CHAPTER 2

LITERATURE REVIEW %\
-
N\~

2.1 Introduction

The current study aims at revealing the influenc glish language
eCest

proficiencies on pragmatic realization and strategies of ma s'across high and

low SEFL proficiency learners. This chapter highli inter n.aba,gdragmatics
[

including pragmalinguistic and sociopragmatic com e (section )' q@ptual

framework is presented in section 2.3. Ne

ese% ect omanguage

proficiency on pragmatic performance (Seétion

works of previous studies on pragma @«:

sociopragmatic studies from Arab ud| con

introduces a brief about Saud% dugatlo
concluding remark (SchorQL\. ’ Ay
) uj l

2.2 Interlangua (J
When ad % ' e of second language studies, it relates to

Interlangua Qa)n (ILP) S Jefuce}cc?by Blum-Kulka and Kasper “’the study of

nonnati ers ! acqﬁgftlon of linguistic action patterns in a second

Iang.ﬁZ”(lQ% p. 3). Re@(ng ILP, Kasper and Blum-Kulka, (1993) determined
f%g s 1) pragmatic transfer, 2) performing of linguistic action, 3) communicative
t

Q , 4) pragmatic comprehension, and 5) improvement of pragmatic comprehension.
a

sper (1988) classified pragmatic transfer as the pragmatic competence of culture and



language utilized by second language learners to comprehend, learn, and produce

pragmatic knowledge of L2. T

L2 learners should achieve effective and suitable social interaction. S@\S&ntly,
to do so, they should recognize the linguistic structure, the function of t cture and
the social constraints that determine these structures in certain Iangu%es and culture.

This type of L2 competency is attributed as pragmatic co (Kasper, 1999).
Pragmatic competence of learners depends on the kno of ragmallngmstlc
actions and the ability to react with appropriate utterancedgurthe Wagreed by
researchers that insufficient pragmalinguistics %loprag ati cdn _@It in
pragmatic failure. Altasan (2016) mentione raM\ ilures ur when

i ppro@x.expressions

(<

students misinterpret what is said in the ta ge
that conflict with the cultural normsi tlanguag )
Accordingly, such pragm fallures Sn\?fur gz\be classified into

sociopragmatics and pragmall allur%, whi hcocc hen EFL /ESL learners

employ inappropriate form d S ctl:lJ age Sociopragmatic failure

e
generally occurs if th% does j “a‘ct I0n to social norms, values, age,
gender, and cultur Q(rencei pee é(&)r example, when students ask their
instructor; “I n & »bletteo ploylng a high degree of direct speech
instead of s se ould éleb(e") In this instance, the failure is the result of

é%

the stu uficonscio Fle pm? variable. In contrast, pragmalinguistic failure

refe@eakness in using st@ﬁre improperly and an example is that most of LA’s

u quest tended to employ direct as indicated in Chapter 4.
Q To sum up, pragmatic failure is considered as a serious and significant problem
ecause it may sometimes be misinterpreted as racial discrimination, rudeness, and
arrogance (Blum-Kulka, et al. 1989). During the last three decades, many studies have
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been adopted in the field of speech acts and interlanguage pragmatic such compliments
(Rose, 2000), apologies (Trosborg, 2011), complaints (Ellwood, 2008), imp
(Taguchi and Yamaguchi, 2019) and request act (Hussein & Albakri, 201{’}
Request act is a field of pragmatics which has been tackled'éq different
languages and cultures. Blum-Kulka (1991, p.257) assumed that ‘motivational,
intentional source of a request is the requestive goal, which speakerssstrive to achieve
with maximum effectiveness and politeness”. These aims ¢ mr d from the most
coercive (e.g., requests for performing an action) to the coer 'quuests for

is uttefance i c{)n_@"g as

thph{ erf@ request.

rateg@g(;ntext.
estéﬁ‘lenge for second

goods and information). for instance, "Give me a han

a high degree of politeness and a useful strateg

Although it might not be determined as theighe

Regarding request, Cowley (ZOwad that the
language learners' face is the apprtﬁ%aness 0 \mng

N
there being some principles thai% be Iegs cul ral-la&@ge specific. In short, ILP

i Tc\transfer rules despite

focuses mainly on the role mtic [ petance a w to achieve communicative
par

competence. Pragmati% ence, a

g ¢ &
the ability of the spgaker to unf \EL nd p the illocutionary force in the lens

of social norms@mans i 'ary gé\df pragmatic competence is centering on

the perceptis;%prod ction sﬁee@ ct. Hence, one of the main interests of this

Y
study isor ic redlization,of m@g requests across high and low SEFL learners.

of lcoc@'unicative competence, indicates

To ﬂhp, speakers of L2 @dld be pragmatically competent by understanding
N

soeigpragmatics (social norms) and pragmalinguistics (linguistic sources) which are

6 ssed in the following sections.



2.2.1  Pragmalinguistic Knowledge

As mentioned, pragmatic competence has two aspects which are core part
current study: Sociopragmatic and pragmalinguistic competence (Kasp@ose,
2002). Pragmalinguistics might be referred to linguistic knowledge atics as
“the range of resources from which speakers of language have to chhen using
that language” (Barron, 2003, p. 8), these resources arg use@'to achieve the
communicative act including pragmatic strategies such as Y/; c'f directness and

internal and external modifications. Pragmalinguistic competence révealSithe proper
®

linguistic structure and language function to transfer ific illocuti art/ f_@

0 4
2.2.2  Sociopragmatic Knowledge V é\
Sociopragmatic knowledge is w* “sociologieal in e of pragmatics

(Leech, 1983, p. 100) which investiﬁgjxow praﬁc e ;Q}nce depends on social
E y N
variables such as power and di%w speech. Hence, sdé‘ic?pragmatic knowledge is

linked with understanding% aII social d@e and power (Brown and
Levinson, 1987). As t)% of pr ﬁﬁéi ics"and sociopragmatics are crucial
n th

s

to understand lan e in sor \e\ é(current study, pragmalinguistic level

scrutinizes the Q es As(a-}%’ LAs in using level of directness and
@

—t

egt’.)On the other hand, sociopragmatic level

modificatio %rfor in ue's
\
t slh-e

demonstfa groyp eness& altering their speech based on social variable.
&to the lack of studi s(@/ SEFL’s English proficiency levels and strategies in
Nequests, such reasons have prompted the researcher to bridge the gap on the
6 of information about this issue, this study entails the pragmatic competence in
eneral and it amplifies in speech act as branch of pragmatic competence. The following
section addresses speech act of request and past studies in this field.
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2.3 Conceptual Framework

The current study seeks to investigate linguistic variability concern
relationship between SEFL’s English proficiency levels and strategie@king
requests. To achieve the aim of the current study, it is based on Brovﬁ*Levinson
politeness theory (1987) and Cross-Cultural Speech Act Realization Pattern (CCSARP)
as a conceptual framework to identify request strategies e Mby Saudi EFL
learners at two different levels of English language %r:y

' use (linguistic

variability). More specifically, it aims to investigate the of di eMernal and

L ]
uage profici c‘/.@ever,
p@ d p@ased that

Iedﬂe th otion@g(;e. Face is a
universal phenomenon among culture\ ;lna as a publi elf-@e which requires

the speaker to respect feelings and (gaSations o\fhargan @ke into consideration

¢ S
how to prevent face threatenin . q (&

Brown and Levinson (198 IaiT a om@s of acts are by default Face
gori

Threaten Act (FTA); t% her C:i‘t i ‘9 &he@cts as follows:
&
1. Threatenit&ﬁeaker’s \sﬁ«we fac

2. Threatew spea)t'% ative(é’é (accepting offers or thanks).
Gy

3. Thre ng the audie ’J negative face (advising, requesting, ordering, or
NN
noy. 2 V)! <
b 9

Qreatening the aud@’ s positive face (disagreeing, complaining, oOr

\riticizing).

0 Generally, most previous studies utilized Brown and Levinson’s framework in

ILP research as a tool to distinguish politeness strategies between native and non-native

external modifications among learners from differen
Brown and Levinson (1987) examined the t

politeness may be achieved if we show a

>
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speakers (Bella, 2011, Blum-Kulka & Olshtain, 1986; Byon, 2004). Therefore, this
study scrutinizes the influence of language proficiency in using level of directne?ﬁm
learners request as a type of speech act in the target language. (’}
Despite of the importance of politeness theories, it suffers frorﬂNlems and
shortcomings that influence the efficiency in analysis of the%Communicative
communication. For example, universalism, adopted by Brown and B€vinson’s theory,
is not well defined. Besides, the Face concept includes pro X.de ining the notion
of face. The main criticism of the theory of face -savingtis,that t is.hoqu product-

™ 9
1 centers t]‘e _@ker’s

e, % i fochg?more on

128)@3&/ states that
the ]@%r’s expectation”.

“to be polite is always ‘to act appropri !.:)depending
] ,L@t there is no evident

Moreover, one of the most shortc@ys of t \m%
N

correlation between indirectnes%htene‘gs. Leechi(19 tates that indirect speech

oriented rather than process-oriented because this

politeness ignoring the listeners’ preconceptio

the speaker (Burke and Kraut, 2008). Ho

=

&
acts are deemed as politen Mntrls #in Saudi @t, direct offer and invitation
is considered more pol Zzoul, 2019). vén i&&nglish language, some linguistic
’ ¢ &
expressions are use polite r % i blgbis expression is also used impolitely

when it is empl&d ronicsi 'on( stro, 2013).
3 ‘

ay alter in

igﬂt, @(Bidering as big or small, which needs the use

Reque
% NN
of diﬁe% estivg'sira }es. V\/*it}ﬁegards to Brown and Levinson (1987), requests
X

threlﬁearer’s negative face(%"fhey impinge on Hearer’s right of privacy. In order
N

to“ayvestigate the request act, there is a need to realize the elements made of requestive
G ences. CCSARP found that there are three focal elements of requestive sequences
s follows: supportive moves (external modification), head act, perspective, and internal

modification.
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These classifications, according to Al-Momani (2009) and Al-Ageel, (2016, p.
156) are the head acts which include several degrees of politeness as follows: '?ﬂd
hint (e.g., You are busy now’ aren't you), 2) query preparatory (e.g., Woul ease
move this chair), 3) mood derivable (e.g., Clean your room alﬂés@ hedge
performatives (e.g., | would like to ask you to postpone the date of tmm), 5) want

statement (e.g., | really ask you to come on time), 6) obligation statement (e.g. You will

have to remove this garbage), 7) suggestory formulae W Tbout fixing the
damaged chair?), 8) performative (e.g. I am informin to lea flnally, 9)

strong hint (e.g. The bathroom is dirty). The curre dy seeks to usie KCI&eI of
indirectness, including three options, namely Ilytfn dlre\/mnd non-
conventionally indirect among SEFL Iearnsg‘:apfr ction 3@;{

2.3.1  Speech Act Theory T ,<\

Speech act theory is the %emerﬁ in
Austin (1962) in his posth \Jlle i w to hlngs with Words; his work
has a massive impact %Uj%;hy, Il\gm ici a@'espemally on pragmatic studies.

s $ &
by &un's student Searle (1969, 1975 and

atic tﬁ;%ﬁes Language is a combination of sound

guage munlcatlon adopted by

Subsequently, this k

1976), who bec &my i
BK | ‘-2

and meanin %‘1 gefratlv hﬁklb language is a group of sentences having a
: 1

specific (Sedr
Y.

Ian s an activity that pe{%’rﬁs speech act described as the essential or least part

o%g istic communication. As Searl (1969) mentioned, communication does not

oneern only words and symbols, but rather the performing words, symbols, and

dentences in performative speech acts.

m?lly acclaimed, these definitions do not focus on
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Speech acts are considered as a challenge for second language-acquisition
students (Austin, 1962) in areas such as requesting, warning, compliment, thank
apologizing. Blum-Kulka et al. (1989) attributed speech acts as "one @most
coercive aspects in the study of language use.” The researcher believe@&pragmatic
competence is difficult for non-native speakers to achieve due to the chifferences
between the two languages.

Cohen (2004, p. 3) indicated that “language learner Y; 111 of the lexical
items and the grammatical forms and still fail at conveying,their eWguse they

\YHe

lack necessary pragmatic or functional information unicate,_t eiji

clarified speech acts as a constant interest for n{ angu@ learners

because they face difficulties continually w itin acts,@ apologizing,

ndi@ that speech acts

g@v not grasp explicitly
N

the intended meaning of the s%due 9) the ultur@'?ferences and pragmatic

competence. Furthermore,s%l ts 1 edIn seco d foreign language teaching
r

because it determines 's producti ar{dp&eption of other languages.
g ¢ &

Speech act K&h&as a@y Austi QJHGZ), supposes that the least part of

human interactiw onl i 'Iogy nguistic expression, but it is part of acts
¢
such as re %olog , refusal, gndcc}r?nking. In this case, any utterance includes
% Y

meanin% ctiorﬁ,ﬁg)y}ese a&fons are classified into three acts as follows:

have different interpretations for nan-pative spea ie.,

Y—
Loc

ry act: how to pro @*hleaningful utterance, Illocution act: an act which
ng\i be achieved, such as answering and promising and Perlocutionary act: the
ct of the expression of the thought and feeling. Austin (1962) supposed that if there

Qa relationship between the type of utterance and illocution act, it will be a direct
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speech act. Moreover, if there is no correlation between the kind of utterance and
illocution, it will be seen as an indirect speech act. Yv
Consider the following example: ('}
I. | ask you to give me water A
ii. Give me water T
NV

iii. Could you please give me water?

While example (i) is making request explicit p Q WI) reflects
making the request via an imperative direct speech aet, In contrast, exa (“IK§@UWS

how a request is made via an interrogative spee Because f this, a tQé)‘}gh they

have the same meaning but different ways to ex s, h '

be problematic to L2 learners. They ay@}g reted as rude and ggo ant if they use

&
c.)

such awe ness may

terms inappropriately.

@
2.3.2  Cross-cultural Spee Realiz atter CSARP)

l
have attempted to imp dif erﬂe(,eccordmgly, the most updated and

profound techmt&\xam@est [ ‘&)ss Cultural Speech Act Realization
irst

Pattern (CCSARP)that wias fi tr @%E&Blum Kulka and Olshtain (1984) in their

study to i e socuﬂr no of request and apology exploited in different

langu & ding schemes fg anaWZe speech act in their communities. In 1989, Blum-

To analyze the request ross,rang ofcu u@Sand languages, many scholars
rove the

K et al. (1989) publlshed\thelr CCSARP pattern, which has since treated as a

ent tool for analyzing requests used by many researchers across languages and

Otures as they gathered data from native speakers of English (Australian English,

American English, and British English) and from learners of English as EFL\ESL
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(Russian, Danish, and German) via Discourse Completion Test (DCT), involving eight
requesting situations.

With respect to request strategies, Blum-Kulka et al. (1989) stated that st is
realized in three essential universal classifications: (1) direct ies, (2)
conventionally indirect strategies, and (3) non-conventionally indireet strategies. As

indicated earlier, CCSARP taxonomy of Blum-Kulka (1989 Mted in order to
SZI

answer the first research question ‘’what strategies do Sa eanners at different

-3

§

levels of English language proficiency employ in makin uest act g to level

@

of directness / indirectness, conventionally indirect, on-conventi nilly_\ irect,

&
A\ g
[ ess a@he proficiency
the @est contexts were

Q@,\namely, directness,
N
conventionally indirect, and in%nd thern modification. The components of

CCSARP used in the current studyrare ucedins n 3.6.3).
198

Additionally, H asper ei(amﬁd the speech act of apologizing
4 ¢ &

and request among chwes a@ s usi CSARRP to study the native speakers

of Canadian, Arg(tl n, 'anistt‘)&’rmany English, and non-native speakers
¢

of English. s@ect ta, a C!r V\Q;aesigned with 16 situations of apology and

request% the &5
wﬁ i

zed based on intern L%wd external modifications and directness levels. They

external and internal modifications between H
To attain this aim, the study investigatés,the

levels between the participants. As fo ieva of di

ng that British speakers inclined to preparatory strategy (e.g., “Could you”).
6 ever, Danish and German selected variety levels from the highest level of
irectness (e.g., mood derivable) to least direct (e.g., strong hints). Additionally,

German speakers were also found to employ a more direct level compared to Danish
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because of the effect of social norms in German language. The following chart

simplifies the conceptual framework utilized in the current research. Y#
Pragmatic Y.
rnmnotancrea

T

Brown and Speech Acts

| avinenn10R7 \d
L ] Y—-

politeness

thenrv

2.3.2.1 Past Studies — ing Reque ing ARP
G ;ﬁj R

Requestive behawiors % be achieve Fc@ by depending on whether the
speaker focuses on the role Dthe sp@ a{éoit? ”), the role of the hearer ("would

you do it™) orthe& th "!oul ecle now?") or neither (it should be fixed").

ct is consi ;3!1 a€—§>mandatory part of performing a request,
speaker@y in ;déyt al ification and supportive moves to mitigate the
comm ture of a que{t aQ/Rfo change the request to be more productive. The
S tive move may be addeﬁther before or after the head act, and it has different
%s such as “grounder” (e.g., | did not take the exam yesterday), availability (e.qg.,

bwe you free at 10:00?”) and pre-commit (e.g., “can you help me?”’) (Qari, 2017).

However, th

4
kS
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Regarding the speech act of request, Safont (2008:168) defined requests act as
“are performed by the speaker to engage the hearer in some future course ofw
thatcoincide with a speaker's goal”. Searle (1976) categorized request act %tive
“which is used when the requester (speaker) reports to requestee (a ) that the
speaker needs the requestee to execute an act (see Trosborg, 2011). Moreover, Blum-
Kulka (1991) explained the request act as a “pre-even” inﬂue@?equestee actions

l

Daskalovska et al. (2016) scrutinized request act by inter EFL/ESL

as opposed to “post-even” such as complaints and apologi

learners. Data were collected by DCT and role play i ments ado gF&S%RP to
analyze data. It was observed that the most y useﬁ of s@* egies are

conventional indirect (query preparatory) i ot n\ al a form@(uatrons This

study is in line with the current resea& hu he current study
investigated the influence of Iangu@soflmen t ups as high and low
achievers. 0 <£?

" &

Haddad (2017) cond d tud Inv trgat use of request strategies by
upper-secondary learn glrsh ini Swe e‘rrl D%’WHe gathered from 30 students
by (DCT) based o dlsta r, galus Data were analyzed according to
the levels of d| tne ado Ium a et al. (1989). The findings presented
thatthe L2 s pref redt dvrv%canal indirect strategies when requesting from

a perso f,equal stam superior sls?s and from a stranger. It is noted that the social
var| esyhave less influence (Q{rng request strategies by Swedish upper-secondary

I e : This study did not exploit groups at different language proficiency that help to
Q rstand the factor of pragmatic competence such as language proficiency. So, this
udy expands Haddad (2017)’s study to include groups at different language

proficiency.
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To investigate the Sociopragmatic competence between (64) Moroccan Arabic
learners and (41) American English speakers in using level of directness in reqdw,
Mohamed, (2019) used DCT to gather data and analyzed them in the light (%EARP
to show the influence of social variables in making request act. It wa ed that a

significant difference between two groups in inclining to directnesSglevels in using

request act such as mood derivable. Regarding sociopragmatic variables, social power
ix the

distance, and degree of imposition have a strong impact 'Ievel of request

alin prragmatic
[ ]
X

is study fo ¢ r‘hg@or of
aIi%’ d so@?agmatic
X

aspect to draw a full picture of the influemnge o Iang;\age ofici(@ﬂn pragmatic

competence. \% O<<

It is clearly obvious that CCﬁESused in%ecwac @es is considerable of

N
importance for different speec gene?al, a r«eque@t in specific. In order to

directness between two groups. This study is consistent

knowledge, but the current research hopes to expan

language proficiency among SEFL learners at

&
analyze the speech act o }t al L’sés.%lish proficiency levels and
ifference

strategies of making r% nd th‘e‘ ' s~®pragmatic realization of making

fici@plearners, CCSARP is a commonly

requests across hi d low

employed framewor de

acts of requ %oss- Itura

Y
of CCS nhanci uagen&aa scope. That is why the current study employs

uni\@ strategies in the realization of speech

ragm(tic's), request Strategies lead to the development

Y—
Ccﬂto investigate the @mance of SEFL in using request act at different

nggei proficiencies.
Q Al-Gahtani and Alkahtani (2012) carried out a study on the speech act of requests
mong Saudi high- and low-level learners of Australian English. The participants were

divided into three groups as follows: 1) 8 native speakers of Australia from 19-40 years
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old, 2) 8 high-level Saudi learners from 27-30 years old, and 3) 8 Saudi low- level
learners from 25-39 years old. The participants of the study were requested to t@n
in three different role plays that vary according to the relative power \Mshlp
between the informant and the conductor. The findings revealed no dlfﬂk between
high-level learners and low-level learners regarding pre- and post-head act strategies,
and request strategies; thereby indicating that proficiency Iemes not have a
significant impact on L2 learners’ choice of pre- and post-h X;\t(igies and request

strategies. Considering the social variable (power) infl , It What power

affected both groups of learners, along with the nativ: king grou ﬂar@ pre-

reas |1é(3|r1fluence the
high-level group, along with the natrv\@ng group, rms@equest strategies.

Accordingly, there is no apparent tion be \m&e ‘H\/arlable (power) and

and post-head act strategies.

Nevertheless, power did not mfluenc S grmip,

L2 learners’ use of pre- and po ct st?ategl ] whll er positively correlates
with L2 learners’ proﬁ01en Ve eg g their us equest strategies. This study
fails to clearly define tt% nces b jwee t‘)‘olth |s Possibly, the method was not
adequate to draw |nct|o i) em. adV|sabIe if the author used another
method such as C desrr outcomes. Moreover, the study focused
onlyon pre o hea act n ec!'l ot er request strategies with inadequate number

\
of partl s The clirrentStudy h to cover the whole request strategies including

dlreﬂp& external and intern t%ddrfrers
r| (2017) carried out a study on the use of politeness strategies, namely:
S

0 ts and apologies among Saudi and British students. To do so, discourse
ompletion test questionnaires were distributed among students. The study adopted

Brown and Levinson’s politeness theory and used the Cross-Cultural Speech Act
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Research Pattern (CCSARP) request and apology coding systems. The findings
revealed that both males and females Saudis generally preferred to use direct Stw
in their request, while EFL and British groups were systematically more @5 The
study recommended instructors and policy makers to include in their oms and
curriculum makers to include the indirect forms that the British used this study and
were not part of the original CCSARP speech-act classificatio

Qari (2017)’s study did not clarify the differen mn'the participants
because the employed method for eliciting data was insufficient owed the

differences between groups in using speech act d%&ng the ffactor, tliat @ence
the development of pragmatic competence. hYgg es% oca vt’ﬁe use of
w curate i

observations and interviews for obtaining matio@k:zgreover, this

research focuses on the cultural di nce' in emp i s@‘n neglecting the

individual difference and this gap f ing on in |

\
current study by investigating 1% ce 9f language p iency among students at
,}jﬂ S"

different language proficie J NS
at Sa

lear, e h@a lack of pragmatic competence,

p@e s is examined in the

Alsulayyi (2017
and they must i Nhe eT é ife activities. One of the effective
strategies to im &e abl realizing the norms, values, and culture
of the targe e ecom e f previous studies suggested two ways to
improv eteh ich ar ud| themselves and material in classrooms that

enanents to take the c at%e/ to benefit from the instructions delivered by their

%i rs on using language effectively and appropriately. Moreover, Qari (2019) also
d

Q that English books in the EFL contexts, used in schools and universities
mphasize grammar and vocabulary without bearing into consideration the significance

of contextual and social settings in their speech. For instance, textbooks in Saudi Arabia
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are extremely biased to the favor of “national” or “transnational” purposes (Faruk

2014). As a result, the gaps between Saudi English Language Education T!s

(SELEP) and the textbooks still exist. (’}
Bataineh (2014) also contended that EFL learners should not fi ly on the

discourse and structure of the target language (TL) but also on the pragmatic and social

rules of the TL that enhance students to use language effecti eNJdi learners use
iz E

English as a foreign language in limited domain that mea nilish is deficient

ffici nWIinguiStic
®
Yw
dy concerni }d@n in
on% in @i Arabia
T

confronts significant challenges not only ‘pertaining te teachers’ a@eness, school

resources, but also school curricula, p& h;h/ the use 0 glis@@uage textbooks.

For instance, most of the textbook%cerials a\bu%i t Q@‘inally be constructed

N

within the grammar, lexical %nce gtruct eqwit&:ﬁ.‘iptle focus on practicing
i rzb

language in situations as role-pla cti\'t a &avaji, 2015).

9 e

2.3.3  Politeness Q@egiesl %
/tsh

and restricted only in classroom activities, which leads t

information. Similarly, Almulla (2018) carried out

Saudi Arabia. The study indicated that the

The acquisition“and | f po@fess strategies as a part of learning L2
\ ¢ l (.?
catdd fo ang

pragmatics &)e compli ri age learners (Blum-Kulka, 1987; Brown &
% NN
Levinson, 198%). A r ? can plicate the choice of speech act strategy is the

inﬂ\Qof the interlocutor’ @al, cultural, and personal aspects, which Kiligkaya

( muggests that this influence can shape the eventual linguistic output by second
& age learners. Therefore, it is interesting to investigate it in language learning and
aching within the social variable (power and status). Brown and Levinson (1987)

claimed politeness as the main tool to mitigate and smooth the imposition in FTAs by
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separating between polite and impolite speech. They suggested some techniques to
prevent such threatening positive faces such as paying attention, joking, and aswwr
clarifications. To prevent a negative face, they assumed speaker should ack(o}ﬁ&\;ethe
hearer’s freedom of actions. To fully understand politeness aspeCt;swe should
understand the definition of culture as what is considered as polite iWiety, it may
be considered impolite in another community. \,

Culture is transferable through its components (tr Kjde'as and values).

Hamblin (1978, p. 6), defined culture as “a set of belie bject ar.ﬁqu acquired

"X
p. 25) describéd @s the
S % of%?group or

movci (2009, p. 1@03%11% culture
as a set of attitudes, values, beliefs, N%eaviors sha y a QUp of people, but

unique to each individual, commuﬁasd from \sa?o tw neration." Hofstede
N

(1980) developed a six-dimer%ulturél madek thac@s been widely used in

literature as providing a valuable | igh’ into u erstand{% different aspects of culture.

by individuals as members of society”. Hofstede

collective programming of the mind which disti

category of people from another”. Similarl

>

Power and dista% WO o} hese Jdirhensions (Minkov & Hofstede 2012).

’ &
While the culturall@vork if \WLI out gbism (see McSweeney, 2002), it does
insi

provide valuabl t int ulturaldifferences in many countries. The social

!

¢

power and E:i Ce aspects "e reé th(i} gree to which less powerful members of a
n

NN
society Qp, d eXpec quah&wer distribution.” This reflects how a society
ey o

han cial inequalities. T ec%éial status of interlocutors has been highlighted as a
S \Mnt contextual component that must be included in request and politeness
esearch (Levinson, 1987 and Bataineh, 2014). Thus, Brown and Levinson (1987)
dvocated that social status might be considered as a major contextual element in socio-

linguistic studies.
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Social distance and social power can be used to describe social rank (Bataineh,
2014). Importantly, people's perceptions of social characteristics (such as socia
and power) vary between cultures. Both social power and social distance @\sheyed
differently from one culture to another, and thus, the culture is consi specific

context. The "relationship between two interlocutors™ is defined erarliy by social

distance and social power (Ogiermann, 2009, p. 233). Social 'sta}engnd social power
are both context-external characteristics. According to Lo dgzurard (1990), the
role of social power in communication entails interlocu nde tawsh other's
social position, which influences what is considered priate spee cls. _\C}T
The degree of closeness between the inte is@ ally@'sured by
o

social distance, which is related to how well,the, nterlecutors, know, another (Al-

Khaza'leh, 2018). In speech act reseaw' | power S fr@ﬂtly portrayed as
an unequal variable indicating the e%to whic \spe%er an force his or her will on
E y N

he listener. ° A
the listener % 6

It basically expresses influence thg@ listener has on the speaker;
for instance, a teacher i tef in@énce over a student, a parent has

Three types of SK
act research E&@ i

\
in this % e firgt Fqual@ describes circumstances in which both parties

Y-
are @ powerful; the othe@types (Low SP and High SP) allude to situations in

%Ne party is more powerful than the other.

: It’s critical to acknowledge that determining the differences between
terlocutors in speech actions involves some degree of subjective opinion. It may be

difficult to discriminate between different social power types (Ogiermann, 2009). The
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same holds true for social distance. The social variable of social distance describes the
level of familiarity between the interlocutors. To put it another way, the de?'m
intimacy between the parties (Al-Khaza'leh, 2018). Thus, social dlstanc(%\lally
represents how familiar the interlocutors are with one another.

According to Alasgah, (2021), social distance is a symmetvarlable that
shows the level of familiarity and frequency of interaction b wee o0 interlocutors.
According to Waldvogel (2007), the interlocutors' level of |ty nd frequency of
interactions might be either personal or professional. T rious le amlllarlty

cquaintance (rtud@ and

jal distal reques strategles

ificati va nb\for actlcaQ%llcatlon in
researching speech acts. \)
The differences as they are @5% in \m%at g are intended to aid in

are typically depicted on three levels: strangers (high

friends (low SD) in order to capture the influen

d
cts 'ﬂ‘orde omomn@end the context in which

speech actions are utilized MQel .Fore le, Holmes & Stubbe (2003)
contend that when it c% liteness te :l usbn ative politeness is used more

N
operationalizing the analysis of

frequently in relatl | S Wlthla al ogd al distance and positive politeness is
used more freq tI twe &
| O
Negati 0 tene de t (astance and power disparities in this way.
Y

Howev ulpeper, £2011), nde ed that social distance and social power do not
nec@ go hand in hand. N@e’rous studies on speech actions, including those that

N
c ate on the Arabic language and Saudi Arabia particularly (Al-Sobh, 2013;

G layyi, 2016; Qari, 2019), have looked at the two contextual elements. For instance,
S

tudy by Alsulayyi (2016) indicated that Saudis apologize more frequently when the
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interlocutors are far away (or there is a significant social distance), as well as when there
is a high level of social authority. T

It's significant to note that Alsulayyi (2016, p. 79) makes the argum@ "the
adoption of upgraders in such cases is attributed to cultural reasons as m;@b culture
necessitates the use of such intensifiers as a sign of showing respect toWerlocutors "

Additionally, Alsulayyi (2016) discovered that Saudis used gthler apology
z.

techniques, such as the combined upgrader strategy, when al d'stance between

the interlocutors was low. According to Qari (2019), itNs.in th b est of the
apologizer with low social standing to make an 0 preserve cdrd@pollte
relationship with the aggrieved party in circum f hlgh"s ialpow r‘r

Binasfour (2014) stated that Saudi Ie rs En sh one re speech act
strategies when the higher the SOCN of the de@r other words, a
combination of request strategles used ;z'@*power between the
interlocutors was high. In thls r 9Ia| status of u@)cutors has an influence

40

on speech acts.

The concept of %Z descrltLd b 61"@ (1967), is the public self-image
which was adopw by F d Le on (1987), which has become the
the fiel

essential work d com atlon The notion of the face has been

classified in 0 |aSSI catlo rﬁga{\(;‘}ace and positive face. These classifications,

as Bro eV'n’bM) menl}ned based on two-dimension values or social

rela fsoual distance (%ﬁd power (P)as Brown and Levinson (1987, p.77)

‘% ower as “The degree to which H can impose his own plans and his own self-
a

Q tion (face) at the expense of S’s plans and self-evaluation”. The classification of
ocial variable is adopted in the current study to reveal the pragmatic realization among

HA and LA in performing request act which will be discussed in the answering the
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second question of the present study which aims at investigating the pragmatic
realization of making requests across high and low SEFL proficiency wys
(situational variability). ('}
Because of the value of the concept of “’Face’’ in communication, ctionand
social, many researchers have examined this notion from different perspectives. The
first scholar who adopted the theory of face was Goffman 1Wnd then it was
conducted by researchers in linguistic behavior and so Cc erication (Chen,
2001). Pertaining to politeness theory and request ac olite ew essential

)JD@Yme

element in daily human communication (Al-Marran

Sazalie, 2
by. ézawn and

ass\fg Bl
Levinson, 1987, they vary in using polw trat

e?ies, 0 eac@?ure has its
technique in performing politeness, @ defense, ect,@&? face-saving. To

underestimate the notion of politees)Brow%%/i o,(‘(‘i987) suggested five
scales from the most magnific ace tg lowest doss f@\as follows (from lowest
polite to highest polite). \ Af

z:)rd L

&
calculator ” \ | \ %(J
2. Use theqFTA%on r 'em@fng positive politeness strategies with
¢
redrEf%)tion e. fo%éor(-y}cga are the best doctor, can you please write a
\
C ndation le .F?) é\

Y-w
Aﬁ the FTA on rec@by employing negative politeness strategies with

universality of politeness strategies among

% edressive action, (e.g., Sorry to bother you, can | share my ideas with you?)
0 . Use the FTA off record by using some hints as asking for something indirectly

(e.g. | forget mine”).



5. Don’t use the FTA is when the speaker refrains from performing the FTA for

any reason. Yv

Brown and Levinson (1987) designed a formula based on three &tor i Power
(P), Ranking I and Distance (D) which may help the speaker to calcul%weightiness

of the FTA to select which strategy to employ: Wx=D (S, H) (H,”S) +Rx. When

Waddressee, losing
ay be @(?d. If the
speaker is low power status, the indirect request willge used. Therefo iir@@ce is
L)
more probable to happen. Consider the followin mples to illustrate th ﬁ)l‘ﬁerence
’ e
.V
T

between indirect and direct utterances: \

—+

the speaker has a higher level of social, cultural, or hierarc

face is not probable to happen. Therefore, a direct re

e A lecturer asks students to “submi@gn :\t rron\o:ning on time”.
(Direct, bald-on record) \ O

A student asks his lectur

attend tomorrow’s class” 'ﬁ,

Levinson’s (1987) poli% ory,
principle (CP) an@versin \I\m
principle is defiped asrthe i
QK :
smoothly g Jpeople.
principl%mam

occ the accepted goal o irection of the talk exchange in which speakers are
h dlr\\fl"fh Ik exch in which k

ng if it is possible not to

.To fully grasp Brown and

&
aximgbbuld be considered. The cooperative

hich@}&fple seek to make the conversation run

!
's‘rre@c, Grice (1975) suggests the cooperative

NN
fonv ational contribution essential, as the phase that

e \ It encompasses different categories. One of which, Maxim of quantity as one
Q e cooperative principles that is primarily interested in presenting the needed
formation without making the contribution more informative than it required. As such,
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the contribution of each individual to conversation should be just as informative as it
requires. It should not be more informative or less informative. T

To clarify the concept of politeness, there is a need to shed light on @ry of
“Conversational Maxims”. Grice (1989) coined a set of fundamentA; enhance
language to be more effective in communication. These fundameer'vere entitled

“Cooperative Principle” (CP) and are distributed into maxims Qi cMation as follow:
1. Quality Maxim: be informative. l
2. Manner: be perspicuous. .\d
X
3. Quantity: be informative. é | A‘:}
4. Relation: be relevant. s \,‘T
Grice claimed that flouting one or % the a lead to*conversational
pli e
ens

implicatures, Fraser, 1990 described it asy‘nonzex Sﬁ@ intended by the

speaker to be inferred by the hearét Fa eyﬁ\% OQ}%ne asks a person about
0

“« Q-
it is and y. This response violates

: : N_
relevant maxims that adell ture lt @Earer is not care of speaker.
st

egarding request act, eX t asks his professor to write a
Regardi fi a@ ks his prof i

the weather “its nice today”

recommendation he says “I Ali @from Kharj | studied science and my

N
father promiscm help me to istégr master degree............. can you please
write a re@daﬂo letter? 'F(S7,51A# 22). In this example the students violate the
A AR
in

g’extra‘ﬁformation that leads to implicature that the student

maxims 0 ntity b
::.\H ybyg (.}’
sywl s with his professoho write a good recommendation.
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2.4 Proficiency Effect on Pragmatic Competence

According to previous studies (Allami & Naeimi, 2011; Alshraah, & Daradkeh,
2021, Niezgoda & Roever, 2001; Shardakova, 2005; Takahashi & Beebe@ere
is no concord about the extent of the language proficiency effect on ragmatic
competence. Hassal (2012) in the study that investigated the development of pragmatic
competence by Australian study-abroad participants clai e\ﬁ the linguistic
competence is not the only factor for pragmatic competenc ’.Y. |'el or pragmatic

recognition. The data were collected by means of interagtive rale he second

element that might be taken into attention when examinigg the elem o, d&(‘abpmg

pragmatic competence and acquisition is the in f Iangﬁ f|c y Hence,
the current study expands on Hassal’s (201 @3. tors that is
impact of language proficiency on pr

Furthermore, many studles that r ?ln tt{\arget community is
necessary to develop pragmati tencg |t<Q or a short or long stay.
Churchill (2001) stated that |e%£e u?g} who stay only one month in

us
the target communityqt)n 1hin t ét ht be attributed to their short
accommodation pe in thﬁ oungleading to their less use of request.
Schauer (2006) @ha SL éﬁ)rms proper pragmatic recognition when

E: : @
they stay fi elmonths in gﬁn is indicated that the more stay and more
ar

exposu %

(Hassal, 2012 & B%\’ZOH)

rget’l ? and-@ture as well may lead to better second language

e benefit of more interaction using the target language and longer stay in the

Q t community is an indispensable opportunity for learners to be more socialized and
e

ngage with a different real-life situation. Hence, this exposure might be an evident

influence on the ’earner's pragmatic competence and relief *earner's background of
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social values of the target language and culture (Bella, 2011). Another factor that plays
arole in pragmatic competence development by investigating the influence of Iaw
proficiency on pragmatic competence in making and realizing request act@m

aim of the current study. -\

Several studies regarding the influence of language proficiencyq the pragmatic

adequacy revealed that the High Achievers (HA) of Iang*aie mpetence show

—

increasing in performing the pragmatic competence comp ow'Achievers (LA)

, 20 ;ij 2008)

Thai and aﬁv_eé&akers
smg\Be'ech acts

(request, thanking and refusal) depending onthe s nt tes)é%.the students

were classified into advanced, mterm@j &

|\tra§g($ p K%-ncy in using negative

The research sought to examlr%role of
N
pragmatic transfer. It revealed earn&s skewed m use negative pragmatic

transfer. However, HAs h the bili show p@ pragmatic transfer in their
speech and less negatn#l transfer. f‘dord@ to Wannaruk (2008), increasing

language proficiencyshas a S|g"| \kl pac&n/usmg speech appropriately. So this

(Al-Gahtani & Roever, 2011; Xiao, 2015, Geyer, 2007,

Wannaruk (2008) administered DCT to collect data fr

of English learners to show the role of lang

study is designed to fluetc} n Arab learners in using speech act of
request at di &B lang age feén@ providing solid insight into the pragmatic
competence bywArab Jearn ‘yvho audl EFL learners in the current research.

Anvestlgate the eﬁec@énguage proficiency on using the request act, Cook

a dlcoat (2002) conducted a study by using Multiple-choice Discourse

ﬁ pletion Test (MDCT) disseminated to 100 EFL students. Participants were
a

ssified into low and high achievers depending on their results on TOEFL and 50

native speakers of English. The study was conducted to investigate the ability of EFL
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students to realize request strategies such as direct, conventional, and nonconventional
indirect. This study concludes two findings:1) native speakers realize request a
than high and low achievers 2) HAs have shown more comprehension to r@}cts in
three types compared to LAs. Hence, there was an evident influe language
proficiency in realizing request acts. The researcher argues that usWer methods
along with DCT will outline the differences in using the speech act*et request clearly
and taking into consideration the social variables in using m.'However, using
only MDCT to gather authentic data might be insufficienty,so employi ‘authentic
tool may lead to more precise findings as discourse ¢ tion task. ’ _\C}T
Garcia (2004) studies the ability of se gugefl S in détermining

nonconventional indirect requests, offers anéhsug tionjact. inete@;ﬁvespeakers

and 56 HA and LA second language | rs agaged in tud@ ich revealed that

native speakers and HA scored m@ints in \n&&n tbg\xuitable utterances in
E y N

certain request act situations co%to Lﬂ\. M over,cg’{g‘}indings also conform to

Cook and Liddicoat study, \*i\aich air] at HAs @proaching native speakers in

realizing the appropria acts. Howe r,'Ga@ (2004)’s study focused only on
P g ((,

the nonconventio;qujirect re?\::iqe lecti er strategies such as direct, internal,

and external mo@ ion s nt stéﬁ‘éovers the three request strategies.

!
¢
Jalilifa:&)) co p:r;?m'iar(éﬁa Australian learners in the realization of the
\
request % a was glici 'g fro MA and BA Iranian learners and 10 native
sade i

S f English. DCT Wakdygned to cover social power and distance, including

pe
‘@ple situations. The results showed that EFL learners moved from direct strategy
0

direct strategy because of their pragmatic development, and it was observed that

dvanced learners performed more indirect request acts. In contrast, native speakers of
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English described prefer using conventional indirect strategy. All of which reveals that
pragmatic competence plays a considerable role in the choice of request strategv

Regarding social variables, results revealed that EFL students sho@}loser
realization to native speakers. In contrast with native speakers, EFL s did not
show proper social communication because of their lack of knowl@f the socio-
pragmatic background. The current study agreed with Byon % hich concluded

that higher proficient learners of English develop their 0 an(le of politeness

strategy in the request speech act. \d
"X

The researcher inferred that low proficient ts did no a\’e i cient
competence of socio-pragmatic in performing es% Jali 'f‘Fs (2014)
study was important to entail the influence@f lan ageo;iro iency nian, it had a

limitation in its methodology. The re Iéer)sed on

is considered insufficient for collecwta rega?_bk_g\gsp g
Dalmau and Gotor, (2% o

OO|@ llect data which
z;(c\realization.
e

N
empted to nplo(rééﬁ impact of language
proficiency in the production of a IogI . Catagéudents divided into high and

intermediate levels a i o their results 'on@e placement test and 26 native
4 ¢ &
speakers of Englij@tudyf N HA é&'_ﬂ)rmed several apology strategies and
int

a range of lexical i ifiers: er, Lé‘e’ncounter difficulties in using a pragma-

!

¢

linguistic strE&&ccur tely d ta'thei"msufficientIinguistic knowledge of the target
Possibl

N
y, the rea behinc%e differences between them is attributed to their

inking that affects @v’choice of apology strategies. Most previous studies

0
i S&on apology acts that require more studies should center on request as considered
S par

m

6 t of everyday speech.
Tabatabaei and Farnia (2015) focused on the relationship between language

proficiency and pragmatic comprehension of the refusal speech act among Iranian EFL
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learners. For this objective, the participants were divided into two groups, namely: high
achievers HAs and low achievers LAs according to their proficiency score by?'ng
them a proficiency test so-called as Oxford Placement Test (OPT). @at, a
multiple-choice discourse completion task (MDCT) was distributed t groups to
elicit their pragmatic knowledge. Surprisingly, the findings of the smvealed that
both groups. Another interesting finding, there is no correlation be€tween learners’
language proficiency and pragmatic knowledge. However &Zy [ails to consider
the use of other instruments for achieving the desirable g such sWE)iS(;gErse
ractice in variofis i@tions
tic&fo e sp@ becomes
cumi?nt arch b@zbto add more

insight into pragmatic research by usin@‘rd SRQ t04 esti@lhe use of request

strategies across two groups of profc*%y. \? ,<\
S
he

Allami and Naeimi, (20 ineoq p ermgz&e of Iranians in using the

Completion Test (WDCT) that depends on conversa

and at different social status levels as assessing

difficult when using MDCT outcome meas

refusal act. Thirty students partici ted’i e Study @ied into upper-intermediate,

intermediate, and lo i ediate tbased oh ﬂ@r results in TOEFL. DCT was
4 ¢ &
administered witwuati@‘a lan g_American learners, including social
variables (low Kd hs 'e ste/&"stated that HA participants show less
¢

awareness 0 &B status in r usa'l s'{tﬁ}%ons compared to LA Iranian learners who

N
recogni% the igflue ‘,of sodﬁ status. On the other hand, low and intermediate
L 9

learpers tried to transfer frorrKcﬁ;st cultural norms less than upper intermediate who

%}qnore pragmatic failure in performing the request act. This study has failed to
S

G s the reasons that prompted the participants to fail in using refusal act. Possibly,

e employed instrument was insufficient to yield adequate data from the participants.
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This section focuses on the consequences of language proficiency on the
improvement of pragmatic competence along with other factors. Taguchi (2006?@
role play instrument administered to 59 Japanese learners, and 20 nativee%hrs of
English aimed to detect the effect of language proficiency on performi quest act
depending on social factors (low and high power. Participants were?ss-n‘ied as high
and low achievers depending on their scores of TOEFL. The_role play included four
situations, and the learners’ responses were assessed base Y:pr"ateness scale by

experienced teachers, which numbered 1-6 in terms of a riat ang speech

"X
act. This study revealed that LAs gained lower appro ness score ad H@ut in

situations where power is high, the differen

e% no&/&;'nificant.
Whereas the power is low, both grouw diree‘t u ancesgg;arding the
performance of request utterances, \h}ups ten 0 L@‘fewer mitigation

utterances, and increase the usage O%ng expr\mg ,<\

Moreover, the deviatior%ﬂativg speakens W(iéfévidently high for high

achiever groups. To sum u mlue[ guag “kficiency in using the request
act is also mediated by% iable‘s.. he se&rd@suggests the importance of using

f &
observation to ha,vguechancel
strategy. Usingenly pl

e trgnarticipants' attitudes in using request

sin té@cting data has some shortcomings which

sing on the learner: Nroduction of request act, Félix-Brasdefer (2007)
QL

i ted the Spanish students in using direct, conventional, and unconventional
:'n ect. Forty-five learners participated in this study distributed into advanced,
ermediate, and beginners according to their course levels. Participants were asked to

reply to seven request situations in a role-play scenario. Results show that beginners use

44



more direct expressions in request utterances contrasted to intermediate and advanced
students. In the same vein, HAs employ more convenient indirect requests. Rew
the third type of request strategy, which is unconventional indirect, there w Xﬁdent
variation in using this type between the three groups. For instance, aﬂ&g learners
used this type with 7%, intermediate 6%, and beginners with 4%. This\study concludes

that the impact of language proficiency is also affecte Wagma-linguistic

competence, such as the level of directness. Referring to Félix- asd'afer (2007), and

Taguchi (2006) studies, the limitation of these studies ded siWnadequate
Ny

situations and one tool for each study. ’ _\C}

Previous studies reveal a positive impact

g@' ' yo@forming
rdingythe ne@;‘\; pragmatic

transfer HA performs less negative transfer fam their ng@%ompared to LA

(Wannaruk, 2008). Furthermore, H%anifest gr @g and identifying the
appropriate speech acts such a&%st inQ:ertai sduat('Q \(Garcia, 2004).
To continue, HAs \! c ity jto p@e a range of strategies in
Xl

recognizing a speech a%; g difﬁg nt aﬁ!n@guistic forms such as contrastive
&

markers, downgrj@ inter]s \(Rl to, gSO and Despite language proficiency

has positive Ievo% pr \émpe&jﬁt’e for HA, this mastery in a language is

not guarant %)e li -n‘ati iﬂ' t)@}?oduction and realization speech acts. The

researc)%svthem' erences b \en HAs and LAs regarding their use of request
caly

strategy-\n line with the studi S%K/estigating the influence of language proficiency of

a
a speech act from different corners. For ple, regi

\arners on pragmatic realization, the current study used TPT to classify groups
he'students into 2 main groups namely the High achievers — i.e., students who achieved

> 44 out of 70 and Low achievers (LA) students who achieved < 43 out of 70.
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2.5 Request Acts Studies on Arab Learners of English

Arab EFL students face difficulties and challenges when they are admittew
university, college, or institution in which the language of instruction is Erﬂ% d\or
some of their instructors are native speakers of English. In the Arab cdﬂ&and close

to the current study, Ahmad and Maros (2017) conducted a study to exa@mine the use of

linguistic devices like hedge and politeness among Arabs fr mnt nationalities
sz

when they contact their professors regarding their academi atiors. The aim was

s.D aWIlected by
Ay
EFL

to explore the impact of gender on performing these d

pragmatic questionnaires and one-one interaction (st -professor) ig'\t i@
postgraduate students studying in Malaysia -25@ too@t in this

T
research. \, u\ .é\

The findings revealed a signifi@rance of using h@‘s in their speech,
although they have a lack of know@ﬁ of the \gml_)g?[ic u(&ion of these devices.

N
Interestingly, participants manii%rene of using hec(igf)ragmatically in order to
P

a

rofes and prevent any hindrances

achieve their purpose, Whifi; ti

that obstruct their suc ever, it is i “ohaﬂ@ note that choosing participants
4

from different coun wﬂuen‘: ulta cusing only on the impact on gender

neglecting othemfactors is cm% a cr'b%ﬂ limitation of the study. Therefore, the

¢
present stud &ato caver th acf'or efil?nguage proficiency on pragmatic realization
S S

Y-

arding employing w i(@{request act via emails by Emirates EFL, Deveci and

@(2017) investigated the difference of pragmatic competence between native

@ ers of English and Arab students in the Emirate in writing emails. To achieve this
u

rpose, data were collected by asking students in response to DCT via email to their

in usingge act. S

.

professors. Regarding the employment of strategy choice, external and internal
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modifier, and discourse strategies, results revealed that there were few significant
differences between native speakers of English and nonnative speakers of En i

performing these strategies. The limitation arises in the above studies @ and
Maros, 2017 and Deveci and Hmida, 2017) from two angles; fi bers of
participants and the participants from different nationalities that mﬂuence the
results. This way of gathering participants has been hig%& cized by many

researchers (e.g., Al-Issa, 2005). '

Pertaining to speech acts of request in the Iraqi ext, uWal. (2019)
®

f teaching,_and/ d&ﬁggr:ing

in geﬁe dr st act in
eyt g

student's pragmatic competence in using spe

particular situations. Data was collected by*audi obseué!‘gr: sheet. The
researcher found out that EFL studen(@g i con‘@shce to interact or
assimilate request situations. Ara%ents&l as \;é\fq\hstudents, encounter

adopted a pragmatic study to explore the importa

difficulties and challenges in requests beecaus the lack of pragmatic

competence, and the respo and teachers which are one

of many strategies tha% i

ent's pragmatic competence and

performance.

competence ch might have d‘ro (r?natic failure (Ahmah & Maros, 2017). This

NN
study isgrestricted only.to ‘F]ary es, it will be more significant if secondary and
X

Moreover\r%earnﬁy sesgl:‘h acts affected by their first language
¢

terti ges are included. ecé:ée the previous studies stress the school's students,

t%ﬁﬁnt research will bridge the gap to investigate the university students.
Q Al-Khaza'leh, (2018) conducted a study on the pragmatic and sociopragmatic
ifference in politeness strategies between British and Jordanian cultures. The samples

comprised 40 Jordanian non-native speakers of English and 40 Jordanians second-



language speakers compared to 40 British native speakers of English, and all
participants were male and their ages from 27 to 40. Data were gathered a??sd
through three instruments 1) Discourse Completion Test (DCT) 2) Scaé%’onse
Questionnaire (SRQ) and 3) interviews. It is clearly obvious that trian methods
are beneficial in achieving the desired goals of the research objectivey.
Al-Khaza'leh, (2018)’s study aimed to examine if the negative pragmatic transfer
is observed from the first language to the second lang y.Jo danian second-
language learners. As a result of the examination, it bser edw negative
g
pragmatic transfer in producing apology is clear in ields: the ici (@OIogy

strategies and the frequency of performing apol Is studf/ d sim\il;?ities and

nian ;égc{r: is affected
gm@'ﬁlly, the analysis

r &strategy of apology,
N,

differences among Jordanian and British C\W d thz\t Jo
more by social variables (power, f and' distance

revealed that British people are nﬁﬁj'ncline \trseg in

whereas Jordanian people are inclined {3 use direct a@o y. In terms of politeness

strategy, he disagreed with %\Qaiw nd i NSOR's th@)f politeness. As he claimed,
e of pos

the Jordanian prioriti iti "Pbli&&ss, but the British tend to use
d &
negative politeness. wedagqg mmgarion from Al-Khaza'leh’s study is that
O

EFL instructor\ urse“desi 's sh@’focus on pragmatic knowledge, which
¢

encourages E'@&eas to /devel tH’eir([_)j(ngatic competence and reduce pragmatic

\

failure and ommuinic |

P. A aza'leh, (2018)’s study fails to shed light on the
Y-.

factm;&producing speech @ﬁch as apology. It addresses only differences and

S mies in producing apology among Jordanian and British learners. The current
t is different in terms of the influence of language proficiency on linguistic and

ocial variability.
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In respect of Arab EFL learners, Umar (2004) administrated a DCT to conduct a
comparative study on request by 20 native speakers of English and 20 Ar?&
students. Participants were from different cultural backgrounds - Sau aini,
Sudanese, and Egyptian. DCT was coined with nine situations that &ed social
power (low, equal, or high) and social distance (stranger or familiar). Tis unique study

was carried out to answer two inquiries as follows 1) how do Arquudents perform

requests; are there any differences in using request strate e een'native speakers

and Arab learners? 2) To what extent do Arab learners uti rag atl.‘N.Qger inusing
®

speech act of request? | _\C}

Umar (2004) concluded that Arab stude r direét ies.@/‘ﬁpared to

Y

their native speakers’ counterpart; a prefew obw'Tus en ca@g a person Of

lower status. For instance, they use th ;erace “Stop driving I@his” (taxi request

situation), whereas native speaker@oy a ﬂi\s;ngre git\rn the same situation

N
“Would you mind driving mor%lly”.%rab anner d to use a high level of

&
directness, as he claimed, ause of I) matic tra@ from the Arabic language,

which permits using a Ievel‘ ﬁ}n’es&b‘th lower status people and close
&
friends. \ l ;\ﬁ\ %(J
Additionally, tate ive ﬂ.‘éﬁkers of English perform a requested act

!
¢
skillfully, p %wd ta tfu:\%d'thz{%?ab students use fewer internal modifications
NN
0

compar ativeS'spe P T esearcher recommended instructing students

exp]&&and implicitly to @rehend the influence of social power and social
\ in using request, since Arab students deviated in requested behaviors from
ative speakers, and to refine these students with pragmatic competence. Regardless of
e importance of this study concerning EFL learners' pragmatic behaviors, the study

did not address two main aspects of the request act - perspective and supportive moves.
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Therefore, this study is inadequate and there is a need for further studies to tackle these

two aspects. T

In another study, Atamna (2016) attempted to investigate poIitenesUS and

indirect strategies in the use of request act employed by Algerian stud academic
emails. The study was conducted to investigate the common stratégies in which
proficient students of English exploit request act with regard to soefal variables and
politeness strategies. It mainly examined the correlation b dRtlu"stic proficiency
and cultural norms of learners and the level of request viors Dw‘collected
within two years, including 80 emails, which were categosized into st nt}' qﬁe;zi:/es.
ection n sl@?l.i'city and

ancththe effgé‘xheir culture
on the politeness conception. \ O

According to the CCSARP fr@ﬁork, it \fau$d @(Phe strategy most often

N
employed by learners was the i rategy wit 5 W@Ilowed by conventional

The researcher found that there was a signifi

explicit request behaviors and proficiency |

indirect strategy 40.8%, an h&st uLe rategy w@n-conventional strategy 4%.

Intrinsically, the reas ind using direc stl‘at@in request act was the learner's

d "
dependence on th,e{Qmatic]I \m compétence and socio-pragmatic knowledge.
rne

Moreover, the I\ req
and pragmgf'!&rbwled e an
b

NN
betwee% ehavior arne@]d their level of English proficiency. This study

as fo@’io be influenced by their cultural norms

!
' a?’ heéfg?ued, that there is a significant correlation

isu in terms of defining @differences between the students who belong to the
S ture, but it is preferable if such study concentrated on the spontaneous written

G st. As such, the information will be more precise and accurate.
For the purpose of examining the Jordanian EFL learners' request realization in
terms of pragma-linguistic knowledge (performance) and socio-pragmatic knowledge
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(perception) compared to native speakers from America, Al-Momani, (2009) gathered
data by distributing 1) Discourse Completion Test (DCT) and 2) Scale —
Questionnaire (SRQ) to 132 participants classified in three groups 1) 44 na(\%bakers
of Arabic 2) 44 native speakers of English and 3) 44 EFL learners. The indicated
that Jordanian EFL learners' speech was influenced strongly by tfRﬂ-rt language
despite their development in using American English.

From the pragma-linguistic angle, Jordanian learners zrlbe'd as more direct

users in making requests than native speakers. Further the eswound that
Jordanian learners employ negative pragmatic transf heir selecti o' p@ctlve
and their performance of conventions of forms Si the n of ventional
indirectness. It was observed that Jordanla F arm‘s used rtlve moves

when compared to American particip nd )nderuse nal ifications such as

hedges, and consultative devices. tlonally, ?th that the negative
\

pragmatic transfer ofJordanlan nt \ﬁas evident nlf’i:l’r perception of the factor
in the right of the speaker t ak re @hat the use of the speech act
of request from Arabic% lish |It n f-OIU tural for English native speakers
because Arab spea w)nveyl |ng |ng their utterances from their first
language whic IS consider atlve fer All of which reveals the impact of
cultural bac int use sp'ee@jgt The study did not take into consideration

%{Udeh age ’l@l which may influence the results. So, this study

the van%
mame gap by focusing @tﬁe influence of language proficiency in pragmatic

r n and production.
Q To investigate the internal and external mitigation devices employed by
ustralian native speakers of English and Iraqi native speakers of Arabic, Aldhulaee,
(2011) exploited the role-play method to collect data, including eight different situations

o1



for both groups. It aimed mainly to discover how speakers of both groups use the
structured request speech act in everyday situations and the influence of cultuw
linguistic elements and their performance of request mitigation. The res@aled
that Australian native speakers inclined to use internal mitigation mor ntly than

Iraqi learners, whereas external mitigation devices prevailed in both grgups.

r realization of

This prevalence in using external mitigation was interpretéd as a politeness
strategy. It also showed that the diversity between two g s)c the'i

requestive behaviors was due to cultural and linguisti riati WIraqi and
®

Australian. The researcher suggests that such stud@ﬁul in terms ejarl 'Yg;the
speech act of request between native and no i spe@ glis@mowever,
employing only one tool such as role play®i m

would be helpful if the author poi

competence, %)

From different angles of

(¢

learner as advanced a inners. Infordef to' ao@\/e the goal of this research, the
N £

researcher administéred a DCi nati&.peakers, 50 students in level 1 of
proficiency and KGStHQents

@

the use of discoursal, lexi Mal, r yntactic re@st mitigators among Omani

usin F%her's test. This study revealed significant

ré’w@uﬁicient gap between level 1 and level 4 in

results as follows: 1) although
Y
studyin% , Neith em h&he adequate pragmatic competence to perform

req itigators in compar@#o native speakers 2) It indicated that employing
%mitigators was seen as a linguistic and cultural knowledge. That is, native
ers resort to applying indirectness by using discoursal\phrasal and discoursal
itigators. At the same time, Omani students tried to transfer polite requests directly

from their mother tongue. Regarding social variables (power, social distance, and
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imposition), it seemed that native speakers were influenced profoundly by these factors
when performing the request. In contrast, Omani learners prefer some sw
mitigates such as modals, regardless of the social variables. (’}
This section concerns mainly on Arab speakers using requeég such: as
Sudanese (Umar, 2004), Jordanian (Zayed, 2014), Iraqi (Sattar et W%, Yemeni

(Al-Marrani & Sazalie, 2010) Omani (Rahman et al., 2015 and\ﬁerian (Atamna,
2016). In terms of categories, some research categorized )m , cross-cultural
differences, politeness, mitigation, and directness. Sinc cur anicuses on
Saudi learners of English to try to fill the gap in liter the next reyi whvi_k@?j:ess
some studies related to Saudi EFL learners and ac< \Y
o

VAP S

2.6 Request Acts Studies on Saudi %s of Eng (5“

Pragmatics, as the most im@jwt fiel \ie%ni ,@d acquiring targeted
E y N

language, is also defined as Int%e Pragmati élLﬁrthermore, ILP concerns
qﬁgg

the ability of ESL\ EFL learnersto u é oduce speech acts (Kasper,

1992). Despite several deals

d &
education in gene&&ée\insufﬁf les ogpamong Saudi EFL to scrutinize their
pragmatic kno% e sti i '. Inte@v(]uage pragmatic (ILP) is the underlying
¢
concern of t %

ith (}r’ela&b’\ship between ILP and language

nt study, w ch'%a become one of the seminal aspects for linguists

Y
when it j§ adopted inJfa ﬁedue@n (Garcia, 2004; Cohen & Olshtain, 1981).

petence consensus @hg linguists that the main part of communicative
‘& N

c nce is pragmatic adequacy that educators and learners of foreign language

dﬁ) ers should pay specific attention to speech act as part of pragmatic competence. To
(0]

so, the study will reveal the learners’ pragmatic competence among them,

specifically the use of request strategies.
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Crystal (1997) indicated that pragmatics is regarded as the study of language from
users’ perspectives, particularly concerning the choices they make, the obstacl
confront in employing language in social interaction and the impa@}their
employment of language on other people during the act of communication:%As a matter
of fact, pragmatic competence is achieved when the second guage learner
integratesform, context, force, and meaning. In addition, the necessity'to know what to
say, how to say, with the level of formality, politeness a Xr;si are essential in
this position. \d

"X

Al-Ageel (2016) conducted a noteworthy igation o oﬂiol'@istic,

in% ry@c among

linguistic perspective and socio-pragmatic of re

Saudi women in different contexts to col

several practices of requestive behav\i E> researche
main branches - one primary and ﬁgbsub-braxTh m@‘r branch of her study
N

examined politeness strategies (%&;e@%cyl%?{g&%’shed light on the request

speech act realization (Kas M)J inly¥focus the gender and religion and

the influence of social% of 5(} ;ﬁgﬂce,\a‘ﬂder, and level of imposition on
&
request speech ac&rmed b{ m male GD?I
aged between 20489 (fi
, .
Fore eness and reli iliﬁlper}) ses, she used the role-play method to collect

NN
data, a% red da zed T-test and ANOVA. This study found some

nmh Its, f |1q>5§n-| f both fer using direct strategy i
va eSUulls, Tor example, aleés OT Dotn groups pretrer using direct strategy In
N

%Xrequests 2) from the sociopragmatic lens, it was concluded that there was a

d ficant effect of the social variables, degree of imposition, power and social status
n making requests, 3) it is assumed that there was a firm connection between the level

of imposition and performing of negative politeness. 4) Socially, participants prefer
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internal and internal modifications, as mitigated requestive strategies, which are
employed to strengthen solidarity and display intimacy. T

Regardless of the importance of role play in engaging participants to @ntent
in a relevant, real-world context in which the participants can tranx%nd think
beyond the confines of the classroom setting. It is preferable to use othier instruments,

such as DCT and SRQ along with this instrument in order to hwe desired goals.

| suggest that the employed techniques were useful in clarifyi Ce terdency of Saudi

learners in using request strategy. It helps in obtaini enefi iaWation that
®

reflects their inclination to use particular request stra . Consequ y,’it @\serve
the purpose of the present study that tackles theydi hces in tic realization of
making requests across high and low SEFLﬂ&mj ! u\ ,é\v

For the purpose of examining @pt of po SS @ in) directness in

request realization among Americ glish an\su?i a@“ Tawalbeh, and Al-

Ogqaily (2012) administered a%/ith I‘Z sit

undergraduate students. T SI tio, lassif

5 A
tions Q.\(Q;O American and Saudi
&

ccording to their degree of

<

directness: non-conventi indirect? (N- I),l In@sition (), and Conventionally
4 ¢ &
Indirect (CI). Interestingly, thislr \sh ound.significant results as follows: American

English native s&% incli ' pIo@ct strategy only in one situation, that is,

fi ‘ e
when they d ith close relati es‘gn@i nds (-Distance).
NN
R% Saudi Jearners, cm&?ntional indirectness was employed by inferiors
o ey

whe were addressing r boss or superiors. In +Distance and -Power
a

C%an, both speakers preferred independent politeness to decrease the threat and

revent losing face. Both native speakers and Saudi EFL learners resorted to indirect

quests to address their superiors' negative face where the hearer was in a higher

position than the speaker. Whether the speakers were socially close or distant and
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whether the rate of force was low or high, both groups opted not to request directly from
their superiors. T

It was indicated that there was a negative relationship between socﬂ}shbles
and indirectness in + Distance and - power correlations. Pertaining the equest, it
was observed that Saudi learners resorted to directness in situationsiith their close
friends and intimates, and this prevailed with the boss or superior addressing inferiors.

It is important to note that these results conflict with L .and Brown and

Levinson's (1987) claim that the use of indirect strategi ongisp eveals the
“aX
ily, (2012) cq‘sm@ly on

t% stratgg%s (direct,
sing @&; strategies

®)

extent of politeness among them. Tawalbeh, and Al-
direct request so the current research expand to
external, and internal modifications) to dw pic

among two groups at different langua %ency.
The study’s assumption was istent wit\a\a?us }@fes, e.g., Economidou-
N

Kogetsidis (2013), AI-Marraniélie &010) 'erz(('l , (2003), which showed

as impolite, but should be

—t

w
o
w
D

Y

that in different cultures, di

considered as a way of i ?affiliat' amaraderie, and connectedness.
g ¢ &

The employed m:,@gy lﬁu . éﬁ&m

strategies of request ng nati

QK

study betwe e and non-
light or% ividugl
rqug&[s.

%\tasan (2016) investigated a contrastive analysis of using requests between two
audi learners of English from different academic levels; one a 27-year-old male
termediate learner of English and the other a 24-year-old female advanced learner of

English. To this end, DCT was used. The data were analyzed in the light of external
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modification (supportive moves) and internal modification (phrasal and lexical

downgrade). T

Regardless of the high performance of the advanced learner in ter@smg
lexical items and grammar competence compared to the intermediat r, it was
found that both learners (advanced and intermediate) underused extaal and internal

modifications in contrast with the native speaker. The_fin revealed that

ECS 54% was used by
difi tinreferable
®
Yw

to use other methods along with DCT and SRQ lidate fthe pg’n@ the

intermediatelearners employ 4.5 % of internal modificatio

advanced learners. Native speakers used 6.5% of intern

participants. Owing to the reason that using se thods?wi iev tRE optimal

results. u\ é\‘r
Rouissi (2014), moreover, show\ Eat)EFLs havesgdiffere <<!’agmatic failures,

thus, the author suggests applying ommunl_baj ?pp @ES as elements of EFL

N
instruction for the purpose of ng s&h pr matiggé"dhres. For instance, using
direct request with a heare st tuS may, be c ered as impolite that cause

misunderstanding sucb% e reco g-en}ztzjor@er for me” (S7, LA#32).

Most mpc%the r Eng ﬁJLanguage teaching (ELT) is not

considered enough to a %’e pragmatic knowledge. In this respect,
Elyas and Pi 010 crltlc Iy{nvé'aated education history in the Kingdom of
Saudi AQ%; its”
eduWA

in Saudi Arabia b c@ﬁploymg critical reflexivity and their social local

fn mo@n teaching practices. The study criticized the

ge as a method of questioning practice, related texts, and research of the field.

Q As stated by Ageel (2016) and Qari (2017), instructors of English language in
n

iversities, colleges and schools revealed that Saudi learners find obstacles in

producing request act appropriately in the target language. It was noticed, as researchers
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claimed, Saudi students switched to their first language in using speech act and they

tended to direct utterances as direct expressions might be easier and sim

example, asking a calculator “give me your calculator” (S11, LA#11) inst@ould

you give me your calculator? I promise | will return it back as soon as using it?

(S11, HA#43). (See Appendix 11). Likewise, Qari’s (2017) com a study on

politeness research and teaching English as a second language %Mning the speech
act of requests and apologies as generated by Saudi Ar native fpeakers, Saudi
English as a foreign language (EFL) learner, and Britis ive s ee}km&dar study is

"X
consistent with the current study in terms of tacklin peech act nj S_@T EFL

learners, but it differs from the current study in t?g ta klin'g aspa&t?éf speech
t r

act, namely, request as well as in encompasw g O‘TS diffe@sgultures. The
findings of her study pointed out that@L learners+ Iine@ﬁﬂlse direct speech

act. Unlike British Native speakers ﬁﬁend to U%E\le ! Cc
between two dimensions of Iant%i &:i

p@h act. This imbalance
N
Il lead learners to and pay more attention

&
to linguistic knowledge. Ihe dll: 0 inappli?@iate utterances because of
p

insufficient knowledg atic competéncé (@?2017).
4 $ &
The discuswe Sal‘ \ge t basgoh previous studies seems to be more
focused on examiningrthe siqTi
a&\ {
British (Qari &D and Saudi ilﬁ @(E?ican (Tawalbeh & Al-Oqaily, 2012). Some
k r

studies %

of t erature addressed o q two strategies of the request such as internal or

D

NN
eque 'y)gy, ﬁa’politeness (Alsulayyi, 2017; Qari, 2019). Some

e \ay modifiers (Altasan, 2016), the directness of indirectness (Tawalbeh & Al-
ily, 2012). Pre-post head Act techniques (Al-Gahtani & Alkahtani, 2012). Some
udies neglected the other strategies in making requests such internal and external

modifications.

58



Therefore, there is a need to focus on the request acts and examine it profoundly
from different angles. Furthermore, few studies have been conducted on the ewﬁn
language proficiency in a student's pragmatic realization. As a result, the @tudy
reveals the level of language proficiency on making a request. Hence, dy hopes
to fill this gap in the literature in order to shed light on this issue that ‘ig tackled from a
different perspective including pragmalinguistics and sociopragmaties. However, this
study attempts to employ two instruments, which are D %:R

P to investigate

request act among learners from different language pro cy.

® \Y‘
| S
2.7 Saudi Arabia Education System s \Y

wprim d secondary

Formal education consisted of two Q@ nal
since the foundation of the Ministr@cation in di @ia in 1923. The
d@\ational stages school,

education developed in Saudi Ara% encom\*&h ee
j Z N
college, and university. Severa% (Elﬁs & Al ri%f/@14; Al-Seghayer, 2014)

indicated that English was first introduced; gho period 1928-1942, into the
primary education, stu% etaug‘JEn ii‘h'on@week. Some scholars (Elyas &
Al Grigri, 2014; A Qwum, ted o let English in the intermediate level
was introduced.duringr194 'Ith t?éﬁ“/classes weekly, followed by secondary
level with fi e%esw ek;l ( 80’-2@%?

NN

S% 3 until tod 'Engli education in Saudi Arabia encompasses primary
Y.

sta@rmediate stage, and@’econdary stage. Since the initial introduction of EFL
‘@Is, educational policies and plans have been adjusted various times responding
o Several factors. The status and function of English has extended significantly in the

ducation system, responding to the rapid growth and development of the Saudi

economy.
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Despite of the tremendous efforts of the Ministry of Education, students still have
weakness in using English in their speech. Generally speaking, students learn Tﬂ
in order to pass exams, and thus the verbal and written communication @ the
majority of secondary school graduates who studied English for abou ears still
face difficulty in using English in undergraduate stage. AccordingWeral studies
(Al- Zahrani, 2008; Al-Seghayer, 2005, 2011, 2014; Shah_et al%"2013; Elyas &
AlGrigri, 2014), the majority of them are unable to enga x?nversation and
very weak in English.

oy
As a result, one of the interests of Englis@on progra gciin cf}ward
e. Thrb the\le‘g; decade,

been&ted by the
cieneg”and enable Saudi

needs to be enhancing learners’ pragmatic co

Communicative Language Teaching (CL pproac

Ministry of Education in state schools\a)

EFL students to engage purposefullfu%

of language functions have bee%v

7 'l%*'no doubt that a range

5 A
ith the addition of contexts

&

that learners might encourﬁ;. we truggle to engage in basic
communication, parti% ith NS e to abound in the industrial,
4

economic, and mili citiesi? ia.
On the o% d, iii a@d-Saddat (2002) indicated that Higher
¢
education in &@ws haye sou ttﬁ’p@ leading role in enhancing English education
NN

in the rywThe Righerfeducatien sector established the Scholarship Preparation

SchmhMecca in 1936. M@ﬁportantly, it was the first high school to teach EFL

i XOuntry, to prepare Saudis striving to continue their studies abroad after

6 inuing their formal education.
First English department was established in 1957 (Mahboob & Elyas, 2014; Al-

Hag & Smadi, 1996) at King Saud University founded, and EFL departments were
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instantly added to Saudi higher education foundations. The whole Saudi universities
(approximately 35 registered universities) teach English as a subject i

departments, teaching EFL courses in several departments, and adopt Englisivas a
means of instruction for Engineering and Mathematics (STEM) Scieﬂ'&,wsciplines,

and Technology. English departments at Saudi universities deliv&four-year first

degrees in EFL, entailing students to take intensive English IaquStruction along

In other academic disciplines, the majority of the st ts ta M semester

®
o | S N4
courses in English during the duration of their studies."&FL depart Shl‘_@{ﬂj most
cases, also responsible for teaching EFL course? ot% nts @?aculties.
Nevertheless, most of Saudi EFL depart s rarely gmati ,Thich is one

area that this study entails higher edu n providers

with other courses in linguistics, literature, and translation.

In general, Al-Seghayer (20 inted 0

=y

e ¢ ucation foundations
N
have sought to assist in provigi udi Qtude witcé’h@eptable communicative
competence in English and }pe]a or the wﬁ'ess of English instruction in
formal education for t ;rofici cy | ve's.@ertheless, a number of primary
4 F &
difficulties contir@nfmn‘ \teac inggblearning of English in Saudi Arabia,
such as the laQ ily 'e of (én%lish to people’s lives and needs, the
¢
components g@urri lum i elff tfgjl:?e of poor teaching methods, and the lack of
\
qualifie%)kmmit:e t rs. %

ording to Rouissi (2@"0% of the main shortcomings, manifested recently,

i% udi learners of English do not have enough knowledge to define the suitable
& ances in different situations. They have revealed a relative weakness to use English
an effective manner in context resulting in cross-cultural miscommunication, so-

called pragmatic failure. For the purpose of overcoming the above-mentioned shortfalls
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in local education, and to help implement economic policies and enhance English
instruction in the country, the Saudi government has founded ESL scholarship pr?ﬂs
as discussed later. (’}
Similarly, Almulla (2018) carried out a study concerning edLAQ in Saudi
Arabia. The study indicates that the educational process iny'Saudi Arabia
confrontssignificant challenges concerning teacher awareness,§ho. esources, school

curricula and student discipline. Also, teacher’s abilities t nce school curricula

education in Saudi Arabia by reviewing related+li

To clarify, governmental institutions,in Saudi
administrative control over all field t.He )ationa ion@ em and this has

sometimes negatively impacted the ity as whN b@ement of educational

N
practices at different levels. In % is o& oft prim(aé‘.aauses behind the lack of
self-criticism in Saudi socieﬁ\liAs mi y uest'gn~ is still considered as a form
e

of rebellion and genera% d as: (1gtuj|}hns®able, negative, and prone to pose
difficulties among le. It@& me%@ that the current study resembles
Almulla (2018)@& 'dressd'-h)&'fhe issue of education in Saudi Arabia,
while it dift%%:) the ur;en tuﬁy ejt rms of addressing such issue from teachers’

NN
perspec% Wevl‘rhgtm)?lrren@dy is concerned in revealing the influence of

Engli anguage Proficiencj{s;dn pragmatic realization and strategies of making

re across Saudi Arabia’s EFL learners regarding high achievers and low

3' vers.
Various educational and non-educational governmental institutions in Saudi

Arabia have designed their own scholarship programs to enhance the English levels of
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Saudis, and to ensure they are adequately qualified. Institutions offering scholarships
contain Saudi universities, the Ministry of Petroleum and Mineral Resourc?'me
Ministry of Civil Service, the Ministry of Labor, the Ministry of Defense a@saudi
National Guard, and the Ministry of the Interior (Mahboob & Elyas, 20T4:%Al-Ghamdi
& Al-Saddat, 2002; Al-Abed Al-Hag & Smadi, 1996).

Another important scholarship program is The King iMrship Program

(KSP), which is run by the Ministry of Education and t S uderts interested in

studying abroad. The King’s School Programs is cofisidere owe largest

X
006. If se aﬂug@mber
for studyi ngl@ﬁpeaking

scholarship programs in the Middle East; it was found

of Saudi males and females to study abroad e

countries. It seeks to produce graduates whe,will bec ume the success

and sustainability of Saudi universitie@enefit

The program is also designed%ing to r\lonThe j@!’beconomic policies to
N
enable Saudis who have finish%studfgs abrpad to (2&0 for jobs and positions

within the governmental a%o. gc:] ental se% , promoting their social and
economic prospects, a g themico ur‘nimb'with expatriates, who constitute

ivate sectors.

4 ¢ &
around 30% of the lation. ‘t ple oéguch a group of young Saudis studying
English in the United Kingd onsti@ihe ESL group studied for this research.

!

¢

Itis @rtan to admit tﬂat&(;%audi community as any society follows the
NN

technology h for€es t to res@ﬂze and grasp English in everyday life not only

in aﬁg&c Issues but also in @ﬁess, hospital, hotels, conferences and more. Despite

t%}portance of the Arabic language as the formal and official language in this
0

Q unity, which is the language of the Holy Quran and it is connected with Saudi's
entity, the Ministry of education presents English in primary, intermediate, and

secondary stages when pupils are at the age of 11 years old; fourth grade (Aljohani,
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2016). Therefore, understanding this issue and adopting some measurements to improve

the students' pragmatic skills at the undergraduate level may lead to more profe?nl

communication with native speakers and evade any inconve@ and

misunderstanding in the future. A

Khankar (2001), Fareh (2010) and Elyas and Al Grigri (2014) cenhducted studies
on SEFL learners and their obstacles in using English, it i W students leave
secondary stages with minimum ability to make success Xe'mfion in English.
Khanakar (2001) stated the most problematic issue in se ary s g.e&a,@e to some

vocabul a‘dﬁmar

e % age{s?a outside

hetg\ students to @%:ze student’s
self-learning. \) 6

Finally, few interesting topic@;s'nserte i ?ur gr@m with scant modern
sapoi e spen

teaching aids employed in clas : encg, it isserucial tté?teachers and curriculum

reasons such as, the curriculum puts the focus o

competence with little focus on cultural aspe

-t

classrooms, regarding contents, the contentw

makers should provide lan e iw] nsuch a @hat students can relate these

to their everyday si%. For example, lSclna'ider (2005) supposes creating

community proble@ues a
opportunity to % rni
opportunity E(%rsta

298). % F g

.\)I"IdUSiOI"I
Q This chapter presented an overview of theories related to speech acts and

ragmatic,  Interlanguage  pragmatics,  politeness,  sociopragmatics, and

pragmalinguistics. Additionally, In the context of Arab and Saudi learners, comparative

ne a(erieljm terms of their own lives and realities” (p.

o
Wy,
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studies of the linguistic forms of request realization between the EFL Arab and Saudi
speakers to that of the native speakers of English were addressed (Alaoui, 2011, i
and Alawneh, 2010; Al-Marrani and Sazalie, 2010). Furthermore, st@ the
influence of language proficiency in production and realizing reque ere also
highlighted (Allami & Naeimi, 2011; Niezgoda & Roever, 2001; Shardakova, 2005;

Takahashi & Beebe, 1993). V

The current study might be significant in terms o intirP the aspect of

eque tsWt. In other

g
f languag ro[ic_'%rg and
\ ac@ exts\&his end,

: andgg Response

Questionnaire (SRQ) because they ar mnd authenti inc@ are used widely

in the field of speech act, and they@as utilize \We

mentioned in the following cha% “« Q-

proficiency and how that affects the performance in mak

words, it specifically investigates the impact of the

the influence of social variables on making req

this study adopted Discourse Complet

65



