CHAPTER 2

LITERATURE REVIEW %\Y~
S
Yv

2.1 Introduction

This chapter discusses relevant studies, s

Wks and practices
cofce

regarding classroom observation. The most signifi 'are discussed in

detail in this chapter. The Literature Review will help us bette e&t{w’the

need for a well-planned objective.

2.2 Studies on Classroom Observa’u\

Existent literature o sroom \htatwn @d on the procedure of

classroom observation. k of 'O’ Leasy (20 lls in this context. His
book Classroom Observatl ea e mg@nce of classroom observation
al dévelo t of teachers. In this study, an

in the appraisal % rofe35|
appraisal is e ing tﬁgﬁerceptions of the teachers on the

we
current c\ pro&%’. Also, the concept of professional

through th es\'gnéj?ammg programme has been considered in

develo
Q{% Bot?t %eptlo@nd the appropriate training programme are gaps

have been not conm@;efd in the centre. Similarly, Martinez et al. (2016)
; died classroom observatlon in different systems and different contexts. They
f

ound that the systems were consistent in their purposes, but they varied mainly

Q in terms of the degree of standardisation of the observation process and the way

they operationalised good teaching. Based on the study, the degree of
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standardisation has not been considered by the researcher since the term
limitations do not apply to the academe. Standards are strictly defined i

of what is required without compromising quality. Thus, the rules @oom
observation have been designed according to existing rules. ever, the
concept of Martinez that classroom observation misconduct mustde discontinued
as it is proposed in this study. Praetorius et al. (2018 fmat even though
several studies have been conducted in dealing with )Yo.na quality through
classroom observation frameworks, there is a nee tablish W‘standards
for understanding and studying instructional qu Thus, a trai inb E@;rand

an updated classroom observation tool a I in% n de&i&fed based

Y.
on this study. \, é
Recently, however, Im ﬂr'aman e (2@‘ called for the

development of an automated@jroom 0 \vgt%n @'gh the use of a multi-
N,
ichwi

t

modal machine learning- be for the analysis of video

tem%h
\’e &
lessons. Their findi W CT vedyas a@od to inform the design of

automatic classr rvationi Ho ev‘sr, ile the method of introducing an
4 $ &
\n\ eemsg.be a highly technologised system, this

ion i@}%(curriculum due to financial constraints.

¢
In bri %stud s foc ed‘oné-é?sroom observation as a procedure, and they
ol
0

were est. %is study, we seek to understand the perceptions

Aassroom observatio@dvn; teachers and administrators in a higher education

\htitution in Oman. This is the first case study of classroom observation in the
Colleges of Technology in Oman.

In what follows, we deal with the conceptualisation of classroom

observation, the importance of classroom observation, the history of classroom

27



observation, the types of classroom observation, and the procedure of classroom

2.3 The Conceptualization of Classroom Observation

Scholars have made many valid observati explaining class

observation and why it is crucial to maintain a rof?ﬂal standard in an

sefvation should serve as

observation.

educational institution. Gordove (2002) believes

a basis for professional development. Her belief has been adopted bWhis
! | &
research, rather than as a tool for teacher t tion. She'ad that‘aassroom
4 b 3
Wﬁh{ skills Q}‘nprove the

;pt eachers'(Baltimore City

observation should be an avenue to provide'téache

teaching and learning process. It sh@%
Public Schools, 2001) to achiehir educati

concept that this study beliewes |E>>ec%u%
basic knowledge of &&

o
ari\;%(j ad trators about classroom
observation baseE (Wir o'/n rie \(Piaget, 1972) which will

=

=
<

goals™=“This is one basic

nse&)'ixxeeks to determine the

subsequently serve as the basi igh'%a training programme to rectify or

enrich their@!dge al)outt con u%of effective classroom supervision or

g
observae' N ¢ :l C—)(J
%p COX y ZC.JSQ\S&'onsider class observation as the main method

and G

£ . .

llecting wHﬁt OCEurs in classrooms. This idea was also supported by
; N

\ y, Wragg & Marrio‘flﬁ%hen he stressed that:

A classroom observation is a very useful tool for testing the teaching and

Q learning process via a systematic data collecting procedure (Bailey, 2001). That

is why an updated tool has been designed and organised properly containing
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relevant factors that will lead to improving teaching and learning. This tool will
guide the observers from avoiding the usage of the traditional meﬂ?vr
classroom observation. Classroom observation was also defined as @cs by
which the observer sits in on one or more classroom sessiw,Agcords the
instructor's teaching practices and student actions, and then%meets with the
instructor to discuss the observations (Wragg, 1999). T Mer’s notes must
strictly adhere to the components of the tool to mak 'tv’tions objective.

By avoiding subjective comments, the observer ¢ mani ewls needed

X
as an administrator. ~ After all, it must t@&that "Ami orlcg&ﬁs}about
standards and the quality of teaching, o n @ a k@ethod of

Y.

collecting evidence on which to bas&&bsi uenv\sys s of l.%her appraisal”
(Marriott, 2001). \ ) é
Observation is a %ponerﬁ%n cachers’ development
n% 2

serv@d several pu(r'Q s (Richards & Lockhart,
tionig“;}en used as an opportunity to

Hers&service, observation is typically

‘&
a part of the ess of S'J: i ervisor visits a teacher’s classroom,
observes % n, a nts effectiveness (Pham, 2004). In both of

l
#
these E:&a\s 0 se’r‘\%ﬁs @ iated with evaluation, and for this reason,
\
y

parti with -in- ce, it often has negative connotations (Freeman,

| X |
). Richards and @art (1992) discovered that several teachers were

istant to classroom observations. Later, they have realised the value of this

0 administrative task. Also, the researchers’ stance to engage these teachers in
classroom observation such as peer observation could be a possible resolution to

change their negative mindset on classroom observation. Since it is viewed as a
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potentially threatening experience (ICT-ELC Compilation of Observation Report,

2012), teachers are often reluctant to take part in observation once they c

82

their initial training. Based on the study of A’Shizawi (2009 \room
observation is a very effective tool for teachers’ profess10nﬂ&elopment
However, this practice is not implemented in ELC ICT based on % pre-interview

with selected teachers. Thus, these ideas have been ““'-liecj sihCe the researcher

ities to teachers as means

ign- asWry. This

professional development concept is translated a training rgrﬁnl@based

adheres to the fact that observation will provide oppo

of professional development as stressed in the

on the needs of the observers and the pro 6I ser@an Policy
of ICT as reflected in this study. 0\ T
Tassel-Baska (2006) |ev that c m@ﬁ'ervatlon allows
accessing the actual mstructl perl ?s m:\heart of teaching and
learning. Observers e’t inf tlor@sed on the classroom

&

observation tool. Th th from ﬂétramlng programme must be
applied for therr@ten #}obmé'classroom observation process.
Piaget (1972) pesited in tll on of. <<(/30nstructivist Learning Theory that
people must as \féses tthey know whether their knowledge is

still re sﬁo Thus, the r eaPEh &t_j(;?ses the importance of classroom observation
540%;: ‘

aled by the teacher\(@ﬂg the tool and the interviews. It provides a nexus

0 eva at |s~®pen|ng inside the classroom via the perceptions

e\tween the input variables of the teacher and his or her students and the process
0 of instruction itself—a process that combines instructional intent (goals and
objectives), curriculum resources and materials, instructional strategies, and

classroom management skills within a delimited unit of time (Marshall, 2009).
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Both Tassel-Baska (2006) and Marshall (2009) posited that classroom
observation is one part of the professional development that allows the |
pieces of teacher knowledge and skills to come together in @entic
opportunity to gain insight into the quality of the learning exp that are
delivered. This concept is used in this study through the deSigned training

programme. \)

According to Hoy et al. (1986), class supervi X § a'set of designed

activities that aims to improve the teaching and learhing pr es‘?ﬂ;ﬁurpose of

"Ax
classroom observation is to improve teachin earning a obr_c@e the
professional growth and development of as defined in/the Dgan-Based

Y.
Theory. Like this study, Hoy (1% deduilha ders@ng fully the

perspectives of teachers on clas oaervation not nored to provide

appropriate intervention for %develop\k@%d @ better teaching and

N,

learning process. This id%porte'ﬂ by Starsat w(f?é%rgiovanni (1995). They
state that class sup 'smis Lr‘ 1ded, to % nce instruction and should
facilitate profes%gowth lat orh,\bm; Angrist and Lavy, 2001).

'3 $ &
Sergiovanni,@also ? clagom observation is an art that releases
the teaCh&’l itiati onsib'l‘%’, and creativity to attain educational

!

¢

objecti reforg thes et{s z@} flected in the questionnaire designed by the
N

reséa . This 9 defin%similarly by the stakeholders of the Baltimore

A Public Schools (@ when they revised the policies in conducting
E\Servations and drawing teachers’ evaluations.

0 Classroom observation is one of the most common tools that academic
administrators use to evaluate teachers’ performance (Coe, 2014; Baltimore City

Schools 2011, Gordove 2002; Starrat & Sergiovanni, 1995). However, this study
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does not equate teachers’ performance as a source of termination. Classroom
observation is used as a tool for professional development that will Ieawm
attainment of quality teaching and learning. This is supported by D%\Q%)
in his Cognitive Theory which implies augmenting knowledgﬂ&g teachers
relative to the training programme provided in this study. FurtWe study also
employs this concept as a source of professional development¥(Gall & Acheson,
2011) which is likewise stressed in the Design-Base §y~a the gap of the
study. Like researchers and practitioners, it can b eed t atw‘effective
evelopme nggﬁs;\zt‘ al.
, % iS'is alsQ/YEinforced
by Ruth (2004) stating that one % obsa\vatl purp‘éégzs teachers’
professional growth and develom%ln this re an@gain the needed

results from the classroom ob@sion process, Yth e,l:@es that it is necessary
;egy N,
to nominate a qualified%whoncan raduc(t(/c:g&2 observation procedure

professionally. How m’ue c’s m yck§ ms, the situation is different
since the Minist@r:w;r ;y}sés mandates the Heads or Centres
&
Heads Dep&% aniﬁdm tors é&.deal with the observation task and
evaluate Iw despi i 'ugedié( of fundamental observation skills. But
¢
Muly a(ﬂyﬂ) ates | a"net/?aradigm of educational management that,
\
h%trs inf" shomﬁ\at least be able to play the role of educator,
.@ger, administrator @érvisor, leader, innovator, a motivator (Chapman,

N

E\GOQ). Part of this role is his ability to conduct class observations systematically

use of classroom observation is for professio

2014, Tucker, 2005; Montgomery, 2002

0 and properly. Similarly, Lane and Walberg (2015) explained that as the leader in
the school, the principal plays a major role in initiating activities and in facilitating

or assisting with the follow-through. The degree to which the principal attends to
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these tasks will determine school success (Cotton, 2003). Here, the principal is
referred to as the administrator in this study. Thus, the primary method b
principals engage in instructional improvement is through classroom @ions
(Grossman, 2010) and these observations have “the potentia e on an
instructional role if there is some sort of feedback or folw discussion
between principals and teachers about what happened in the%classroom” (Ing,
2009, pp. 341-342). But this study refutes the me go.fo')servers’ know-
how and proficient skill in observing classes. .\d
X

Another reference used in this study i rs and Ma ’sbo&f?}amed

Collaborative Observation: Putting Class tru% Cerx@zaf School

Reform (2008). According to them,w ervaoi\on cess s@?or go through

three fundamental stages: the @vaﬂonal

collection, and post-observati@ference\xp%i chﬁ\rhe succeeding part of
;ﬁz N,

the literature. This study%v thingrou at Q&}oom observation should

X

be conducted properly,following e stages. The observers should adhere

to the provision% aining‘[

Observation Pﬁ%of I@
Qe

!
¢
purpo hhere are_t ee’ in@‘;)?ant purposes or areas where systematic
\
r k

claSsroom obsgrvati j1as b@ widely used: (1) description of instructional

ren@“me in-class Data

rog ?ﬂneai the mandate of the Classroom
7
Y

hﬁﬁany valid and important educational

ractices; (2) investiga@bf instructional inequities for different groups of

\Jdents; and (3) improvement of teachers' classroom instruction based on
Q feedback from an individual classroom or school profiles.

One of the fundamental purposes of classroom observation research is

describing the current status of instructional practices and identifying
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instructional problems which are also stressed by Piaget’s Constructive Learning
Theory (1978). As Tom Good (2014) puts it, “One role of observational r?fm
is to describe what takes place in classrooms to delineate the comp@tical
issues that confront practitioners” (p. 337). While the focusﬂ‘&'@get IS on
determining current instructional practices and identifying instch:n'al problems,
the proper conduct of classroom observation must be si@y considered by

the observers because it is only by following the u Iass'oom guidelines

and the training programme that observers can b identi tructlonal
oy
problems. These guidelines and the training mme Provi t'e ‘@rvers

with the techniques on how to facilitate?;b sroomfo tlor\@G'cess and
ropérl

thereby address the instructional issu

This online document&assroom vaﬂ@?OlS) states that

research using observational ds has 'y T '}t information that has
\

practical implications fo prov@me ea(;c@ practices. Again, this

statement implies Wh S|g[ se Theor tes. It further mentions that

one of the most%t t pur ses "slls tic classroom observation is to

improve te'chassro‘o uctlon ch is one of the aims of this study.

Another ig_th feed | ual classroom profiles derived from

¢

syste ES 0 ervations b!’ené?dtohelpteachersunderstandthelrstrengths

a esse cons%ﬂently enabled them to improve their instruction

Y-
ﬁMflcantly It inferre@through feedback, teachers could become aware of

\W their classroom functions and thus bring about changes they desire. It also
0 concludes that this process typically involves having trained observers and
systematically observing teachers and their students in their classrooms and later

providing teachers with information about their instruction in clinical sessions.
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This approach is based on the assumption that teachers value accurate information

that they can use to improve their instruction which is stressed in the Tﬂg

programme. (0

Still another document that supports this study is the a ting that
there is growing evidence that feedback from systematic observmcan be used
to improve teaching. This assumption is also defined in the itive Theory of
Dewey (1938) wherein the feedback is used as a gui tool to,accurate mental
connection. Several studies such as that of Jane Stablings ( 1w‘ound that
teachers could positively change their attitude a haviours t rtj pupt Ya'fter
s._ Thi or m\/‘%l'assroom

[ th@g-‘observation

ex@‘ﬁfies this type of
@ed on forty hours of
N,

classroom observation. It ofqhis ingle in{g%'ew where feedback was
given, teachers' interacti terr anged, r@r attitudes toward individual

students change is part of th cla‘ss@h observation phases or stages is
4 ¢ &
also stressed w studi/ \rch S paré(ofithe expected outcomes of research

receiving feedback from classroom ob

observation is well addressed in the ecti

conference. Good and Brophy& ;élaeatment S

research. In that study, teac ere giv\ree ba

«©«

question 3y, Stallings, ier, Goo@ﬂd Douglas Grouws (1979) have utilised

¢
simila s(ﬁ@ies in other roﬁct&jl? those studies, teachers were presented with
NN

in% feedba ﬁrding@ir classroom instruction and then were found to

ge their behaviour i sirable ways. All these studies have found that
3¢

xchers can improve their classroom instruction given appropriate feedback and

Q suggestions for improvement which are made available in this study.
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2.4 History of Observation
Classroom observation was conceptualised even as early a
(Olivia, et. al. 1997). It was named for inspection up to 1850. Th@be of
the inspection was to observe the implementation of rule*look for
deficiencies. Thus, the inspection was conceptualised as poli€¢ing method to
determine whether teachers were following regulati N identify their
mistakes. The parents, clergy, and selected citizens &:

onittee that was

responsible for observing the rule implementatio deficie teachers.
oy

From 1850 to 1910, the inspection has %a term ca Ins_,@ional
Improvement. Classroom supervision ly con to help teachers
\urposé Inspection,
im@their capabilities

in teaching. The people@j were \ERTth ;@sbonsibility were the

improve. So aside from observation, as,the

classroom observation was aime uiding teache

N,
superintendents and the jari Is. ﬂlowe Iy fr(z?;'lblo to 1930, classroom

observation was call %tifl reaucrafic. Observation attempted to

improve teacher ance and en Ie‘tho@o become efficient in their work.
4 F &
Aside from%t)erinter \Nh supgim'ng principals and a special central-
office sup&is ere'gi 'task&)%b the responsibility. However, this study
¢

did n e the superint d&tsd(j) the organisational chart of ELC does not

NN
inglude this pgsSitio ',Frorn®30 - 1950 and 1950 - 1975, the purpose of
rvision was mainly\(aJ\ﬁnTprove instruction. However, the nomenclatures
re tagged differently for it was called human relations from 1930-1950.
0 However, from 1950 to 1970, observation became Bureaucratic, Scientific,
Clinical, and Human Relations. The school-based supervisor was another
responsible person to improve instruction besides the principal and the central

36



office supervisor. The use of the terms collegial, collaborative, peer, coach, and
mentor, were added as types of supervision that aimed to improve mst

increase teacher satisfaction, and expand students’ understanding ®oom
events. A peer coach or mentor was assigned to do the ibility in

supervision. Until 1999, the aims of classroom observation Were not only to
improve the instruction, increase teacher satisfactio mpand students’
understanding of classroom events but also to an rYErzil and linguistic
patterns in the classroom. These cultural and linguisStic patt nW(iealtwith

re identifi to'a@z'the
% al. \&'04) and

ision class,@'m observation

that aims to direct teachers, vide/ them w rof Qnal development

within this study. The same responsible perso

aim of observation. However, Gordov

Sergiovanni and Starrat (2009) concew

programmes, and improve th |culum %er i '\rovmg the curriculum

is not an aspect conmder% study because it ils a wider scope of the
\ K\
N

study.

2.5 The Dlrectlv@achg <$
N

Mrec ive Ap o lhl p -down approach (Montgomery, 2002) in

whi servyfjl he |t|onal method while discussing lessons with
ers in post- ess'on clspferences (Farr, 2011). The role of the observer in
pproach is to gmde\:?teacher and convey information to him about how to

‘éeach in a specific way using certain methods that the observer sees as the most

Q appropriate and most effective (Montgomery 2002). In this approach, the

observer is the source of knowledge and dominates most of the post-lesson
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conference discussions, while the teacher plays the role of listener and

implementer of the observer's directions (Wallace, 1991). Although this w

is considered a traditional method and has many disadvantage \ome

academics believe that the implementation of this approach i?&ble, in a

certain situation, for example, Copeland (1982) believes thm method is

feasible and effective if it is used with the Pre-Service and nowice teachers. He
.

claims that the teachers at this stage need someone t s'ct and tell them

what to do and how. Copeland (2008) also supponted the idleing the
8
direct approach with novice teachers as well as achers bef sefv‘i@ue to
the teachers' lack of experience and thei m% or g@ﬁnce and
ST

sin %s not facilitative

In this study, the direc(&%ach is re
to learning among the teach%This re\thco ig@'s the significance of
By N

teachers’ engagement in%-lessﬁn co e:nen(z'Q owing them to discover
their strengths and w: hs. lu is pr “}ptive approach has been met

with many crit% y m':l‘ re ;l'cmb' because this approach is an

» ey AL -

authoritarian oach lz; e okéaer dominates most of the discussion

times an% im 'opi@%n the teacher (Gebhard 1990) It also
#

depr|Vﬁs e teacher of th p{orej‘r‘li?y to reflect on his performance and come up

learning at this stage.

NN
w ppropriaté sol ?15 thaéhe can implement and thus grow professionally.

eover, this approach establish a kind of strained relationship between the
il o4

server and the teacher as the teacher always feels that he is less than the

0 observer and that his opinions have no importance, and he is merely an
implementer of the instructions he receives from the observer (Donaghue, 2015).

In addition, the language used in this approach is the language of judgment and
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authority, where the observer uses phrases of orders and judgments. For example,
the observer says: Y~
You must do such and such. %\
youhaveto ..........oooveininnn.n. , A
Itisbettertosay ........ccovvvvevennnnn. Y.

He also uses expressions of blame and reprimand, such as sa

If you did that, it would be better. '
You were supposed to Say..........oeeueeninnnnn.. Aswell. .\d
o
In such a situation, it would have been desirabl 0 SO. l _\C}
4
<

| N WX

According to Freeman (1982), this ty ofspfec ly le the observer

dominating the entire conversw:a post-less onf@tes and in turn

marginalising the role of the@aﬁer whic %lr )@‘I'not help teachers to
S

develop professionally. r\%r teachers pre rt@f‘cﬁiveinformaﬂonal rather
than judgmental Ian@ thl st- nfer@eriod (Pajak & Glickman,
1989). The co reeman ha be‘sn@pted in this study by avoiding
4 ¢ &
rvers

undesirable b iours o[ \b& é.vevealed by teachers in the statement
of the problem. (SQ
(0 d
Q- &
22ty
2.6 Type bservati Y*

2 .9
c.}’
2.\ al Observation ™

Based on previous studies analysed in the above section, formal

0 observation can evaluate, promote or develop professional development. The

concepts of evaluation, promotion, and professional development in this type of
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observation are part of the meaning of 3 theories, namely: 1. The Constructive

Theory by Piaget (1972), 2. Dewey’s Cognitive Theory (1938) and Ym

Design-Based Theory Doreen Nelson (1980s). (’}
The concept of promotion is not considered in such, b ation and
professional development are treated in this study. The term evaltuation has been
used in this study as a way to identify the perceptions of ewrs on classroom
‘Xy.t e observers in

observation and a means to measure the skills

implementing proper classroom observation base the ra.hiquogramme.
L ]

lled Infor Oﬁsg@vc:n is
em% ratel%v{’)-)'/ skilled
: Aﬁain, phra@‘(i}led’ people
are emphasised in this definition@/ highlightedin th@ﬁdy.

According to Fisher @ and th \NS% L;(@‘l'Guide to Continuing
N,
Professional Developme%), clggsroo ebse(gg?on serves both goals of

Lt e{keither be formal or informal.

-

Formal observa%r part: ?%Jfo@nce management process in a
&)
2 devel ftal

and/or evaluative function. Formal

learning centre®Jt may h:i
evaluatior@atio i niseg*jg’lts dependence on checklists, structured

On the other hand, the second type of observati

used only for professional developmentsyi

people as required in the Design-BasedsLhe

@D
<
L
c
QD
=
o
>
QD
>
o
o
@D
<
@
Y/,
>
v
Hﬂ:
~

¢
visitati &%uper isQrs ﬁm'@?g?rators. This checklist has been adopted in
N
th@g av@id bi ‘W prov&g results on classroom observation. According
X~

.ﬁe ICT-ELC Manual @assroom Observation, a Formal Observation has the

\Ilowing features. First, it is an announced visit for which a pre-conference

N

should be conducted. However, the administrators do not apply the pre-
conference stage of observation based on the teachers’ interview feedback and the

pre-questionnaires given.
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Further, during the pre-conference, the teacher tells the observer what
they are going to teach and how they will do it, yet they do not follw
procedure (Feedback, Moodle, 2012-2016). After observing the le \post
conference is conducted in which the observer gives feedbaclPNe teacher
observed (Richards & Lockhart, 1992; Gordove, 2002; %oml 2007;
Baltimore City Schools, 2011). In some cases, teacher aMglven any post-
observation feedback (Feedback, Moodle, 2012-201 Y;c'ses itis evident
that the post-observation conference lasts longer th e pretob n meetlng
due to the systematic procedure followed. For nce, the o vér K@&s the

teacher to reflect on their performance, CYW h\ |nt sson (the
reactio

activities, teaching techniques, stude ﬂﬁ andthe ou Y; Then the

observer needs to comment on Naperforma

and the observer should obser@j mlnute

as @%ver all the steps,
en r '\rass period. Also, this

practice is not conducted acheg than d{s?)re conference, it should

proceed with the pos% tlolv nference mond 2010; Harris, 1995).
A formal observ% Iso conside d:!a nbmatlve observation (Ministry of

Education a Iture, N|| pr én It is usually used as a source for
evaluatln tea 'Sld n insufficient type of evaluation for
1mp cher n a d it is also a basis to award performance
re ards estam tion underperformlng teachers.
G}/‘Z'
g

é\fermal Observation
Q As stated by Mutua and Mulanda (2008) and Downey, Steffy, English,

Frase, Poston, 2004, informal classroom observation is conducted by a member

of the administration team, a supervisor, or a colleague to observe one of the
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teachers to gather information on the curricular activities and the teacher’s
performance. Informal observations are similar to formal observatio
observers provide feedback to teachers after lessons (Ing, 2009)®ever,
informal observations are typically shorter than formal observatiofiSwsually 10-
30 minutes. They are not precluded with a pre-observaticw)'nference, o)
teachers do not have prior knowledge if they will be observed’(Zepeda, 2013).
Based on the data gathered from interviews and ma"res, this is not
currently practiced at ELC at Ibra College of Tech y

N
The informal observation can be b@fm both th sdr\@d the

observer, mainly if the observer is a novi er wheér wiIQB;erve and

onstq@'ﬂ/ist Learning

inf@ | observations at

learn from an experienced teacher aswexpl nedoT

Theory (Piaget, 1972). Howeve& es not practi

all. Moreover, informal obse@yn usuah_)_c\ds%

,@s\for long; it is short.

With a maximum time, t bserver will only focus

&
on one or two asp \here’ : pro@nal development, informal
observation sho% ducte::j mo

F &
the respond@ Obsei i %performed more than once to adopt an
excellent&fe jonal 'ent Eréﬁfamme in the Centre.
¢
Throusi%obse ation rogest‘g@ teachers will have more chances to reflect
i

:
4y

N
a% ve thei 9rma Piaget, 1972). Zepeda (2013) also stated that
X
.ﬁwmal observation 5@ be conducted more than 3 times to capture a

tained picture of teaching and learning. She believes that conducting more

0 informal observation leads to engaging the teachers in discussing their
instructional practices and reflecting on their performance and developing them
professionally. Feedback is a necessary component of instructional improvement,
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which draws from research on formative assessment (Ing, 2009). Specifically,
teachers require ongoing feedback that helps identify areas for future

(Ovando, 2005; Robinson et al., 2008; Stronge & Hindman, 2003),@their
efforts (Roberson & Roberson, 2008), and identify areas in W&they can
improve (Ovando, 2005; Tuytens & Devos, 2011). The feedWan be given

either on the same day or the day after, whether thro a face-to-face

conversation, over a phone call or via an email. ?
O

2.6.3 Focused Observation ‘-)

Focused Observation is consider e OQ bser{j{on that is

commonly practiced in the ELC. Thi in f observatign all mlnlstrators

and teachers to model and refl %med int nst@‘&earning Theory

(Piaget, 1972), and/or discu mst@sl tr e 'e\s employed during a
a teacher

lesson (Hammond, 2015 am f‘e

<'Z,nQERNant to check a specific

aspect (chance distrl% 1: el They may ask one of their
colleagues to vis% e and gy Ho y distribute the chances among
their students check w’u distri on among the students, the observer

may use he ist t Whe the question was directed to the strong

stude | n ed t Wgalt_‘:%s or distributed equally to all students,

|ng gDC;_J?tlve %ory of Dewey (1938). Focused observation

&ds to provide feedb@d guidance regarding specific areas of weakness or

ength The focus may also occur based on the post-conference and the need for

Q follow-up observation. Frequently applying focused observations will create a

culture of reflective practice and lead to professional growth. In this study, the
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administrators believe that classroom observation may use the Focused
Observation model at ICT. Lloyd, C. M. Modlin, E. L. (2012) state thzyv

“Focused Observation is a way of looking at teachers, clas \, and
teaching practices in the context of the coaching partnership. It Q&rtentlonal
and systematic way coaches and teachers gather and record inch)n for usein
reflection and feedback. A PBC observation is focused ews guided by the
action plan and focused on the teacher’s goals. Co t

telachers agree on

the times when an observation will occur. Coach en use t servatlons

to prepare for the next stage of the coachmg@eﬂect a eeﬁb&@%’
\)‘T

This idea will also aIIow the, ad nIS[DﬁtOI‘ rethjé\rvhat focused

observation is and how it can h et chlng an Iear@‘process.

> A
N

2.6.4 Unfocused Observatlon% o 4 <§°
An unfocu mervli IS ythe ‘gé commonly used type of

observation in I% Fren

video camer t Iooks Ia nt ac es as far as it can see. He further

-9

(2 ,'p @ states that it is like a wide lens

explains t% foc 'rvatl s no planned or intended focus and that

is th &)dml strato Lge G eckllst that contains a lot of elements or

Klist or template. B@ﬂgham (2002) states that the recommended approach

They are }awa@nat an unfocused observation does not use any

%\to record factual and descriptive information and leave the interpretation until

Q after discussing it with the teacher. Buckingham (2002) adds that there are
challenges associated with bias and subjective judgment using this method. Still,

training can support the ability to describe what is observed objectively —and that
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is what this study will also employ. Further, the observer's feedback will help the

teachers to develop their skills because they discuss what went well in theiw

and what was not satisfactory. (‘}
2.6.5 Peer Observation Q

Peer observation is also another kind of informal observation used for
professional development in which teachers work t ezto discuss and share

ideas about current teaching practices. Subsequ ite hw teaching

g
) state that rp@ation

ro% teac% of other
ctiveﬁ feédback .@gz)rofessional

development (Swinglehurst, Ru\%sreenhal 008c§ell and Marzano

(2005) suggested a thorough @y’io ,<\
“A collaborative, develg% ich@essionals offer mutual
support by observin mth @g and discussing what was
observed, sharin% bout t" TChin
\det ndi feelings, actions, and feedback and
N

aﬁ_}a reciprocal process where a peer observes

N
ar%
stunit outlines, assign@lé). Peers then provide constructive feedback that

and learning process. Eri (2014) and Kitagaard
Teaching (POT) is a process in which an

educators, providing them with nst

53
H?;
=g

D

g ‘.g‘athahg student feedback on teaching
effectiveness; Wtinw
trying oufw\&as.”
1 O
¢
Eri (és&)so defines Of C—)
eachin . flass m, virtual, online, or even teaching resource such

\)uld enable teaching professional development through the mirror of critical
Q reflection by both the observer and the observed (Brookefield, 1995).

Also (Crandall & Miller, 2014) linked the development to the needs of

teachers. They emphasised that development is only effective when it is aligned
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with teachers' needs for practice. Another important factor to mention here is
time, which provides learning opportunities over a long period for teachw
implement peer observation with colleagues to enhance their@ and
professional development (Desimone, 2009, 2011; Guskey n, 2009;
Timperley, Wilson, 2007). Barrar and Fung, 2007). Y'

In contrast, Wajnryb (1992) downplayed the importance™of formal class
Zlai

observation which is usually carried out by superviso n]ed that this type

of classroom observation in general causes anxiet fea foWs because
L ]

itis first imposed on teachers from the outside a rimarily aimed }t & ating

teachers (Freeman, 1982; Williams 1989; : 20% %

Y
The research conducted by w ederiv mand K@Y(ZOM) also
confirmed the teachers' dissati on )/ith th oon@Servation process

carried out by the supervisor %e itis a\ces 0 )@h‘ation and criticism of
S
~the appl

teachers. On the other e application «of Esr.observation is the most

appropriate option be s}Ms tj) o sro@servaﬂon does not constitute

a threat for teach 'Zepend mainly on f@desire of teachers and agreement
'3 ¢ &

among them acqy 01@ SS Wg.we aim of professional development.

This is do&b cusi ain ts of the educational process and is thus
¢

consiaf&aool r the oéss'e‘aa growth of teachers, Borich, 1999) and the

D
(@)

N
mgdification offtheir ﬁcticesczﬁchards&Farrell,2005).

A Teachers cons@peer observation as a professional method that
% vides an opportunity for them to practice the process of deep critical thinking
and reflection on their performance and thus contribute significantly to improving

Q their performance and learning outcomes.
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This concept is confirmed in the Practical Guide for Educators issued in
2018, where the guide asserts that peer observation is a develo I
opportunity for educators to learn from each other's practices @dmg
constructive feedback. “Peer observation aims to support pracAgagement
and build self-awareness about the impact of teaching practlce ong@n individual to
effect change” Victoria states (2018).
Peer observation aims to support practice engagem ml self-awareness
about the impact of teaching practice on an indivi to ef cw‘ Victoria

Yv
ervatian enales t@rs to

rst% assu@z.{ practice
ining 6ﬁed . g
&

NP/
2.7 Process of Classroom Obser \

The process oféglasskoom observation |s~§éijorly significant factor in

this study and the per W of administr tor @determme ifitis implemented

accordingly. Accordl to Indid rm{y (2016) the classroom observation

process consists o sta@ first s{z,g}ls a pre-observation conference where
the observe tal info a?bn (énf the teacher concerning their class aims,
lar t

stud a particu .ééﬂyle The second stage is the actual classroom

: on, Wher t e‘BbseWer checks the extent to which the teacher achieves

states. (2018) The mentor also stated that pee

improve their abilities and develop a sha

by reflecting on their performance an

\,
\ quired teaching crl\eﬂa The third stage is the post-observation conference,

‘é/here the observer discusses the classroom observation in-depth with the teacher.

Q Many pioneers of education have practiced this division of the observation

process.
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However, the Centre for Innovative Teaching and Learning at Indiana
University Bloomington states that the observation process should follow ,
namely: a pre-observation meeting where the teacher and observers a@\jw\/hat
to observe; review of course materials by the observers made in di sessions;
observation process which shall be conducted by different rat%'observers in
different sessions; meetings of the observers for reconciljiation'ef any differences

L

and to prepare the final report; and the post-confere h sh,all be facilitated

by the observers. This concept was introdu by OMOOZ) and
23

: % %
Schoenfeld (2012), but the latter stressed that oom obpser |oﬂs _&@Id be
re

done according to the teachers' needs wi % en th‘/Gbservers

ationéfgjld improve
ont@%-parts, this study

<

and the teacher. Schoenfeld (2012) aﬁqit? st

a teacher’s capability in teaching: ileithis princi

has still lifted this idea for the@onents 1 %ar
N,

the classroom observatio , hamely: the:Modi ('a C. Roland Christensen

Centre for Teaching B

nin ines f

tool used in defining

“éﬁective Observation and the

V

a
7/
K@

-
[
w2
w2
=
o
g
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o
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er’s

"
set’ o cherg, i typi's%hy follow 3 separate processes, namely: (a)
| L |
rvation, (b) analya@(c) an action plan for future growth (Fisher; 1995).

rough these processes, McCarthy and Quinn infer that the principals are the

0 lynchpin to practical supervisory efforts. They observe instruction, build trust

with those they supervise, and provide an instructional focus for schools

(Leithwood & Day, 2007; Paredes Scribner, Crow, Lopez & Murtadha, 2011).
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McGreal (1982) introduces the process of classroom observation in the following

X
O

This is the first stage of the classroom observation pr@cess where the

stages:
2.7.1 Pre-Observation Stage

observer holds a meeting or what is known as a pre- clis erence with the
y hf'

teacher who is to be visited. This conference is Id to allow the
observer to obtain more information about the le suppose bs rved
N

before the actual observation (Mc Greal, 1982 veral Benefi rﬁ _\émana

from holding this conference, but the m in% IS @bservers

familiarity with the general framewo as he wilbhavi prlor@ectatlon and a

clear mental picture of the Iessomml be observed. It @%Iso build a good

relationship and strengthen th s of trus T\acher and the observer
(Zepeda, 2013). This Wa%wphaglsed va @ 006) who stated that the
prior observation me arner and ver can provide insight into
the learning env% createcT by e:‘ tbas@. However, this study does not

involve the@m th‘e ervagﬁtage. It is a meeting between the
observer and th ser

c rdln to U er;Hb‘F]?s and Norris (2004), the purpose of the pre-

%kn confere is to&\ame the upcoming extended observation and

es a discussion be principals and teachers concerning the objectives
\

the lesson, instructional strategies to be used during the lesson, methods by
Q which students will be evaluated and how the lesson will be summarized.
From a legal perspective, Macy (2014) considers pre-observation:
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‘a means to provide the teacher with a list of the observation criteria that the
school district valued... The conference ensures that both principals and tws
have a common understanding of what constitutes an extended obs@} and
how the lesson will flow.’ A
In all cases, the pre-observation conference serves as anfopportunity for
teachers to explain the context and culture of their classr@ reflect upon the
l

For Hadingman (2010), pre-observationis, a funda and often
L ]

this part o elo@aﬁon

d % will\bl‘gfocusing

on during the classes. Thus, they nee t in«z\dva to id Vz~the goals to
be achieved and the specific awaclassroom viti@at will allow the
teacher to achieve these goal(%rther, t \ur% w Is must be identified

N
well as the content of the%rom fhe toalsand &I}é‘ﬂ'lstruments used to teach
cannot be isolated fro }Pothi. SO,ithe tig ame of the review should be
Zt

discerned since getafull 1 pr{as@ of the reviewee’s teaching from
S

asingle lectu Q\ : @)
&wg theei

NN
se tandar ith,the ah&f improving the practice of the pre-observation

lesson they are about to teach (Garman, 1986).

overlooked part of the process. She assumes

process will simply know what both the t

entati <<6f the procedures of the pre-observation

!
e’Na{i;?al Institute for Excellence in Teaching have

o
o
S
—r
Em
=
mﬁ
)
X
@D
=
7
%)
=

.Aerence. They sugg@%hat the teacher be notified of the conference one to

o days before the observation. And the conference lasts between 15-20

Q minutes. They also indicated that the observer needs to prepare a set of questions,

which in general can be divided into four basic groups, the first group includes

general questions about the lesson that will be observed. The second set includes
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questions about the objectives of the lesson. The third set of questions includes
the structure of the lesson in terms of the procedures that will be followe
beginning of the lesson, during, and at the end of the lesson. The fourt fmal
set of questions covers activities and materials. The observe questions
related to linking activities and lesson objectives, how the lgSson relates to
students, and the strategies and techniques the teacher uses ng the lesson to
raise students' understanding and learning. They al %

eci that in the pre-

observation conference, observers should be careful and a ectlng or

oy
void providing S@Ticant
feedback on the lesson plan before obse Rﬂh\ IssSuggested that the
lesson plan and materials be rewewed& i iew to Vzr~positioning
the assessors in collecting focu %nce and p dm@%d feedback after

&
o

@
’w
2.7.2 While — Observatio 1
This st% tual o

;ﬁ on is.fhe core of the entire classroom
observatlo SS, as |t|| \ed n th cess of implementing this stage that
the succe oft enti om o atlon process is determined. Therefore,

itisv rtan or th bér r be fully aware of his role and what he must

d% the im r?atiom&?’ this stage. It is also important for the observer
Y-v

ve the skills and cq encies that help him to carry out this task to obtain
Wi

% desired benefit. Based on the Model Observational Protocol published by the

changing the teacher's plan. Observers s

observation (Ave, 2020)

Q Massachusetts Department of Elementary and Secondary Education, the primary
objective of the observer during the classroom observation stage is to actively

collect evidence. Thus, the observer has to collect evidence regarding the process
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of teaching and learning undertaken by both the teacher and the student alike.
However, the observer does not have to make judgments or conclusionw
stage but rather collect evidence that would reflect exactly what is \xg in
the classroom to be discussed later with the teacher in the post-c‘Agetings. It
is also desirable that the evidence be varied to include a balance between summary
statements as well as direct quotes. \,

According to Hardingham (2010), it isa go 'Xth:lt he observer sits
at the back of the class to have a comprehensive of t eWem. This
course of tka@v'and
fromot o that the teacher

take @Vg)n what the
I0ns c@‘é observer during

angle will not lead to students’ distraction in

learning process. Thus, it is important to

will not feel anxious. Furthermore, W

teacher and students say and do‘t@yj st':a the impr

the pre-conference (Ubben, %es, & \1532 4&é‘altimore City Public
N
[ ;

Schools Observation a ation Gui es 11; the ICT’s English
Language Centre Criteria on T al and | ﬁ?hal Observation, 2009; the
du

Sultanate of Om% stry o; c 1“01‘1 Se&)r Teacher Course, 2010; and the

Vietnam-Austfalia Trainir \Glassrocgé)gservation, 2004). This method will
allow theé to fl the(J erver’s impressions. This method will
allow rverito gather Js FQL;C? evidence as possible and use it later in the

di L&taﬁ - rvati$onference. The implementation of this method
Amalso contribute to K acher's conviction of the observer's comments, as
%\ese comments will be based on real evidence and not just mere personal

N

&

opinions or whims.
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2.7.3 Post- Observation Stage
The last and most important stage is the post-lesson discussion |an
the observer and the lecturer discuss the lesson step by step in detal Iace
to conduct the post-lesson observation must be comfortabfé&gklng into
consideration the teacher’s privacy. The observer needs to be m and do his
best to provide the lecturer with constructive feedback fo% of professional

development. To start the post-conference, refl ust' be highlighted

(Marzano, 2005). This method will provide the te r dermoc v‘lronment
and an expected positive discussion. It shoul focusjon d‘ta ée\jl’ected
during the observation process and sh pre ented,.j nongtjz~ reatening
manner (Olivia and Palwas, 2001). 0\ é‘?

The Centre for Innovat\hﬂng and ing@((hdiana University

Bloomington states that the o tlo n pro $u fg@bvv five steps, namely:

a pre-observation meetm% the teac and(lQ rvers agree on what to

observe; review of co@er]l y eg%‘s made in different sessions;
shall b

observation prop% con te ifferent inter-raters or observers

4
done in dlffe sessu@ gs of%{hg observers for reconciliation of any

dlfferenc nd fin ost conference meeting which shall be
facilit the serv ept has also been introduced by Gordove

( Scljb f ,(201 Further the latter also stressed that classroom
&vatlons should be @/accordlng to the need of the teachers and should be
agreement between the observers and the teacher. Both educators believe that

0 observation should lead to the improvement of teachers' capability in teaching. In

this study, there are only three stages considered, rather than 5 stages. The pre-

observation meeting would only include the review of the materials. The second
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phase is the observation proper, and the third phase is the post-conference which

could include the reconciliation of differences. Yv
In an article written by Coe et al. (2014) and Estacion et al. @they
emphasised that class observation is one of the best assessment t etermine

the effectiveness of teaching and learning. Further, they argued that observations
should be conducted systematically. In this way, it wil dw well-organised

teachers who are reflective and self-directed. Tucke also'pointed out that

aside from using a procedural programme in-cla Serv. tiwould also
L ]

encourage the teachers to strive more, thus@istrato S dlcc@t the
4

conferences in a facilitative manner. \ .\T
In supervision and instruct&\m\ (2002), Fis@:r(ZO%), and
Russ (2015) agree that class obwashould be'dene a@riately. Doing it

appropriately will help avoid@jbserver

a,t@%’rs from conflicts and
N,

eitheyawill discover their strengths

~=9

will create better opportu teacﬂers Si

and limitations. The Mrel
teachers should %?the quest

should be d&gd Whatl ened égu:mg the observation proper. Teachers

ctive(’j%éervations using the checklist or the

¢

obsery rm. Video aﬁ' alajt‘)g utilised to record the actual teaching and to
%v NN

ar atvobjecti rvatio&? Supervision and evaluation are also linked

ugh identifying, p@iﬁg, and providing professional development to

\hcrease teacher effectiveness and student achievement (DiPaola & Hoy, 2008,

0 p.4). The evaluation process should incorporate constructive feedback to the
person being observed. Marzano, Waters, and McNulty (2005, p. 5) suggest

creating a system that provides feedback as the core of the responsibility for
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observations and evaluation. Teachers want and need the principal (evaluator) to
share constructive feedback, provide advice and encouragement, anw
pedagogical feedback promptly (Zimmerman & Deckert-Pelton, 20@
The post-observation conference allows the principal acher to
meet to conduct the post-observation conference (Ubben, HugheS{& Norris 2004;

Zepeda 2013), the most important step of clinical super. isi}%()ﬁva & Pawlas,

2001). The purpose of this conference is three-fold: iew rnd reflect upon

the data collected during the extended observation, (2) h ofessional

discuss and preview the next extended 0 (Z@p 013@1’ he post-
o
e, ho |

observation conference should take%

extended observation and all s ths,/weakness

development or remediation @ﬁ be we

N,
principal and teacher (M%). At somexpaint i@ preliminary interview |
&
re w

have conducted, teac re alel e {%stances that post-conference

was not conduct Zer, when pl nir‘g#@the post-observation conference,
4 &
it focu

principals sm&jw/isit tlil i éﬁthe lesson, shun the desire to interject
their own% into 'nse O{J&( lesson, and frame a conversation starter
¢
to begi g?e)eflec on egg (@ da 20013). The most common supervision
NN
m% iV

aapd Pa 200 ben, Hughes, and Norris 2004), and one valued
eachers (Bouchamr@OOS), is called clinical supervision, which gained

e ep@\nd signed by both the

\toriety during the 1960s and is attributed to Goldhammer (1969) and Cogen
0 (1973). The model contains the following elements: (1) a pre-observation
conference with the teacher and principal, (2) an extended observation by the

principal noting strengths and weaknesses, and (3) a post-observation conference
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with the teacher and principal in which the lesson is discussed in detail

g
O

Another concept introduced in this study is, th zfrequency of

highlighting strengths and weaknesses (Zepeda, 2013).

2.8 Frequency of Observation

observations. Although little has been said in the liter wﬂn the frequency of

enomi a'orsa far as the

ordave ( a@ss

(2015) believe that many raters should ss observatio fo! vﬁkdatlon.

b &

4
Another quantitative study suggests usingynu t|p §bu,r\ of daﬁ\.for teacher

evaluation, including peer review@pl sncl oom {rvatlons and

portfolio reviews (Namaghi, 2010)."5Fhis proces

in-class observation as a ba ; ? )nalain%l dt rs and administrators,
g

which is relatively in

Learning Theory (1972)4n Dev\}y mtb@]eory (1938).
‘ E |

As shown 1 docuh nfra%y ICT’s English Language Centre

Criteria on \nd @O se n (2009) and the Sultanate of Oman’s

observation, the authors cited below present co

frequency of observation conducted is concegped.

\

ca jon, Senior Te Course (2010), the number of classroom

obsefvations VISIt shoi,d ea ‘I&a{t two to three sessions per year. This number
u

Iﬂ'ber Bifbre the final teacher’s evaluation result that should

ws the ide
\;gepared This freqlk(\;%y may indicate high validity results and fairness to

%eachers (ICT’s English Language Centre Criteria on Formal and Informal

Q Observation, 2009; and the Sultanate of Oman’s Ministry of Education Senior

Teacher Course, 2010). Another important point to note is the number of
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observers. Itis not recommended to have more than one observer in the classroom
in the same lesson for several important reasons. For example, students w
feel comfortable having more than one stranger in their classroo ICly may
affect their performance. Likewise, for teachers, the presence oﬂk than one

observer in the lesson may cause some teachers a kind of anxiety, tension, and

loss of self-confidence, particularly if they are novices. hMourse, has other

serious repercussions, as it may sow doubt in the st outthe abilities and
competence of their teacher. \d
"y
Also, the presence of more than one er in the | ori n@ot be

fruitful in an expected way in the post co% S e@ observer

usually presents different opinions ahw S too\he her, 5@3: may cause
some kind of confusion for the erf)t may als se @rease in the level

of transparency of teachers, a%eacher \ﬂ;&‘in s@mbarrassing to admit
By N,

his mistakes in the preﬁ%( mope than ane <'iQf‘szrver in the post-lesson
conferences and this{\ies ot I pri@objective of the classroom
hi prof ssib

observation proc%

4
of this study,&'l&:‘actoi:?so sideréﬁjhothe questionnaire to determine the

number oficlassreom nvis'e)%éthe results will contribute to the training

sth n&btevelopment of teachers. As part

¢
progr %cont tan Iaéroe%’)observation policy to be recalled, modified,

NN
ar% ngeds’
S
'~ N
server’s Competencies

Q As part of the variables sought in this study, the observers' qualifications

and competencies are considered to determine the effectiveness of the conduct of

L
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class observation. Indeed, observation is a challenging task requiring skilful

people with substantial experience and background knowledge (Archer

et al., 2005; Joe, Tocci, &Wood, 2005). Observers must filter a @ and

unpredictable scene in the classroom to find the most crucﬂ&formance

indicators, make an accurate record of them and then apply z¥3f criteria as

intended (Archer& Wood, 2005; Baltimore City Schools, 201T¥Taylor, 2012).
X

Adeniyi (1993) concludes that the count v&'er development

depends on the quantity of its well-qualified te s and a rators and
knowing teachers' and school administrator abilities lja ‘gs}erned
through class observations (Ruth, 2003, 0 01)\371 the one

hand, the administrators’ superviso % ill Isc\ tes how@?:)n the other
hand, the teachers’ competence\%determine ougﬁe actual teaching

and learning process. As a the E \Nl ac |§<\Z¢&t3 goal, which is to

achieve an excellent edé p%ortu y4fo<r§s° students. Indeed, the
educational program cc:zls r |Iure§inly rests on satisfactorily
Zm

qualified, profes%
2007). Also, N@e an
ili /a&not

ability to\
Sy fed

upon E anding peda IC{| g? acquired by teachers and administrators.
F% re, Rit ind L&art (1991) identified many issues that need to
Yv

&ddressed to make @‘(/atlon activities effective (Good & Brophy, 1987;

pete an deﬁm@ teachers (Ngada in Fajonyomi,

005&&91 Rivkin (2005) note that a teacher's

nIy @'f their academic background, it is based

heson & Gall, 1987; Day, 1990; Master, 1983; Pennington & Young, 1989).

0 These issues are related to the responsibility of the observer to make the
observation process effective. The observer should have a clear focus and

Richards and Lockhart (1991) believe that observation's value is increased if the

58



observer knows what to look for. An observation that concludes with a comment
such as, “Oh, that was a really nice lesson,” is not particularly helpful t

party.  On the other hand, giving the observer a task, such {%ﬁctmg
information on student participation patterns during a lesson, pro focus for
the observer and collects useful information for the teacher. Wr issue that
researchers stressed is that the observers should use a specificyprocedure that is
never practiced in ICT-ELC. According to Good a Y 987), Acheson
and Gall (1987), Day (1990), and Master (1983), | sar cowents with
many different activities coinciding. If the rver nt &b@ for
example, teacher-student interaction, vari ce% be s&vto make
this task more effective.

The last issue they havwalsed IS th ectn@‘bf the observer in

performing his duty. Both th rver an ser ge\ ree that the observer

should remain an observ%bse&er c not e effectively if they are

also a participant in t TL pri |pleisé®e used to develop the project
d Lockhart o'u

conducted by R%

observation. \: C'}Q
N
&
C—)

!
2.10 The ray -&J
A key role nﬁ acH{eé&;w excellence in schools today is attracting,
\%Iopmg, and retalnlnBE'e?fectlve teachers (OECD, 2005; Barber & Mourshed,
007). This can only be achieved by providing teachers with the right experience

Q insofar as classroom observation is concerned. According to the Constructivist

Learning Theory (Piaget, 1972), schools will have the right people only when the

Néthers perceptions of classroom

\
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right knowledge to its stakeholders through the right experience is provided.

Thus, any form of teacher evaluation to identify the need for profevnul

D

development (Namaghi, 2010) should proceed with the scheme to@&e th
appropriate opportunities among the teachers and the school adrnﬂ%etors. For
instance, the Faculty of Science of Education, Stefan cel MareWrsity (2011)
has found that formative evaluations help the teacher identi ir strengths and
weaknesses and are used to help make improve %L'gh professional
development. Similarly, this study considered the dissatisf ctw%ptions as

a basis of the classroom observation training pr me. ' _S

I for@vgrng teachers
e c@ﬁlcted to school
administrators to provide te@? wit@}jg% @ence (Piaget, 1972).
During the designing of a%wmeﬂt sho u'deg('j'}he needs of the teachers

a WeI@ed in the manual used by the

through an Instructiorﬂ\eErawI

Baltimore City ic¥ Schools ( 01‘) Q‘ensure relevant training that
4 &

meaningfull/yS?he '@ the&ewers. Similarly, this study will also

consider w SO0 'erver %(er analysing the perceptions using the
¢

classr g@erv ion e!f '@9 e assumptions are supported in the theories
i &

NN
offPiagetr(1978) .ca the Gé}structivist Learning Theory and the Cognitive

A f D (1936§.Th h this training, th hould
ory o ewey roug IS training, € programme Ssnou
N

alibrate teachers and school heads in using a systematic approach to address

0 academic excellence (Pham, 2004).
Sparks (2012) believes that school administrators must understand how

good class supervision should be conducted. He added that these administrators

According to the Baltimore

Observation (2011), while observati

improve professionally, formaltraining shou

—t
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have to possess the requisite competencies such as the proper conduct of
classroom observation. He also pointed out that they must share a cultw
nurtures a collegial exchange of ideas where observation should notﬂa\ asa
basis of performance but professional development. The researAgumes the
same theory (Di Paola & Hoy, 2008). That is why this concepifis employed in
this study. Y,

Gordove (2002) claims that administrato eYthe most influential

people in the educational process and, as educationahleaders, wjld impart

L ]
the right knowledge to teachers whatever is l@n in the ed tidni@vt;ass.
Therefore, a training programme on the nd% oom\cﬁgervation
should also be provided to them (Bra\z\,xg he ga@e?/;aled in this
research. Similarly, Sheal (198@% that admi stra@Qhave to be given
workshops based on their n@%so th& ar t,bg\best practices in the
b%i vﬂt V\@ they can overcome the

educational system and ed with a venue
\m &
obstacle in the implem?tjia OII ro ob@ion. Observers must employ
observation as r professional Jje@pment rather than a means of
4 ’ &
punishment. %this\f?ﬂ msﬁ_assumption of Sheal for it is indeed
useful to L@Winis sho f‘&‘fthe preliminary interview conducted by
’ J (.?
the re among the Iétettje chers across the CoTs.
Qf NN

% ortog’ 4 fZOO?*)&nclude that school administrators must undergo

@

ar administrative supervisory training for them to be effective
g/

\Mtructional leaders in their respective schools. This is supported by the National
0 Educators Academy of the Philippines (NEAP) which requires school
administrators to undergo a one-month training programme. The NEAP training

is spearheaded by highly qualified educational leaders of the country before
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school heads are promoted as supervisors, school principals, or head teachers
(Robles, 2018). The training mainly caters to capability development?ﬂm
includes managerial skills development as the proper conduct @oom
observation and school planning, in general. It also provides imnﬂ& activities
where they are brought to high-performing school administrat(W) have been

effectively handling schools. This training concept is alicMed in this study
issatisf

for administrators will be trained based on the i ac’ory statements

perceived by the teachers and the administrators selv: .Mchers will
'YX
also be included in the training so that they @ware D?Xcdpti&l}norm
4
<

in conducting classroom observation. \

According to Protheroe 3),Yc: 'nistra.@;gre campus
leaders and instructional me %o influe tea toward school
improvement. As campus Iea%nd in@;&&w

S
knowledge based on traini shaQe them with 4he”teachers. Blase et. al.

(2001) state that edurﬁ%l:on eaT can only bé@dated by attending seminars

and training on administrative sﬁ#}o’pm@' One of these skills emphasised
&

by Blasé et.al QQ&) is tk.e ond%ar classroom observation.

ses i&?"forum attended by master students in

Q\ (2
# ' Q)

educati anagement al%e@rje one becomes a successful school head or an
i%

NN
educ supepvisor ?musﬁ% trained in the conduct of any form of classroom

&rvaﬁon for this is qr\e}f the delicate roles of school administrators. This

umption was proven by a study conducted by Zaare (2012) when she pointed

0 out that an effective peer observation must require training in observational and

analytical skills because it requires professional ethics and objectivity.

62



Wiseman (2004) states that principals or school administrators have to
gain school leadership and management styles to make them e

instructional leaders. As such, he recommends that they should be p with
special training in job skills and managerial accountability to &N a better
output. This concept is supported by Moorman (2008) who st&%'that training
should be provided to school leaders, especially on t Mt of classroom
observation which is the springboard of teacher ’—kp.me'nt and student

learning. .\d
L ]

Rockoff and Speroni’s (2010) study fo that teachers 'ari:\@k best

m% > perceptions are
ten of G@Vg observation

source of the development of a training

the most relevant information that wi%

programme which is why this Nva use the ptio@r the teachers on

one side. This is because tr&gitional \mﬁfe b@\k received during the

N,
evaluation process is benefieial in c?eatin mclzi;s{%?)m observation training
course (Taylor & Tyl }h; Zi[ rm &D%s?}ert-Pelton, 2003). The study
th

of Clark (1996,% reve?

evaluation pl w evm- elineé how the methods of evaluations are

carried ou\l;&r, B ', Ko@en, and Wobbles (2005) support the idea
¢

of poiifhrcep ons aftit@}e towards teacher evaluation when teachers

N
participate in the pr }s of identifying tasks and competencies to be evaluated.
X

ﬁcan be done throu hcﬁé conduct of the post-conference where teachers are
\owed to suggest as it is best for them. Tuyten and Devos (2009, p. 29-30)
0 added that teachers’ perception about teacher evaluation would play a huge role
in the success or failure of new policy implementation that shows educational

accountability.  Finally, a well-designed training programme can provide
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educators with information in regards to teaching, can encourage self-reflection,

and can create conversations between teachers and administrators about e

teaching skills (Taylor & Tyler, 2012; Green, 2010) using the pre- po@&ence

results of the observation process as employed in this study. *
2.11 Related Studies Y‘

To intensify the bases of this study, se related t studies about
classroom observation have been scrutinised and “employe re G"('the
prominent studies was conducted by Ma , et al (F M IrTéb 2016)
where sixteen classroom observation syste com om highly

performing institutions of Singapo @‘ C lloe\ alla many, and the
scpe provision of an

United States. Among the gaps we e ad?
analytical framework for mg ions '%ms across context and
the policy aspect that hese ﬁllar direction but with a

limited scope, this stu aimsg to filbthe g understandlng a better system
[

of |mplement|ng :a } ssrqom’” vd'h(e&lprocess and providing a set of

appropriat | es tllat wauld e the competencies of the observers.
N
While t N ngattem t} knt@éde perceptions of the teachers as a basis of
the ical framewark and ﬂq%Jformulatlon of new relevant policies on the
1oty <

of Marinez, H'e tra'i(rmg programme designed by Martinez, et.al., is a
|§

\s ar intervention desi d in this study.

A study about the Secondary Teachers’ and Their Supervisors’

Q Perceptions of Current and Desired Observation Practices was also conducted in

New York City (Romano, 2014). In his study, he stressed that there is a need to
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provide insights on improving the current practices of classroom observation. He
also found that the supervisors and the teachers agreed that classroom obsevm
should lead to professional development rather than any sort of @5 ent.
Further, teachers disagree on the implementation of the old practi asusing
classroom observations as a tool for the evaluation alone. ey agreed that

evaluation should be used as a means for professional QeMent. Although
room

Romanos’ study did not focus on the process of rbservation, the

determination of the current practices of classr obs era similar
'Y
direction that this study undertakes. Such und ing fills'the }n‘@ding

ep able the.teachers and

servﬁtio a too@;rofessional

development based on the teach¢rs? eraptions an seq@?y provide quality
teaching and learning as a wh% \T ,<\

Another researc%igateﬁ the effect &(}%?\assroom observation on
teaching methodolog %, 2 4 res@ determined the significance
of classroom ob%y?: as;%&hﬁ@'procedures and suggest ways to
develop teaKa\ln this Is gap ﬁarly addressed ways to improve the
teachers tw he ski 'ed by(rjkyobservers in the training programme. It

¢

is str %n this stu f?lat(_‘t:r% training programme will improve the
:kl

N
cn% ies of ?rvem%ich will subsequently affect the performance of
X
.meachers in the teact@énd learning process. In addition, the utilisation of

a better way to conduct classroom observati

the observers. Both studies use clas

\e appropriate teaching methodology could be an offshoot of the post-conference

0 where teachers are made to reflect on.
The above notion is a similar gap described by Parra et al. (2019) in

their research about classroom observation in the context of Northern Colombia
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(Hernandez, 2019). Parra and Carola (2019) attempted to discuss the role of
classroom observation in achieving quality teaching and learning proces
secondary schools of Northern Colombia which was not though@\jktheir

schools. They have concluded that indeed, a classroom obser the best
tool to know what is happening inside the classroom and thereby find
interventions to achieve quality teaching and learning. Whe definition of
post-conference in this study, indeed, the reflection &gc ers may lead to

the achievement of quality of teaching and learnin esid sWthe value

23
of classroom observation as shown in the %@Q guidelines dlthi@’?r:ing
programme, teachers and observers alike onid\&' ' orta.ng.~
In another study conductedﬁé?'hdcs\olin ; Cassid%s;earched the
on ‘échers’ reflective

jg'\performed this action
N

e that teacher evaluation

—
D
QD
(@)
@D
=
(7]
Q.
g
o

&

focused on instructi@m\l nt. \Her @W% for teachers to gain a

meaningful und g of how i'mp@e teaching through classroom
4 f &
observation. wcluiﬁ% chergtlzfo participated in this research found
that the usqg\&ohe n 'red ééfvational tool was beneficial. They have
¢
realis (@)Iue the -Jnd@ -conference was done appropriately. In the

NN
b% d offt y a tatement of the problem, teachers have also

e

&plained about the ¢ r@'dt of classroom observation in ELC, ICT. Negative

\pressions have been drawn from them in line with classroom observation.
0 Some of which are the incompetent observers, non-adherence to some of the
provisions of the ICT Classroom Observation Policy which are similar to the

teachers under Cassidy’s study. By letting the observers undertake a training
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programme, the research aims to change the negative perceptions of teachers on

the implementation of classroom observation at ICT. Y-
Further, in an article published in Jurnal Saintara, classroorr@%xtion
and research have been entwined as indispensable areas ( lasi, 2018).

Vidhiasi attempted to find methods to collect reliable data ¥Q research. He
believes that for research to be grounded strongly, a re W must conduct a
classroom observation. By doing such, researchers wi c b'e to draw valid

information about any research endeavour. classroom

observation was one of the best sources of da reseafch. or'ce_@ this
fes

development that
S
o

study, classroom observation could be a o

could improve teaching and Iearmng, al.

.—q__ﬂ

&
2.12 Summar
y 0 o
In this chapte\ iterat e e concept of classroom
observation in its_vari pect’ T rst of this chapter mentioned the

studies related to :c|as,00 obs oA’ Ek_),}e} several educators and researchers

such as Ric rd, ckhart, an Starr t forward. Appraisal in the form of
teachers? Ntlo smustbe s ug&%ddemgn an appropriate training programme

é/f

as professional’de a&dment All these two components, namely:

e research, the stu |II determine the perceptions of the teachers on the

f ns and tr nlngprog(ammes are the missing links of this study. As part

urrent classroom observation practices. Based on these perceptions, the

Q researcher intends to design a training programme that will provide activities that

enhance the observers’ competencies.  The conceptualisation of classroom
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observation as another section of this chapter provides the teachers Piaget’s ideas
on the importance of determining the knowledge of the teachers and the ob?!rs
about the classroom observation process. Attaining the concepts @oom
observation would allow the researcher to change the negati eption of
teachers in this area. This is crucial to the professional development of the
teachers and the observers alike.  Further, the Histor, Nservation where
different concepts and purposes about classroom obs mrrng out has been
introduced. This history has led the researcher realisingsth C;Iassroom
observation indeed occurred many decades ago:. e dominance f[hg\@‘zc:ive

approach of classroom observation was an; us% ly EQ,‘Wewed by

Montgomery, Farr, and authorities. This top-down appreach w. Vz\7erfavoured

el

by many educators because it wa engage act@ in the classroom

observation process. Gebhar(@SDonag \(i%O) u@se this idea and so as
ibsy N,

this study. Based on @n-Classroom Observation

e volvﬁthe pre- and post-conference

of observation t% a refléctivel disc n of the outcomes of classroom
'3

observation. %direc‘i

employed in this stud \ r’
lec

ach @ﬁ.@nly apply to newly trained teachers

and untr
a\ i
l!’nf@ d, and Peer Observation. To this research,

Form ormal, Focus
NN
th% comm sroon&bservation type used in ICT was unfocused

rvation where observe@’/use a checklist while observing. Additionally, the

'sect@fﬁvas the types of observation, namely:

\ee stages of the classroom observation process (before classroom observation,

0 while classroom observation and a post-classroom observation conference) were

presented. Observers must possess the competencies in conducting classroom

observation in these stages because it is crucial for them to filter the most
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significant results of the observation process. These observation skills can only
be achieved through the training programme that will be undertaken

observers. As one of the pillars of this research, this training pro@. will
allow the observes to gain the professional skills needed to do lassroom
observation. Subsequently, the extent of change in the aspect e perceptions
of teachers and observers and their application of th%las' om observation

process could occur.
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