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CHAPTER SIX Y-

DISCUSSION, IMPLICATIONS, CONCLUSION, RECOMME’&TION

6.0. Introduction
This chapter contains a summary of the study, i ZSSiO of the results
relative to the existing research, an examination of the lica OM research,

X
conclusion and recommendations for future study. T rpose of thi re}e@tudy
was to investigate the relationship between th e% ther.strategy and

Saudi EFL undergraduate students reading,co rehBT i

perceptions of the impact that Learn Toather strate

comprehension achievement were i vestigat\T

% 6 ('}&
“« Q-
N N
6.1. Summary of the Stud 1 ‘é\
There ha c problem itH S@i EFL undergraduate reading
2 ’ &

comprehension education. In Sr clasgvns, reading is a problematic skill for
both teachers and learmers. 'g to Gjﬁﬁ\ansour and Al-Shorman (2011), Saudi

¢
EFL stude %diffe nt_e cﬁ'io@ evels are unable to read efficiently or

S
comprehén at tl’ﬂy.&J', Evencworse, Al Abik (2014) pointed out that Saudi

Y—v
Tog&ndidates' average @ score in reading (X=12) is far below the average
\ore worldwide (X=20). This result was supported by his own study of Saudi

nglish-major undergraduates, in which he concluded that the majority of students

almost 70 percent) who were majoring in English and translation could not score
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more than 10 in the reading comprehension test. He emphasized that reading
comprehension instruction in Saudi Arabia is not given proper attention and th?@(
is an urgent need to change classroom practices in order to develop stud@ﬁ\dlng

skills. *

Derived from the researcher’s experience in teachingd EFL reading
comprehension course for second year students of both the ?ra ity College and
the Science and Arts College, the researcher found the m oblem on the students’

reading comprehension skills was that, the use of an inappropri teWg' method

namely, traditional lecturing instruction. Hence, the i t was strai Ial:k _@',’on the
student’s achievement in reading comprehe sts on @ teaching

situation, it is needed to select the most

Together strategy, in order to eN)ne studen rea@% comprehension
achievement. Thus, this research a ted to sh\t‘f_ec‘e e _n\mg Together strategy

N
which is derived from cooperav%nin thich aeilitﬁe students to understand

meth@l ke Learning

the reading comprehension e easSily. T udents were taught to work
together within small achlev the allo@dmg comprehension text.
The I|ter V|ew 1|s the ée'ts of cooperative learning. One of

these effects of op tlv i wasc’fjeY students of all abilities increased their
academlc a e ent teven &"Slﬁ;)as cited in Orlich et al., 2007) in different

NN
domam ma ic su cts such as reading, writing, math computation,
ma catlon comprehens@b critical thinking, and physical education (Bramlett;

‘% Grineski; Hart; Megnin; Nattiv; Stevens & Slavin; Webb et al.; all as cited in
h et al., 2007). Some other effects of cooperative learning included interpersonal

elations and conflict resolution skills (Zhang, 1994).
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Communities of caring are created in which students feel responsible for their
classmates regardless of their race, age, class, gender, or disability (Sapon-Sh
Schniedewind, 1992), and enhanced intrinsic motivation, self-perception,@itive
attitudes (Nastasi & Clements, 1991). Therefore, the researcher’s Mmterest in
conducting this study stemmed from the observable unsatisfactorywt'e of reading
instruction performance in Saudi Arabia and the lack of suffi 'Mirical literature
on the topic of Learning Together instruction to EFL readi Rr-eh'nsion learners.

The purpose of this mixed method study wa examine™i ere was a

correlation between the Learning Together strate endent vari Ieb, @Saudi
EFL undergraduate students’ reading co ion{- ents_(tependent
_ _ _ _ RS
variable). Learning Together is generally ned as atlve@mmg strategy
[ ecif@ﬁes, to achieve a
common goal (Johnson & Johnsoqm). The\l%f i@search study was to
)y N,

generalize from a small samp ﬁty College and Unaizah
Science and Arts College@ IaI %\Q Saudi Undergraduate EFL
students, providing in Into best practic tc! s@ort undergraduate EFL students’
b 4 ¢ &
reading compreh(whie\,ﬂm i %(J
wa

The st con in_bot izah Community College and Unaizah
¢ I (.)
Science an s College, Qas {Jn@rsity, Saudi Arabia, 80 students representing
%v NN
took paft 4in “the stu nvenience sampling was used since classes were

depa&talized, but these cl @ had been randomly selected at the beginning of the
fi ester of the 2016/2017 academic year. The students were divided into two
roups, experimental group of 40 students and control group of 40 students. The
esearcher was designated to instruct both the experimental group and control group as

classes were departmentalized.
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The control group received traditional lecture instruction from the researcher

and did not participate in the learning together strategy instruction. Studen e

required just to stay individually in their seats, listen to lectures, tak@ and

complete written assignments in accordance with the reading compr ion course

specifications. Students were not stimulated to work together with ather students; a
quiet learning atmosphere was imposed. \,

X‘:o' the duration of

The control group engaged in traditional lecture in

T
days. The Learning Together groups in the treat@ssroo we oﬁs{@ed by

pairing groups of approximately five studJ‘ardinQ stude& pretest

three class lectures per week (50 minutes per lecture) f w:]ks, ng testing

results. Learning Together groups were fo stud coring in the

lower 50th percentile with three stu@)ring in t pp th percentile, as
indicated by pretest scores. Cf) \T A
N,

The experimental grouu%d in t%e Learning ther strategy instruction,
rougho thAs

and experienced work together.i ouT. u course of the study, students

were highly stimula ngage ¥ in o&i@together and discuss reading
T
-~ Th

comprehension tc;{:&ith ea(]h e %ga/collection instruments used for this
ica

study were id ead Prehec-}' n pretest posttest, observation notes,
¢

Learning T %trat y y,"se@_i‘;s?ructured individual interviews and students
\
i&rvie\nﬁs. f Yg\
r this study, stud@’individual interviews were conducted with 12
@kﬂduate EFL reading comprehension students from a classroom that used
arning together strategy. Two student focus group interviews were also conducted

ith two groups of five students for the first and four students for the second.

focus grou

Scheduling the interviews was a difficult part of the process. The students handed in
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their consent forms, and then the scheduling began. After the scheduling was
complete, ten to 15 minutes were put aside for each individual student intervi?ﬂﬂt
most were completed within 5 minutes. They took much less time than ex@s the
students’ answers lacked depth. A

In addition to the student individual and focus group interviews, students from
a classroom that utilized Learning Together strategy and.a_classroom that used
traditional lecture instruction were observed. Both class Y:ni'jentical reading
comprehension pretest and posttest and data were yze M‘gregated.
Obtaining the scores from the identical reading co ension pr thni%sttest
took longer than anticipated in the data analysi ce% Iecti@‘qrom the

interviews revealed six themes relating EW sear'é? qu tions.@ conclusions
of. i

presented in this chapter are the res hose six es @Qhey relate to the

purpose of the study and literature r('yj. \_EY ,<\
d% &

N
For this mixed-metho t test was ¢ondu tﬁ%{o assess if there was a

difference in pre- and postt Xes b’/ oup Usir@st allowed the researcher to
determine whether th%; a sigr‘ig%ﬁfe’r&e in the sample means of the
o &

experimental gro& contr1l data.&e’ following research questions were
addressed in thisymixed-met

&
RQ1: Is @ig fic‘ t

e
NN
undergr: te YEFLS i g coﬂ%ehension classroom and students’ reading

elgticms}up between using Learning Together in
co sion achievement a{d}fermined by students’ pre-test and post-test scores?

%\mat are undergraduate EFL experimental group students’ perceptions of the

tiveness of using Learning Together instruction in improving their reading

Qmprehension achievement?
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RQ3: How do undergraduate EFL experimental group students react to using

Learning Together instruction in their EFL reading comprehension classroom?Y'

6.2. Discussion and Summary of Findings *
6.2.1. Discussion and Summary of Quantitative Findings q

6.2.1.1. Research Question 1
Is there a significant relationship between us Crnir'g Together in
undergraduate EFL reading comprehension classro and s " reading

comprehension achievement as determined by studen e-test and t-‘esl@es?

To assess RQ1, an independent t test

nd% mpa.@zt?le mean

Ny
tion room to the
Iass@w. As regards the

_}here was a significant

N
hezg?g? test (M = 16.24, SD =

4.46) and the post-reading N’n 1 .61, SD = 3.53) conditions; t

(39) =-4.556,p=.0 gards the c tro'l ga'p (n=40), the result of the t-test
4 ¢ &
showed that thereﬂrno @mdiffer‘sgéé in the scores for the pre-reading
t (Mv= =
!

comprehension 2.9{)&6 post-reading comprehension test (M =

16.17, SD =.3. onditions; (36) 6 03, p = .279. The results indicated that, at
NN
posttes% erime r'pup %{_@Ed significantly higher than the control group,

an e experimental gr ored significantly higher from pretest to posttest. It
d i | \f d significantly higher f I

w%\h othesized that participation in the Learning Together experimental group
ould

lead to significant gains in reading comprehension in comparison to those of

e traditional lecture instruction control group.
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6.2.1.1.1. Hypothesis

Alternate Hypothesis: Y’

There is a significant relationship between using cooperative lear Xtegy
of Learning Together in undergraduate EFL reading comprehensiorf&oom and

students’ reading comprehension achievement as determined by studats’ pre-test and

post-test scores. Y\',
Null Hypothesis: ‘\d‘
Y

There is no significant relationship b@using 00 at‘/e_ﬁenrning
‘readi coqﬁéhension

strategy of Learning Together in undergrY’g EFJ\r
o

classroom and students’ reading compf Sl a&\ieve nt termined by

students’ pre-test and post-test scores.\ é

The two hypotheses werecajd by@%g ;('\'\hdependent t test to
u%ﬁ >
0 :

compare the mean difference m the Learning ther strategy instruction

classroom to the mean diff \or

As regards the experir%e?:p, }

was a significant ;@ce in lsc \betwee pre-reading comprehension test (M

=16.24, SD = % the‘l dingg%(prehension test (M = 17.61, SD = 3.53)
73 f?oe

T—
N
~—+
-
Do
@ o'
(@]
—r
~+
-0
D
~—+
L
D

wn
~—+
wn
=
=
D
o
~—+
-0
8
~+
=0
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=
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-4. 556, : '@ result of the t-test is outlined in table 6.1.
S
ired $a ‘.test & paring the pre- and post-reading comprehension

testAsAof the experimenta@p

Pre- Mean SD T Df P
ental

(n=40) Post 1.368 1.852 4.556 39 .000*

*Significant at p < .05
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As regards the control group (n=40), the result of the t-test showed that there
was no significant difference in the scores for the pre-reading comprehension
= 16.80, SD = 2.97) and post-reading comprehension test (M = 16.17,65\3.77)
conditions; t (39) = 1.103, p = .279. The result of the t-test is outlined & 6.2.
TABLE 6.2: Paired sample t-test comparing the pre- and post-readingicomprehension

test scores of the control group \,

The Control Pre- Mean SD T ' P
Group (n=40) N
Post .633 3.146 1. 3 279*
[ N\¥.".

*Significant at p < .05 N
[ Q l i ' .\% i
In brief, the mean score of the control group“decreased .63 i the p@st-reading

N
comprehension test. On the contrast, th% sco&i\me ex@ntal group
increased 1.37 points in the post-readi\gwehena est. According to the change

ta

of the mean scores of the two gpeups, the %’TT /@up outperformed the
control group in reading comprehe@esfby showing a&@ch as 2.00 point (1.37 -
(- 0.63)) difference. Conseque%&g it ted {ﬂ&(’[earning Together strategy
instruction was effective a&s:pporliij $a@1dergraduate EFL students to
improve their readi mh ‘Tbn"\ mveré@ﬁ%hrough the process of assessment.

N
Therefore&\stati m@ysis C}@wed the alternative hypothesis, which
E

bl

!
means there i&\yifi nf re qﬂsh&rﬂ'&atween using cooperative learning strategy

of Lear@%the} M aq@’é EFL reading comprehension classroom and

b4

students reading comprehensiq.\l)gl.lievement as determined by students’ pre-test and
N

N scores and rejected the null hypothesis which means there is no significant

ionship between using cooperative learning strategy of Learning Together in
d

ergraduate EFL reading comprehension classroom and students’ reading

comprehension achievement as determined by students’ pre-test and post-test scores.
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An analysis of the results of both groups in pretest and posttest and comparing
the level of reading comprehension for the two groups over the course of thw
during the first semester of the 2016/2017 academic year revealed that the@%}ams
in the experimental group who received Learning Together m?%on made
significantly higher gains in reading comprehension than thelr counterparts in the
control group who received traditional lecturing instruction. arning Together
strategy instruction led to statistically significant %e t in reading

comprehension. .\d

The above findings clearly support the past r ch of sch \I/h&%sserted

that using different cooperative learning stra 0 ot! t acb.jx-ement in
education. Slavin (2010) stated “Coop am?estab@d itself as a

practical alternative to traditional tN and has proven effectiveness in
hundreds of studies throughout the " (p. 10\T /<\
0 >
The results of this stu irmed-the resiilts‘of ral studies that suggested

that Learning Together ng 1ntrve 1 C(@» improve learners’ reading
h

comprehension. Thes% ave, sho ‘.trlmzzl cial interaction and interactive
learning of differ, Moperzitlv rning é‘é’tegies create the desire, generate
stimulation an %@@ oti ces@ for reading comprehension to occur and
to ensure r. %ﬂd agtiv gag\ﬁg,wnh the reading comprehension text (Koda,
2005, on, 1994y »
pared with the trac@bnal lecture instruction, experimental group students
arti ed that encouragement from their partners motivated them to use more time
do their best to preview and study reading comprehension texts in maximal depth.

orking together with group partners offered students the opportunity to work on

reading comprehension texts much more easily with the help of other group members,



262

and they gained encouragement, support, and achievement which enhanced their
reading comprehension skills.

Learning Together strategy significantly improved medium@low—
proficiency student EFL reading comprehension. However, it only ided high-
proficiency students with limited benefits. This result agreed withWHill (1982)
stated that high-proficiency student performance did not r \H!expected level
because they could not obtain help from medium- and lo ?e.nc students when

they encountered unsolved problems, and lacked a mode mul te.\d‘

of potential development through proble

(Vygotsky, 1978). This can be a re aa justificat whd%dium- and low-

proficiency students benefited fror%ning to\ﬁer$t eg&\nstruction; they got
ESY N

help from higher-proficien entsofaci ating ir study of reading

comprehension texts and m Xmo ective.
G uj' S

'3 '
&

6.2.1.2. Research tion @ %
What aréyundetgrad expt?jlééntal group students’ perceptions of the
NS e S ¢S
effectivene ing lLe 40@& instruction in improving their reading
>

comprehénsior*achieV p

Aassess RQ2, the Le@ﬁg Together strategy survey asked the experimental

gra\udents to compare their previous learning experience with traditional lecture
instruction and their learning experience with Learning Together instruction. The
urvey analysis showed the student perceptions on Learning Together strategy

instruction. For much easier interpretation of the students’ perceptions, the strongly
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agree and agree responses were combined into an agree response, and strongly
disagree and disagree responses were combined into a disagree response. Y‘

The Learning Together strategy survey analysis showed that @}f the
students believed that Learning Together strategy could inspire ﬂ&to active
learning. Additionally, group discussion during working together as the major
method adopted in reading comprehension Learning Toge strategy instruction
classes, and over 85% of the experimental group stu %n:irlned that group
discussion benefited their reading comprehension, wh 5% ofMgrimental

group students thought that group discussion assist: m to achi I‘ett_é‘)‘n\lgher

v N
nstra@‘hat they have

<<

diff@t study strategies

reading comprehension post-test scores.

Totally, 70% of the experimental de
improved their reading comprehensiw and learn

through working together W|th th tners d\%e eeﬁ\mg Together strategy

instruction process. Almost 60 ex erlme I(gro udents felt satisfied with

their group partners’ perf course earning Together activities.
i heheao

Although experimenta udents pe muc re time preparing and engaging

'

‘&
in discussions in wing t(]g \~proces é@% of the students preferred Learning
ins

Together strate ctio itio@écture instruction.
. &
Tho ly, 50% of.t é‘:p@ental group students agreed that Learning

Togethef_ stratégy instr broug&much more fun and pleasure to their reading

477

sion study. To sun@ze, most of the experimental group students agreed
th rning Together strategy instruction inspired them to reading comprehension
q e learning, and improved both of their EFL reading comprehension achievement
nd skills; though, nearly 60% felt satisfied from interaction with their group members

for the duration of Learning Together strategy instruction activities.
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The points of view of experimental group students expressed in the Learning
Together Strategy Survey showed that in learning together reading compre
classroom, besides listening to the lectures, they were offered, thro@king
together, more opportunities to enthusiastically learn by preview reading
comprehension text, interacting with other group members, and hm each other
during group discussions. Consequently they gained better teading” comprehension,
which, in turn, helped them increase their self-confidence C 'everigher scores in

the posttest than those obtained in the pretest. .\d‘

All through group discussions, students got ers’ suppo as&isﬁé\}e and

encouragement, which made them ready to dedi uch@ lane to @ reading
T

comprehension and enjoy working wit c othéW through L ng Together
. &

activities more than just sitting passN Iect@. Therefore, over

86% of the experimental group stuc&ﬁsserted \t‘thg

Together strategy instruction their read guco@e ension skills, enhanced
their scores, and increased t@-co’f ence

N
N
4 ¢ &
6.2.2. Discussion@mm@ualitaﬁ indings
6.2.2.1. Researel Question (ﬁ(/
¢ I C—)
Ho dergraduat EﬁL@(perimental group students react to using

u@?scussion of Learning

NN
Learni gether inStrugti ?inth FL reading comprehension classroom?

&e results from re@ﬁ questions 1 and 2 indicated, in isolation, that

Le?\g Together strategy intervention helped promote students’ greater levels of
eadin

q g comprehension. However, the core point of inquiry behind research question 3
as how experimental group students experienced utilizing and interacting with this

strategy.
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The research question 3 aimed to ascertain the lived experiences and
perceptions of EFL undergraduates implementing learning together strategy i r
EFL reading comprehension classroom. A basic qualitative research meth@ was

used to gather information pertaining to research question 3 from th ipants as
they revealed their experiences and perceptions of learning to&e’ during its
implementation in EFL reading comprehension classroom. Jhis Was to determine
whether the Learning Together strategy intervention le hapge in students

reading comprehension achievement. .\d‘

The analysis for the research question 3 conducte siﬁg _\ﬂ%matic

analysis. The research acknowledged themes iYgarti% answers, to the third
T

question that was asked. Data was then iped ah? separated .@eveal distinct

results from the third research ques used to guide qL@%tive part of this

research study. The basic qualitativeavestigatio ?e m_g\research allowed the
:b% N,
. @O . : i
cipants int pﬁete@r experiences, theorized

5

researcher to comprehend how

4%

their worlds, and associate

2009).
e WRGOLDS

A total o Kparti(]ip rom &J experimental group of 40 EFL

«
——s
—+
0.
@
()
X
=)
()
D
7]
—~
o
o
o
o
<
N
o
[y
o
<
D
=
=.
Q
3

undergraduates% ecte th i-structured interviews and focus group
¢ C—)
interviews. e 12 chasen pa 'cﬁar‘@}eadily volunteered to share their experiences

NN
whilé 4 .mentiné.\learning together strategy in their EFL reading

comu&usion classroom. T@’EFL undergraduates, from two different colleges,
w?rxarefully chosen through purposive sampling. This sampling approach enabled
e“researcher to purposely select participants and sites to collect data (Creswell,
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The purpose of the qualitative phase of this research was to discover what
experiences and perceptions EFL undergraduates have while implementing |
together strategy in their EFL reading comprehension classroom. Parti \Were
interviewed, and their responses were recorded, transcribed and used out their
experiences and perceptions while implementing learning together Strategy in their
EFL reading comprehension classroom. As soon as the interiews¥were completed,
the data analysis began. e% '

Once all the interviews were uploaded, the coding .‘Through

Y

classification, sorting, and rearranging of data, the r her was td i@act the

connections in the data and combine coded el as Q< analg@K Coding

involved assigning codes to key state pWﬂases und&; interview
answers. The next step in the data aw} nd @narize the initial
esearcher looked for the

codes to create larger categories. ﬁnng this ~the
N,

patterns that began to emerg%e datgl. @) upa% began to emerge, the
X

researcher looked for them t Were descriptive o@e patterns. These themes were
then associated with th% h third ;J] S

n.
’ 4 ¢ &
\d\a tota%dght themes related to eight different

rom C}&Iitative data collected included eight

categories. The\Q S e
emerging %The e \ﬁerUa EFL reading comprehension instructor
provide ntihuingd's ?durin@le learning together instruction sessions, (b)
Iear&FL reading compre&é%‘fon skills is much easier when working in learning
to groups, (c) working in learning together groups improves EFL reading
omprehension skills learning, (d) learning EFL reading comprehension is more fun

hen students work in learning together groups, (e) learning together is a strategy that

can be used in teaching other EFL skills, (f) Student help-seeking strategies were
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widened due to learning together instruction, (g) Participating in learning together
activities produces secure learning atmosphere and positive student interactiw
(h) the future use of learning together strategy would vyield bett%;\ents’
achievement. These themes served to inform the understanding of res&uestion 3
and gave a deep insight into the other two research questions and hypothesis.

Built upon his close observation of the students thro Ne course of the
study, the researcher noticed that working together wit L%p:rt']ers in a group
made the process of interaction, sharing ideas and suggestions uw‘wh‘igb in
return facilitated the reading comprehension learni cess sinc ollp @nbers
used to assist and foster each other wh e% ny qt;;acles in
understanding the reading comprehension t&w 0\ %T

Generally speaking, the study hroved tha arn@ogether strategy

instruction supports active and inte@j learnin igh oduces a positive learning
N
(4]

environment and offers studer%hance to eract<</ oy and involve in their
study of EFL reading comp \Mn c, e. \‘A

S

6.3. Recommenda |

This miw ods\? stu@aﬁered both quantitative and qualitative
¢
oncl

research d %a/sis, nd dgioqg?vith respect to the relationship between the
N

use of g To :stra{r and undergraduate EFL students’ reading

com&sion achievement\CS}ﬁdents’ perceptions of the impact of Learning

Xr strategy on students’ reading comprehension achievement were also

Q red. The results from this mixed-methods study were not only exploratory but
escriptive and inferential in nature as well. These results led to some
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recommendations for further research on the field of the impact of Learning Together

g
O

In going through the whole study and taking into consideratioireasons for the

strategy on EFL skills.
6.3.1. Recommendations for Future Research

unexpected outcomes, there are undoubtedly additional E@ing areas that
e

warrant further investigations when one weighs on a pote arciw project in line
with this study. Several matters to be considered in ngt nwl‘ar gsure

research project are a larger sample size, a prolongedestudy tim ‘n@n of

additional cooperative learning strategies, ande tur% Iew. FOJE'Wing are
he,Stud

X

y")f Léarning ther strategy

&

built upon the research and conclusio thig'study. O

) N
1. This research study on_only agr@e EFL third-level in two

colleges in onY}sinl the Kin@ of Saudi Arabia. Further
uld olv

research S\% "n ‘anored‘articipants by including more

&
underw EFLI \ moreéubges, and more universities in the
Kinqﬂq Saudi &
' e
2. 5I study was car d{ut@long undergraduate EFL third-level students

some recommendations for future research

o
=5
c

NN
% e cont 9a of EEL reading comprehension. Additional research

Acould be carried o@oss other EFL skills domains such as writing and
E\ speaking, and across other undergraduate EFL levels. Learning Together is
Q a teaching strategy that can be easily adapted for not only EFL courses but

also other domains such as science, social studies, language arts and math.
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Researching the impact of this instructional strategy in other subject areas

and across other undergraduate levels might prove to be effective. Y'

A

This study focused on only one specific cooperative learning strategy, in
other words, Learning Together strategy. According to ta-analysis

conducted by Johnson et al. (2000), further researc ed on various

strategies of cooperative learning. ?

This study was conducted using convenience sam » because

E N
undergraduate EFL classes were dep talized. F.l{'réading
comprehension classes were randomY!!’gne t’th ginniV?_gE; the first

semester of the 2016-201 Wmic
:I;a )

undergraduate EFL students

A
&
« &
Although the study\qs clth ‘aemlnimum sample size of 80

participantsf’employing a larger rmlj@'ze would have provided more
'3

4 : o
accurate Qrel Ii} becadse’by applying a larger sample size in

ects” are e@g% to detect and large effects can more
e Dl &
uregsy” thu

study.

%
Y

s c‘wlidity and reliability of the results are

s, 201 ).@the same time, however, recruiting a greater
il 4

c

%%red (F
.\. mber of particiegq}g from other colleges reading comprehension
\

classrooms within a short period of time might be difficult because not all
EFL reading comprehension instructors were convinced by the idea that

use of learning together instruction improves students’  reading

comprehension academic performance and achievement. Thus, in order to
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persuade other EFL reading comprehension instructors to incorporate
learning together strategy in the EFL reading comprehension clas

more compelling facts, such as test results and testimony fr@ents,
would need to be gathered. In the future, if more instructo nterested
in the teaching/learning concept or the idea of IearnlngW her strategy

captures more students’  attention, this restrictioan_ e resolved and a

6. In addition to being small, the sample size for-his st dM@d rQ?_nly

of male students. A larger gender mi ample size c I‘a\@elded

more extensive study can be performed.

more dramatic results, but the loca bosbé nit ‘(§~ llege and

Science and Arts College in E | sep‘ﬁ[ate nder catlon system

and their total EFL third-level.enfollment o stu@s did not allow a

/{

P
larger sample size to p r ein th ? A
&S

7. In addition to the a ion reI |v‘ély§§a‘ll male sample size, the
length of the r w fact s well. Understandably, the
research St% to b Jy‘d in a semester due to the pre-
establls admgl co hen3| ourse schedule by the university.
Ot se, | e f@he research would produce more reliable

Ju flabl result a (ngextended time to conduct the research study

g'tlm improve the study procedures and to scrutinize

Athe data more meu@ously, so that a deeper understanding of the study

\? matter and more accurate and reliable results can be accomplished. This

study adhered to a 12-week time plan through the first semester of the
2016-2017 academic year for implementing the Learning Together

strategy. A longer period of study through the whole academic year could
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have produced different results. Using Learning Together strategy in

teaching EFL reading comprehension material and delivering the co t

a slower pace could offer students opportunity for deeper ur@ding.

Commonly, lecturers are pressured to teach many‘& reading

comprehension skills over a short period of time, so there 1§ an urgent need

for extending the period over which the EFL teading comprehension

course could be instructed. This idea is co n wit'| Andrietti and
Velasco (2015), in which students earn be rad sw‘ey invest
extensive hours in academic learning a ily practi be‘ca@study
time imposes a significantly greatepsi t QQ C su@'s. In the
future, those who are interesteowm‘imi reseaz@vguld explore
whether longer practice ti h further inerease @énts’ reading test

score. Future research ﬁgﬁi be em\egw' h(ﬁ}ner EFL skills using
)'% N
learning together str: ra mQJch longer p @of time.

X

N
N 1S
6.3.2. Recommendati% ractis‘ :$
\o'ﬁ FL r

Due to the impor‘a ng comprehension education in the

Saudi higher edﬂtio cont i itudy@‘éests the Learning Together strategy can

be an effec 'gﬁchin m‘ h ﬂ: t(e:?FL classroom. The purpose of this mixed
method&s t6 .5 the Yré};onship between the use of Learning Together
strau&nd students’ EFI\C%éding comprehension achievement, and student
pe ns experiences of using Learning Together strategy in EFL reading
omprehension classroom. Teaching undergraduate EFL students reading

omprehension skills while working cooperatively together has been proven to

improve students’ achievement in the content area of EFL reading comprehension for
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undergraduate EFL students in both Unaizah Community College and Unaizah
Science and Arts College. Y’

The results of the reading comprehension pre-test did not shov('ﬁ icant
results of both experimental group and control group, as the stu&were not
accustomed to using Learning Together strategy. Though, the readingécomprehension
ts

post-test showed significant results. Relating to the im arning together

instruction had on students’ reading comprehension ic pérformance and

achievement, one portion of the study outcomes are undemiabl tth,leQ%Qing

N
together strategy generated a significant differem%perime tal uﬁ sh(@nts’

o X
pre- and post- reading comprehension test scores. he‘tﬁ g To@ér reading

comprehension classroom improved sigc'fl moﬁ t the@ional lecture
ve a\ u ative@a analysis, certain

recommendations pertaining futu ctices usi arni
@

. .
made: \ A%

1. The first recomrwa!ion i1to e rag lecturers to employ learning
together strat€gy o their E%l;@ssrooms. By doing so, this will
help t MCO@Y@ f:é('{ships, which will lead to learners

S

instruction classroom. Based on the quanti

>
o
o]

A
gbgether strategy can be

N

tru M th‘er roup r(aeer settings. This will allow students who
e—? '
ab

to grasp imformationfaster provide positive support for those who

%struggﬁn ince p@pants come to the classroom with apprehension

\Aregarding their le \/knowledge, working together in a group where the
‘é group members are mostly at the same level of acquisition will enhance

0 learning, and the environment will be less threatening for them.

2. EFL lecturers should be trained through professional development courses

held by university in how to apply Learning Together strategy in the



1.

2.

3.

S
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undergraduate EFL classrooms, as most of them are used to utilizing
traditional lecture instruction. Having ongoing professional developwﬁ
important for EFL lecturers in the way they will be able to em@nmg
together strategy and will not be afraid to implement it to MM the EFL
teaching and learning environment. Y'

EFL lecturers should train their undergraduate how to work
together with their peers in groups. EFL under tu ents need to be
their time effectively, and how to wor t any jpro fltic_\q'enrning
situations should they encounter. " T

After effective application of ni Tog?the rateg@EFL reading
comprehension course, EF@S can app on@kone in other EFL

courses such as wrltlng, ar, speaki ,Tra

IA{\1 and literature.

The findings of th meﬂmds be of great interest to
stakeholders w ek te ategi nd methods of improving
performan r?:g a}wn{ a'nb'ncreasmg test scores not only in
the co'r@ea ofl ding prehension skills but also in other
Iang e skills s |t|ng(l’-}§én|ng and speaking.

e urers acros ttf;r Qj;i?rgraduate levels should also be informed of
ing stra y, it could be easily adaptable for use in many
other educational @xtg or academic subject areas. Learning Together
may also prove beneficial in other content areas such as computer science,
Arabic language and economics.

Adequate in-service training courses should be provided by the Deanship

of Professional Development of Qassim University in Saudi Arabia to
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enhance lecturers’ knowledge of how to correctly implement the Learning

Together strategy. Y'

6. EFL undergraduates, as future practitioners, will benefit from @y by

selecting a pedagogy that will most likely impact studentﬁ'%/ement in

their EFL reading comprehension classroom. q
6.4. Conclusions z '

In spite of great efforts done to get over the pr 0 SML‘ learners

underperformance in reading comprehension, EFL i i elc@ue to
produce low test scores in TOEFL generally a pa&ular For
many years, Saudi EFL learners’ test sc i ted kness in the
reading comprehension domain. A ne@ re II@%’[IOH change was
identified because the status quo is odu cing Vt t\,rgs Its.

33

Traditional methods o%ng shouldy’be e@f;?ned and new teaching
strategies should be resear \ﬂ aT d to @e required positive change.
Learning Together is a%.‘ ional strate h'at\& proven in this study to improve

third-level underg te EFII S s’ rea comprehension test scores in an

undergraduate L dln hens@jn?cla ssroom in Saudi Arabia. Learning

(D

¢
Together i ne IIy efine a! a(;gperatlve learning strategy that allows a
NN
heterog eau roupfo ts, as&;ned specific roles, to achieve a common goal
(Jo Johnson 2002). \03

i earning Together may be an effective teaching strategy that can be utilized
S

all undergraduate levels, not only in the content area of reading comprehension,
ut also in other academic courses such as Grammar, Academic Writing, Listening

and Speaking, Translation and Literature. It could be concluded that undergraduate
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EFL students receiving Learning Together strategy instruction performed significantly
better on EFL reading comprehension post-test than undergraduate EFL studerw
were taught using traditional lecture instruction. (,}

With respect to different proficiency levels of groups, the meﬁ'l%and low-
proficiency groups benefited more in improving their EFL reading¥comprehension
achievement, scores and skills from Learning Together strategy instfuction than from
traditional lecture instruction. As EFL undergraduates wo K

heér in groups and

with peers, they began to develop relationships thro thei swgractions.

Stronger students provided peer support and assis

atedi\rﬁo on, &t@gt'ed peers
Y.

ompletio 'nside@' outside their

struggling with their responses. Stronger stude

with reading comprehension tasks and e W
% &

classroom. \ O
This study results and find%upport the gﬂt aqj\ﬁndings of previous

S
studies carried out though t in 010 the pacté}-cooperative learning on

reading comprehension (B%@, K’s , Polat, ; Ghaith, 2003; Gomleksiz,
2007; Ning, 2011; Sw : Tsa‘i‘ 200 .:Ao‘db'onally, compared to traditional
&

lecture instruction \Quld tle that ning Together strategy instruction

&

resulted in a sigmificafitly p' 1 inpro@}ment in the students’ learning outcomes,
attitudes, p tions a t tén. T(ﬁgse results and findings are consistent with
the res inding; r pré&us studies (Chen, 1998; Liao & Oescher, 2009;
Mam& Filho, 2011; Tsai,@..
% is high time for EFL lecturers to change their teaching practices in the
ndergraduate EFL classrooms. Lecturer-directed teaching and lecturer-centered

Qnstruction do not support a deeper understanding of content material in the reading

comprehension skills domains. Learning Together represents a powerful means of
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social positive change. This study strongly recommends that EFL lecturers in Qassim
University in Saudi Arabia be informed of one of the cooperative Iearnith
strategies, Learning Together, and be empowered to use this effective @ional
instrument to produce a notable increase in undergraduate EFL students ievement
scores since student test scores are too significant to delay incorporation of effective

learning tools in undergraduate EFL classrooms. The Learnin@er strategy may

be the key to making such difference. '
€ NY.



