CHAPTER 2

¥
LITERATURE REVIEW *
N3

2.1 Introduction

This chapter discusses the literature review on disaYserson with visual

impairment early discussion that involves ‘disabled persons’ definition in general, and

definition of ‘disabled persons with visual impairm in SM edu?.tion
X
development of visual impairment as well as opment psyc og; for “visual
L 4
impairment group. In the following chapter, th?!!ssio ill pri ’s;f‘z:he tahfiz

&

government, individuals and also priva t from that, the ussion will cover

institution’s progression in Malaysia und M\riew of th deral@:mment, state
ar

/

the education transformation of u s gu)@er Malaysia’s Ministry

'bu in Darul Quran, JAKIM,

~

specifically in courses offer visu i iz.
? N
4 ¢ &
Siscusciona ™ N O o .
ISCUSSIOK ere@e Iearn@ concept of visual impairments tahfiz
3

&
al-Quran. Thi ﬁhggter il dh th @rning process from the aspect of self-
e ¢ a3t N
fore” memorising I-Q@ which is from the aspects of cognitive (al-
‘D‘ﬁ&w

~V
(al- h wal khulugiyyah)s—>

of Education besides the ad\/\ en

S

preparatio

n Nafsiah), physical (al-jasadiyyah) and spiritual

0 Next, the discussion would be furthered with methods, techniques,

reinforcement, and retention of visual impairment al-Quran memorisation in the
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learning process of visual impairments tahfiz al-Quran. Later, this chapter will
also discuss the targeted results after the emphasize on self-preparation a
learning processes in visual impairments tahfiz al-Quran. The final discu |\br this

chapter describes prior studies related to al-Quran learning as well a& al-Quran

learning for SVI from several aspects in prior studies. ?

2.2 Disabled Person with Visual Impairments z '

2.2.1 Definition of Disabled Persons .\d'

“

Persons with Disabilities Act 685 enacte 008 defined ter’m‘aﬁl?sabled
4 by

persons” as those with long-term limitation whe

y! i(ﬁllh(K ntally‘gb(ellectually
or sensory which in interaction with varie?Mers ray theizﬁand effective

participation within society (Act 685, 20 O
\ Y
S
o A
Based on the statistic, 4he ber of\ersans Wi&ﬁgt'sabilities registered under

the Department of Social W?HDS ) untibJ nua@, 2021, is592,856. The Figure

| O

2.1 below shows the nwf register. abled persons according to states:

N
N | S
SN §

Y

N
\(..)
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&
N
N
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STATISTIC OF DISABLED PERSONS
REGISTERED WITH THE DSW,
JANUARY 2021

HJOHOR W KEDAH B KELANTAN MELAKA
m N.SEMBILAN m PAHANG H PULAU PINANG B PERAK
W PERLIS B SELANGOR B TERENGGANU B SABAH
B SARAWAK m W.P KUALA LUMPUR m W.P LABUAN
- v P )
Figure 2.1 Disabled Person Statistic Accordlng to States in Malaysia
Based on the statistlc ber 0 sENs w ﬁ@lsabllltles registered under

the Department of Soci r (DS ) un 1 2021, is 592,856. The state
with the highest number of sab duﬁ s in record was Selangor with 95,657,
succeeded by Joh \MQ 6’, followed b d and Perak with 51,814 and 51,922

respectively. E\Mbe o%cﬁﬂpe by categories is as follows:
&

<.y
$%
N

&
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STATISTIC OF DISABLED PERSONS BY
CATEGORY, JANUARY 2021

B HEARING mVISUAL mSPEECH mPHYSICAL mLEARNING PROBLEM m MENTAL mMISCELLANOUS

- 7 =

SN
% @ C.}
o
This study targets disaw pe SN visuak According to the disabled

persons’ category, the mbezf Visual‘

$
disability with 216,011 and¥earni '.r em d@ﬂitywith 203,765.

S&s

222 Defin@Di b%p’n&iﬂlh Visual Impairments
'@ﬂoc;s ft ud@the disabled persons with visual impairments.
g

s
Accor the Encyc opediacoqxgpecial Education (1987), vision problems or the
a term, visual impairment, is a term that refers to the person suffering the loss of

al sense. There are two main categories in visual problems which are the blind and
Qmormal vision. It can be identified by using a graphic with multi-measurement
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symbols (Jelas, 2009). The following is Table 2.1 regarding visual impairment

categories. Yv
Table 1 Categories of VI World Health Organization (W \
Acuity Test Category Visual Visual Acuit
Impairment (After Correv
1 6/1
Subnormal
) . (3/60 to
Visual Acuity
6/18)
Measurements
1
EFP 2
TOZ 3
LPED 4
PECTFD 5
EDFCZP 6
rrrrrrr v 4 R
e Blindness
SR (lesser than
3/60)

Measurements

N
Visual field defects Subnarmal | 0‘% than 20 degrees
I : s %
@ S

i Field \%qu é}-
Visual Fie ’ A

O : O Blindnéss Q Less than 10 degrees
N
" 4

b
4
G
\?ased on Table 2.1, persons under blindness category have the vision capability

0% a distance less than 3/60, or a visual field of fewer than 10 degrees after the

correction was made (category 3 and 5). Blindness, as referred by the table, does not

mean zero vision, in fact, they still have little sight. The second category is those with
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limited or subnormal vision. They have vision capacity for distance 3/60 to 6/18 or
visual field less than 20 degrees (category 1 and 2) (Resnikoff et al. 2004). Y-
2.2.3 Education Development of Person with Visual Impairment

Persons with disabilities are a part of the society that need cation. This
group has equal rights and opportunities to live their lives IikeNst of the social

groups. In Malaysia, serious concern on Special Educatio S rted'from the 1920s.

With large scale involvement by volunteers in Special tion, eWommittee

had agreed to take over the educational responsibilit

several schools to provide the needs of this gr 4
Special Education Primary School on the )&l«i S Prin@ lizabeth on
the year 1948 are two early primary sc)\ |;pr}/ h

e g
granted the e taplil@nt of
Nichélas_(r ran%&?o Alma)

ati@‘ﬂeeds for the SVI

(Hashim, 2010). NN S,
O S
L

&
On April 1974, significan roglewchit‘eé y the Ministry of Education

because a fuIIy-boardi% | education ecbnd@ school for VI was established,
’ s

S off'éjfa'l‘t'éd in 1980 by the then Minister of

located in Setapak, %Ia Lunl é

Education, Dat@ Hit \@yureéﬁalindness Special Education Secondary

School, 1998). purpose be nd!Tt'séﬁblishment is to open wider opportunities for
urther t

8

17

i B

N
VI to exelusi f :studl@b the secondary school level.

A\ S

here are 8 Blindness Special Education Schools while almost 23 Blindness

& ration Special Education Schools throughout Malaysia. The table below shows the
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list of Blindness Special Education School (Special Education Primary School — and

Table 2 List of Special Education Schools for Students with VI ? '

Special Education Secondary School) in Malaysia:

No. School State
N

1 SKPK Alma, Jalan Bukit Mertajam 14000, Bukit Mertaja Pulau

Pinang (Asrama) Pinang

2 SKPK Jalan Batu, Jalan Raja Laut 50350, Ku .\d

3 SKPK Princess Elizabeth, Jalan Nong Chik, 8

z "'\\ ~ Vi:'
4 SKPK Kuching, Jalan Kol ,Nuchingg\(As ) ‘g{ Sarawak
\ @
5 SKPK Seremban, Jal thu Cuma gSe r@» Negeri
N Sembilan
[\ =)
SKPK Tuaran, Jal 0

T
6 PetMQZ(ﬁ(ﬂran, Sabah Sabah
i &
, -
7 SMPK tapa_& alan Genl,wg K?nq, 5@%]& Lumpur Kuala
Lumpur

N
8 SMPK | Ma Voczition =Sisiran In ra 36/6 Taman IndahPura Johor
8 Kulai or
W\ 2N

I; ' 4
S&rom Special Education’s primary and secondary schools, SVI are also

\(..)

Wed in the Special Education Integration program throughout Malaysia. Citing
‘é Eﬁe

&7

Department of Special Education, there are 23 Special Education Integration

0 schools in Peninsular Malaysia, Sabah and Sarawak.



2.2.4 Developmental Psychology of Person with Visual Impairment

<

Developmental psychology according to Alsagoff (1987) is treated% ud
on factors determining human's behavior and change of abilit per nality,
motivation, and social traits according to a certain period of ti WhICh is from
inborn to adult. Every child born will experience their ow pment and so

does the children with special needs. Nevertheless, theyﬂldren with special
needs often acquire special characteristics that hi m Wough the
ra Ma\l'qn of

disabilities or disadvantages whether physic ensory, ment emotl‘a‘h social,

1 . The e@ét of visual

ity, QE) of loss, age at

vel e child (Roger &

A Y

lopmental psychology

schooling system as normal children do. They have“one

health or behavior if compared to normal children (Z

problems on a child’s development % on.the s

which the condition appears, and%l functioni

George, 2007). For those rea re %e

of visual impairment b y sp e&c}ar
l

a) Cognitive developm t -‘
(.z

Cognltlv@me evelq@lt experienced by the mind from the
aspects o g, eve ?gowl e and children’s ability to understand the
surro n nV|rJQn e A cor to Foulke et al (1962), it is difficult for a child

WI I impairment to Cc rehend a particular concept if compared to normal

/PJE,J

\
; dren. This owes to the fact that other sensors are unable to process information

Q as effective as an individual with normal vision (Isabel et al., 2010; McDevitt et al.,

2012).



However, these early delays do not last for long, especially once the children
begin to use language to gather information about their environment (Perez-
& Conti-Ramsden, 1999). Therefore, adults should do as much a{w}ue to
encourage them to explore their environment. In addition, to f@& sense of
exploration in children who are SVI, it is critical that teachers and¢parents provide

incentive and extensive instruction, including repetitionl Mr to help them

\di Y.
b) Language Development % ' _\0}
The language ability of school-age chil adult§ is.sindilar Qﬁaividuals

with vision (J.M. Blackbourn et al., 200%& au

develop their conceptual abilities (J.M, 1997).

belie\@sa: the lack of

vision does not have a very significant eact on the @Merstand and use
language. Because auditory morchj visua \csp$ are he sensory modality
Lpﬂy N,

through which we learn the , it is'hot surprisin t studies have found that

—
<
—

people who are blind ari:}h]pai' n gua@nctioning. The child who is

blind is still able t guages an mi'gh't@en be more motivated than the
S

sighted child :@;uagel it iséﬁymain channel through which they
communicateywith ethers ,19@9
K ¢ J (.)

4

%er most from their peers (Deborah, 1998). Many skills acquired automatically
Q y sighted children must be taught to children with VI. Eye contact provides sighted
children with information about the appropriateness of behavior that children with

VI cannot access. Appropriate smiling, facial expression, and postural message are
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all a part of socialization that is difficult for people with VI (Hallahan & Kauffman,

1994). Yv

However, the lack of effective interpersonal social skills can lifelong
impact. It can influence leisure time activities, success on the % and overall
adjustment (Deborah, 1998). Interpersonal skills can_be rned, and the

opportunities for using those skills can be increased C;pie,' 1992; Sacks &

Kekelis, 1992). The sighted peer should be informe t th viws of their

g
classmates VI and can be assigned the role of hel r both ac i: @ocial
situations. The teacher can encourage SVI t i at%' schogjgctivities.

. . X
Meanwhile, parents can organize smal% roupﬁ at ‘home rovide direct
feedback about their youngest in@al interactien. Pa@‘s‘ can also foster
independence by allowing their (ﬁWjo take s\n%

)
d) Intellectual Development Aj
In the 1940s a%[t?:duclgrs}nérd@believed that the intelligence of
cte

4 $ &
children with th seri? \ﬁ dg&ﬂeir condition, except for their ability
sualfeoncepts.
¢

to use certain
e
a conditio &Dan hamper gﬁti\@}d velopment because it limits the integrating
NN
experi s and the¢’und Pnding&\a those experiences that the visual sense brings
nqﬂ@ to sighted childre{@(ephart & Schwartz, 1974). These limitations are
XHIIy notable if the children do not receive early intervention in the preschool
Q rs. Most authorities also believe that when low achievement does occur, it is due
not to the blindness itself, but to such things as low expectations or lack of exposure

to Braille ((Barlow-Brown, F. & Connelly, 2002).
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e) Memory Development
Remembering involves one core cognitive process known as memory
memory processes involve three primary stages namely encoding, @b and
retrieval (Mariam et al., 2011). According to the Tomaso Vecchi 04 many

aspects of development in children with VI seem to show gooRm lally. These

children often learn to compensate for vision loss and agE |m|Iar levels of
ore

intellectual and educational attainment as the sighted. e 'the findings of

sev ew superior
'Y

memory abilities because they have trained ves in seri #rﬁg s to

(Raz et al., 2007), who suggested that individuals

compensate for the absence of visual inform \f \Y
&

VI QTcise their verbal

In the opinion of Raz et al. (@ilwduals
memory abilities (STM) more h than 3{% i ,Q\bht as they need to
compensate for missing inform%orresﬁondl th okowska & Karwowski
(2017) when vision is missi S an@her cognitive functions can

become hyper-develop% ha m; ﬁ Jal@ensory compensation. Empirical
support showed t Nkpeoii::; asim attern of performance as the sighted
in tasks requiri Jectt} use of imagery mnemonics and memory

for spatial ¢ tlonZ(T:% '&e@ tal., 2004). All the investigation presenting

the find gst wsuﬂ palrm?t people can be as good as the sighted in visual-

spa ' rkmg memory. \'c.}/

3
N
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2.3 History of Tahfiz Institution Development in Malaysia

2.3.1 Federal Government’s Tahfiz Institution \z

The foundation for tahfiz in Malaysia was formally initiated ct@ederal
Government since 1966 (Aziz, 1995). During that period, the Fevovernment
founded al-Quran Memorisation and Qiraat Studies class at N% osque (Aziz,

1995). The establishment of this class is based on a legal o erw.H. Tunku Abdul

z1Z, 19Widea is an
aspiration triggered by Syeikh Mahmud Syaltut, Syaikhul al-Azhar whigh on‘tt@?ﬁme
attending the officiating ceremony of the Nationa% (Ff.uz h ohd'r@rf‘,)w%;
ishment of dz\rs) al-Quran

jlis Til %ah al-Quran’s

03:.S or Azimah et al.,

Rahman Putra al-Haj, the first Prime Minister of Mala

Aziz, 1995). The contributing factor for the esta

Memorisation Class is following the%m

organization since the year of 1960 (Aziz, 1995; w& %
0 ]

2016). This shows the dawn of ta% al; ur%m% S Qé_};hopment in Malaysia in

9 Q—
1966 was the consequence of& n ﬁ@.}

N
The official history arte%ﬁi&aﬁ}i;hment of Darul Quran as the first
tahfiz institution @nd@red b@ Federal Government in 1966 (Nordin,

N
2015). The fo@hhgsu marize e)krwgsﬁortant dates and notes on the development

chronolo @ irst tahfiz al-Qura titution in Malaysia known as JAKIM’s Darul
’
Quran:% s

&

3=
Jf

=3

/H

ke

Ay
{4

% Table 3 Development Chronology of Darul Quran, JAKIM Institution

I \'YEAR NOTES

1966 Administered by the Committee of National Mosque Governance and

Secretariat of National Council for Islamic Affairs Malaysia
1972 Named Maahad Tahfiz Al-Quran Wal-Qiraat
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1983 The name Maahad Tahfiz Al-Quran Wal-Qiraat was changed to Institut Pengajian

Tahfiz al-Quran Wal-Qiraat (IPTQ) and IPTQ certificates were acknowledged by
Malaysia Government, equivalent to Diploma from Institut Teknolog'{R

currently known as UiTM
1984 Was put under Religious Affairs Division (BAHEIS);

1986 Administered by Islamic Centre equipped with academic classes, a istrative

center, lecturers’ rooms, and students were located in hostels ne?’amic Centre

1997 Maahad Tahfiz al-Quran Wal-Qiraat was upgraded as ong,of the divisions in the
Malaysia Islamic Development Department (JAKIM) and named Darul Quran.
1998 Darul Quran relocated to permanent campus at D anmplex in Ampang
Pecah, Kuala Kubu Baharu, Sel r

|
) . ‘ Y"
2.3.2 State Government’s Tahfiz Institution ' L}
In consequence with the formally establishedahfiz institutio admn{ﬁtered by
the Federal Government, whole states in V\% were

institutions in their own respective staxeyl et al
is refer

& Yaacob, 2018). MTQN in Malaysi re M.K?f
ar Islamic af irs @lstratlon based on their

tablishi thelr tahfiz

ulkifli~et al., 2018; Toriq

izlinstitution regulated by the

state governments that own their parti

respective states law. They W

ruler or sultan (Daud, 2015 ) However, th epr@)eraﬁon occurred between the

y un Iamlﬁ%'uncn conquer by the state's

federal and states go ernm | ering Eifgvhlc affairs including the application

of curriculum syl 1mpl @ Darul Quran (Ariffin, 2012).

, tPe @QN who have signed the Memorandum of

Underﬁ%g (MoU) with JA ’s Darul Quran (Nordin, 2015; M. Torig & Abd.
\

22&\2018, Daud, 2015). Those institutions are stated as follows:

\ Table 4 Maahad Tahfiz Al-Quran Institutions of States

No Institution Year MoU
Darul Quran
1 Maahad Tahfiz Al-Quran Wal-Qiraat (MTQN Kelantan) 1980 2009
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2 Terengganu Institute of Al-Quran (1QT) 1984 2009

3 Institut Pengajian Islam Terengganu (INSPI) 1984 20

4 Darul Aman Institute of Al-Quran (IQDAR) 1985

2
5 Maahad Tahfiz Al-Quran Wal-Qiraat, Perak Institute of 1986 :%

Training and Administration (INT1M)

6 Johor College of Islamic Studies (MARSAH) 1986 2008
7 Maahad Tahfiz al-Quran of Perlis (MTQN Perlis) 19 Y. 2008
8 Maahad Tahfiz al-Quran of Melaka (MTQN Melaka) 192N 2011
9 Maahad Tahfiz al-Quran of Negeri Sembilan (ITQAN) 2009

10 Maahad Tahfiz Al-Quran Wal Qiraat ADDIN (MTQ

ADDIN)
11 Tahfiz al-Quran Institution of Sabah (ITQAS) ? i
12 Maahad Tahfiz al-Quran of Pahang (MTQN Pah;@ 199’ q} I @
13 Penang International Technology Islamic Co ‘QQ% ?OO?

(KITAB) ? : ,\\ ng
14 Sarawak Institute of Islamic Skills (IKM 4
(*\/: i %

Most of the early establishmenhse MQ\I thg_i\gl?ative and concerns
by the Islamic Councils of each st aa sooa%J

@Darul Quran as a point
“« Q-
of reference in management a% inistra dek é@lkifli, 2015).

=
b; J N
2.3.3 Private Maahad Tahfiz . & '3
~dl &

Apart from had lahfiz tabli@’by the Federal and State governments,
. N . .
there are also Nhl are e ?lshqg) privates. The first private maahad tahfiz

founded hatul® Tahfiz JAl- which later known as Maahad Tahfiz Al-
e

:
Qur&raat locat ISlaIﬁz‘C Da’wah Centre, Jeram, Selangor in 1981 (Noor
N
Hiqpa\ al., 2014: Sedek & Zulkifli, 2015).

0 The second oldest maahad tahfiz is Madrasatul Quran Kubang Bujok founded

on October 1, 1982, in Kubang Bujok, Serada, Kuala Terengganu, Terengganu
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(Supardan, 2005; Sedek & Zulkifli, 2015). Besides those two, there are also several
private maahad tahfiz such as Pulai Chundong’s Maahad Tahfiz Al-Quran Walw

established in 1990 and Perak’s ADDIN Maahad Tahfiz Al-Quran Wal- Q%\w%

(Daud, 2015). *

Thereafter, many maahad tahfiz began to be establlsheq all over the country. To
e

this date, the actual figure remains unknown since th glitered and non-

registered private tahfiz institutions. Sourcing from the ' , there are
O
N4
254 tahfiz institutions throughout Malaysia (Ismail, 2 J _{-)
N
These private tahfiz |nst|tut|ons dividuals or

organizations (Nawi, 2014). These mWQ e (@‘lflcatlon duration

of study and age limit of their st@ass Bes@e_fl r '}o strict requirements

imposed on anybodylnterested rizeal-Qu mTrEQ V|des the opportunity to

everybody including the el ies, nhT 0S tetg fiz institutions that imposed
d

ucatiort G@lflcate (SPM) as a compulsory

&

prerequisite for thi ram ( ulkifl (2015).
g ﬁe 5
N

2.3.4 TahfizMinistry fEd aﬁ'ond\_/}lcaaysm (KPM)

% at the sce P of d&lopment tahfiz al-Quran studies in Malaysia, it

reflm& ositive phenom m}’when tahfiz education sustained transformative

minimum qualificatio aysia

'3

XO by combining memorisation knowledge with other conventional knowledge
h iIs more technical by nature (Ismail, 2016). The transformation is meant to
roduce a new Islamic education product by the name of ulul albab that makes

memorisation of al-Quran as the core of the study (Ismail, 2016).
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Malaysia’s Ministry of Education (KPM) is among the government agencies
involved in the implementation of Ulul Albab Model (Nik, 2020). Teren
IMTIYAZ School, Mara Junior Science College (MRSM), Islamic Second@onal
School (SMKA), Government-Aid Islamic Secondary School and Tahfi oI of Ulul

Albab Model (TMUA) have made al-Quran memorisation as a partWr subject of

studies. It aims to produce generations of Quranic, ljtihadi, anq f d, 2015).

l

2.3.5 Tahfiz Development in Darul Quran \d

The modernization that hits the country has orm tahfiz_j tlfu@to be
more creative in courses offering for their stud il ( 016 tot VGAKIM S
Darul Quran as a renowned tahfiz educatl ins tlo in thi coumé\look a step in

enforcing al-Quran tahfiz education wa the sam el éﬁ'lher mainstream

education disciplines. Starting fro ear 2000; ran '\expanded its strategic

N,
networking by executing a cerl% pro&am it ot% cal universities (Nordin,
2015). This partnership n%\ng 0 \prod S%I-Quran hafiz professional

graduates. The partn between a}dl @ran with International Islamic

University of Malaysia (UIA c Science University of Malaysia
(USIM) (2009) 'a3|o NITEN) (2012), Cyberjaya University
College of IC I Sci nces Lk: (2014) Technical University of Malaysia
(UTE , and P |c( ) (Ismail, 2016; M. Tariq & Abd. Razak, 2018).

A]

R
part from that, Darul Quran as the premier tahfiz institution in the country also

Q duced several short-course programs to enable the interested Muslims to enroll in
r

ganized programs. The programs are High Certificate of al-Quran Tarannum (2007),

Tahfiz al-Quran for Disabled Persons with Visual Impairment (visual impairment)
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(2008), Malaysia Tahfiz Certificate (STM) (2011), Malaysia Skills Certificate (2015)

and Basic Tahfiz Certificate (2016) (Yusri, 2016; M. Tariq & Abd. Razak, 201?

The awareness for al-Quran studies specifically for the Dlsab¥~l on tertiary

2.3.6 Tahfiz for Visual Impairment

level was initiated by the Islamic Development Department o M 1a (JAKIM) and
Islamic Science University of Malaysia (USIM) which of - urar] studies through
“Braille Application in Quran and Sunnah Teaching” su in bdche gree level

in 2008 (Sabaruddin, 2014) .This course is offered es ly to stude o'th;@ramc

and Sunnah Studies Faculty in USIM (Noornaji 8)\

Therefore in 2008, Darul QurNafered Tahfiz7Al- Q@SF Certification for

SVI with an intake of 18 studen riq, 2 \K a(hed candidates in the

certificate level will be offere t|n @th ma(i@l in the following year
(Abdullah, 2010). These st e r memo@e 6 chapters for the period of
one semester to acquw% iz aI ran e& hereby the particular syllabus
is similar to norma %nts bel ing a class (Abdullah, 2010). Diploma

&t aI Q WI|| continue their study to bachelor's

graduates of th\
degree level %:acul of ra‘ Q_; unnah Studies, Islamic Science University

of Mal@gmy Pas thé)ermanent campus in Nilai, Negeri Sembilan
il 3

-
2010). S
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2.4  Memory Processes in Memorising Al-Quran

According to Goldstein (2011) memorisation is the process invo
retaining, retrieving and using information about stimuli, images, event@ and
skills after the original information is no longer present. The memorisa cess also
related to the information processing of memory is also known as a m@del of memory
(Atkinson & Shiffrin, 1968). The stages signify the structur Ms in the model
which consist of Sensory Memory (SM); Short Term Me k.

M); 'and Long-Term

Memory (LTM). These stages differ in terms of their jon ¢ aWow much

@

brief storage of information from the environ

S S% . V\L@Qeive the
sualv\au ry, olféTSr:/, taste and
kinaesthetic. \) é
\ Y
A
N,
In the memorisation Q%cont&t mar%géae concepts memorising

levels, namely encoding, stY,~ d rT ahil uddin et al 2000). Encoding

process is the process ring the inf mati STM to LTM. Goldstein (2011)
4 ’ &

indicated that STM ﬁ%syste \s blegwre small amount of information in a

brief period of "&%\is is'an ini '

¢
requires payi ntion to sti uIP'aneE?coding in order for data and information to
rku

reach rr%

d. There are three ty@‘f coding in STM which auditory coding that is when

environmental stimuli from all our five s

phasésWhich is the acquisition stage (encoding)
laim }8). Cﬂ&hg process also refers to the way information is
tve information in the form of sound such as voice, music etc.; visual coding,

& information is presented through our vision like we see the phone number etc.;
emantic coding, when we understand the meaning of the information presented to us.
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While in the stage of storing, it involves a process of storing information in
memory that is located in the long-term memory (Ahmad et al, 2019). In the co
memorising the Quran, it is a process of paying complete attention and oﬁﬁ\ting
on the process of memorising the verses of the Quran while empm*q effective
techniques and strategies based on each individual’s appropriatenessyand capacity to
preserve the memorisation. At this point, the left half of the @so involved (A.

l
Y.
tences/is de eriderj\ffy\?hr the
gies\Lé indthe s@@e phase

(Goldstein, 2011). The encoding strategies4, thi the g@fegies used by

the in order to ensure stronger retentior\ %eauran in arts(é'fbceeding in going
through a correct process of encod@ﬁe stude\th_ti'Wn gXp rience difficulties or

N,
issues during al-Quran memorisati the gorag evel&?%r?lad et al, 2019).

> 3

In the third sta% al, inig’r;]ajtié e’@cted from memory storage when
&
it is required. Retri proces ocess{é.xransferring the information in LTM
back to STM (&Goldstein, '
¢

information Q@ gainjthrou ou‘f OU . LTM has an unlimited capacity of storage
'%pr

NN
ocgss,of ?infonaion from LTM depends on how the information

is em& from the STM (Go @n, 2011). Retention refers to the ability of huffaz to

r?\eir memorisation of the Quran permanently in their hearts.

F. Hasan, 1994).

The effectiveness of recovering remembere

encoding process as well as the techniques a

el

ng-tar-%’memory (LTM) is like an archive of

but the rétr

Q Although memorisation processes are mostly similar to one another, the process

of memorising al-Quran requires other special skills in which to master the recitation of
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al-Quran and be competent in tajweed. The method of al-Quran memorisation for SVI
students that has been described demonstrates that the focus in the pro?ﬂ
transferring (encoding) and retention (storage) includes auditory coding @se of
touch coding rather than visual coding. Nonetheless, the SVI auditory apability

is adequate for them to memorise al-Quran well. This is also%& technique of

memorisation used by Rasulullah s.a.w, who memorised the qumugh Jibril a.s by

. Rasulullah s.a.w also

and e&‘ﬁs{ﬁd intently.
L 2
Yw
remembe erﬁ.@then
; T)—% as a@ﬁed since

Quran’s veIatiq@Vz~
QS

' \
2.5 Learning Concept of Ta%}ura% y

sima’, that is, by listening to the recitation (al-Dakhil,

conveyed the revelations to the companions using this

Then he will recite the verses repeatedly to ensure th
recited the verses to Rasulullah s.a.w (al-Dakhi

he and the Arabs were uneducated at the ti

for Visual irment

&
According to Kohler (1887); BrL,v ), Ggé (1970) and Ausebel (1961),
0

the learning process is rainingior e er|en®'The learning process is meant to
’ 4 ¢ &

create an alteration W's be \Ok apabiﬁlgwhat could be maintained (Wilson, et

al., 1974; RobergM. ne, | Sho@ée, 1996). Thus, learning is an interactive

process bet cher and st er{tocge te a knowledge acquisition process through
\
rEce

0 Vi sd train&] to maintain one's changes or capabilities.
N
9
\rom the context of tahfiz al-Quran learning, there are 4 teaching and learning
trategies that should be compiled as stated by Abu al-Wafa (1999) and Abu Najihat
002), which are preparation, memorisation process, memorisation reinforcement, and

memorisation retention. Therefore, exposure and emphasize towards the strategy in al-
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Quran memorising is highly required, so the students get to systematically memorize it

Abdullah et al. (2015) in addition where the learning strategy brings good memo

and would not be forgotten (Al-Qabisi, 1995; al-Ahwani, 1995; an-Nn@}wS).

Moreover, for the VI, they have their unique level of intellectual, moti skills and

behavioral capability. As a consequence, a learning strategy suitable for the student’s

learning style would be able to boost their motivation and performance (Azmil et al.
.

2014). According to Thorndike’s Operant Conditioning il4) learning is

formed through three laws as described in Figure 2.3 below I .\d
X

Law of Preparation

«Students Ready to Learn : Learning can be performed in most
effective and satisfactory way

Law of Exercise

*Repetation and strengthen activities: Stimuli and responses
getting reinforced

Law of Effect

*Reinforced stimuli and responses: Acquires
excellent/optimum effects and results

Figu?e-2.3 Laws of Learﬁing Az:co‘rding to Thorndike (1914)

el S %
2.5.1 @Pr@%iﬁ&\ﬂ(—}emorising

Am’ning readiness re efs}f) an individual’s internal readiness and capable to

I \mething in order to acquire new learning experience (Mok Soon, 2011; Lee

Q Mee, 1996). According to Abu Najihat (2002); Abu al-Wafa (1999); Hashim
0

10); the first step to be a good tahfiz al-Quran learning strategy is from the aspect of

preparation before starting the learning. Preparation is a very crucial element by the
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students for their development of mental and soul (Abu Mazaaya, 2010). The effects of
the preparation will be beneficial to the students in the way of growing interest,

memorisation and harder to forget the memorisation (Mohd Yusuf, ((%.\Neat
preparation before learning helps the students to experience the Iearning'NFathiyah
etal., 2018). Thus, preparation in learning by visual impairment tahfiz uran students

that influences them in memorisation processes are: : \,

i- Cognitive (al-agliyyah) .\d

L ]
e e _ I M\

Cognitive readiness refers to the readiness of al and: intel ct‘nalﬁg learn
something (Sang, 2008; Sang, 2011). For VSI sthei gn% pme@@ parallel
iti W. h\lig f the gébgr::ltion aspect

e

before undergoing tahfiz al-Quran Ing’is the ure @he processes of
memorising al-Quran. Early expo%ouldﬁ?ﬁby @orising short verses.
N,
Sourcing a study conducted by%ihangt al. 1) gzg\)/l in Darul Quran, it was
found that early exposure t%an 1 W ex@ce in memorising some part
of al-Quran also infl dents
74
i )éemorisation’s methods and techniques

exposure, students recognilz i
appropriate and gffective to ' iliti é"hese matters will facilitate them to speed
¢
-Quran/(Fathi h€t .,‘-%18).
NN
’ b)" <
) | P 3 |
- Affective (al-quluw wan nafsiah)

\‘xffective readiness refers to readiness towards behavior, desire, enthusiasm,

with normal students unless they suffer co

o
e
é

performance. With the given

erseverance, feelings and interests of a person to carry out learning activities (Mok
oon, 2008; 2011; Lee Shok Mee, 1996). According to Stanford (1971), a person with

a highly positive attitude as well as perseverance and interest in learning, would ease
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the learning process and successfully achieve excellence. In the context of al-Quran
memorisation, it requires great diligence and commitment (Rafedah, Yﬂ)
Memorising verses of al-Quran demands a lot of patience and disciplin@er to

reach the targets of verses to be memorized in a certain period of time ( & Basri,

2014). \,Y'

This demonstrates that it is not difficult for SVI K with limitations to

memorise the Quran if they have a strong desire and ivatio tw Even the
@

earnestness and determination they demonstrate is

indication that disability is not an impediment t

show that people with VI who have a goo%

may compete with regular people (Haw;, 2020).
S
The accomplishment o deﬂs IS @cdezs‘?able to their interest and

d j S to rn memorisation are very

self-motivation. Deep |ntﬁ'
contributable to stud sity tol ca oh @norlsmg According to a study
AR

conducted by Noor an et at fz.s‘tudents with VI in Darul Quran also

ellglb%ackground will automatically acquire

ura ment nfene‘jl?e al-Quran. Besides, tahfiz students are also

motivation ES n
must be% d with of s&rlty and willingness to enroll in tahfiz learning

Y—v

Eii
5
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ii- Physical (al-jasadiyyah)

From the physical perspective, it is logical to conclude that a restricted &?ﬂ
sight will have an impact on cognitive growth, inability to compreh@idea,
difficulties acquiring a skill, and limited physical movement and mo ajarul et
al., 2020). The difficulty may occur at the beginning of the Iearningw:zss, but they
will be simple to master and understand after going through_the ning process by
using other sensory skills, particularly auditory senses th Yl;tc'ry skills, tactile
senses through tactile skills, and mastery of somet thr g.h\e{ﬁence and

X
observation from the other senses. (Khairul et al, 201%)-%glence, the S W@mise
the mobility granted by Allah in terms of the benefi d s@ ouc@a hearing

X
9
The upcoming preparation t@sust be p\rdeqto y@nts undergoing tahfiz
N,

compared to the shortcomings of sight.

4

learning is preparation from t

routine which starts from

ready to follow and patticipat i
F &
N\ O

programs (Fathiyjkl., 2018?

\ :
Apar %hat, iet or tr{iocé?actors must be emphasized among the tahfiz
aI-Qura%gks

requi control the source e foods they obtained (Aminuddin & Ishak, 2012).
g

Q,

N
fogit.al Ppact‘itstheir health and fitness. Tahfiz students are also

\'HMaIIy, students must avoid non-nutritious foods such as sour pickles, flavored
ith. monosodium glutamate (MSG) which contained a high content of salt and
emical substances as well as carbonated drinks (Fathiyah, 2017). Alternatively, tahfiz

students must familiarize themselves with the consumption of certain foods encouraged
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for them such as milk, raisins, dates, and honey. They are not only helping to improve
the quality of memorisation but also helps to boost the body's health and fitness?’!l

thinking due to their high content of fiber and nutrients (Fathiyah et al., 2((%

X
Y\.’

Spiritual preparation is the necessity for ment ration n,i a pure soul. In

Iv- Spiritual (al-ruhiyyah wal khulugiyyah)

line with the practice of al-Quran memorisation, which is a'noble actef o‘fskiﬁ,'the

practice of memorising contains manners and ac worship that a ‘Stude T}r-Quran

4
memorisation should perform and practise. ThiQs vita \ONQ e WBO morise al-
S

Quran because it prepares them to be in a@n t q;lw puriﬁe
2015). \ O

\ A
é‘) S
In Islam, spiritual pra fe

q
rre 0 eleﬁ?@-of the human spirit which

. . : N .
is al-ruh, al-qalb, al-a4qgl,andal-nafs (al=Gha |12$0%Spmtual preparations that must
be familiarized by tahfiz students are &l pfa(v;(, sunnah fasting, al-Mathurat recital

and night prayer @) or ‘yam layl (@yah, 2017). According to Abu Najihat
N

(2002); Al-Syarbinin(2004)3 Ab 1:}&’(%966), tahfiz students also need to abandon
e

committin@/hich kruh ubhah considering the basics of memorising
4
I-Qur: % a’

a e al-Quran is & sacréd book given by Allah and must not be tainted by a

N
so%o committing sins.

N

he soul (Daud,
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2.5.2 Aspect of Al-Quran Memorisation Process

The learning process is chained activities and interaction between teachvd
students conducted through an organized and systematic learning pl’O(%\TOtO
Ruhimat, 2010). This learning process is an important strategy for it is 5& the main
factor to attain quality education in order to produce excellent studentS (Asmawati &
Rahman, 2007; Habib, 2007). This owes to the fact that st emhievements are
affected by factors in how far is the student’s participation %

rn"ng process or to

what extent their learning commitment to overcome student’s b ewe, lack of
X
ing (Appicion dt alf2008).
OOQQ oris@ﬁ process
X

hfiz Jé?mng practice.
Exposure and emphasize on the strate@worising a ran@ﬁghly required, so

the student would be able to syster@slly me \e%b L)Q et al., 2015) yet the
S

learning strategy brings good ation and would n@iss it from memory (al-

Qabisi, 1995; al-Ahwani, 1@]%,'“ ’ ) A&
) 4

Besides, b@the str usta 010) ; Misnan Jemali (2003); Azmil
S i

etal., (2014), it &K tifi re art%dvantages for improvement in al-Quran
¢
tahfiz learni %ice. he di vfnt@ refer to methods and techniques in al-Quran

tahfizlAn' : :b),\qé\\
S
N

motivation and student’s non-participant attitude in

According to Abu Al-Wafa (1999) and Abu Naji

is one of the strategies and becomes the basis
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i- Tahfiz al-Quran Learning Method for Visual Impairment

The method is a systematic action and aims to achieve teaching awzing

objectives with organized steps within a short period of time (Sh. Alxly;a 1984;

Ahmad, 2002). Hence, in the context of tahfiz al-Quran learning, S are used in
the memorisation process with the purpose to build memory4and also memorising
verses. In tahfiz al-Quran learning for visual impairment, ariw:thods are used to

achieve the objectives of tahfiz al-Quran learning. '

.
Y-v
| <D | &
a) Talagqi Musyafahah P

b4
The technique of talaqgi musyafah ighe f M in tw\~6rocess of

memorising al-Quran as practised by Pro@ d his

2002; Abu al-Fida 2006). Furthermore, for'$V|1, this pr.

reliable results (Fathiyah et al., 2 : eal%’(
o

recitation contained in the talaggi musyafah a hwﬁ is listening to the recitation

: : : P
found in the talaggi m yawl's'hlghl sui l @I which employs the sense of
hearing as one of the mediu;s to g% dﬁzﬁg-SaIum, 2010).

parjgng (Abu Najihat,
re i@/s them to acquire

imq))%lich is listening to the

This @Meq ires stu }tls tq,&e(en to the correct recital from the teacher
before the@aﬁ memarising. usé\ talagqi musyafahah method involves much of
4

the hearin se so the od‘d t&?ﬁle to speak or read again the heard verse perfectly.

5
H& strength of this memod is students may acquire accurate recital (Fathiyah et

%8). It is very suitable with the VI that uses hearing sensory as one of the mediums

Oacquire information.

4,



Furthermore, the listening skill acquired by VI is very much more focused if

9

compared with the typical group. Teachers play a role in ensuring s
memorisation and correcting them should any mistakes occur. On the@ﬁand,
students play their role in observing and imitating the teacher's recita oing it in

front of the teacher to ensure the validity of their memorisation (Ab%l-ﬁida’, 2006;

Abu Najihat, 2002). \,
b) Tikrar .\d
* Y.

o% dents will repeat

et to\me ize ~Frequency of

repetition (tikrar) depends on their owary potenc r s@%ne with a strong

memory, time taken for repetition i%compar\o«t?os \Q@P\Neak memory (Noh,

N
2015). For SVI, they can feel th% codes at the tip ozéar fingers while repeating
the recitation at the same ti a}Mo :Ic clearly a@urately (Atigah, 2016).
¢) Understand ;Mem ize efseQ'
4 ¢ &

To make '@sing le \r,\sudergmust understand the sentences and
meaning of al-(w or i 'menéétion. Al-Qabisi (1955) asserts this kind
of al-Quran &aon i the one Jene?ed by Allah s.w.t. and became sunnah of
Rasulul% h Memharisi

. X | .
and einforce the memor @ﬁderstandlng al-Quran during memorisation would

N
a?% from easily forgetting and makes it easier to revise (Ahwani, 1955).

approach is by repetitions of reading and mem

al-Quran recitals several times until students,cal

s

al-Quran with understanding the meaning is much easier



d) Peer Reading Check

This method in tahfiz learning is an initiative by students to recite or ta -
Quran with a friend with a more fluent memorisation recital. This can also way
towards fluent reading whenever they are required to recite in fron‘FNeir tahfiz
teacher (Wiwi Alawiyah, 2013). A student will recite al-Quran VW looking at
mushaf and other students listen, check and do the correcti&if\-o&e IS any error,

mistake or missing sentence from the al-Quran (M. Mubhsi Abr Najihat, 2002;

Mohd Faroug, 1427H). .\d
Y

D [ JIS
e) Tahriri 4 \,‘T

This method is a supporting metho t could Ivﬁlp a strengéeg.students' al-

Quran memorisation. This method is i|ei)\/ith the re mer@%on by Rasulullah

s.a.w. which means: bind knowledg@ﬁ\ writiﬁ_%sya%d ay‘l\%t al., 2016). It is also
a% bt sta

S
in line with a proposal by al-Q the <nﬁ?orisation process utilizes

various sensory which is %J} ll , W ting@istening method (al-Qabisi,
1955; Muhammad Muhsi 4; Abutal-W, fa", H@ and Abu al-Fida’, 2006). In the
4 ’ &
context of SVI, tWr give]s \fﬂe. paceg.ztudents to retype their memorisation
sentences by UQQ Pe ?illercé%hine and this method helps them to
¢

strengthen tei%mori ation orE ( Rh, 2016). According to Noornajihan et al.

(2011), % 's Da

usi in Brailler was fou@e very helpful in their memorisation.

3
N

NN
n, théhethod of retyping memorized sentences by SVI
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ii- Tahfiz al-Quran Learning Technique for Visual Impairment

A technique is referred to as small units contained in a particular metthl'ﬁe

technique is also a skill in managing and conducting steps in teaching @ning
(Ahmad 2011). In the context of SVI, the learning technique implemﬁ& different
ity.

for each student according to their appropriateness, capability, and ca|

a) Determining the rate of memorisation z '

Before memorising, students should first determine th w intended

oy
pabilify, andtirefianie that
re% eterr@zgd rate of

re reci@gﬁdity before
memorising (Muhammad Muhsin, 19@rbini, 2 CS<

SN S
b) Systematictikrartechni% é q QCP

&
Al-Syarbini (2004)%posl everal til@echniques in memorisation.
Among the techniques% ed t(if n }fas@uli), gathering technique (Jami’)

&
and dividing techni Taqsw.

ashim,.2016).
&
Y
TasE!i hnique is%e{ts Q%r?orising well every 2 sentences and repeating
\
those sentences wi
RN, o

201 anwhile, for Jami’ t@que, students memorize every sentence well without

r \hg the sentences until students get to memorize the whole sentences well from
h

Q articular rubu’. Next, students memorize the whole sentences without ever looking
r

the mushaf. For the Tagsim technique, first and second techniques are combined,

memorisation appropriate to their mental capacity, se

allocated for recital and type of sentences wish

sentences must be recited in front of the tw oe

1q

where students divide the currently memorized rubu’ into several sections. Hence,
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students will memorize each section by using the Tasalsuli technique and Jami’

g
O

The next technique is to memorize with a medium tone of v%%tudents are

technique (Azmil Hashim, 2016).
c) Voice tone technique

advised to memorize al-Quran with a medium tone of voice, thit is net too high nor too
)

low, so can their voices be heard (A. Al-Wafa, 1999; Zaka

d) Melodic recital element % [ _\b}
When doing tikrar of al-Quran, stude eq ired ite@ melody

according to their capability. The melodichsecit mayi dra studenég;ttention and

interest as well as avoiding weary anwan the lon : <<technique is also
able to inflict the fond feeling in Iistﬁsto the re\'mgan h{h)s in the memorisation
S

process (Muhammad Mubhsin, %u Ngj‘ihat, ;a rbini, 2004).

e) Focusing on M@ at sent'nce

In al-Quran, there are n sentefices that are closely similar with other
| s

sentences and these cause co

'n theé(ences. SVI must commit extra repetition

¢

and focus o esithat are di ulf, p@xing (mutasyabihat), and include odd verses
N

that arefra ncodhter }n thevc&Jran (gharib) (Siti Nor Azimah et al., 2016).

Muljﬁhat verse refers to v@! that are similar but not identical. According to Abu

%NZMZ), the Quran has 356 mutasyabihat verses. Surah al-Bagarah verses 63 and

& or example, have similar wording in various places. Additionally, Gharib is the
ord that does not appear frequently in the Quran, for instance, verse 35 of surah al-

Qasas.
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f) Focusing on difficult sentences
Students must pay more attention to difficult sentences by adding the fra?ﬂy

of repetition (tikrar) and listening repeatedly to the sentences hard to me%\mbu

Najihat, 2002). Repetition will improve and refine skills in a cerﬂ%ocess of

knowledge acquisition (H. B. Zakaria, 2016). Q

g) Memorising 5 sentences after 5 sentences z '

In general, memorising 5 sentences is a simple aneéhconvenienttask to do. With
[ ]

5 sentences, it is easy to repeat and would not tal%v time t0 m rte@dents
will feel more comfortable and would not fee d qut 4o riz@;entences

_ . z X
until they get to memorize it well and fluew Aldiida . 006).¢

h) Imagining al-Quran sentenc&) \>Y ,<\
udé "}

During memorising, st he sentence of al-Quran

e required te ima
in their mind or mind map si m m ﬁlﬁw' %re shape and position of the
sentence (Abu Najihat%%;m;ib’y}l 0
S
i) Choosiw ing ti O

!

¢

Stud should €hoos hefpr@‘?time to memorize al-Quran (Abu Najihat,
S

2002) e% in the Pg (Aeh? al-Wafa, 1999). Choose morning as the time to

memoriZe al-Quran because 0 c@’nlessing given based on the prayer from Rasulullah
S. \h hadith of several riwayats (Abu Daud, 2608; al-Tirmidhi, 1212) which means:
rom Sakhr al-Ghamidi that the Prophet s.a.w. has spoken: “O Allah! Bless my people

the early part of the day.”
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ii- Reinforcement of Tahfiz al-Quran Learning for Visual Impairment
Reinforcement may be defined as the activities in the form of exercise conducted

AN

after the teaching and learning process (Kamarudin, 2004). The memorisafion) will be
\'

reinforced with the tasmik method in front of the teacher with the purpose to ensure the

recitation is fluent and accurate, as well as error-free (Azmil Hashim, 2016).

According to Sedek & Zulkifli (2015), there are 3 Z al-Quran hafazan to
ily. hWare doing
X

newly/memorized éa“énces
kg

es% thesg&% method
ahﬁﬁ D andy,@g;), Panipati

(Pakistan), Tahfiz Luh (Makkah), oﬁ)lndonesia ahfiérki (Turki) and

Malwali (Bangladesh). >\y T
(|

The first pillar is memorisifg n ntences f@l-Quran. This method is also

devised by those countri e name sabak, Jamb'luh, hifz jadid, and chi, which is
’ &
t

4
the memorisation@ Bef(]r \rﬂn he&;mrising, they need to get fluent with
the sentences f'ﬂ ele e, understand the meaning and fluent
Seryin fein

pronouncinE will help
Q/ J D)o'

Am second pillar start@a‘forcement activities. It comprises of the memorized

ensure the memorizers get to keep the memorisation

tasmik of the newly memorized sentences, repetition

and repetition of the sentences long been memori

that has been used from 6 nations whiw

‘é'l/?ﬂI
O
Ged
=8
D
o]
S
o
(@]
D
wn
wn
o
=N
=
D
<
o
=,
28
>
(@]
~—
0
D
wn
D
w
D
>
]
D
=
(@]
D
w

S XS in a week. This second pillar is also known as para sabak, enam sabak, sabki,
q ifz al-usbu iy, and zor pismis. This pillar is very important in al-Quran memorisation
rocess since it ensures these sentences remain in their heart. The smoothness of this

pillar needs to be strengthened so the continuity for the following sentences can be
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consolidated in the overall memorisation while avoiding the backlog of the poorly

memorized sentences. Y'

The third pillar is the repetition of the long-memorized senten olves the
sentences that have been memorized a while back, this method isyalso known as
ammokhtar, separah, rotational repeat, al-hifz al-gadim, k is, tekrar, and

”?:

manzil. During this pillar, normally one chapter will be 1y and the same

chapter will be revisited at least once in the period of on

All three pillars must be done concurr d consis sc ed every

day. These pillars need to be checked by th acher or pﬁers ithout Jéﬁﬂgr:g at mushaf

al-Quran to ensure the validity of mer\ . There r@%e free from any

error in tajweed rules and needs to b nt. The \*pﬁ% }a:\emphasmed is to carry

out the memorisation reinforce%nsmtgntly

reinforce the memorisation hv&z I
7 )

. ) £
iv- Reten%.g{l’ ahf|1 n Legmg for Visual Impairment
- ' 2

Stabilization refers to the memorisation retention method or the stage of hafazan

N e DY

retention stored in N memory (Abdul Haflz et al., 2003). To memorize al-Quran is quite

_ )) X
an easy process compared to its retention (Azmil Hashim, 2016). These activities

A\ v LY | |
became the stimuli to students and give them chances to reinforce and retention al-
~ i
Quran memorisation (Azmil Hashim, 2016). The following is several methods that can

&practiced related to memorisation retention:
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1. Carry out tagwiyah al-hifzi sunnah prayer.
2. Reciting sentences that have been long memorized in the prayer, whether fardhu

prayer or sunnah prayer. \
\

3. Consistently repeating the memorized sentence or verse either alone or with

peers at least two hours a day. ?

4. Put the focus on identical or very similar sentences in terms of their

pronunciation and uslub (mutasayabihat lafziyyah). > z

5. Familiarize with writing al-Quran sentences and checked by the teacher.
| « Y I oYX
6. Pick a day to repeat a sentence that was memorized in that particular week, and

~ I =

a day in a month to repeat a sentence that ‘was memonzed in that particular

month. >

7. Finishes the al-Quran memorisation (khatam) at least once a month

v)

2.5.3 Aspect of Effects

The effects aspect is th Men Iearn rocess involving interaction
between learning pre d Iea nin prdcesb'Based on the above statement,
should the student: \Khasuel spec (o.f preparation in terms of cognitive,
affective, phys eII orlsmg al-Quran with proper method,
through m IS t|o relnf eﬁerﬁ_} rocess along with practicing al-Quran
memori@n} tentigh jes, |t create an extensive impact on students in terms
oft ir memory and also wi @Arantee the effectiveness in al-Quran memorisation

& Tamuri, 2012). This is parallel with the objectives of tahfiz al-Quran

(EE
6 ation and the intended aspect of effects:

56



1. Students will be able to memorize al-Quran with fluent and best manner
corresponds to the rules of tajweed and fasohah without looking at mu?'ul
Quran.

2. Students will be able to understand sentences of al-Quran and‘kntents as
well as appreciating the recited sentences. Y'

3. Students will carry out sentence istizhar, which is abl M the memorized
sentence with fluency as well as able to bring out t t

an'ing, lesson, and

law from al-Quran with the best and perfect man

O \Y
| .S
4
\ g

2.6 Research Theories V 0\ %
2.6.1 Surah al-Qiyamah 75: 16- 19\ _\

The sentences explain gU| ,%I S. 1 H‘l';’a\}ophet on the al-Quran
memorisation method deliver h gh the Ji early stage of this method,

l
s.a.w. while he was asked IlsteQ erlfe itation by Jibril a.s. (Aderi, Azmil

Hashim & Kamar ,2 &) Th flrsts nce read by the Prophet s.a.w. is igra’,

which was reek&thr times llb and later recited by the Prophet s.a.w.

through r@mg he rechtati Qtﬂy Rasulullah s.a.w. was not merely for
17

memoxisa ut was ant{o be?ﬁderstood and memorized. As depicted, Rasulullah

Jibril a.s. was decreed bt Allah’s.a.w. tc’a t aSteach r%rd recite to Prophet Muhammad

S. aag\h articulated his tong\e-several times until Allah s.w.t. reminded not to that.

ophet s.a.w. was forbidden by Allah s.w.t. from imitating Jibril’s recitation word

Oword before Jibril a.s. get to finish them so that Prophet Muhammad s.a.w. can really

memorize and understand the revealed sentences (Aderi, 2017).
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This shows that the revelation of al-Quran to Prophet Muhammad s.a.w. through
Jibril a.s. is by recitation, memorisation and understand (igra’, hafaz wa fahwl'ne
same method was also practiced by the companions r.a. and they will not ther
sentences until they have memorized and practiced the particular sen@Aglaught by

the Prophet s.a.w. (Hadith Riwayat Ibn 'Asakir). As a matter Rfact Prophet

Muhammad s.a.w. is an ‘ummi’, which means unable to rea Wlth tadarruj

(by stages) revelation of al-Quran, some space was spare f t M hammad s.a.w.

to repeat and memorize the revelation by Allah s.w.t. t h Jibril ‘we Il and

perfect manner (Abu Najihat, 2002). é J _\‘—}
<

2.62 Al-Qabisi Model (1955) o\ é\v

This study refers to the theory‘ofita f teachlng arr@%ntroduced by al-
Qabisi (1955). He states that the tea and lea ‘ta a Quran require strong
memory to memorize itwithou nglnle; the ntence<§acture whether changing
the sentence or the Ietters Q ) st e%he objective in teaching and
learning of al-Quran % f wh 7;5% s to memorize al-Quran without
looking at thelr AI Wcl iatio f which students able to appreciate
and understand ese reC|t |mmersed in their heart. Istirja’, where
students ab r |te galn e 971 T_o}%?zed sentence with fluency following their

NN
arrangements, lettersfli ot ithout looking at mushaf. As specified by him,

theumyave acquired these @e’skllls have memorized the al-Quran well enough.

Q He has outlined methods that bring good memorisation and would not easily
eteriorate which are talgin (teaching), tikrar (intensive exercise), al-mail (love al-
Quran) and al-fahm (comprehension). The talgin method implies the teacher recite al-
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Quran, and then students would mimic what has been recited by the teacher from al-
Quran until they can memorize it smoothly (al-Qabisi, 1955). The next method,

is tikrar (intensive exercise) and repetition. This method takes students@h\inue
repeating the memorized sentences to avoid them from forgetting ( i, 1995).
Ahwani (1955) describes al-Qabisi opinion with a stand that al-mail c&e?the meaning
to love al-Quran. Students ought to love al-Quran by constan Mon reciting and
memorising al-Quran wherever they might be. The next me by al-Qabisi is
al-fahm (comprehension). Memorising al-Quran while a sa t}?hkude‘rstanding

the meaning is much easier and capable to strengthen emory ( arﬁ, _]{%’)

T \ ’\/V<~
He also suggests the applied techni(w achi @Szahflz as the
i i |ché<1istening, seeing,

reading and writing (al-Qabisi, 195 -Qabisi \55) I
of evaluation in teaching and I lﬁlz ought«to o |n the form of the daily,
weekly and final assessmen‘ i ?r ﬂ%{‘ earnlng of tahfiz with sound
methods and techniqu% ith 0:1;14 Jses@rent will produce learning results
parallel to what WNM@% and <<tllv

N
I
2.63 Ban odel’n g.THeory (@‘é?}

NN
ognitive_Theoary m@uced by Albert Bandura is one of the renown
X

themﬁyd often quoted in @f studies researches. Bandura (1986) identifies four

ents in the learning process through observation/modeling, which is attention,

Q tion, reproduction and reinforcement/motivation (Mok Soon 2008; 2009; 2010).
h

e modeling process will keep repeating should an individual gain high motivation to

(/)

;Q}ams that the technique

resume the action (Kail, 2010).
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Basically, there are three types of models for observation, which are living
model, symbolic model, and text or verbal order model (Bandura 1997, 2007):
context of SVI, they can apply the text or verbal order model that refers t@mple
of al-Quran recital listened as a model to be observed due to lack of sense. In
tahfiz learning for VI, students play a role to imitate the recital of akQuran and also
appreciating teacher’s accurate pronunciation for al-Qurag_let wanted to be
memorized. The imitation process for VI is based on pr R:n

"mitation by the

sense of hearing, and not imitation by the sense of vision. This pro sWes talaqqi
L ]

| | 4
musyafahah processes that require observation \inethe corre a‘d _\é&urate
pronunciation. 4 \T

> D
Responses to these models depw Itifacete ract@ ics. Provided that

a person does not lay interest in a patticular matte,\bb%ly b(harning process would
N

not go well even there is an ob jOR process. T mlack:Qt ision capability causing

&
SVI unable to directly obs mal 1e 1018. Th@buld also hard to imitate the

behavior. To reinforce d behavior, eif Iasbf visual perception causing them
4 ’ &

to imitate physicall ysical T \lﬂg ,ver%wsponding, consistent instruction and

realistic rewardsy(Norshidah; (ﬁw

. ‘,l

Q- &
% ation/f ﬁura’s‘%servation principle has occurred during the early

QIQ learni R@:}rt' t from Allah t. th h Jibril t

pro al-Quran learning. ations sent from Allah s.w.t. through Jibril a.s. to
\

\Nah s.a.w. involves talagqi and mushafahah methods (Mohd Yusof 1999). The

irStrevelation sent in the Cave of Hira to Rasulullah s.a.w. was the starting point for

aching and learning of al-Quran. Rasulullah s.a.w. effortlessly able to understand and

mastering al-Quran sent by Jibril a.s. by talaqqgi and mushafahah as well as listening
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carefully and thoroughly sentences being revealed and recited, and consequently
pronounce and recite where finally it was memorized (Al-Bukhari, 1966; 1993).
\
(—)

The individual as imitator must store all shapes of gestures themo imitate
in their memory (Bandura, 1997; 2007). Suitable with the conmf al-Quran
memorisation, students must keep the imitation of al-Quran re 'tMn their minds so
they would be able to do it well. The information storing p &o-rsrll iIs commonly

good, considering they do not use their visual sense to decode ew, but rely

more on the memory instead (Hajarul, 2016). l _\‘-}

The third principle is to redo or repeat t disﬁlay

2007). In this study, the acquired w tion cou

according to the accurate context. @ﬂ'lization\u‘_ﬁg%cy

N
stored in long term memory an ierto retrieve when n@ (Hajarul, 2016).
X
Y'\ |3 S
The final princ%) osed by (Ba dﬁf&l,\@?; 2007) is reinforcement. This

e p@ted and utilized

e}@ﬂes the pronunciation

b g <'Q
process is suppose w donei imitgqn process. Reinforcement requires or
involves other individuals. 'is co ted by family members, teachers as well

¢
as peers. R '%men in_th f(fme}fb?ippropriate reward can be motivational to

N
Teadu?rs, on the other hand, should provide the best

d motivation to stu @ in memorising al-Quran that acts as reinforcement
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2.6.4 lbnu Khaldun Theory (2000)

Students' learning process also involves effective teaching methods fn?ue
teacher. Khaldun, (2000) asserts that effective teaching and learning is the @ that
practices staged (tadrij), gradual, bit-by-bit or structured concept of appﬂ!k methods,
and techniques. Basically, the following three steps must be entailed byyteachers in their

teaching method. In the first step, teachers must deliver their tgi(Worresponding to

the level of knowledge and capability of students, whethe nt sl'Jdents, medium

or weak. In the following second step, the repetition pro ust e.hbqqded. In step
X

three, teachers must deliver their teaching clearlya@y on a hig Ie{el_{a}ed on

teaching's objective (Khaldun, 2000). \4' \T

Y.

é\‘?

students’ level of capability specifi

done due to their slow rate of t%i

occurred, followed by so ﬁm

Bandura, 2007). Loop% i

of repetition depzﬁ stu

Repetition and%i izati i
[
and metho@un, 0(?
"
toty

2.6.Q0rndike’s Operan@(ditioning Theory (1911)

earning readiness is a situation that enables a person to learn. Thorndike (1932)
in Kamaruddin Hussin (1993:44) who proposes the learning readiness principle opines
at the learning process will be more effective if there is already willingness within the

students to receive it. Thorndike’s Operant Conditioning Theory was proposed by
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Edward L. Thorndike in 1911. He used a cat as a specimen in his study. In the
experiment, Thorndike proves that animals, as well as humans, learn throwm
process of trial and error. In this process, since training is conducte@edly,
incorrect responses produced at the early stages will be getting Iesser,‘&teraction
between stimuli and responses will become stronger (Mok Soon, 1). With that,
Thorndike additionally proposes three laws of learning which er of readiness,
the law of exercise and law of effect. The law of readine mil"ty of a person's
preparation to initiate learning activity independentlyay, This Iawtable for
"AX
memorisation activity because a student will get to m askillift ii a _Ké%[ition
of exercises. Law of effects, according to Thorneli 14) is thefi resu.ltVWalesson.

c\/; L &
Thus, if the stimuli and respow ontinuou tror@ft' will harness the

optimum effects and results from &5350& \m%ac on, ¢ curred based on the

frequency of exercise, an indiv%

implications of Thorndike'

Se
«and eée?cise's effectiveness. The

e I:]l i an‘dé@mlng is to elevate learning
readiness state and % the interaction' b@een stimuli and responses by

4 ¢ &
multiplying exer@sive,lr \ron nd ri@arcement activities. Correspondingly,
n

with the effects& ine 'nduc&j&éxercises, they have the opportunity to
[
achieve su &3 eir ss:n? 4 C—)

SIS
’b) <
2.7 .&%Studies :\C}’T

is section will briefly describe conducted studies connected to al-Quran

& ing for V1 and tahfiz al-Quran for VI.
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2.7.1 Studies Pertaining to Al-Quran Learning for VI

The number of conducted studies linked with al-Quran learning fo
Malaysia is still limited. Studies conducted abroad, on the other hand, ar
to teaching aid tools or materials developmental study, for example, soﬂﬂ&a

e-learning. Based on the analysis conducted, several research perspe

with al-Quran education among VI have been made. The

literature analysis based on the perspective researches ma

Table 5 Summary of Literatures on Visu

pairments I}Q@Y

@T

s well as

ves associated

Nw displays the
l

NY.

NO PERSPECTIVE RESEARCHER RE P 4 NDI@S
RESEARCH METH%&G&\ T

1 The practice of Khadijah et al. Qualitativ udents att the medium
learning, (2004) w | of cy in al-Quran
attitude, and ~N)! awah mastery
mastery of al- Hajarul Bahti antitative he ?y of ‘nun sakinah’
Quran among Zakaria et al. rule, for upper secondary
visual (2012) \Y @bstudents are at a weak
impairment ley

7

RN

Hajarul Bahti Quafititativ:
Zakari
(2014)\

“Phe findings showed that the

udents’ attitude is low,
Relationship  between the
attitudes of students towards
learning al-Quran recitation
with the mastery of reading the
al-Quran students are also
strong

Learning practice,
environment, and students'
attitudes are at a low level. Al-
Quran tilawah achievement
and tajweed knowledge for
students with impaired vision
is also at a low level.

N
) 4 W gah &<, Quantitative
oorrgjihan‘z'

The findings found the Smart
Igra; application has positive

(2018) (‘}f impact in terms of improving

N the quality of mastery of the
Quran

Noornajihan & Quantitative The findings show that among

Nur Atigah the factors are the reading

(2018) frequency of the al-Quran,

teaching and learning aids, the
facilities and learning
environment and the
commitment of the school.

64



2 Methods and
approaches in al-
Quran studies for

Mustaffa
Abdullah (2010)

Qualitative Employed talaqqi and

musyafahah methods. Only a

few have knowledge
visual Braille al-Quran. It imigeir
impairment memorisation to N es
only.
Norshidah Mohd
Salleh (2004)
Rumiza bt Abd Quantitative Employed various teaching
Rahman (2010) methods as talaqqi,
musyafahah}y, enlightenment
met ntensive  and
d answers (Q&A)
Rahman Agus Qualitative sed by visual
Priana (2012) at TPA LB
is direct
strategy
e Yﬁnd
ctive tegy
n’ethéi and
Wpendent
(task\;delegatlon
= method). o
Abdullah Auhad Q t|v al impaifment students at
(2016) 1 L Asih Semarang
pllgéﬁghdadiyah method,
whic reading by spelling
, -\ ord,one by one.

3 Issues, problems  Alimah binti uantltat ives, Stdents faced difficulty in
and challenges in ~ Abd Rahma P @stermg Braille at the early
teaching and (2006) ge that took almost three
learning al- <Q ears to comprehend the
Quran for visual \ - method's basics.
impairment Skills in using Braille al-

oty
NQae

Quran, limited teaching
period, lack of teaching air
materials, visual impairment
students do not have the basics
in al-Quran tilawah and also
commitments from school and
parents.

Skills in using Braille al-
Quran, limited teaching
period, lack of teaching air
materials, visual impairment
students do not have the basics
in al-Quran tilawabh,
commitments from school and
parents, no specific guidance
on Braille al-Quran Teaching
Module and also the lack of
courses or workshop on
teaching and learning skills.

Ahmad Yunus Qualitative Problems  with  mastering
Braille al-Quran code and time
limitation, they were also

facing a shortage of teacher
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and also numbers and
unsuitable condition of class.

4 Teaching aid S. Mad Saad et

Functions as a de\/w
tools (ABM) and al. (2010) learning and recitingy the
teaching aid Braille al-Quran
materials (BBM)  Faizah Razaly et The system read ase

al. (2010) which contains'all verses of al-
Quran and ill need to
select the verse and ayah to
read

Wafa & Nuzhat This  interface can be

(2013) implemented using  the

simplest mobile technology
available.”

Suziah Sulaiman  Qualitative

e‘ldy findings signal for

etal. (2015) hefprototype having potential
s a promising learfing tool.

Ahmad Yunus & Qualitative here is var reen reader

Asmilyia (2016) software for sual
impai convepnience in
usingl a op o mputer

ws, but
A Arabic program
-Quran and

v

X~ W :
that..can re W
b bic in ters.
Igra’

Nur Atigah uali art Software
(2016) ple d in SKPK Alma
helps lot in al-Quran

P o @ teaching and learning process

Hamzah & | /Thepresence of Braille Quran

nology has raised the
sition of the blind in the
midst of society

Sholehudin & $
(2018) q

),
Nurutthoila W

Development of i-Talk Pismen
is direly needed to aid teaching
and learning Islamic
Education

-~
Moh et _é\
CI. (2018) ? I 0

5 Virtual learning  SamifA. 4 li ?i

of al-Quran forwgaghe
visual 14) T %
6& &)

impairment \
2 )

It allows the bind, manual-
disabled, and illiterate people
to efficiently and easily use the
system.

learning g 3
o 37
Bas he }a e above, tf@'ﬂdy conducted by Khadijah et al. (2004) found
the level of al-Quran masterff%) visual impairment. The study is a preliminary survey
t stigate the implementa%n of al-Quran education in vision impairment special

S

medium fluency of al-Quran tilawah mastery by students.
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Next, there is a study conducted by Hajarul, Mohd Huzairi Awang@Husain,
2012). The study entitled “The Mastery of Nun Sakinah Recital Rule in Al?ﬂh
Tilawah for SVI in Malaysia”. It was meant to identify the mastery level o %\(Inah
rule among visual impairment in Malaysia. A recital test was carri on visual
impairment students to assess their mastery level of al-Quran recitati&r.o'm the aspect
of nun sakinah rule with reference to the Department of Nwah, Malaysia
Ministry of Education’s KBSM syllabus of al-Quran Til th'ng Component.

Study findings indicate the mastery of nun sakinah rule*among stu m SpeC|aI

Education Secondary School and Special Education ation Prog ds B@oned

S 5

Resulting from the above study; %)akarla (2 has@tiucted a study on

in the very low level.

the relation between learning prac nvironm %1 ;{\S behavior with the

mastery of al-Quran tilawah an%ual ﬂnpal ent st Qﬁts and also focusing on

the relationship between thei m edge wit Quran tilawah achievement.
It was conducted at a % ucatl Se n&anbthool and six Special Education
Integration Prog sion |m') Seco ﬁa!y schools. This study is a survey by

using questlon Qu h te d tajweed test. 97 students of SVI from
all over Malig 93 am th':%o‘de@ r this study. The findings show that learning
practlc meng, dent havior were at a low level. Both achievements

n tllawah and tajwe@owledge for these SVI students were also at the low

of a
I g
Q There was also study to investigate methods and approaches conducted by vision

impairment individual like the researcher Abdullah (2010) entitled “Al-Quran Studies
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among the SVI Person in Malaysia”. This study was carried out to investigate methods
and approaches of al-Quran studies as conducted by a Non-Government Orgal

(NGO), Vision Impairment Association of Malaysia (PERTIS). This study@’d the
whole branches of PERTIS throughout Malaysia, which are in Rég Lumpur,
Terengganu, and Pahang. The research findings show that this tngroup only
applies talaqqgi and musyafahah methods in studying aI-Quran.ﬁr- on being is there

were only a few that have the knowledge in using Braille uran. Thus, there was a

limitation where they can only memorize short verses. .\d
L ]

N4
| S
The above study was followed by mo ed_rese R\§~ Rahman

(2010) in her graduate dissertation entitle@y ‘Al uran\Stu ies Amég?K/lemberS of

Vision Impairment Association of& iaaa (PER
Terengganu”. This study was co%d to in\fig% @plemented al-Quran
ﬁ y N,

studies methods, and it wa ed G&/ identifyin e level of knowledge,

-

dcheb’during the course of study. From

to look at the problem gstuden s and't
d &
n st

understanding, and reflecti hQur mong PERT\E members and consequently

e
'3
her findings, it was d thattr -Qura ies class conducted by PERTIS is very
good and received positive r i';md f ack from the people. Teachers have been
¢

using multi hods of _t hﬁg@ﬁa as talaqqi, musyafahah, enlightenment,
% NN
estion agd an sessic&and others.
% 3
S

intensivi

here were also several studies conducted in Indonesia related to the
implementation of al-Quran learning for visual impairment. According to Rahman Agus
riana (2012), methods implied by visual impairment in TPA LB Yaketunis are direct

instruction strategy (memorisation and question and answer session method),
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interactive strategy (discussion and question and answer session method), and
independent strategy (task delegation method). With the |mplementat|on
strategies and methods, al-Quran learning could be carried out eﬁectively@st of
them managed to read al-Quran in two months' time. A
S
The study by Abdullah Auhad (2016) also found that yisu palrment in Ml
LB Budi Asih Semarang applied the Baghdadiyah method, Ye.m thod of reading

by spelling the letter one by one. Other than that, during t arni pWheteacher

should deliver appropriate teachings with the @ens‘uc an aﬁa@s of
students.
T

Looking at diverse issues and i a surroun u@palrment in their

al-Quran learning process, the re as seve ie @\mmmg to the issues,
problems, and challenges of edu&tlon |s \mpalrment. Among the
studies are the one done an The s was a survey on behavior,
problems, and require% stu 'Jﬂm e al-Quran tilawah lesson. The
study was conduc t mvestl? ing ds that have been implemented, the
arising proble an ' ete rs in teaching Braille al-Quran tilawah.

According e nter ew r Il{ V\QtJ he teacher who teaches Braille al-Quran,

NN
studentsfacingudifficulty i sterm&rallle writing at the early stage, that it took them

Y-v
almg&ee years to understa@é basics of that method.

: Next, studies involving teaching issues and challenges faced by visual
pairment al-Quran teachers were conducted by Zakaria (2010) and Ibrahim et al.,
(2013). These studies focus on issues and challenges faced by teachers during the
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learning process of al-Quran tilawah in Special Education Schools. Thus, problems that
have been identified by these studies are the ability to use Braille al- Quran,vm
lesson time, shortage of teaching aided material (BBM), visual impairment t\ks that
have no basis in al-Quran tilawah and also commitments from schools aﬂ;vnts Also

identified were issues and challenges for teachers by Ibrahim et al. (ZCWat there was
no specific guideline on al-Quran Braille Lesson Module be% k of courses or

workshop in teaching and learning skills. These issue Ierges were also

identified by Mohd Noor & Mujani (2016) that conduct tudyjon nstudents
on the Malaysian Association for the Blind (MA omplex, Bri kf’eKS—\)Kuala
Lumpur. Apart from the issue in mastering in_Brail Qur%vnd time
limitation, they were also facing ashortage eachers an\dhumb d unsuitable
class conditions.
E T &
N

Other than that, there y b Mo ur féz‘am Rasdi et al. (2013) to

conduct surveys on the variation o Ier[/ don texts. That study was carried

“

out by focusing on rela%t eview ,D@SIB al-Quran mushaf text published

|
by PERTIS, first edition of B (20 nd updated edition of Braille Igra’

(2015). Study finding 'arla etween Braille Iqra’ text with PERTIS’

Braille al- %at is \widel us@d Q}Caalaysm The fundamental of this variance
NN

rootlng 0 erenf'writing, principle between those texts whereby Braille Iqra’ that

A]

rlbed from the orig@qra’ text is more inclined towards Rasm Uthmaniy

m% hile PERTIS’ Braille al-Quran was written according to Rasm Imlai method.
& academic research must be conducted henceforth to identify the most practical
rm of writing and suitable for applications and consequently regulate its usage in both

texts.
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There was also study that has developed teaching aid device such as System
Architecture of Electronic Braille Panel for Reciting Holy al-Quran in Br?ﬂs
proposed by Mad Saad et al. (2010).This panel functions as a device for @\3@ and
reciting the Braille al-Quran. The system architecture includes several rﬂﬂ&s and one
storage database which contain all verses and sentence of al-Quran. TWS only need
to select the verses and sentences to read. Moreover, the syste Mntains an inbuilt
sound module for playing audio of each selected sentence. Y

nic Braille al-Quran

will use piezoelectric Braille actuators that will replace t bos dWharacters.

@

This actuator is an electro-mechanical device that con six or gigh ts’th_{-cy rise
ce% e omand the

S theTse recu%fe Quran based

on the verses of choice. All the ve iDbe stored™ one@'ﬁ‘e and are easily

accessible. Moreover, it is light an be eaS| ' oun '%1* The problems faced
\

by the SVI can be overcome o red&ed hathe (éanf this electronic Braille

al-Quran panel. \ Ay 2

on g.other hand have conducted a study on

the Non-VisualsDes 'DAtﬁﬁlication that was developed by Sheikh
Helal Ashrif &2} c;:¥ 16 hi ('gven there is various screen reader software
for VISU p ment’s 1enc usmg laptop or computer such as Ibsar and Jaws,

but VDA Arabic pro@“that can read al-Quran and Arabic in computers.

up or down depending on the electrical signal

electronic Braille al-Quran has a database t

‘% r, this software has not been widely introduced and used in Malaysia. Hence,
ﬁ tudy conducted was to introduce NVDA Arabic to VI in Malaysia and explaining
e manner of this program could help them reading al-Quran, hadith, Arabic and other

Islamic knowledge.
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Besides, Faizah Razaly et al. (2010) presented a method to enable the VI Muslim
to learn and read the al-Quran using Braille Display with software help. Thev!m
reads the database which contains all verses of al-Quran and the user will nge elect
the verse and sentence to read. Besides that, this system can be used irﬂ*s to teach
SVI to learn Al-Quran. Every word or character typed by the instrugtor in the main
Braille Panel will be transmitted to the sub-Braille Panel that js confected to the main
Braille Panel. The selected verse of Al-Quran and sentenc tgrnerate an index

before being transmitted to the Braille Panel. The index etra mWhe Braille
"AX

er-friendl rzipr@User

ICSfo\ft us@ physical

Display for people to touch and read the display.

Interface (GUI) will be used to fulfill the

capabilities. Several approaches are used t ignand ent th@gface for the
VI like speech or sound output and Bwalay. Th ifle c@scan be displayed

using the Braille panel. The desigrﬁgﬁface an

users in learning Al-Quran is p : 0 4 é}_
N ,}j K\
[ 3 S

btaibe> The Blind Indonesian Muslims

Another study ranic Tech

amzah, 2018). This research aims to

Towards the Eracz?)f thel
et

examine sever s, t and @bdify the Braille codes more effectively

!
¢
and more e '%)Iem nted tHE bc'_n} when reciting the Quran through a Quranic
% N
techno % ethod? iults oét\he study show that the presence of Braille Quran
aaly e

tec has raised the posi io@*()f the blind in the midst of society. They have equal

aﬁx interact, communicate and get the reward of reciting the Quran.

\ Wafa & Nuzhat (2013) presented the “Easy Learning of Quran Using Mobile

Devices for Blind and VI”. The research presents a simplified way of learning the Quran

72



and its related subjects on mobile devices. They propose a simple text entry interface
that will be built on letter matrix navigation. This interface can be implemented using
the simplest mobile technology available. The proposed solution is not only cost
effective but will also improve the efficiency of typing text specifically for the SVI

interested in learning the Holy Quran and its related subjects.

The research by Suziah Sulaiman (2015) investigates whether by providing
tactile feedback to the Quranic verses together with the tajweed rules could add value
to these readers. The initial study findings revealed that those with low vision and very
new to reading al-Quran Braille are in favor of the prototype while the more experienced
readers did not find the tactile tajweed rules necessary. These findings led to the
development of a prototype using Braille line 20. The prototype incorporates tactile
feedback into the Al-Quranic Braille and the associated tajweed rules. User testing was
conducted with a group of VI people to elicit their opinions on the prototype. The study

findings signal for the prototype having potential as a promising learning tool.

Besides, theréawas also a’ study.conducted by Nur Atigah (2016) to investigate
the effectlveness of software developed by Speual Education Primary School (SKPK)
Alma, Pulau Plnang named “Snfart Iqra”’ Ttwas developed to cater VI needs in learning
al- Quran and have been helpful in readlng Igra’ by using the audio technique. In
addltlon the study on those SVlshowsaS|gn|flcant level of al-Quran mastery. Besides,
stud_les on Development of i-Talk Pismen by Noornajihan et al. (2019) as an aid

y ._teaching and learning Islamic Education for SVI. This study applies a qualitative
'approach by using the interview method with two disabled students with visual

impairment and a teacher from a special education school. Apart from that, this study
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used a quantitative method in distributing questionnaire forms to Form 1 students in
Terengganu Special Education Secondary School. The study found the developw
Islamic Education’s audiobooks as a beneficial and facilitated student @ecial
needs of visual impairment. The study findings show that the develop I-TALK
PISMEN is direly needed to facilitate the teaching and learning process of the subject
Islamic Education KSSM for MBK MalL. V
L9
l
Besides that, there is also a study pertaining to v | al- uw(mipg for VI

or e-learning s conducted by Mohamed et al. (2013) a p of resear rslfr gypt.

as%' iqrq 'ah through
tuald‘sarn syste@;‘;t developed

to provide a real multi-virtual-room elw igra’ah. syst@;nsists of several

components: The system can be .,Qshey have integrated a

They have presented a system that developed t

the Internet. In this paper, they have presen

yn

speech recognition engine th 4 An application using that

@ind, manual- disabled, and

speech recognition engineis_de Iopl :

illiterate people to effi€i d easily us he‘sy@’n. They can have full control of
4 ¢ &
oimands

the system using Q'eriverl v&mt having to use the mouse or the
keyboard or to tgt\'$eb &

272 S %’erta‘m g to Tahfizzal-Quran Learning for VI
‘u"f

;tu s related to teachingg;a learning of tahfiz al-Quran for visual impairment
tl

ited. The followingﬁgale displays an analysis of study literature in tahfiz al-

ar
u

N

r visual impairment that was conducted:
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Table 6 Summary of Literatures on Visual Impairments of Tahfiz al-Quran

NO. RESEARCHER RESEARCH RESEARCH FINDINGS
TITLE METHODOLOGY
1 Noornajihan et al. The Quantitative Methods  of al-ﬁan
(2011) methodology Tahfiz studi N al
of Al-Quran impairmen % rises
Tahfiz Studies three aspects (1)d€arning
Among visual method; rmination
impairment of sentences amount to be
Students of memo 77 (3) utilize
Tahfiz Wa teachingyaid device and
Dakwah ials. This study also
Diploma d entified several
Program in S influencing
Darul Quran able persons’
empriiation.
2 Yenti Sumiati (2013) Implementation  Qualitative It fo that the
of al-Quran process ‘al-%_ran
Memorisation isation w. one
Lesson on after
Tunanetra tudents
Students in sincere
SLB Negeri A \m tion before starting
Pajajaran, emori 'Rﬁ They also
Bandung V 1 repeal%ation in prayer
and gmemorize according
t ir capability. The
sm also found no
ecific  method in
&mplementing al-Quran
(,}memorisation process in
Q SLB Negeri A Pajajaran
4(/ Kota Bandung
3 Siti Nor Azimah et al. ftative =% Among the challenges of
(2014) ‘é\ al-Quran memorisation is
c I 0 the time frame for
i airm? - memorising that depends
ura 12 g 44/ on a person’s memory
Mal N%\ (_) capability. Besides,
\ i % environmental influence
{Q is also_ t-he challenge in
\ b (_} memorising  al-Quran.
% I ¢ 2 C—) Another challenge is
- . memorisation's retention.
4 Noa%ﬂaafa e’ ac’rs ~o”  Quantitative This study aims to
alg(2 b 4 nfluenc@* identify the factors based
% ﬁsual on intrapersonal,
impairment interpersonal and
ts’ structural factors.
\ Performance in
Al-Quran
Memorisation
— A Study in
JAKIM’s Darul
Quran
5 Yusri (2016) The Qualitative The study found that
Contributions Darul Quran is indeed has
of JAKIM’s contributed a lot towards
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Darul Quran in visual impairment’s
Al-Quran studies development
Studies for especially in Bra?&' =
Disabled Quran. It comprises its
Persons with contribution % ise
Vision sharing in i al-
Impairment Quran ith ternal
agencie irectly or
indirectly. Additionally,
Daru took an
important step by offering
W e level program
especiglly for  tahfiz
ine and visual
airment in an effort to
hold [Braille al-Quran

studi€s in Maldysia.

6 Nur Atigah Binti The Qualitative Feund there are
Abdul Aziz et al. Memorizers of success g cﬁ@‘ars
(2018) the al-Quran among t s! who.fave a

Among Visual mp irn%n that
Impairment 5 4 memorize the
Scholars T i€ Quran’ Among
\c em is I@'m as Syatibi

an g%n in qiraat,

V 1 Syeikh *vAbd al-Hamid

Ki who  earned

\ e ent results in every

/

_g/el of study, Syeikh Dr.

dhl Hassan an expert in

She field of the Tafseer

Quran and Syeikh
Muhammad Rifat who
specializes in the field of
tarannum.

7 Huda et al, (2019) ie Challertes
w emorising

5‘

The findings show that
there are two challenges
faced by the disabled in
memorising the Quran
namely internal and
external challenges.

8. Hajarul B

Results found there are
several factors in
successful individual of
memorisation  al-Quran
which are self attitude,
family, teachers and
friends support system,
environment

‘é Based on the table above, one of the studies in visual impairments tahfiz al-

Qran was conducted by Noornajihan et al., (2011). This study identifies methods

applied by teachers and SVI in Hifz al-Quran lesson and also identifies influential
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factors of quality in al-Quran memorisation among this group. This study found that the
teaching method of VI tahfiz al-Quran contains three aspects, which are, t

method, time allocated and also application of teaching aid devices ar@rials.
Meanwhile, the learning method of VI tahfiz al-Quran contains thr aspects,
which are, learning method (memorisation), determination of sentences amounts to be

memorized and also application of teaching aid devices and M This study also

had identified several factors influencing the memorisati f tude,mts with special

needs. Among the factors are students' backgrounds, students ind pe'ﬁdegd memorize
.y

ran, ;ryelfz@/ and
i ty,,@' asm@@acher in

o

without being restricted to number of sentences in

environment, teaching and learning session’s

Braille al-Quran and also understanding theﬁkdi’ ns o{\vis impai t, interaction
between SVI with normal students duéking Daching an arni@?ession, incentive
rewards as well as participation in r activi \T ,<\
& >
9 %

There was also a stuﬂ;}duj n one@ne by Yenti Sumiati (2013)
where it aims to acquir% 'ption“ the mdleﬂ@tation of al-Quran memorisation
AL SL

f &
lesson among vianpairin I?g\wgeri A Pajajaran Kota Bandung
corresponding &h&epa practiceS in memorising al-Quran. The method
that was desi gat rt‘he ta!KNaeJ‘th?explorative qualitative approach whereby it
invoIveQ%;wsﬁ erv@ to acquire the actual phenomenon of the

impkﬁed practices by V@Vimpairment in memorising al-Quran. From the

r %eu it was found that the process of memorising al-Quran was made on a routine
asis where it starts after maghrib prayer with peer memorisation until they can get hold
fit. Students must also have a sincere intention before starting the memorisation. Other

than that, they also repeat the memorisation during prayer and memorize according to
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their capabilities. The study also found that there is no specific process in the
implementation of al-Quran memorisation for visual impairment in SLB N?NA
Pajajaran Kota Bandung. Regardless of that, the most vital thing i{%\rong
willingness and determination within each student to study and me I-Quran.
Besides, encouragement and support from everybody especially from'school is crucial

to facilitate them in the learning and memorisation of aI-QuraqI

l

Meanwhile, Siti Nor Azimah et al. (2014) co ted h aims to
mo

st
L ]

- - - S
describe challenges faced by VI until they manage emorize hﬁp}@ f al-
Quran. Among the challenges is the time frame?g, n@ at de@s on the
individual's memory capacity. Besides, envitrgnmental i IS alséhgzhallenge to
memorize al-Quran. If they are placw;ae same un@ﬁh the non-tahfiz

C
students, then they have to be wise f-restral \nd$ g@n This is because the
N,

ambiance of tahfiz studies is%ffe &de programs. Another

challenge is memorisation tetention. I @teps must be taken by the
memorizers. Among % memofrizers mdst@'responsible to be consistent in
4

'3
repeating and comp !%the ref al- ; making recital of al-Quran at night
as a routine as well aS'prese
K ’ (.%

the challen ssuring consi né/ IQB serving and completing the recitation of al-

@v NN
&y tuh S

N\ -4
&
\

\The study by Jaafar et al. (2016) is a succession from her previous study by

urartﬁ)%'fnorisation in the memory. Besides that,

onducting a thorough study on factors influencing SVI performance in al-Quran Tahfiz
udies. This study aims to identify the factors based on intrapersonal, interpersonal and

structural factors. From the view of intrapersonal factors, SVI hold mission and vision
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in empowering their identity especially in the field of education. Meanwhile in the
interpersonal factor, supports from family have its influence on SVI perfor?ﬁ.
Friends or peers are also seen to have influence with SVI performance in@ising
al-Quran. Based on the interviews conducted, the factor where sighted ontribute
to VI a lot in terms of their recital and memorisation quality. BesidWouragement
and support from teachers have a big influence on SVI performance. The study also
found that structural factors whereby good facilities an mil'ties for SVI of

Diploma in Tahfiz al-Quran and Da’wah were pro by th.e\t@@ement of
| ]

JAKIM’s Darul Quran. é [ _\u}
b 4 \/‘Z“

Apart from that, there is also a studyseon ted«t\y I & 8&016) where

it aims to investigate Darul Quran's cow:a\ to al-Qu tudi@?nong people with

special needs. That study found thaﬁﬁl Quran\&a_\x?tu Iy;ﬁas contributed a lot in

N
visual impairment’s educatia%opmgnt especiallyin Braille al-Quran. Its
contribution encompasses i mal-rﬂ%s(};@aring with external agencies
whether directly or indi YOther than that! Dabl Quran has taken an important
4 ¢ &
initiative by offeri urses a[ icate Ie%ﬂspecially in tahfiz discipline and VI
towards the eﬁw ho I |
Quran facilifﬁ@i cooperatesin JlC@?%ing and strengthening researches pertaining

aI-QtS%/studies in Malaysia. In addition, Darul

NN
to VI. Fhi ation%th several university lecturers in channeling

info n and expertise reIa@d the studies especially those related to Darul Quran.

‘@Darul Quran has indirectly contributed to graduates and alumni which comprise
ormal vision students with proficiency in Braille al-Quran and involved VI
raduates that directly teaching in schools. Henceforth, these graduates trained with the
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Braille al-Quran method will be able to disseminate the teaching and learning with more

effective. Yv
N

Another study by Aziz et al. (2018) identifies some scholars WhﬂNrized the
al-Quran even though their vision is limited. In addition, this study‘will also briefly
provide their biography and academic contribution. This study found that there are
successful scholars among those who have a VI that abl L%;ri e the entire al-

Quran. Furthermore, they have different areas of expe and hwwdge and

X
wisdom have become a source of reference until toda ong them i 411 ;aéfs\/atibi

an expert in giraat, Syeikh Abd al-Hamid Kis arr% t re@ in every
- X

level of study, Syeikh Dr. Fadhl Hassan an% t the Iéeer Quran and

Syeikh Muhammad Rif'at who specia in the field

Based on the analysis
discussing the aspect of al- %nerr atl am@l, the studies, however, did
not specifically and t investigat

4 ¢ &
Furthermore, this s WII de‘t \a~g idelgamdel for VI undergoing the al-Quran
memorisation processwwith effec(h_%’and systematic way. Hence, it can be
¢
summarize &@re isistill a ap"ne@%@ further investigation to enlighten more on
% NN
al-Qur P'z Iea&g for VI. Therefore, this is where this study’s

sig t in exploring the ne@ develop tahfiz al-Quran learning model for VI.

3
N

the researc
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2.8 Conclusion

All in all, this literature review discusses several important aspects pertaw

VI background, history of the tahfiz institution in Malaysia, learning th@pt of

tahfiz al-Quran for V1, research theories as well as prior studies relate IS research.
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