CHAPTER ONE
INTRODUCTION

1.1 Background of the Study Y'
There is an increasing demand around the world for learning. gr, n]any people live

in locations where education or training is not available f .U eWonditions,
(3
tend glasse (Qo@by,

. Andt eg f people
N

i theror g peag;\s they are
working on a full-time basis, they require awpeducatio yst@%at caters to their

learning needs while at the same tim %Iin wxo @mmitments such as
family responsibilities. In fact, suc of weykers féce@th the decision between
)
genfacc

learning, leaving their homes ancYVJob t @0 education. These working
(
adults may learn for their carc%ance (@;{?ﬁotivated by being promoted or

NN

being paid higher sala m on' the ditio@academic qualifications they have

obtained (Asaari&tewo .,?"l (_’O

@

Q— 7 Y
Educafqgnainstitution alfo Nithe world are seeking to fill the demands for

they will be forced to leave their home and work in orde
Seifert & Sharpe, 2009; Fletcher, Nicholas & Davi

who need to pursue learning on a continuous I8gis

= _N)

o

—l,
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cularly, the working%ults. One of the significant solutions is by taking
adv. f the various communication technologies available today. The rapid growth
ation technologies has influenced the way in which education is being delivered

(Dodd et al., 2009). Further, due to the exponential growth of Information and



Communication Technology (ICT), electronic learning or e-learning has emerged as the

new paradigm in modern education (Olaniran, 2006). The concept of e-learnin
11).

widest meaning towards openness was also emphasized by Anderson and EII

v

ICT refers to any device or system that allows the storage, retrieva |pulat|on
transmission and receipt of digital information, for examples, personal cqfiplters, digital
television, email and robots. Information technology is an enor brant field that
emerged at the end of the last century as our society experie mental change

from an industrial society to an information society.

i _S
The advantages of e-learning include free| rac s e ‘(r.ners and
instructors, or between learners and learners fc t tio pace through

the asynchronous and synchronous Iearnlng or mod%V Ia&@ 2006). The new
ntl

technology such as e-learning offers gr hqcl rk full time and have

the desire to further their study on me bad th , those who want to study
may have to leave their jobs au they 4/e togitten ses Now, with the advent of
e-learning, not only indiV| uals cafl kee e| s Iso they further their study at any

institutions that offer e on W|t of I ols.

|
(—} ’
&
E- Iearn tony sefl for s@h group of individuals; it is also beneficial for

the educatlpA titutions that of@vsuch services where adults are working. The

ha

benefits arnmg include providing learning opportunities to citizens at a reduced

Q reased access to learning for disadvantaged citizens due to geographical
barrie™¥(Jihad & Sondos, 2006). Furthermore, the participants of e-learning will not be



constrained by locations or time, because learning is determined by their own pace. In
addition, e-learning has the potential to provide a high quality education and tgaigl

which leads to the production of competitive workforce and increase the lev ﬁ:ﬁ
among citizens (Engelbrecht, 2003). Alexander (2001) summed up the-%flts of e-

learning in terms of improving the quality of learning, improving access?ﬂucation and

training, reducing the costs of education and improving thg‘ cost€ffectiveness of

In relation to this, Abdullah, Koren, Mumapan@hakns n Ol)&@/ealed

four main factors that drive e-learning. These factor ulflﬂ% QT increased
flexibility, the need for geographical indepert)Nhe m“%ny port ‘Fﬁ‘u\

web-based environment for enriching learning ceSQd pKQ]angmg nature of

knowledge. Some researchers argued tE ns“réfs an '&dge of e-learning, the
o

issues that promote the effectiv

education.

es offered by

th nolo mcluding pedagogical,
individual and technologicalCact need b @d (Jebeile & Reeve, 2003).
Additionally, Ndubisi (2004) highd#fgh ed@ @.ment in the infrastructure, content

development and IT st |n|n y be Oﬁlent to ensure a successful use and

adoption of e- Iearm@o, arfy ché@have highlighted that, understanding the

factors that dr dopyo I ar |s important for the adoption of e-learning

(Pituch & IA ; Selim, 2007). I\@ertheless only few empirical researches that have
attempte% ild a theoretical frameworks or conceptual framework to describe and

rning adoption by adult workers (Fletcher et al. 2015).



There is a need for a theoretical or conceptual framework that can be used to
identify the factors that affect the adult workers” adoption of e-learning. Thus, the S
lead to the inconsistency of adult learners’ adoption, the issue that is left ﬁ.
Hence, it is necessary to find what constitutes the adoption and acceptan hrarning
among this group (Masrom, 2007; Thi, 2013). Predominantly, whenw system is
introduced, a greater understanding of the factors affecting its a@will lead to an

improvement of training, education, implementation and acc L'<ewise, careful

consideration of the factors affecting e-learning adoption is 1 rta tM thgtzyser

\
satisfaction is obtained and investments warranted (Vi al. 20417). ’ ._{'7
4 b §
\ Yy
The significance of identifying the facto®gh infla?nce e e-lqsﬁmg adoption

I in@‘ﬁions to improve

become more urgent as it helps the goverrN d educatl
. . . : S, .
the existing practices of teaching and | . E-le e qucreate a flexible and
6 e,
interactive e-learning environment an, an "S&@y, 2013). Further, past

studies have also identified sever rs that i nc e e-learning environment in

| S

general (Papp, 2000; Ndubis%ﬂ; Selig, '.'C{@ng & Tung, 2008; Tucker, 2012;

Osubor & Chiemeke, @Th@m ar@ated to the technological factors,
organizational envir{k&anito,the ?’lzi S behavior and culture.

et

S "¥)’ S
Johnsﬁ! utal and Falbe é‘,o 9) highlighted that organizations played a key
role in Nting continuous Iea}ing through e-learning. They added that it is
i té

im to understand the drivers and inhibitors of e-learning as this subject is
r% new compared with the conventional classroom learning. Furthermore,

Nedelko (2008) emphasized the importance of personal characteristics of participants on



the uptake of e-learning. Also, it should be noted that the empirical studies on
understanding the antecedents of e-learning is limited, and the literature review ingligates
that e-learning adoption in educational systems has only been extensively % din
developed countries, such as the Australia, Canada, USA and UK. ax
X~

It was argued that e-learning and participants’ succes ‘Narning process
depend on multiple interdependent factors other than sVe:‘crrology and/or
organizational factors such as course materials, and participaMg, peggona gcteﬁigtics

. 1 B
(Wools, 2002; Lee, 2007). However, most of the pr s studiesfin cbrm:ﬁ of e-
s

learning adoption focused on technological factors eN00 angv&jl_iu, 2003;

tama,8012), or at the

Mohd et al., 2011; Samah et al., 2011; AggorWaw

best, the technological and organizational fact®g (Macphe

al, 2012), while the participants’ persEi arib&%t e chg&rest and institutional
e

'} Q-
forces in the enrolment in e-learni ss ha n n@é&ted in the literature (e.g.

Nedelko, 2008; Learning Ort’ ew; Tugker, 30 2@bor & Chiemeke, 2015). As

such, it becomes important to ideftif ﬁhQ na‘ld‘gators with institutional forces that

drive adult learners’ atti towardsadopifng c- ing (Jan, Lu & Chou, 2012).

0} : "'(,"’Q

Volery rd (}0 0) Msa higiMghted the drive for adoption of e-learning

L ¥

which inclydeNapfd expansion of &%ﬂnternet as a potential course delivery platform,
increasi%xest in lifelong learning, the need to improve access to higher education for
th nd also current budget restrictions due to the increasing costs of delivering

w
convemtional education.

&
et i@oos; Nwabufo et

EEC)E=——



Governments around the world had acknowledged the importance of education to
enhance their human capital in the era of globalization. Likewise, the J
government has also acknowledged the importance of e-learning as it offers &
the challenges that currently impede learning in Jordan (MoHE, 2013%ertheless
universities in Jordan are facing many problems in delivering their educ¥rﬁl programs.
These problems are mainly related to costs, availability of fa@nd shortage of

N«

professors (Abbad et al., 2009; Dirani & Yoon, 2009).

In other words, Jordan was the first country a a Arab 0 |e‘ opt e-
learning in year 2002 (MoHE, 2013). The initial eff ted |n|stry
of Higher Education of Jordan launched a US II|on ev menf&gram for the
Kingdom’s public universities. A significant Mgt 0 the 1 1 12{ was to establish
information technology mfrastructur@zrca/%’u iv es with thousands of
new computers (McGregor, 2 The e the development and

implementation of e-learningein Jgfdan i ,o pr@mpte. ong learning and fulfill the
demand for continuous profeh \»&J&J‘ggman (MoHE, 2009). E-learning in
Arab region including J&\lsa nsyy apggbach @arnmg and teaching. In this context,
the Arab Open UmQ(A ﬁt'e() university in Jordan to adopt distance

learning on a wigle d b%a ang/pl ys@tlcal role in e-learning development. In fact,

_— O

AOQOUJ is th university in Jorda t provides distance learning programs (Dirani &
ady G

Yoon, 2:2: wan et al., 2013).



To this end, this study is based on individual’s decision of innovation adoption, in

adopting a particular technology. The intention is on the adoption of e- Iearnmg?mg
f. |

individuals (adult workers) that is being determined by e-learning technol y t
was argued that e-learning adoption is not only an IT acceptance, but alseA@optlon of
new innovative educational services which are different from the tradin?a?ones. Thus,
the research is concerned with the adoption of e-learning in Jogdan SW€ducation sector
specifically by adult workers. Its main aim is to characterize a %u.re 'worklng adults’

e-learning adoption, investigate the factors (technologicalgprgajiza , .p rsonal

factors and institutional forces) that influence e- Iearm@lon anfl e r'e ai@arnmg

Yv

outcome in terms of academic study and job perform

&

1.1.1 Research Motivation and Justification O

S

) N
n v,
The motivations and justification fO\ INg- gsjué‘y A@de

\
a) The higher educati@n niversties Jbrd@are the most important sectors

’ '3
in the country. In rela&}thls f eive é(special encouragements from the
leaderships of higher eK e I@%nd the governments in Jordan.
(—) o‘

b) The ce i u3| cf@hgles in the educational systems around the

-e

world and the 5 sing competltlorkgégng the higher education institutions creates the
needs toé lutions to increase the adoption of e-learning in universities to improve

f the educational system.



c) Adoption of e-learning among universities in teaching and learning process is a

sufficient topic and the fact that there are conflicting evidences about the vegighles
e ing

relating to adoption of e-learning among adult workers in the context ofe

countries. .x

d) The limitations of previous studies in developing countriewplalning the e-
learning adoption behavior in the Arab countries such as J n,Zp tq the researcher

knowledge there is a lack of empirical research in the Ara
Y
| &
e) The expected contribution of this study fr 0 Iev?s. Q) heor@al level
which means the study attempts to extend the theory om prexjo do@tﬁeorles. (i)
t ill

stud be published

Practical level which implicates that the su@cti

to all universities in Jordan. \ A
S AE
1.2 Problem Statement Y' , e\

by traditional learningalMea®whil

¢
offer flexible eduﬁ'én?pro%ss

learning adop!‘@ |mp<fa

chn es such as web-based authoring tools

(?(‘)@-Khasawneh & Awajan, 2007). Thus, e-
@Jtions and students, particularly, for adult
workers. @ile, in business sesea,, e-learning adoption is rising as companies now
unders% value of e-learning technologies to provide cost-effective on-line learning

fQr emM@yees (Chiu & Wang, 2008; Karaali, Gumussoy & Calisir, 2011). Thus,



examining the potential influencing factors of employees’ perceptions of specific e-

learning use, is important (Sumak, Heric ko & Pusnik, 2011; Wu et al., 2012). T

Adults working full-time are online education’s largest audience sink t)owdes

them with the convenience and flexibility in advancing their educ'?vand career
(Mashal, Kaddo & Abu Musa, 2008). Adult workers learn for varwasons to learn
new skills to stay employable, upgrade knowledge and inc %Iig power (Lee,
Hsieh & Maa, 2011; Wu, Xu & Ge, 2012), and many wor -time gn part -time.
As such, the benefits of e-learning as a flexible tool f t worlers t t’a@more

freedom of time and mobility need to be explored ( 5\ 5)\,

Factors influencing e-learning adop the pe ve @udentg lecturers

and educational institutions have been e d by W)I s{®¢. Lau, 2009; Wang,
Zhu, Chen & Yan, 2009; Osubor eke, 015 ow , only few studies had
examined the rate and impact mn optjon a g Worklng adults, and the

factors that influence their % (Kar i u & Calisir; 2011; Wu et al.,

2012). Prior e- learmng have' cusm students e-learning adoption in
general, while few or e[s an 0 r aded (Duan He, Feng, Li & Fu; 2010;
Chen, 2010; AI -al ?{F pon 2012).
R
Th ach of measurlng\ Iearnlng adoption in the previous studies has
ba5|call on two contexts: adopted or not adopted. In fact, these studies were

@wg only upon one perspective in examining the e-learning adoption (e.g. Sumak

et al., 2011; Zakaria, Watson & Edwards, 2012). ). As noted by Fichman (2000) this is a
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relatively thin measure to represent technology adoption. Some researchers (e.g. Thi et
al., 2013; Banday, 2014) argued that success and usage of Learning Management

(LMS) depend on the understanding on the issues that promote the t m ies’
effective use including quality benchmark, pedagogy, content and-%nological
infrastructure. Meanwhile, only few comprehensive studies which charawffe e-learning

adoption and examine e-learning adoption behavior (Liao & Lu, 2008 T™NFurther, the type

of e-learning applications adopted by adult workers and the thrt reflects their

adoption patterns is barely scrutinized. Thus, this study Wy Mqoti%\_ by
\

emphasizing both the range of e-learning applications@ and the n' o.kcg?age to

understand the overall illustration of adult workers’ Tﬂl !d% A,

The successful e-learning programN)based
influence students to adopt such initi t‘qnd t@}e‘s ~limplementation of any
6 e,
us

technology depends on factors rela\ ers’~gftitudg@s ?md(&nions (Hernandez et al.,

AN

2011; Johar, 2014). Previous scthh f t 011), Eke (2011), Frimpon,
(

(2012) and Wu et al. (2012) s%vat M({Egoro'ugh research, understanding of

what drives e-Iearning&}Q studlants, artic the adult workers in developing

N
countries, is limited. \ ¢ | (_)(J
-, fo
AV
w.g. Dl’r‘a 300@9; Duan et al., 2010) have explained the role

Past s
A o
of technoqu{ M & DOI) in e-1w ing adoption. TAM has some limitations because

=h

[92]
o
CT)C,

it is ' ious when compared with other model such as DOI model (Hu, Clark &
00%Y. Furthermore, some authors argued that using one theoretical model to identify

factors that influence e-learning adoption is insufficient (e.g. Liu et al., 2009). Further,
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studies that identify the organizational and technological factors that determine e-learning

adoption are lacking. Thus, organizational factors are inevitable when considv-

learning adoption’s sustainability (Netteland, 2009). According to Kha%m and
Ibrahim (2008) and Dirani and Yoon (2009) organization and individu%- earning
adoption is still low in developing countries including the Arab countrmrther, most

Mzh influence e-

bet\‘/een e-learning

S i ter §tu<¥_and

. - . >

job (Tsai, Shih & Feng, 2008; Halawi, Pires & Mcc 9; Chen, l(b.jiﬂmg to
J

the enormous e-learning outcomes, both organizathMd ew arer};vated to

adopt e-learning (Jan et al., 2012). The decisicwrs conld theii ctors to guide

their future strategic implementation of e-Im fo adul# kers™X few studies have
S

investigated the most significantly %&nﬂn%’o
'} Q-
organizational personal attributes ar\' | envi tal learning adoption among
adult workers. Corresponde’ Ithhls sl,;dy i}l on four major factors:
» P

organizational, technological n I,\lé 0
learning im actinterm#&%\w and jobggfitcom %
o S y, | éﬁi
(—) 2.
e

In Jordan%overn ntjhad la ed various programmes to promote the e-

past studies ignored the personal and social environmental fac

learning adoption and only few attempted to examine relati

adoption and the actual e-learning outcomes among adult le

é‘?h as technological,

=/4

g

ces, e-learning adoption and e-

.

learning adopjortsHowever, resear@\ e-learning adoption in Jordan is generally

Iimitecgvneh and Ibrahim (2@), Dirani and Yoon (2009) and Al-hawari and Al-

halalgi 0) emphasized on the need to conduct more studies in developing countries to
bri

e gap and obtain a better understanding about e-learning adoption among

working adults. In other words, there is a weakness in e-learning implementation in
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Jordan’s government universities. Only few e-learning studies conducted in Jordan
(Dirani and Yoon, 2009). With little empirical evidence in the case of J i
initiatives, there is a need to examine such factors that influence the adgpti f e-
learning (Abbad and Nahlik, 2009; Adwan et al. 2013). Identifying tha*’or factors

affecting students’ adoption of an e-learning in the Jordanian UniversWas received

little attention (Dirani and Yoon 2009; Adwan et al. 2013). ‘ \’
Thus, the Ministry of Higher Education in Jordan ne 0 hgve gpid%unes
to ensure the successful and efficient implementati eearni
L 4

institutions (Altarawneh, 2011). In case of Jordan asvaopiw

little published evidence on what is the extent C eNgarnin qut

in Jordan? What are the technological, org%on pe

forces that influence the uptake of e-Ieé:na)m%n%’
o

rMers and Their job p@n’ance?

e-learning adoption impact on adultﬁ&

/:S:q
=)
£ (/4//



1.3 Research Questions

This study is aimed to provide answers to the following research questions: \z

a. What is the extent of e-learning adoption among working adults Van?

b. What are the most important applications that are comrwadopted in e-

learning among working adults in Jordan? z l

c. What are the factors influencing the adoption of e ing aghon crk'l(g,\dults
in Jordan in terms of: Y' \O' \’Y.
i. Technological, V “‘ S‘
ii. Organizational, \CO OQ

iii. Personal factors

iv. Institutional force \ A
% \ T 45'\

u
d. How does e-learning adoptiow t th%ime&‘?rudy and their job?
¥ s

7

1.4 Research Objectives ) \v'
A &
The following resetwjeii%e"ﬂertéd’ to provide answers to the research

uestions: @
-

a. To Aine the extent of e \ﬁing adoption among working adults in Jordan.

b. T rmine the most important applications that are commonly adopted in e-

oming among working adults in Jordan
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c. To identify the technological, Organizational, personal factors and institutional
forces that influences the adoption of e-learning among working adults in

d. To examine the impact of e-learning adoption on adult learners’ stu. m eir

job. .iyﬁ

1.5 Significance of the Study V

In general, Ngai, Poon and Chan (2007) and Abbad4 ris rH\Nyk (2009)

(3
highlighted that empirical studies on understanding th tecederfis o -'eargﬁ'are
A
ing Mo

tiog if egyfcationdl” systems
P \,ﬁﬁf y

limited and the literature review indicates that e-lea

has extensively been examined in different couwgtriesy su hstral@xa'nada, USA

and UK. Filling this gap is one of the reasm&crawducting dy @‘h’s subject area.

U5

Numerous studies have also # im rﬂen@n of e-learning in terms

of usage. These studies mainly viwﬁagi

o
—h

@chotomous outcome, such as

L
i , 2009; Duan, He et al., 2010;

adopted or not adopted (e.g. Chen,L
Sumak et al., 2011; Za Natsor‘ hard% 12). As noted by Fichman (2000)
this is a relatively thy surg tp r e;tnt(t};c'}nology adoption. Therefore, this study
aims to examin ning Jadogti mphasizing both the type of e-learning
applications xtent gf age' to iWIStrate of the adoption of e-learning.

&

N

the managerial perspectives, the purpose of this study is to explore and
i iggte the factors that influence the uptake of e-learning among working adults in

Jordan. Based on that, this study would provide input to the government of Jordan and
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the educational institutions for future policy planning purposes in their effort to enhance
the adoption of e-learning in the country. The findings of this study will contribu e
Arab Open University in Jordan in order to improve their e-learning system. %\ this
study could improve the development of e-learning applications for adul%kers who
work fulltime and study part-time, and also extend our knowledge aWderstanding
about e-learning especially in Jordan, as there are very few studieﬁl_ re conducted in

this area in the context of Jordan.

. . L . . [N
On the other side, this study will enrich th s in the b w&‘ﬂ'& with
¢ b N

information about e-learning adoption and provide W'Imomw othéNdeveloping

o, it ﬁoped that the
&

% tig t@s in carrying out

more comprehensive studies in e-learni a: d&tiwé’al to@rove its effective use,
Y Q-

help researchers plan for more pro& | trai d engdutage adult workers to use
\

e-learning, and develop the tmw for ,mpl nti -learning adoption in Higher

Education (HE). Furthermore, thdS s udq( asﬁ providing recommendations to

improve the current st@e of earn@y adult workers and provide some

| _ | O _ _ _
suggestions for mor s iff tf g anﬁ'))n the other side, provide new web sites

O
with more inf@abgu e-lgar mg@option, and the level of adoption of adult

countries that may have a situation similar tth : Jord'am

study will help researchers to open the dm fuggher i

A

workers with tRg use of e-learning i dan’s public and private universities. This study
S

provides%\&knowledge that may be of value to other researchers in other developing

addition, based on the results of this study, other research can be conducted

CW
in vaM®us parts of the world to compare and contrast the outcomes with Jordan.
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The significance of investigating the antecedent factors of e-learning adoption
was highlighted by Abbad et al., (2009). They pointed out that the investigag
factors that contribute to the success of e-learning adoption is need m
educational institutions around the world are facing challenges in-%tmg and
implementing e-learning. In addition, Abbad et al. (2009) and Du?e'( al. (2010)
emphasized that being aware of the factors that are associated Nning adoption,

¥

strategies can be employed to minimize some of the inher |er' as well as to

“Z‘
:
D [ 18

enhance the strengths.

In the same Lee (2010) and line, Duan ethO at g able to
understand the factors that influence e-Iearm@ ion g‘wd ' ntloQ%adopt would

be thed by future e-
AN

tion by the students

help e-learning providers to offer courses that mo e like

learners. Successful |mplementat|on 0 nw

require a clearer understanding of t rs twlel)@negatlvely influence adult
learners to adopt such e- |n|tﬁ Ve aade Ba |,|2 With this in mind and with
limited empirical studies espec y | te{@? Jordan, this study needs to be
conducted. §

\ s O

’ / &
Beside |ogﬁ téchgategical factors, the institutional forces and

b 4
personal atm actors are mvest@g in the present study as important antecedent

-&-

('D

7‘

factors t e adult worker to enroll in any e-learning program. As the literature

re\nﬁ ates, most of the studies conducted in the developing countries were focusing

chnological factors while ignoring the institutional forces and personal factors
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(Andersson & Gr&nlund, 2009; Jan, 2012). Thus, this study hopes to narrow the gap in
the literature regarding the influence of such factor especially in the context of S
e-learning initiative. Based on these premises, this research has the potential \Ka
good starting point which links the organizational, technological, and in%a factors
that are perceived to influence e-learning adoption. Y'

Y

Additionally, the literature of the current study ha§™ zatetl that Bloom’s

taxonomy has been the most powerful and comprehensive no yWa;ano_f e-

. . : ad ]S
learning (Halawi et al., 2009). Therefore, Bloom’s mo, i[™e usef i m&iﬂ study

P 4
in order to evaluate the learning outcomes. Conseqlw Dequ Mc@’.s (2003)

bn wﬂ%e used in the

is edéQ. e use of ICTs to improve the quality and

The scope of th % stud
% ‘v’z

flexibility of 9gar™fg for ad orc‘)r In Jordan. The various kinds of ICT products
& NS

G

available having relevance to education, such as teleconferencing, email, libraries,
audigy, cORferencing, television lessons, radio broadcasts, interactive radio counseling,
in We voice response system, audiocassettes and CD ROMs etc have been used in

education for different purposes.
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More specifically, e-learning in the present study is operationalised as t:Bgof

learning that enables access to higher education to those who are unable tgra on-
campus learning for whatever reasons (distance learning). Though e-learni %cations
(e-mail, online library, online test, online assessment, live audio, live anferencing,
live chat, online courses material, online grades and online registrgtion)Wffer flexible and
qualitative learning for all students, the focus of the current stUgfais ®n trF adult workers
who work full time and study on a part time basis at Arab Op NIVErsity™ ;da%_
| S
E-learning is a new initiative applied by sev ca%’ I utio@ﬁ Jordan.

However, the Arab Open University in Jordan fw win‘be focu@‘mis research
S

as it offers a distance learning program fN ho are le @tend on-campus

learning due to different barriers. The %s wf@}sl&i i &%UJ programmes are
C‘)

the target population (adult worker ey ungple t aﬁer@fasses due to family and

work commitments.

However, e-Ieam&

environment on whiw : arning can take place in either an
P o8 AP | | .

asynchronous or ncgronoys seftig. A\r(?synchronous environment is characterized

by the delay ir% mmuhingé ptiw@tween learners and instructors. On the other

hand, a s ous commumcaﬂs&’enwronment takes place in real time in which

learner, pghstructors are all communicating simultaneously, but not necessarily in the

same [O@wtion (Jolliffe, Ritter, & Stevens, 2001). Moreover, e-learning applications can

differ in the levels of collaboration that they incorporate.
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1.7 Operational Definitions

This section explores some of the definitions related the study such as de@f
adoption, e-learning, relative advantage, compatibility, complexity, se huality,
system quality, information quality, top management support, orga 'ﬁml culture,
organizational structure, social contact, social stimulation, profesgionaj?advancement,

external expectations, cognitive interest, coercive pressu sWative pressures,

mimetic pressures and outcomes of e-learning that are useda context ft study
.
m{\ o
adoption. According to Rogers (1995) adopti defme}j rela%:~ rapidly
with which an innovation is adopted by members of | system. Yy
S
E-Learning. Begicevic and Divjak, fmed Q‘ ing %type of learning

arhigg~The use of ICTs to

supported by (ICT) that improves quali teachﬁ
ing B

S
improve the quality and erX|b|I|ty all tuden{;@cluding adult workers,

giving access to higher educatio \1 are nabl attend on-campus learning

for whatever reason, in this C%I partB dis ‘gé | |ng (MacKeogh & Fox, 2009).

Furthermore, it is supp@ the'm
i de

f\‘o i
o‘
elthb?o % e classroom.
b 4
%9

&

vantage It refers Yo the degree to which an innovation is perceived as

R
bett r% idea it supersedes (Rogers, 1995).
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Compatibility. It refers to the degree to which an innovation is perceived as being
consistent with the existing values, past experiences, and media of potential ?@
(Rogers, 1995). \

Complexity. It refers to the degree to which an innovation is perce% difficult

to understand and use (Rogers, 1995). Y'
Service quality. It refers to the service quality of the suyﬁwt system users

receive from the IS department and IT support personnel (DeL cL'ean, 2003).

System quality. It is the individual perception of a syst8gg's pgrfor (DgLone
& McLean, 2003). ’ _\O}Y

Information quality. It refers to measures of , ely 'he?quallty of
the information that the system produces pr| th or f rep&g (DeLone &
McLean, 2003).

~\

Top management support. Acc 0 (i t anagement support is
defined as a responsible for helpi create Ié‘tl&gﬁﬁ' rturing and supportive
environment for fast learning. N

5

Organization culture. It rars t%bz;?/‘@.system of shared beliefs, attitudes
and values which are r in @the c@nlzatlon operates (Conyers & Kaul,
|
¢
s’

1990).

ruct e. ier nderdown, (2001) Defined organizational

o‘

Sys and reporting relatlonshlps that controls,

Q&lal contact. It involves the desire among participants to raise better relations
with Oer citizens or peers. In other words, this factor is connected to social status and



21

the need for consolidation search or development in that certain status (Boshier &
Collins, 1983).

Social stimulation. It related to the desire among participants to getm:rom
boring situations, and to avoid the confusion of daily life. It also involvgssm
from other heavy responsibilities (Boshier & Collins, 1983). ‘

escape

Professional advancement. It involves the participants’ dwto gain higher
salary from their careers, to ensure professional progressi ,%exrch about better
working atmosphere and to obtain respect from their counter i hlstatu in career

(Boshier & Collins, 1983).

MS;\ | &
External expectations. It involve the parti ts’ GXFO lea@g such
activities that are in lines with the adopt@!mew stm%‘gﬂs or the
recommendations of certain authority, for insta ger?\frie , coméh’nity workers,
religious head or counselor (Boshier & Coll\a@). O‘Q
~,

Cognitive interest. It relates to;%rticimrym @o obtain a specified

knowledge due to their lack of un ing Of so dss@ that particular realm.
They might be exposed in IearningNam e foeheir own good or to obtain
cedFes (

personal entertainment out of ghe I&nlng pr @er&Collins, 1983).
’ '3
Coercive pressuresglt define \bq form&Lend informal pressures exerted on
social actors to adopt &ime tud ber@'%s and practices, because they feel

pressured to do so b@po rful a o;! (Rixaggio & Powell, 1983; Scott, 2001).

4

disciplines, g hen soci acto@nluntarily, but unconsciously, replicate other
actors’ sa& fs, attitudes, behaviets and practices (DiMaggio & Powell, 1983; Scott,
2001).

&
Normat'm sureg. It g8soci with the professionalization of fields and
u

Qmetic pressures. It actors to seek examples of established behaviors and
practices to follow through voluntarily and consciously copying the same behaviors and
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practices of other high-status and successful actors, due to the belief that action taken by
successful actors will be more likely to get positive outcomes (DiMaggio & Powell,
1983; Scott, 2001).

Outcomes. The outcomes for this study were examined in @ctlves

namely outcome from adult workers in terms of Academic study using s learning
outcome and outcome from adult workers in terms of job performa% g DeLone &
McLean’s model (Bloom, 1956; DeLone & McLean 1992). ‘

1.8 Structure of the Thesis \d-

The thesis is organized into five chapters. The firs
study. The second chapter reviewed the Iiteratt
learning adoption as well as the develop

chapter presents a description of the Iogy

and rational of the research desig ter 4 t e analysis. The fifth and
sixth chapters discusses the rw the aI ed e analysis output as well as
key managerial and theoretlce%lcat & fmdmgs.

%

bl
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