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CHAPTER 11 :LITERATURE REVIEW T

2.1 Introduction Vv

Numerous factors contribute to the dynamic of the parent-child relationship, with

research highlighting the significance of parent-child plagir_ﬁe in fostering positive

i
interactions for younger children (Ahmadzadeh et al., 2020; Ginsburg et al., 2007;

N
Milteer et al., 2012; Shorer et al., 2019). Notably, the success of bond creation in parent-

J1 &
child relationship is significantly influenced by the parent a_ttitude towards play.
-_ .45/ ¥
However, the advent of digital technology in today's socieQ/ has introduced new
a Y x O\ Y
considerations regarding its impact on this relationship (Vaterlaus et\gal., 2019). Each of

M\
these temporal elements has been empirically linked to distinct consequences for the

Ca XN\YT)&

parent-child relationship, which can significantly influence children's later development

. ‘e O P
in life. ‘_‘\ |>\j5§0

Throughout this study, the researcher looked into the influence of parent-child
(a) LT O
playtime on the parent-chi@ relationship, examinlng the correlation between the two
A e, AN &
variables. Previous research on the relationship between parent-child playtime and

N .S A5

parent-child relationship has predominantly concentrated on either only one parent,
- 1 _Xs,”?
s - ’

where it mostly focuses on mother and its effects on children, with minimal attention

LN 2l .
given to the potential benefits for the overall parent-child relationship. Although
~\ 7 OV
concerns have been raised about changes in children's play trend, robust research into
O

athe impact on child development and the role of parents in these changes is limited.

VTherefore, the primary objective of this study was to develop research that focused on
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the impact of parent-child playtime on the parent-child relationship from a holistic

perspective.

2.2 Theoritical Framework :: ,

2.2.1 Social Development Theory: Vygotsky’s Theory on Play

A well-known, often-quoted passage from Russian psychla ev S. Vygotsky
(1967) states: “In play a child is always above his average aboye h1 daily behavior;
in play it is as though he were a head taller than himsel%f c agnlfylng
glass, play contains all developmental tendencies in ndensed form; mlplag& is as

though the child were trying to jump above the level of his normal beHQmor” He

emphasized the idea that play is not merely a,pasti fogﬁ e butz@&micprocess

through which they construct knowl@elop p sol\@\skills and foster

social interactions. AN
N
Vygotsky's theory (197 rom other.deve Io@ent theory in a number of
important ways:
1. Vygotsky % ed the’ pro utd@ act of culture on cognitive
develop nt wh ch' e rize i ‘Ytages
2. Vygo k stan ole to social factors in cognitive
de%nent nﬁ dt cognltlve development emerges from social

ctloy 1 1ng within the Zone of Proximal Development
S%D) In this V1e hlldren and their ‘more knowledgeable others’
collaboratively construct knowledge. Vygotsky's theory emphasizes the

QE influence of the environment on thinking processes.
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3. Vygotsky underscored the role of adults as pivotal in cognitive development.
He argued that adults transmit the cultural tools of intellectual adapt?ﬂb

children, who internalize these tools as part of their cognitive g@}
Vygotsky identified elementary mental functions, which inﬂkattention,
sensation, perception and memory form the foundation of cognitive pgocesses and are
initially limited by biological factors. Cognitive functions, eve tmmed out alone,
are affected by the beliefs, values, and tools of intellectua Y;n f the culture in
which a person develops and therefore socio-culturalfyy, deter irw‘ tools of

intellectual adaptation, such as memory mnemonics a ind maps, t fcfe from

t% ral e@rronment,
i mﬁre S istica,@ga:\d effective
mental processes or strategies which @0 as High ent@'mctions.

Play allows children to praclﬁgsd deve \h&gm fal nctions in a safe and
ﬁy N
enjoyable environment. Vygot% Qhat yuis @n of self-regulation that

helps children to develop their 'Iitj control th ‘%Wn behavior and emotions.
t

Through play, childre also lear
’ 4 ¢ &

solving strategies, ww:an m ied técnher contexts.
Play is w@krtan 'or cognitive development because it provides a
¢
zone of proxi velopment PJ) iQ_vJ‘mich children can try out new skills and ideas.

3
The ZP% nts thwe hat a child can do independently and what they
X

can jme with the assistan e@"é more capable peer or adult. Vygotsky argued that

p Xn operates within a child's ZPD, making it a zone where learning is maximized.
EE IS

for instance an important space for optimal acquisition of social skill. This social

culture to culture. Eventually, through interacti

cquisition is understood through the zone-of-proximal development, where children

act and interact in their personal skills level and above it. However, Vygotsky's concept
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of a child receiving assistance from either an adult or a more knowledgeable peer has
frequently been interpreted quite literally has restricted the broader applicatio
ZPD to situations involving one-on-one teaching or tutoring (Bodrova (3}015.;

Nicolopoulou et al., 2010). A

Through play, children can engage in activities that are slig eyond their
current level of competence, with guidance and support fro thich Vygotsky
describe as ‘more knowledgeable others’ (Elkonin, 2005 mX(;Ik‘borative efforts
create and sustain a shared imaginary scenario within antactivityjthats racterized

‘X
by voluntariness, spontaneity and adherence to rules ortantly, these ’ul_ei%e not
se

externally imposed by adults but are rather recogni nd.embr s@i'al by the

St

children themselves (Nicolopoulou et al., 2% o\ é\‘r
Scaffolding, a term closely wad with otsk@heow of ‘more

i
knowledgeable others’, refers to th%ort provhi*b:djlga \ '&' peers to help a child

N
accomplish tasks or solve pm%vithiﬁthei D. ZPD coupled with the
S

associated concept of scaffalding, mI ion @ possesses both explanatory

and theoretical signifi only describes a p@%s of learning and development
’ 4 ¢ &
but also serves ash@nd ti \TNZ cise gm'ng strategies that facilitate learning
Norelo (3%{

and developme& f
asking ope -G@

4

ina

\/ygotsky also highlighted the significance of make-belief play or symbolic
%,where children use objects, actions or words symbolically to represent real-life
ituations (Elkonin, 2005) Symbolic play, often observed in activities like pretend play,

enables children to engage in abstract thinking and imaginative problem-solving.
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Vygotsky believed that symbolic play fosters the development of higher mental
functions. Vygotsky’s cultural-historical approach emphasizes the use of ment?ms
or tools of the mind (e.g., using lists to remember everyday tasks) in the @ment
of higher-level mental functions (e.g., focused attention and use of m strategies
that are learned). These cultural tools assist children in the mastery of SKills at the inter-
psychological or social level between people and then at t Msychological or
individual level. }WV’

Despite, Elkonin's highlights the significance of imaginati Wc‘:h he sees
gests that i O(iie&éa\‘z/;ere
g thef| y w@gway for

ita!a\ad usingé:éﬁer versions
i ies,@ may not always

as something that developed later in human history.

people did not have writing and lived by hunti

children to get ready for adulthood. They W

of their tools. But in modern and highigindustrialized s

a;@some grown-up tasks

adequately prepare children for realﬁajctivities. is.1$ be
S
and tools are too complex for iIdreﬂ and they m('o change a lot by the time
Id effe?\}k/e results.

>

'S
2.2.2 Attachment Theor

’ 4 ¢ &
Bowlby Mn WORH m sepa@and joint contributions to attachment

theory. Bowl%\hnul ed a )’ii'al b{y('gprint of attachment theory, drawing on

ethology % sy‘gt s the éé" psychoanalytic thinking. He proposed that
DA o
Y

attachSn an innate System ct)@.evolved to promote the survival and development

the kids grow up, so practicing th m,

0 nts. Bowlby's ethologial' theory of attachment proposes that attachment is an
ate system that evolved to promote the survival and development of infants.
Ocording to this theory, infants are biologically programmed to seek proximity to their

primary caregiver, usually the mother, in order to obtain protection, comfort and



19

support. Bowlby argued that the attachment system is activated by a set of innate signals
or "social releasers" that elicit caregiving responses from the attachment figure. To
proposed that the quality of the attachment relationship is shaped by th@}ver's
sensitivity and responsiveness to the infant's signals. A
Ainsworth conducted the first empirical study of infant-mather attachment
patterns from an ethological perspective, which provide Wzal support for
Bowlby's theory and helped to refine and expand it. The ok Tlace in Uganda
was the first empirical investigation of attachment from hological*per: stive. Her
ies every 2 week§ f&ﬁ-&)\‘gurs

V\% i rIyJQ‘EFested in
N
aworsémng carefully

study involved observing 26 families with unweaned

per visit over a period of up to 9 months. Ai

determining the onset of proximity-promonw

when these signals and behaviors becamlt'aentlally

e edt the mother. Her
findings provided empirical suppor@iowlbys ic ,?@‘bry of attachment and
0 S
helped to refine and expand th . 4 43-

Ainsworth also dev }ne ¢ Lt@tujat@rocedure, which is a widely
used method for assess%a attac}l ent att’ernbr ogether, Bowlby and Ainsworth

£
developed the conc f the se‘c , Whgwfers to the idea that infants use their

primary caregivw cur 'm W)(téﬁ’io explore the environment and to which
¢
they can re % comfort_al sﬁpp&,t once attached, infants are able to use the
N
attachment figure asfa base*& exploration of the environment and as a safe
hav hich to return for r z{%france. The quality of social interaction between the

i t'and attachment figure is crucial in determining how effectively the attachment

iglire can serve in these roles. The attachment figure's sensitivity to the infant's signals

especially important, although child factors also play a role. Bowlby and Ainsworth's
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concept of the secure base is a central feature of attachment theory and has been widely

studied and applied in research and clinical practice.
~

This attachment theory founded to be the basis to parent-child ?eleBionship
\'
which serves as the cornerstone of children's socio-emotional development (Bowlby,

h
1988). It provides the emotional foundation for children to explore the world, develop

L A\

self-esteem and form secure attachments (Ainsworth et al., 1978). According to
A

Bowlby, a secure parent-child attachments promote emotional @ulati?n, empathy and
resilience throughout a child growth. < ‘\d
L
|
2.2.3 Child- Centered Play Therapy -
4 \/‘Z‘

Child-centered play therapy (CCPT) is a farm of \ap)athata WS children to

express themselves through play inas fe(gd}fepti Dén O

The therapist creates a space where the child c I eir_thughts, feelings, and
&,J A

experiences through play, without Eﬁ enw%n. (..}

nmerQ(Landreth, 2012).

(7}
Play serves as a crucM ue thro hichﬁﬁ'{dren can cultivate various

N
aspects of their psychngic develop#went, qu@ut not limited to self-concept,
personal responsibility, sel wectiqé ac

E@b«ce, decision-making skills, sense of

control, self-reli@ing\@ss an@ls, internal source of evaluation, and

trust. CCPT i@d the djuhe principles of embracing the entirety of the
li Y

child, v@ﬁéir‘i‘n R\:/% , ~$~demonstrating sensitivity to their subjective
experiepcesyencompass gtﬁ'eirq/gi.res, necessities, and emotions.
2

The dynamic process involves the therapist provides the child with the three
udinal conditions of genuineness, non-possessive warmth and empathic
Qderstanding, which help to build a strong therapeutic relationship (Rogers, 1986).

According to Landreth, the unique relationship in child-centered play therapy (CCPT)
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IS characterized by expectancy rather than expectation. While expectation centres on

predetermined behaviors and outcomes, expectancy embodies a dynamic anti
of being together, characterized by an attitude of eagerness that encon@}both

vitality and potential. This relationship is not reliant on past ences or
preconceived notions about the child. Y'

In CCPT, the therapist focuses entirely on the child rather than solely on the
child's issues. Consequently, the content and direction of th LX;al/ are dictated by
the child, rather than by any predefined problem. C | to this ach is the

| Y
tion elr@'d and
e ch@% unique

understanding that behavior is influenced by the @ercep
self-concept. Therefore, the therapist endeav ompreh
&

”J.K
son@%ponsibility, self-

perspective, interpreting their behavior thr t child‘s e
Through play, children can d ;af-concep ,
se Q(antrol, self-reliance,
N

direction, self-acceptance, decisio@jdng skl\sﬁI %
coping awareness and skills, im%wce (ﬂ‘ evalUati n@?rust. CCPT is predicated
on acceptance of the whole@rizl\ﬁq{:@nd sensitivity to the child’s

world, with understan%t e chil:l" wants, heb@' and feelings.
_—, C}/

Child-Ce hay T‘1era (CCP@ﬁas laid the groundwork for another

A
intervention @Mno nas fi 'a}lheca&p/. In filial therapy, parents are trained to

engage WQW children emotion and apply basic child- cantered play therapy
S st

ing struc red’pl@ssions using a special set of toys. The goal is to

technique
em%r arents to become thﬁ'apeutic agents for their children, leveraging the natural

%ohild bond to facilitate the child’s development and play. Unlike problem-

Qused strategies, filial therapy aims to bring about positive behavioural and

symptomatic changes through an improved parent-child relationship (Garza et al.,
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2010). Another model developed by Landreth (2012), known as Child-Parent
Relationship Therapy (CPRT), involves a series of ten sessions of filial therapy h?em
found to be beneficial across various settings in addressing a range of er@ and
behavioural difficulties. A
Numerous studies were conducted to measure the effectivengss of these play
therapy intervention. Child-centered play therapy (CCPT) ha bwund effective in
addressing various issues, such as behavioral proble sgd:t with ADHD
(Robinson et al., 2017), internalizing behaviors like deprgssion B‘D@',ngl., 2022;
ment for nor a’fm@ging
S de@ th%md-parent
s than chi -cent@d‘glay therapy
(CCPT) in reducing behavioral problen@iren with D (@f%eini etal., 2022).

C S
2.3 Past Research \&
X

9
2.3.1 Parent-Child Playtim\ ¥ §°

Play is widelyfacknowledged Ls t nri@means of communication for

’
children (Landreth,%).;aylzz'ofq rtarg; timal child development that it has

been recognized by the Uni ations Hi mmission for Human Rights as a right

Ritzi et al., 2016) and even in enhancing academic ac

children (Blanco & Ray, 2011). A comparative

relationship therapy (CPRT) shows better

|
of every child® es abl m th{iﬁ@h which young children engage and interact

with thei su%nding VrI}A ov@play is a simple joy that holds a cherished place

4
in cw (Ginsburg et al., ZQ%Z';.- Gray (2013) identified five characteristics of play,
N

Ne summarized from the work of other researchers known
1. Play is self-chosen and self-directed
2. The process is more important than the outcomes

3. Guided by mental rules that leave room for creativity
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4. Play is imaginative

5. Involves an active but non-stressed frame of mind YV
Play can take various forms, each contributing to a unique Ssmmental

sequence based on whether it is unstructured or structured. Unstruct%glay, defined

as free play, undirected, or self-directed play (Ginsburg et al., 2001%”) retal., 2012),

. s@ed play, typically
tal*acti idesw' h specific
learning objectives, forming the basis for playful learhing (M&\F{aﬁu-
Luukkainen, 2022) é j ' b
4 \/‘Z*

Yu
s of p@’are generally

en <<urposes and how

includes adventurous play (Dodd et al., 2022). In contra

adult-directed or instructor-led, encompasses physical

In contemporary psychological Iitem;@;iffe

classified into five broad categories on their dev

they support children’s learning. %typeﬁk%ic ,pﬁa%’, play with objects,
N

symbolic play, pretend/socio-% pIaQ/, an gamﬁith rules (Gray, 2013;

Whitebread et al., 2012) wi m beT p

theory. An additional is Social play,
N
when two or morwn engf@'&g

Parent-child playtime, also known as parent-child interaction through play, is a

N e D X

critical aspect of child development and family dynamics. Parents play a critical role in

%v ) &
influencihg,théir children’ Y, pa&ularly during early development when children
L 9

relya&ir parents and utili e(@!fy as means to explore their environment (Garner et

0 ed% gotsky’s social development

ich mh)ccur across all other categories

a .%&). Hence, parental involvement in play holds significant importance for child

evelopment. Numerous studies have demonstrated the significant impact of parent-

ild playtime on children development.
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Play offers a unique opportunity to develop the executive functioning skills that

support adaptive behaviours at home. Children solve problems and learn to foc T
attention while playing, whereas in turn fosters the development Qﬂtive

functioning skills. These skills are required to improve school readin ecially in

maths and language ability (Yogman et al., 2018). q

Play with objects not only enhances children's creﬁivit ,¥MImagination and

problem-solving skills, thus contributes to their cognitive ent(Ginsburg et al.,

2007; Whitebread et al., 2012). Additionally, preschool children s O\Wovements

uy
in language acquisition when they were given bloc@y with at hﬁ \ﬁi@ﬂmal

adult direction (Christakis et al., 2007). Henceyvhilgren who eryage in frsquent play

— . SONY v .
with their parents demonstrate higher levels academic achievement and of social

~

competence (Whitebread et al., 2012).\) é

Play facilitates the transiti@Som dﬁn& t ,':ﬁ\éependence and from
N

parental regulation to self-regulatien=I¥promotes asense o@ncyinthe child, helping

them learn to resolve confli%\;ievl se
For children who may%I icult):‘ upgnb @selves verbally, play becomes a

dvoc kills. (Yogman et al., 2018).

[

£

valuable avenue thr@h\whi@ commbinicate their thoughts, experiences and

frustrations, all@aren 'deepé*sights into their perspectives (Ginsburg
¢

etal., 2007) C) e

Qo, r, pérent-ehild p@ﬁme has been found to promote healthy
Y.

NN
psychosacial development and{u?p'rove emotional regulation in children (Shorer et al.,

2 , contributes significantly to children's socio-emotional (Whitebread et al., 2012)

Q{jnd empathy (Flanders et al., 2020). Children at early age possible to experience several
p

portunities for unstructured play, in which the child can decide what to do, with whom
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and how, promotes positive self-esteem, autonomy, and confidence (Bento & Dias,

2017). Y-
Play can be an exceptional way to increase physical activity Ievel@dren,

promoting active and healthy bodies and preventing sedentary behaviof, strategy
in addressing the obesity epidemic (Ginsburg et al., 2007; Lindsay et Mﬁ). Physical
play, such as running, jumping, and climbing, helps improve _childeen's gross motor
skills, enhancing their strength and body confidence. In co mta‘y activities like
sewing and cutting develop fine motor skills, whic e as oc‘me!‘mih finger
coordination and help children build concentration an everance. itjo@‘ﬂlay

with objects often supports sensory develop ing chil n n@éting the

Y.
world (Whitebread et al., 2012). \, o\ é\
Additionally, parent-child pIW)osters recCi cal@ action between

parents and children. It not only bc&ﬁarents' i %wc a;@\ense of competence,
N
reducing their need for control ir chﬂd an enha@ their ability to shoulder

the responsibilities of care@but II e htengﬁéir awareness of their child's
needs (R. M. Milteer 2). This, in t n,'pm&tes parent-child communication
’ 4 F &
Wee. Ou%&

and enhances com ication p hang et al., 2015). In essence, play
also facilitates effective co
parent and ¢ h

% stresS are ely cennected as high levels of play are associated with

—

on a family members particularly involving

Iow% of cortisol, indicai\ng)\ﬂwat play may help reduce stress. Particularly with
p \involvement, play can indirectly influence reducing toxic stress to levels that
upport coping and resilience (Yogman et al., 2018). Play helps children develop new
ompetencies, which in turn enhances their confidence and resilience, enabling them to

face future challenges (Milteer et al., 2012). Engaging in adventurous play defined as
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child-led play, is likely an effective way to support children’s mental health (Dodd et

al., 2022). Y-

Radesky, Schumacher and Zuckerman (2015) indicates that oppc(t%fks for
child play are displaced by rapidly increasing access to digital meﬂ'l;,with fewer

unstructured and creative parent—child interactions, particularly those involving

sensorimotor and social play. However, the emergence of screens introduced both
iZntIy

opportunities and challenges to parent-child interactions, ‘influencing this

sig 'fiw in these

@
rimary] to tertiafy &@Xion

ing{ , rejyj)?é heavily
d peﬁ%ompu@& fulfil their
~— »

74

tasks (Rosman et al., 2022). In addition, the study also show that \c_r}ildren use gadgets

vital relationship. The COVID-19 pandemic has play

changes as students across all educational levels, fr
transitioned to online learning, and parents beg

on devices such as smartphones, tablets, la

N . ~N\ & -
as their main tools not only for studying but also for leisure. A

f-y N
According to the Malaysi omnﬂmica' ns a ultimedia Commission
(MCMC), there has been a %risT e rcen@f children aged 5 to 17 who
utilize the internet in %ﬁ y Iive; rea 'Pé @in 2020 compared to 28.5% in

&
2018. In responsw tre of pén&s reported being aware of parental
control measures, indieatin
\ ¢ ! (.3
use. This hEE many children Jpe@'ll ss time engaged in free play and increasing

%

g of the importance of limiting screen

ma\ >
%\‘\nother contribution to this behavior can also be explained by children being
assively entertained through television, computer or video games. This passive

ntertainment is not protective and in fact has some harmful effects. It means that the
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greater parents give freedom on screentime to children associate with high risk of

detrimental outcomes (Zimmerman et al., 2005). T
2.3.2 Parent-Child Relationship :: ,

The parent-child relationship is a fundamental component of family dynamics
and child development. The importance of parent-child reIati&@Xnas long been
recognized in child development and contemporary n OSW findings further
underscore the significance of the child's relational enwi entin h!pin he brain's
architecture. Each interaction serves as a building bloek in this pracess, Wit tne~03'||ty
of interpersonal connections influencing the deve ent of‘br nci cmts‘éé laying

the groundwork for various developmental outc s, includi

mental health, and interpersonal skills @ , 201 W
shlp,

Unlike the marital relati

cade dverformance

&

d _«é;ionship naturally
N

e
progresses towards separation as c% grqwfan cho e@ependent However, the
202_§~’Thus enduring relationship

aligns with Bowlby's gencept of providing siaf@wn for children, ensuring they
of sea

bond remains lifelong and inm (Altali

always have a source ity %‘u rt. C;;/

The healtw -cha@nship@ ilar to a therapeutic alliance that draws

AN - >

its healing efflcacy from an attuned and symbiotic engagement characterized by positive

affectlve connectlons We 2@'1 Moreover, parent-child relationships shape

chlldrens somal skills, communlcatlon patterns and relationship-building abilities.

AN
Children who experience warmth, support, and consistent discipline from their parents

‘de&onstrate higher levels of self-esteem and fewer behavioral problems (Suldo et al.,
VOlS). Hence, a strong parent-child relationship has significant impact to children

academic achievement (Rathee & Kumari, 2022).
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Various factors influence the quality and dynamics of the parent-child
relationship, with a primary focus on parenting style. (Baumrind, 1967) identifiw!e
fundamental parenting styles based on how parents' responsiveness. i nced
children's socialization. However, Maccoby and Martin (1983) added afé&category,
emphasizing the role of parental demandingness. These four parenting styles are:

authoritative, authoritarian, permissive, and neglectful. \,

The authoritative parenting style, often referr@mo@enting, is
recognized for achieving the most positive develgpmental outco ’or' c@dren
c,)
(Jabagchourian et al., 2014; Jungert et al., 20$arents who practic '?his style
2 &
)
. Resea

maintain an ideal balance of demandingness andirespon }hes\ has shown

that children raised by authoritative parer@}(op Qéy tive gualities, including
self-esteem, problem-solving skills, em trust and or]&cg.)
1)<

The authoritarian parem%o be

N
xtremelys rig'@rective, and demanding.
These parents have a significant ee(I control a%d:}e disinterested in children's

involvement. Children to authorita an'p ing often struggle with impulse
NI £

control and self-r&mgg], Ieafl Igh ratég.m anxiety, fear, and depression when
faced with new&h ngi Asse&‘lj'ﬁ‘ﬁn etal., 2015)
(0 d

oD

Th sive parenting'sty monstrated nurturing, caring and exceedingly
4
anﬂ‘s on?ﬁéir children, including assigning responsibilities or

tolerant,b ce fewd
_ 9 |
ex&@c ntrol. Essentially, children are relatively free to do as they please and are left

-regulate their own behavior. Consequently, they do not learn how to control their

Qhavior or conform to social expectations. Because they have enjoyed unrestrained

freedom during their childhood, they tend to act impulsively, make poor decisions that
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may place them at risk, and make demands without regard to others’ feelings (Hartman

etal., 2015; Paschall et al., 2015). Y-

Neglectful parents make few, if any, demands on their children aa show
minimal interest in their welfare beyond meeting basic needs for foo helter. This
lack of concern and emotional connection results in a poow parent-child

attachment relationship. Consequently, children raised by egw parents are more

likely to engage in dangerous behaviours, including alc ruWy driving,
1

and unprotected sex, due to a lack of impulse control (Hoskins & Simo ‘0 5;{?!‘0ert
C—)
& Kerns, 2014). =

’ b 4§

scan i pg\ef parenting

Parenting young children can be stressf&nd thi

styles and lead to child behavior proble tiall difficulties later in life.

Children exposed to dysfunctional pare hildﬂat' s aq?at higher risk of

developing behavioral problems; oa e>8 1z an@})hternalizing. Increased

7]

parenting stress is associated w adop of'more Qegative parenting styles such
as authoritarian and p |¥§tyle5 whi 'n @re positively related to child
behavior problems (Mak et’., 2020). Ghi rén who frequently experience conflict or

Iackofemotional&& ro gtress | parentS.are more likely to develop internalizing

behavioral pr@m includin ta Ith issues like anxiety and depression

O

(Jackson et al., 2018). NS
' "b).' S

L 9

.B.Qrent Attitude Towaxﬁ;sPlay

2
N
%\’arental behaviours during playtime significantly impact the parent-child
oa ionship. The parents' behaviours and attitude towards play vary widely across
cultures lead to different ways of encouraging, accepting or limiting play for their

children (Ahmadzadeh et al., 2020; Lin & Li, 2018) in everyday context. There are two
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contrasting patterns of beliefs and practices between Euro-American and Asian parents.
the Euro-American parents believed play to be an important vehicle for thw
development and growth of the preschool children, whereas the Asian pa@ieve

getting a head start in early academics is more important than play (Pan‘fA@l., 2004).

For instance, a study on Chinese parents found that thos%;iewed play as

important for academic learning actively participated in e anW'Heir children's play

engagement. Conversely, parents who saw play as pri

fo unwmcilitate
their children's play according to their needs including providing spac s,'tq@‘cmd
c)

materials, as well as organizing play dates, rath an direcftly engaging j,\‘[}_*he play

themselves. Thus, these parents acted more as teaQers th \rasg ates (E' Li, 2018).

Similarly, Greek/Cypriot pare |ua play for i elo@tal benefits over

academic focus. However, this emp@vas n&l& i @’children's daily after-
% 2

school routines, which were d c'actiw@s and organized lessons,

leaving little time for play.%' ed t@ Greek/Cypriot parents held

inconsistent attitudes %}
oriented side of tr}egﬁuc\ationﬁ\

Consigtentlysypar ts?e}dma_éde effectively involved in play for learning

when it is%cd by ?O as of a play-based learning approach. In Hong

4
Kong, Mparticipa d iﬁrpl%%?:tivities at schools, enhancing the children's play
exﬁ@mc s through reciproa?

parent-child interactions. Consequently, parental
ment promotes quality play experiences for children and is seen as an essential
ovaonent of implementing play-based learning programs (Keung et al., 2019). In other

contexts, parents in Malaysia hold strong beliefs about the importance of play but show

'a@ng more with the academically

Belsky, 2013)
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moderate involvement, despite facing minimal challenges in engaging in play activities

at home with their preschoolers for early mathematics literacy (Mohd Alim et al., :

\

In contrast, there some Asian parents that fully support the idem iaDor fun.

In a study on Taiwanese parents revealed that even fifteen minutes?@/ with their
children could result in a high level of attachment (Chang et w ). Despite the
limited time available for dual-earner families, these paren stiw time to play with

their children. In Malaysia, parental involvement in b ay“with hearing-impaired

children improved the quality of the parent-child relationship and int clloﬁ(@'sim
C—)

et al., 2012). The development is primarily due‘%ﬂs }ta ing eated%&rth their

children, observing, conversing, and responding

y, par expressed
positive attitudes towards play, describi \g nd*valuable rated

playtime highly and worthwhile activihmadza{ (_li@

Parental playfulness r

amusing, flexible and cre '\mnav' in s parent-child interactions.
fuln

Research indicates t}%e tal pl‘e ‘S. 'in\b yday interactions contributes

significantly to a &emotip

more playful tead to have chi i
¢ ! (.2

disobediencE gatiye affe s&:h@ nger, sadness or fear (Menashe-Grinberg &

N
Atzaba-Poria, 2017).8 f $

N
% 5
\ ile fathers and mothrs may differ in the type of play they engage in, for

e rough-and-tumble play for fathers, they do not differ in the extent of

Oyfulness during play interactions with their children. However, low paternal

playfulness cannot be compensated by high levels of positive paternal behaviour in the
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father-child relationship, unlike with mothers. Thus, having a highly sensitive and
structured father does not necessarily reduce child negativity if the father d?ﬂm

engage in playful interactions (Menashe-Grinberg & Atzaba-Poria, 2017).('}

2.3.4 Interaction between Playtime and Parent-Child Relation;ﬁ.
Play offers valuable opportunities for both children and“parents to cultivate a

nurturing and affectionate relationship (Ginsburg et ZQ;; Landreth, 2012).

Furthermore, it facilitates meaningful interactions n par% children,
. . . B g .
enabling parents to establish strong emotional bo with their children @éam
insights into their unique perspectives (Milteer et 2012);,C nse entl);];e more
NV

time parents spend engaging in play with thez chil \rhe Stmé@. their bond
becomes. %\, é

Play also plays a crucial rol Mi ‘b.na{I? cments between infants
. &—\ i A

and parents. Play enhances parent-child attachment, promotiﬁg feelings of security and

‘T “« Q-
trust (Runcan et al., 2012). N ants an nts m"‘tﬂiologically predisposed to

N
socially connect and ch' at&hment nds rqu@yful emotional communication
nts' first oq{ es{

——

(Schaefer, 2011). Infa S se their attractiveness to parents,

triggering activati Me rm@ter 0 brain for both parties and facilitating

N

bonding (Gar@}.,Z 06) :l C.)(J

T %Iay d rere iné\*%)eir favorite childhood books, are likely to
‘v’s

communicate” more effectively . with their children, appreciating and sharing their

=

c WS sense of humor and %ividuality. The mutual joy, shared communication and

unement referring to harmonious serve-and-return interactions that parents and
Qldren experience during play help regulate the body's stress response. These dyadic
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reciprocal interactions are a crucial element of healthy relationships (Yogman et al.,
2018). T

In a study, adults acknowledged that they felt more available to sup@ldren
outdoors, where they felt relaxed and calm. This observation suggestsﬂé@e outdoor
environment is beneficial not only for children but also for adults, as it agpears to reduce
levels of stress and anxiety (Bento & Dias, 2017). \,

Despite all the benefits, parents nowadays often al K:enl to play on their
own or hand them gadgets for entertainment rather than aegively gw?lay with
them. Excessive screen time has been found to variou$ n i\‘e .@Yor'nes
including reduced cognitive abilities, health; i li% ch %Yglopment

o

(Rosman et al., 2022). This has led to the uw or pn‘ent dca rs to replace

child-alone screen time with parent—cw)time (Wo al.,@’).

Although, screen time coul% oppo \W\gr p rgé&' to have time to play
with the children. To achieve m%

and children as Ktilize
computers, andw n. [t+
¢
various scre %ed activitiesys
N
games, % eduf: }pps, G&rowsing the internet as a shared experience. This

sha@olvemem encompas@tivities where parents and children use screen-based

ngtogether, either simultaneously or through co-viewing practices (Elias & Sulkin,
\x ).

2019), the results of a survey conducted in the United States stated that television is no

Although television is still popular among young children (Elias & Sulkin,
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longer the main choice for young children to watch because it is defeated by various
online viewing platforms such as Netflix and YouTube. It provides an opportunity for
shared enjoyment, discussion and commentary on the content being viewed. Co-
viewing can facilitate bonding, conversation and the exchange of ideas between parents
and children (Rasmussen et al., 2016). Hence, it is important to integrate powerful
protective measures in co-viewing, paired with active mediation, restricting amount and
contents among children (Gentile et al., 2014). Parents who engage in co-playing video
games with their children are reported to experience highly active, mentally stimulating,
and cooperative interactions (Whitebread et al., 2012).

Contrary to popular belief, co-viewin onns&qﬁnces for

children by exposing them to inappropriate cantent

important to note that co-viewing W“ND‘E mediati S b@‘dentified as a risk

factor, as it may unintentionally co arenta \re%l

(Gentile et al., 2014). Therefor adva'r’med p:loaclq(;?]ecessary to differentiate

in (/01@ parents guiding and regulating

Other than tha% d scre

their child's scree&?has tte
e

Parents serve

between adult-oriented and }&recT twfg\ nsidering viewing habits.
n us
d

mﬁg&d to control the negative impacts.

Ing @@rlate media content, setting limits on

!
screen time |I|tat g sforﬁjt?out the content being consumed (Gentile et

al., 201% iated § e allews parents to promote responsible and beneficial

cregnhlts while actively e@ng with their child. Therefore, finding a balance is

for fostering positive interactions between playtime and the parent-child

c%la
0 onship.
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2.4 Parent-Child Playtime and Parent-Child Relationship on Islamic

Perspective

Islam places great emphasis on the parent-child relationship, considering it as
one of the fundamental components of a harmonious and righteous society right before

the creation of the child itself(Alimohammadi et al., 2017; Islam, 2015). The Quran and
D

A
the teachings of the Prophet Muhammad (peace be upon him) provide guidance on the

A
roles and responsibilities of parents and children, as well as the significance of fostering

a healthy and respectful relationship between them. ’ ‘\d
gt o
-

The absence of a cohesive methodological framework and the fragmented nature

N | T "
of knowledge contribute to the distortion of Muslim culture and vlntellectual discourse
\\ 'S V'
(Altalib et al., 2024). Additionally, insufficient emphasis on effective parenting

< & .
practices leads to significant emotional and psychological challenges for young
h 4

NN & \
children. Muslims nowadays currentl ly 5proach parenting without fully integrating the
'

>
Qur'anic principles of ‘imran (nurturmg a civilization), 1t2%-(‘perfectlon) and tafakkur

\
(exploration). Instead, their a roach tends to be r1g1d overly traditional, and lacking

1n innovation. % 0’

In Islam, parents are accorded a hlgh status and are considered to be divinely

Ay NS N
appointed guardians and caretaker‘s of thJEII‘ children. The parent-child relationship,

referred toQﬁal-waIdal irSSI@‘(eachings, emphasizes a bidirectional dynamic
where

S respect, caré, @' support are paramount. This reciprocal and
co Iem

tary relatlonshlpmrtures intimacy and significantly enhances the

Ioglcal health of both parents and children. Birr al-walidain entails showing

Odness, respect, and dutiful behavior towards parents, while also recognizing the

importance of parents providing affection, guidance, and support to their children. This
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balanced relationship fosters a harmonious and supportive family environment,
promoting emotional well-being and a sense of security for all members (I' anahw

Al-Ghazali’s model on parenting skills emphasizes the im o\e
demonstrating consistent affection towards children to foster a strong paf*bﬂd bond.
This attachment is crucial for healthy emotional development. InW childhood,
children particularly benefit from parental kindness, physica ffec\ﬁl such as kisses
and hugs, moral support, and undivided attention. Thes lm

1re essential for

children to develop high self-esteem and emotional ma (Ma apw

Additionally, families must also embody ffectl

achieve harmony. When a family functlons mon| s as ac hQa e unit, it

effectively fulfils the following seven ess@[les Q\ 4«

a. Biological Function - Fa rowde &\a '%ronment for the birth

and upbringing of Chl|d mlng fro he pa&/ relatlonshlp

b. Recreational n-F nlllles r S@te for entertainment, joy, and

tranquillity, actlng so c ure mental relaxation.

C. Aﬁewo\&m mllléérve as the initial setting for social

relati % ensuri |Id¥er‘(_/ erience security, love and intimacy.

’ S
S alization ncﬁ'on,-\%'milies are the primary context for children to learn

societal values, atutud%beliefs, and behaviours, shaping their personality and

§ social identity.

e. Protection Function: Families create a safe place, offering physical,

psychological, spiritual, and social protection, as well as care for children.
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f. Educational Function: Families are the first and most influential educators,

significantly impacting children's future through continuous guidanw

A

g. Religious Function: Families act as the spiritual and moral embedding

teaching.

religious rituals and values deeply within children, fostering”their spiritual
growth (Nurhuda, 2023). Y'
k I

One of the prominent approaches to form good family bonding is through early

childhood education or tarbiyatul aulad. Providing a hﬂda on ofigood 5d@ﬁon
v

ings,Yu~ imately
leading to happiness in both this world and the heteafter: chil 1SQ'rurtured and

educated from an early age with positiv@nd ;

theyz&r more likely to

grow and flourish. This early foundation lpsw \Q-being and avoid

hardship in their worldly life and haaftﬁr‘(Ulwazl et al.,_2)007).
; \j ' ‘8“'
@

According to Abdul%N~ ih Tvﬂﬁ' (2907)% ole modelling method is the
most effective apprr%w comr}r hen \p}paring and shaping children,

el
s &)
encompassing morahy,social,

itual ts. It is crucial for educators to
understand thisgas nge | are(lﬁéﬁly impressionable and tend to imitate
[

everything %@erve Cons uéﬁtI)QEr'wzorporating play into education serves as an

N
optimal me to ingti 95 and*r@rture positive traits from a young age.

A &

«n order to build a good bonding, Islam encourage treat kids according to their
“maturity (Alimohammadi et al., 2017). In other words, Islam put a clear guideline as to
wow to do that according to their age. One of the teachings is that play with younger

children so that they feel safe and trust. Playing is a fundamental component of
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enjoyment and recreation, especially for children, as it is closely linked with their

developmental activities (Islam, 2015). T

The teachings of the Prophet Muhammad (peace be upon him) rowde good

exemplary on how to enriching play with children. Here are some examgles narrated

from the hadith: \,
In one hadith Abu Hurairah (may Allah be pleased Wm;ratid: | went along

o
with Allah’s Messenger (peace and blessings be upon him) at a time durz%the day but
« R
he did not talk to me and | did not talk to him until he reached the market of Banu
Qainuga’. He came back to the tent of Fatimah and said, “Is‘ths little ch% (meaning
“

Al-Hasan) there?” We were under the impression that his mother had detained him in

LY (&

order to bathe him and dress him and garland him with sweet ga@nd Not much time

- nv\ L\
had passed that he (Al-Hasan) came 2 running until both of them embraced each other,

gl >N

thereupon Allah’s Messenger (peace and blessings be up% him) said, “O Allah, I love

him; love him and love one who loves him.” (Muslim) @am 2015).

AN

From Abdullah bin al Harith said; The Messenger of Allah, may God bless him and

A\ ' l\ \U

grant him peace, I|ned up Abdullah, Ubaidullah and many other companions from Bani

N NS N
Al Abbas, while saying: "Whoever reaches me first, he will get this and that." Abdullah

D I KX*® e

said; Then they raced each other to reach the Messenger of Allah, peace be upon him,
until some of them touched his chest and some touched his back. Then he kissed them

N>\
and embraced them." (Ahmad, hassan) (Ulwan et al., 2007)

&5
whe Prophet had been invited to lunch. We were with him, when all of a sudden, we
\saw Hasan playing in the alley. The Prophet saw him and ran towards him with arms

outstretched to catch him. However, the child ran this way and that, escaping from the
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Prophet and making him laugh. Then the Prophet caught Hasan. He put one hand under
his chin and the other on his head. He brought his face close to the child’s and kissed

him, saying, ‘Hasan is a part of me and I am a part of him. God will love those who

J
love him.’” (Thabrani) (Ulwan et al., 2007). *

Jabir, a companion of the Prophet, said, “I came to the Prophet whlle Hasan and
Husayn were on his back. The Prophet was walking on hands and feet and saying, ‘You

i
are having a good ride and you are good riders!’” (Thabrani) (Ulwan et al., 2007).

| 39

Anas ibn Malik said, “The Prophet had the best manners amon‘g th;_peqple. [ had a

little brother who had just been weaned and of whom | took ca&e His nlchname was
-\’ v
Abu ‘Umayr. When the Prophet saw him, he would say, ‘See what weaning has done to

Y (& .,°

vou!’ and he would begin playing with him.’ (Bukharl & Muslim) (Ulwan et al., 2007).

T N\

Parents can exercise play with the children in the various form of play. One of

R T g

the ways is educating through games, songs and stories th___a.‘t are interesting to them. This

— ' = ‘ ‘\\s
an effective method to apply in early childhood education that supports their growth.

Ly 1 'O

Undoubtedly, fond of games is a positive installation that can help develop children’s

\ v \b
intellectual and creativity (Ramli, 2022). Stories, on the other hand has an influence on

ay \NJ. N
the soul and mind of the children as they learn exemplary behaviour. Playing with

) I K*® e

mother for children under five certainly have positive impacts as it facilitates
o T 4
Ly ¢S =

communication and build bondin‘% between them(Setiadi, 2020).

S
é\on'clusion
Q

This chapter presents a comprehensive review of past research studies and
models conducted by researchers in the domains of parent-child playtime and parent-

child relationship. The primary objective of the study is to examine the relationships
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among the variables and determine the most su



