
rnu? a on@owth This tailored approach can help couples

V te their umque c nges more effectively and foster stronger, more

;\esﬂlent relationships.
0 In conclusion, Experiential Learning Theory provides a comprehensive
framework for understanding the learning process in ABT and its therapeutic

implications (Neill & Giles, 2013). Integrating Kolb’s Experiential Learning

21



Theory and his framework of learning styles into adventure-based therapy
provides a robust foundation for facilitating personal and interpersonalw
among couples. The cyclical process of experiential learning, combi h the
recognition of individual learning preferences, ensures that *y is both
comprehensive and adaptive, meeting the diverse needs of "participants and

maximizing therapeutic outcomes. . V
By examining each stage of Kolb's cycle wit th@ta of ABT,
practitioners and researchers can gain valuable insight ¢ mechanisms
I

a s into
N | S
underlying participant growth and tra ation. By understanding and
s b 3

adapting to various learning approaches,yindivid 1&:{ nhano%'{eir overall

learning experience. C\,

—X

\
2.8.2 Bandura’s Soci%l%l %heA\

0 e
: N : o
Albert B ndlwgomal ea 13% (SLT) posits that individuals
e; >J ]

acquire new behavigurs throli en'oli@;vation of others, modelling, and

imitation. @Aeo@sizes@ role of social influences and the
N

enviro N shaping b avlouc%aggesting that people learn not only through
thxperi‘uﬁu als observing the actions and outcomes of others'
a

:
Swmrs (Bandur ,’19{?’ In the context of adventure-based therapy for
C

\ ples, SLT provides\ca:) valuable framework for understanding how couples

-
J,
/}},

=

learn and develop new relational dynamics through shared outdoor experiences.

0 Social Learning Theory focuses on behaviour therapy that emphasizes

directly observable behaviour, current determinants of behaviour, and learning



experiences that promote change. According to Bandura, human behaviour is
shaped through the interaction of cognitive, behavioural, and environ 1
factors, a concept he termed reciprocal determinism. This theory i@laﬂy
relevant for adventure-based therapy as it highlights the 1 e of the

environment and social context in facilitating behaviour changefand learning.

Y

Figure 2: Bandura’s Social Learnin,

Behaviour
Factors

fan

o Personal Factors
o [ o
sOur& danmi ra (1977).
z ’ (

Environmental
Factors

7]

from
N

LS

In adventure<based therapy, coulté}engage in various outdoor activities

that requi@rat' c unic@, and mutual support. Through these

N
activit%u\ple obse fx!d el each other's behaviours, leading to the

a of new gkills relational patterns. For example, during a
e T
allengi

ing hike, one pc') r might demonstrate effective problem-solving or

wmotlonal regulation strategies, which the other partner can observe and later

Qe imitate. This process aligns with Bandura’s concept of observational learning,

where individuals learn new behaviours by watching others and the

consequences of their actions (Bandura, 1986).

23



Reinforcement plays a crucial role in Social Learning Theory. Positive
reinforcement encourages couples to repeat effective behaviours, while n?mi
reinforcement, also supports behaviour change. In the context o@}ture-
based therapy, couples experience both forms of reinforce sawhich can

strengthen their relational dynamics. For instance, success navigating a

difficult terrain together can reinforce teamwork and t tMg couples more
stll

likely to employ these behaviours in their daily live &' Phillips, 2015).

Research by Gass and Priest (2017) indicates

courses, wilderness expeditions, and gro tiatives in A

4
opportunities for observation and mocw ﬁplc{
activities observe each other's % s to alal es, e§ new coping

articipatig in these

strategies, and practice these behayiours in a orti\QnVironment. This

experiential learning proc %rthgr%j b}EK)Q ective discussions led
lzan

P : .
process their ex&@ ces and reinforce positive

behaviours (Gass & y2017). N
Cry Dj' S
4 :
BandK’s cial g g Theé-’ also emphasizes the influence of
social stn&and the.envi nmer@ehaviour. In adventure-based therapy,

. | : . :
the na ehvironmen the"‘S))cml context of group activities provide a

u &Jﬁn%f#"i g @behaviour change. The serene and challenging

by therapists, where ¢

4

SVI nment of outdoor aetiyities can reduce stress and promote openness, while

\
\he presence of other couples offers additional models for learning. Couples

0& learn not only from their own experiences but also by observing the interactions

and successes of other couples, which can inspire and motivate them to adopt

similar behaviours (Neill & Dias, 2001).
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Applying SLT to real-life situations, couples who participate in
adventure-based therapy are likely to carry the skills and behaviours w
during therapy into their everyday interactions. The positive r@m
experienced during therapy sessions can lead to sustained beha&hange as
couples continue to practice effective communication, prol¥-.solving, and
support in their daily lives. This transfer of learning is crucialdor the long-term
success of therapy, as it ensures that the benefits X.

ntulr-based therapy

extend beyond the therapy sessions (Priest & Gassp2005).

Understanding SLT in the context Venture-b se erapysprowdes

te entlons%gy creating
opportunities for observation, "’%M and reinforcem é

facilitate meaningful behav1ourc&e and relati

only enhances the immediate therape uh;w es a%lso supports the long-
dq
%atlo atterns @'g couples.

N
In conclﬁ z dura' JSOCl @ Theory offers valuable insights
an1s

" an @Javiour change in adventure-based

therapists with a framework for designingfeffecti

nty therapists can

term development of

into the me

therapy f les e as121

’%4/

e role of observation, modelling, and

!
remfo@ “un s@rc&fme importance of social and environmental
D} i(%\\lntegrating this theory into adventure-based
2&/

rapy provides a robug;ﬁ&vndatlon for facilitating personal and interpersonal

N
Vrowth ensuring that couples can develop and sustain positive relational
0& dynamics in their everyday lives.
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2.9  Theoretical Framework of the Study

The theoretical framework guiding this study is Kolb's Experientia&%ing

Theory. Developed by David Kolb, this theory posits that learning is a x%rocess

that involves four stages: concrete experience, reflective observation, abstract
conceptualization, and active experimentation. According to K(%C), individuals

learn best when they actively engage in experiences, reflec ose experiences,

conceptualize abstract ideas, and apply their newfou@wle%eal-world
situations.

| &

which to understand how couples engag% er1%§1 \Eaming mng outdoor

activities and therapeutic intervention\l%erienm

In the context of adventure-based therap<, Kol:s theony provides a laes through

experiences, and integrating new ingights into el &couples can undergo
transformative learning processes th an@e their r qatio@ dynamics and personal
growth. \ A‘O

N

Additionally, andura'] So a}lLaQ“mg Theory (SLT) serves as a

complementary f@k fc@dy. Bandpra's theory emphasizes the importance
of observationa%n g, 1 ilnd r(%/lling in the learning process. According
¢ C.)

to Bandura 5’7’ individuals cglir@ew behaviours and knowledge by observing

N
others, @ rly in i kcon%gs. This theory highlights the role of vicarious

exp&s and social interac@n shaping behaviour and attitudes. In the context of

e-based therapy, couples can learn effective communication, problem-solving

a
Q s, and emotional regulation by observing and interacting with their partners and
ther participants in the therapy sessions.



Social Learning Theory also underscores the significance of self-efficacy, which
is an individual's belief in their ability to succeed in specific situations. Bandura )
asserts that self-efficacy influences motivation, perseverance, and r%\ In
adventure-based therapy, couples may enhance their self-efficacy cessfully
navigating physical and emotional challenges together. This increas&:?nﬁdence can

translate into improved relationship dynamics as couples learq to rely on and support

l

Integrating Bandura’s Social Learning Theory With K.ol\'g;per\wﬂtial
Learning Theory provides a comprehensive und ding of how upl'es-gr? grow
' 4

and develop through both direct experiences anWl i th'sct\i s in ad@'/ture-based
therapeutic settings. V Q é

each other.

S F s
Figure 3@ Fra"gé\qu S,:&/S\

T
e WP

The significance of couples' understanding of ABT
X2 [ Sl S
Experiental Learning Theory

FERARNNL (@)
Social Learning Theory
b . \’ | W

Data collection through a semi-structured interview
method based on theory

v ¢ Y~

Data analysis process manually

Research findings

4
>
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2.10 Conclusions

Adventure-based therapy programs for couples basically involve a co@n
of outdoor activities and therapeutic interventions. Common activities include
hiking, kayaking, rock climbing, and wilderness expeditions (Gass & Priest,2017). The
therapeutic components often include structured debriefing gsessions, experiential
exercises, and individual or couples counseling (Neill & Dias, . The emphasis is
on experiential learning, where couples engage in cha%tiv'tils and reflect on
their experiences within a supportive therapeutic environmetit (G 11&?0&0)\?

This literature review has explored the™gheoretieal® fo da@s\, current

research, and potential benefits and ch% of a\nure-bas Y?herapy for

couples. Kolb's Experiential Learnin 1% and ear@g Theory provide

valuable frameworks for understanding the me W f ¢hange within ABT.
A
0 \
While the primary fo is review s ‘on and couples, it is also
important to acknowledge Ym der l act ABﬁ mental health. Studies have
shown that adventure-% gram;s‘ sj ?t{“e@ in addressing a range of mental

health issues, inc%lepreslslo iety, éytrauma (Newes, 2001). By building
resilience, foste'&s f-est enhaiteing coping skills, ABT can positively

¢
s'o ra?-{ei{gj(%illis, 2005). It is plausible that the benefits
N
pa

indivi rti@ng in ABT programs may also contribute to

influence individ

experience

im&...&

While the research on ABT and couples is still emerging, promising findings

égest that this approach can be an effective intervention for enhancing relationship

satisfaction and addressing relationship difficulties. Further research is needed to

ental health within@’ples.
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uples, identify specific predictors

investigate the long-term outcomes of ABT for co

xplore the underlying mechanisms of change.
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