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Appendix (1)
Cover Letter of Teacher’s Questionnaire

X
N

Dear teacher,

My name is Zenb Abubakr Ibrahim. I am a research student at the ty of Major
Language studies, USIM University in Malaysia. | am conductin h about The
Implementation of the Communicative Teacher- Learner ch in Teaching

Reading Comprehension in Preparatory Schools in Libya.

a pr‘%a_%rand
e.method is

I believe that teachers are main agents in implemen communicati
that his/her understanding and acceptance of the %rough wi

a major key for their success. Accordingly, | belie at you coul rovidg*valuable
information for this study. | would, therefore, IWM (%0\ indl ticipate in
this study by responding to this questi ful ssible pleting this
questionnaire should approximately takeWnu s.\Thevdata you provide will be

of great value and will support this stu

7

Dear teacher, it is important to t*j &
« Your participation is v@lun r{ SO Yo ithdraw at any time.

can g/l
A brief summary of the ndings of the \Mlk@ given if you are interested.
flde )

Your information e kept

\
Ireallyhope h all theqdtem ?lwuéi/

.-J,@‘“

\)
Thankyé?for your Participation.

RN
N
S
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Appendix (2)
The English version Questionnaire Y'
The Implementation of the Communicative Teacher- Learner Approach in ing Reading

Comprehension in Preparatory Schools in Libya

Survey for Libyan English language teachers 2

The survey questionnaire is designed for Libyan English language teachers in preparatory school. This
survey aims to find out teachers' view in teaching reading comprehension th LA. Also this survey
aims to identify the difficulties that face Libyan teachers in imp ting CLA to teach reading
comprehension .This survey is composed of three sections :-

Section A: Demographic back ground. Please tick the appropriate answer: Y_
S

LAge: 2025 | 2630 | 3135 | 364 1-46 | K'g
2. Gender:
Male I:I VZ \ ?‘i"
Female I:I \% 0‘

\ ‘k
de T &

3.Years of experiences teaching after ob 'wur
é o
1-5years I:I 6-10y 11 ears :'\A
C—) 'S
4. Level of education: \

Higher diploma @ache r's deg :%9
N
aster's %o‘ O@
\f.:)

S M: Teachers' view about teaching reading comprehension through CLT.
Ple

W)

wer the following statements by placing a tick () at the appropriate box.
gly Disagree, 2-disagree; 3-netutral; 4- Agree; 5- strongly agree)

N
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No. Statement Scale
1 2 3 4 5

1- My view towards communicative language teaching (CLT).
a CLT enhances students' reading comprehension.

b CLT offers more opportunity for students to practice the
language.

c CLT improve students’ communication in reading
comprehension

d CLT develops students' ability to read

e (CLT) requires a proficient teachers with high oral ability.
f I have a strong faith by the efficiency of (GMT) than (CLT)
to teach reading comprehension. y.

g I think that (CLT) neglect my role in the classroom.
h I have control over my classroom when | am applying
(CLT)

i I hate to use (CLT) in the classroom to teach reading
comprehension.

2- My views on the role as a teachers

a I facilitate students' activities in reading comprehension

b I encourage my students to read like native speakers
c

d

I encourage my students to participate in reading activities.
I transmit knowledge through explanations and give
examples.

3- My views on reading through text and meaning.

a Reading activities in the classroom should engage the
students in meaningful communication.

b Reading comprehension helps students to achieve meaning.
c Reading is a mean of interaction with the text.

4- | My views on my knowledge and experience to teach reading comprehension.
a My past teaching and learning experiences influence my
teaching style for reading comprehension.

b My knowledge from my previous studies experiences
influences my approach to teach reading comprehension.

c My experience affect the way | teaching reading
comprehension.

5- | My views towards my students’ attitude towards in reading comprehension.
a My students feel interested in reading comprehension class.
b My students feel that it is not necessary to learn reading
comprehension.
c My students are not motivated learn reading
comprehension.
d My students hate to translate reading comprehension
passages from English to Arabic.
e My students hate to learn grammar though reading
comprehension

My view on my student’s vocabulary and pronunciation.
Reading comprehension enriches my students’ English
vocabulary.

b Reading comprehension develops my students' English
pronunciation.
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c Reading comprehension helps students to use the correct
vocabulary at the appropriate place.

d Reading comprehension helps my students to practice
pronouncing English words correctly

Section C: The difficulties Libyan teachers face in implementing@#‘

reading comprehension. 4

Please answer the following statements by placing a tick (V) at the appropriate bO)Zf*s; ;
(1-Strongly Disagree, 2-disagree; 3-netutral; 4- Agree; 5- strongly agree) %Lh

pd

Statement Scale

°

Difficulties related to the teacher.

| have misconception about (CLA).

| resist to share my students in discussing the lesson.

| use Arabic language in the classroom.

o0 |T|® (-

I did not study about the implementation of (CLT) to teach
reading comprehension.

I depend only on text book.

=h| @D

I lack of authentic materials such as newspapers, magazine,
movies etc.

I have low level proficiency in oral English.

= i (@)

The effect of GMT prevents me to adapt CLT in my way in
teaching reading comprehension

- | Difficulties related to students.

Students' have low proficiency level.

Students resists for classroom participation.

Students are unfamiliar with the new approaches.

Students have difficulties in pronunciation.

@D O|O (TN

Students like to change difficult vocabulary into Arabic
words.

- | Difficulties related to the curriculum

The syllabus of the curriculum is difficult.

The evaluation method for reading is difficult.

The textbook is difficult to the level of the students.

o0 || (W

There is a mismatch between the objectives of the
curriculum and the content of the national examination.

- | Difficulties related to the educational system.

The time for reading class is limited.

The number of the students in one class is large.

The school has not enough resources to help teachers.

There is a lack of support from the administration.

Training programs are not sufficient to the teachers.

=D Q|0 (T |~

Libyan educational system suffers from a shortage of
qualified English teachers.

, g There is not enough teaching facilities provided by the
& ministry to the school.

W ' Eﬁ 5- | Difficulties related to communicative language teaching (CLT).

a_ | CLT activities in reading require long class hours. | | | |
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b | CLT neglects the role of the teachers.

¢ | CLT shares the role of teachers and students in the
classroom.

d | CLT does not consider differences between western context
and non- western context.

6- | Difficulties related to my socio- cultural context.

a | My socio cultural aspects affect the implementation of
CLT.

b | My socio cultural belief is that learning should be serious.

¢ | Following my socio cultural norms will prevent my students

from participate in the class.
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Appendix (3)
The Arabic version Questionnaire Y’
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Appendix (4)
Questionnaire version translated from Arabic to English. Y'

The Implementation of the Communicative Teacher- Learner Approach in N;!{eading

Comprehension in Preparatory Schools in Libya

Survey for Libyan English language teachers i

The survey questionnaire is designed for Libyan English language teachers iNatory school. This
survey aims to find out teachers' view in teaching reading comprehension th LA. Also this survey
aims to identify the difficulties that face Libyan teachers in imp n CLA to teach reading
comprehension .This survey is composed of three sections :-

LAge: 2025 | 2630 3135 || 36-4@1-46
2. Gender: b 4

e

Male | | Y. \ Yv

Female | | %\l (3\
N O

3.Years of experiences teaching after ob iwur de@\v T \&
? [} e,
4

Higher diploma ache r’s degree O
' J
Master's %%-__If D O@ I:I

RN
N
S



Section B: Teachers' view about teaching reading comprehension through CLT.

Please answer the following statements by placing a tick (V) at the appropriate box.
(1-Strongly Disagree, 2-disagree; 3-netutral; 4- Agree; 5- strongly agree)

385

i
No. Statement Scale
1 2 3 5
1- My view towards communicative language teaching (CLT).
a CLT enhances students' reading comprehension.
b CLT offers more opportunity for students to practice the
language.
c CLT improve students’ communication in reading
comprehension
d CLT develops students' ability to read
e (CLT) requires proficient teachers with high oral ability.
f I have a strong faith by the efficiency of (GMT) than (CLT)
to teach reading comprehension. y.
g I think that (CLT) neglect my role in the classroom.
h Applying (CLT) in the classroom is controlled by my
authority.
i I hate to use (CLT) in the classroom to teach reading
comprehension.
2- My views on the role as a teachers
a I facilitate students' activities in reading comprehension
b I encourage my students to read like native speakers
C I encourage my students to participate in reading activities.
d I transmit knowledge through explanations and give
examples.
3- My views on reading through text and meaning.
a Reading activities in the classroom should engage the
students in meaningful communication.
b Reading comprehension helps students to achieve meaning.
c Reading is a mean of interaction with the text.
4- My views on my knowledge and experience to teach reading comprehension.
a My past teaching and learning experiences influence my
teaching style for reading comprehension.
b My knowledge received from my previous studies
experiences influences my approach to teach reading
comprehension.
c My experience affect the way | teaching reading
comprehension.
5- | My views towards my students’ attitude towards in reading comprehension.
a My students feel interested in reading comprehension class.
b My students feel that it is not necessary to learn reading
comprehension.
My students are not motivated learn reading
comprehension.
My students hate to translate reading comprehension
passages from English to Arabic.
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e My students hate to learn grammar though reading
comprehension

6- | My view on my students vocabulary and pronunciation.
a Reading comprehension enriches my students’ English
vocabulary.

b Reading comprehension develops my students' English
pronunciation.

c Reading comprehension helps students to use the correct
vocabulary at the appropriate place.

d Reading comprehension helps my students to practice
pronouncing English words correctly

Section C: The difficulties Libyan teachers face in irﬂp_leﬁ'f&phhg CLT to teach
reading comprehension. \ N Y ) f
Please answer the following statements by placing a tick (V) at thélappropriate PO)'("*-»,

(1-Strongly Disagree, 2-disagree; 3-netutral; 4- Agree; 5- stronqu agree)y {

pd

Statement

134

Difficulties related to the teacher.

I have misconception about (CLA).

I resist to share my students in discussing the lesson.

I use Arabic language in the classroom.

I did not study about the implementation of (CLT) to teach
reading comprehension.

I depend only on text book.

I lack of authentic materials such as newspapers, magazine,
movies etc.

I have low level proficiency in oral English.

The effect of GMT prevents me to adapt CLT in my way in
teaching reading comprehension

- | Difficulties related to students.

Students' have low proficiency level.

Students resists for classroom participation.

Students are unfamiliar with the new approaches.

Students have difficulties in pronunciation.

Students like to change difficult vocabulary into Arabic
words.

Difficulties related to the curriculum

The syllabus of the curriculum is difficult.

The evaluation method for reading is difficult.

The textbook is difficult to the level of the students.

There is a mismatch between the objectives of the
curriculum and the content of the national examination.

o0 |T|Q (-

=h| @D

= i (@)

D0 (TN

o0 |T|v(w

- | Difficulties related to the educational system.

The time for reading class is limited.

The number of the students in one class is large.

The school has not enough resources to help teachers.
There is a lack of support from the administration.
Training programs are not sufficient to the teachers.

@ o0 (o~
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f | Libyan educational system suffers from a shortage of
qualified English teachers.

g | There is not enough teaching facilities provided by the
ministry to the school.

5- | Difficulties related to communicative language teaching ( CLT).

a | CLT activities in reading require long class hours.

b | CLT neglects the role of the teachers.

¢ | CLT shares the role of teachers and students in the
classroom.

d | CLT does not consider differences between western context
and non- western context.

6- | Difficulties related to my socio- cultural context.

a | My socio cultural aspects affect the implementation of
CLT.

b | My socio cultural belief is that learning should be serious.

¢ | Following my socio cultural norms will prevent my students
from participate in the class.




388

Appendix (5)

Letter Issued by the Director of Preparatory Education of the Rem

Preparatory School Head teachers c\

(Translated)

The General Committee of Shabiat Tarhuna q

People’s Educational Committee

Date: 8/4/2015 Y'

To: the Head teachers of Preparatory Schools

After greeting, .\d'

In accordance with the aim of encouraging the w research, w h?pe g_‘) you

offer your cooperation to Miss. Zenb Abubakr 1b througi'h oviding hj@_\vith the
data and information required for conducting Id SW will require your

assistance in his distribution of the quw ire Td cond@hg classroom
observation and interviews with some& O‘k

Thank you for your cooperation \

Approved and signed by c)
Mohamed Ahmed 0 “« Q-
Director of Preparatory Educam\ Aj \A%
Tel. (00218) 91326242%?' L} : Q
s &
N O

-
7y
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Observation
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An example of Field notes template used to record the observed data (particw

Timel2.10 to 12.50 Unit five: Smart homes Date: 21-4-201
Methods of teaching | Activities Teachers’ knowledge
The teachers before The teacher greets the She does not w
beginning the new lesson, | class (good morning), the | teaching ai ther
she asked students to students respond (good fa iIitiTMsing the
pronounce the new words | afternoon teacher). Some | pi from thi
of the last lesson. Other students have lack of ook. Sheldraw onghe

students wrote them in the
black board and others
gave the meaning in
Arabic.

The teacher began the
lesson by opening her
book and starts reading
the text. The class is
very calm. The teacher

is the controller.

The teacher repeats the

title of the lesson three

to help students t

its meaning. Nents

di S in \\

mt she ¢
d a

INPAT he t?c r

&b

es the students t
ss the meaning of the

many tim
Englis

discussed i

&

tran

new words in English, she
elps students to
understand the meaning

“by drawing or

n
slate'n Ar
. . . ; results t@ stud
times in English a%
0 gues

proficiency, not all

students can share in the

activities. Some activi

require students to i
pairs. Howev%hw

uct

q
teachers di
the stu

not i
5
activities in pairs.
o% r
ish and th
n

level téa

N’@m imple gnt’pair
tivity @of the

eachers, There is little
rti on from the
st s. Students seemed
had/lack of Knowledge to
e reading activities.
They sat silently most of
the time or chatted with
each other about class

issues (e.g. clarifying the

boare to help the students

“
derstand the ne v'ori{,-
the T

The teac
pare the

stwér
le athome, g;sk
aXhe obtain t

Iedg the main
ea of tiﬁlesson). She
sK them-to understand the

ras

ing of the new words
ﬁﬁdugh reading the whole
:Jesson. Teachers did not
have the ability to manage
the whole activities such
as problem solving. She
neglect after you read
activity. A few students
were noticed working
with their teacher, sharing
ideas and trying to
translate and answer and
speak in English. Teacher
encourage the other
students to participate.
The good students seemed

to like the subject, and to

discussing”. After that

%
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she asks about the new
meaning of the new
words. A few students
give the meaning in
Arabic. The students listen
to her questions without
responding to any of
them. She turns to the
white board and writes the
new words of the lesson.
The teacher was only
walking in the front of the
class and speaking with
only three students who sit
in the front lines. Teachers
try to speak and discuss in
English, teachers use
Arabic when they notice
that their students cannot
understand. Some learners
are opening pages of their
books searching for
translations without
focusing on what was
happening while

not engaging at all. Th

teachert%
discussion by Arabi

%the tet aloud,

wa@
students rely \ lsen e'and fre
translatio .&k theiQ topsiat som

meaning of vocabulary in
Arabic). The large
students’ number might
have prevent the teacher
from setting pair/group
activities and other
activities, none of which
were applied. The only
pair work activity was one
student read in English
and the other translate in
Arabic and not all student
can share in the activitie
There is little participati
from the students.

W
h

Students seemed

of Knowledgw q
reading ac% while,
ivity, teachers

prondunce the ne \!'d\

you rea

ey

ly
ds ask
derlts hese
?) ds @mg. Time
mis@vithout covering

exwation of the whole

-9

work hard to please her. It
was also clear that these
students felt very
comfortable with the
class, which was apparent

in the way that they

interacted andvith
her. Otheg, students have
ing
share with

4rabic

Z
c
o
@D
—
o

rin
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Appendix (7)
Teachers consent to participate in a research study Y~

%15

Dear teacher: v
My name is Zenb Abubakr, PhD student at USIM University. | V\% to invite you
in ‘te

to participate in my research study about implementing C
comprehension. Your participation will involve completi ies or[/classroom tape

S
v Iunw you may
choose not to participate or to stop your participation,at anytime.The ondiqqe-are
anonymous, your name will not be linked to %gs in fany, es‘anlq\ ns or

publications that are released from this study. in vide\V,ZiTl remain
strictly confidential.

aching reading

recordings and interview. Your involvement in this

o

There are no risks in participati@Nis study, yo@ not benefit
re f
AN

personally. | hope that benefit that wil btained in the he results of this

study. c &
If you have any question a?t is gesearch projectiplease feel free to e- mail

q
me at Hediaaa@yahoo.com. AQ?(
By signing below, I%ng Ta I ha rea@s form and | have understood
A wo i e

what | am being askin% uld like t pdrﬁ@a in this study with a complete
willingness. \ \o' J'éj/
7 S
Signature: ......4 0 N Date: .......cooviiiiinn,
\ / § I C—)(J

(a)
&
N
N


mailto:Hediaaa@yahoo.com
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Appendix (8)

Sample interview transcript c\z

Participant (T1)
Q1: Although you have answered these question in the questionnaire, g Id you please

explain to me again, do you think that reading comprehensmn ca prove students'

pronunciation and vocabulary?

T3: The students cannot obtain accurate pronunciatio o is or her

vocabulary without reading comprehension in the classr readlng

comprehension. ? _\(,}

Q2: would you please give me an example of h ad n hens Tn enrich

students’ vocabulary and use it approprlat ‘W

T. According to my experience, eve Iesson e o <Students with new

words and new vocabularies that let.them he T ag&asny In every lesson

the teachers ask students to me ese r arL) t them in meaningful

sentence. @ 43'

Q3: As you have an experience on tea’hlng |n you think that student like to

participate in the readi?%/mes? urage them?

All my students ca but th'ere me w tudents cannot pronounce correctly.

The main aim fo e is get o read, pronounce correctly and do not

feel shy from ak ess pr. Uféla&;&:‘epeat and explain the activities such as

the main any times)bypa let~of examples until they can understand and

part|C| couraﬁ 0 rea’ﬂ‘\s\ ilently to understand the main idea of the lesson.
t I t every students r@%dr loudly and get the meaning in Arabic language. |

he new vocabulary |rh1e black board, help them to predict its meaning.
es | bring pictures or any visual aids that can facilitate the meaning to the
ents and without using Arabic language. English teachers try to avoid translation

r speak in Arabic but sometimes they obligate to translate, even the greeting we say it
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in English instead in Arabic. After that | give them individual assignments to evaluate

their understanding to the lesson.

-What is your role in teaching reading activities? \Y~
Of course dear, my role is to facilitate the lesson and help students to %nd the
idea of the lesson. | encourage them to read, try to speak as the na aker and
pronounce accurately. | ask them all the time to listen to me carefully. y students

the opportunity to express the main idea of the lesson, after reading,and translating
every word. Some students can participate although they onunciation and

grammar mistakes, but some students can do it. Someti u picfures and visual

aids to help them understand the lesson. \d
3 \T

Q4: Do you think that your previous teaching an@g experien nJ kﬁQc?/Iedge

affect your way of teaching reading comprehension? 4 \j’("

As an English teachers, in the university, the '

reading text to students with CLT, th& give

advantages and disadvantages to metho M I

T: My knowledge of teaching English is affecte

Ne whcig\was a student.
we cg&z each or discuss

ing@thods such as its

myself follow my teachers to discus

Q5: Could you please e \\ov(vl

meaningful communicati

hension engage students in

wit tpé tet?
c )é achergonly reading comprehension and its

T: According to my exp
activities can in@ur tlident Ievel@earning English......Libyan students
cannot practi wa g age e th@ssroom, so from where they can obtain
meaning an ctice th Ia%;e' e@ than reading comprehension. Students day
by day c d g?sﬂﬂni g Q@kan communicate and use these vocabularies in
a mea Mommunic iorf' X~
AN N
ough you have answered and agree with the questionnaire items about CLT
ures, could you explain these features again to me?
an my opinion, CLT in reading helps students to communicate the language in a
meaningful way and help to practice the language inside and outside the classroom.

intera

D
>
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CLT depends on practicing the language so it requires a teacher with high oral skill.

CLT provides students the ability to read and express their ideas. The differ

activities enhance students' reading. SU

Q7: From your understanding to the features of CLT, you agree that you h&)strong

faith to teach reading with CLT than GTM? -\

T: Ooooh, I understand now. With GTM my students will know the rwng in Arabic,
LT, ¥ wil

this will help students to memorize the word in English. Throug | take long

time to discuss the meaning and facilitate the text in English th tin Arabic. Also,

the role of the teacher with CLT is a facilitator, share the n w"th her students.

CLT change my role that | used to follow it before m rs. | agree this new

are many/prob pf’e@rme
the discussio th’me\L mited

t\%ﬁ M %Thelp our
uss rles \

SRS,
rin ézjing lessons?
T: In reading comprehension lessons, a ime | focusyon acc@te grammar when
my students answer or practic@ding @a‘e t ;?Q}Tect the grammatical
mistakes for them in every readin S oh writi qheir @ework.
-So do you think the effect oﬁ& preve aghers t plement CLT in teaching
reading comprehension? Yv I;%}%\
CLT is not very helpful Se'you r? eto ‘r'nleths@'teach the grammatical function,

students'to repeat the vocabulary many times
p y y

role, I tried to implement it with keeping my role. Th

such as students' low proficiency, students cannot
time of the class prevent me. 1 like to impleme
students to understand the lesson in Arabic and

-By this, reading comprehension helps y hg

and you translate. The old

and help students emorize these v cabul@t really makes students get broad with

this method a teac er.s

CLT but the e many problems |‘€st '(Sras.
Q— NN

Q8: A:o ing to your swéFs i 'n\, e questionnaire, your students are not motivated to

g comprehension,’s&?hey are not interested in reading comprehension and
feelit'1s not necessary to learn reading, Can you explain your opinion please?
%II

the teachers encourage and motivate their students to read and practice the
quage. | think the good teacher who all the time motivate and encourage her

students. In any class, we have cleaver and weak students and we encourage them all

lea
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the time as you observed us. The weak students have some difficulties to read, but we
encourage them to read and pronounce. Our students like to read, like to translate,

Arabic. They like to learn grammar through reading comprehension. Libyw nts
used to learn by the old methods. They depend on their teachers' tr rg&))n and

discussion of the lesson, so | think these are our problems to adapt CL r classes.

Q9. What about Libyan educational system, do you think that they help you to

implement CLT in reading comprehension?
T: Me as an English teachers, one of the difficulties of i i; EnPIish in Libya is
the lack of support, I think if we get the support by p our school teaching

labs, books and training programs to the teachers a§ workshops by the new rKéQTods
W,

of teaching English. Teachers depend and discus m the text k.'ln.tQi time,

they’ pus@ichers to
Mity notianithe quantity.

the r@g] try gave to the

the level of learning and teaching will be better
finish the curriculum in the allocated time. They f

| depend on the text book, because it is t rec

o)

teachers to discuss to the students in el. Our ation stem is the main

/

difficulty” (,)
? @ “ Q&
Q10: As | observed the all te& your ¢ s/have Aﬁmge number of students and
the time is limited, how youTge yctr reading Ies@s?
T: Yes dear, we suffer%‘ e huge inumber bfs@ents in our classes that prevent
L

teachers to develop the C at T&l& e If
is way teachers pﬂ{t is u!s in Arabic @'ﬁch the time, and also the limited time
did not give teg¢\sthe pp'o fo us@ authentic material. This problems really

hersjwho ¢ dgaI@/J(iftR it. Our educational system suffers from the

want a capable'te
unquali% ers xyhvr% the I@Iedge and capable to teach the language in the
b

Correchw X~
&’

- ‘What about your students' problem, did they are one of your difficulties to

lement CLT?
QLibyan students have low level of proficiency. They depend on their teachers.

Although we encourage them to read an answer our questions, but they could not. Most

1ted of time. The time is very short, this
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of them write the English words in Arabic letters. The teachers must repeat the ideas of
the lesson many times, then not all of them can participate. Our students still i

by the old method. They want everything from the teacher, discuss the less rﬁ
the questions, and do the activities. They are unfamiliar with the new me &)ome of

them resist to participate, they fell shy in front of their classmates ould not
pronounce correctly. All the teacher encourage their students a h them to
pronounce and practice the language. \)

Ks ag?'ee with sharing

ill neglect your role?

T: Incorrect concept dear, | studied in the college abaut CLT, but there so‘f‘nkwgues
cannot do it in our society. Libyan teachers studie d have a Ildgk it but
their experience to teach with it is limited. Fir nnot sﬁdﬁ_ﬂ%ﬁ-@ion with
our students as they are low proficiency. Ac orm ou \hional ral, teacher
is teacher, he teach, discuss, facilitate a%xﬁ ents, the good teachers
who have a control in the classroom. N LT comesgfrom d@ent context which
is not related to us. This means th cannw e j@verything. Also some
lessons contains strange words tha of\rela our @ety such as boy friend.

notyre 0
Their context is different froN Itural i¢ cont
X =
ious

Q13. According to nsw s,'ys@'socio cultural influence your
implementation of CLT? \: C/Q

T: We think that & cu tLIraI aspects @d us as teachers and the participation
as

of students in ii&\s oom. IS Wit®e traditional methods provided a control
¢

Q12: According to the answers of the questionnaire, Libya
your role in the class with your students and do you t

over their s and what y‘ea{rl} eachers cannot answer unless they take a
permissi heiEft chers. u@hing IS serious about this point.

-Is thi rom the way y&u ledefr English?

Ye think the effect of ho@iearned English, the methods that our teachers used
b influenced our way of teaching now.

4: In the discussion earlier, you said that students have low proficiency level, so how
Qy understand the textbook and how you evaluate them in reading comprehension?
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T: Yes dear, the textbook is difficult to students' level. It contains difficult vocabulary
and long paragraphs. Some paragraphs contain different words. Other problemyi t
some teachers have low level of proficiency to manage the long passa ’w
difficult activities. The educational system did not present any training pr i:&n the
same time teachers did not have the way in how they evaluate their s. As you

know, in the class we teach students how they read, pronounce a erstand the
meaning but the exams comes different from what we teach. V

Q15: What are the main CLT activities that you implementinyte hing'reading?

T: The English teachers translate, read loudly, focus ori at\oQgrepeat the
discussion many times just to help students comprehend the'lessan. 1 im@ent
CLT reading activity at any suggestions from th 00k.....I me fo'laa)&f?ze text

book activity as you see me in the classroom. | t&i mplem@ Ir wo gﬁvity but

ﬁh \\vith silentireading, just
to QE ss the pictures
ith r@l must made some
p(}ne text. As you see me,

to give them confident

students' low level restrict this activity. I like to

to give them a background about the lessof. tim

and try to practice the language just tm e thei

discussion from students’ backgrourﬂ_g?mctures\ne t
I encourage my students to write the swers in the Black

,
3.

Y

to write and practice the Iang% A%

>
oo
Z
Qo[//v/



APPENDIX (5)

Outputs of statistical analysis

x1.01 x1.02 x1.03 x1.04 x1.05 x1.06 x1.07 x1.08 x1.09
Valid 230 230 230 230 230 230 230 230 230
N Missing 0 0 0 0 0 0 0 0 0
Mean 3.48 3.66 3.81 3.83 3.80 2.78 2.48 3.21 2.35
Std. Deviation 1.112 1.189 1.093 .924 1.161 1.192 1.027 1.261 1.332
Skewness -.530 -.456 -.686 -1.003 - 734 .022 438 -.347 .718
Std. Error of Skewness .160 .160 .160 .160 .160 .160 .160 .160 .160
Kurtosis -.616 -.862 -.383 1.396 -.380 -.935 -421 -.821 -.658
Std. Error of Kurtosis .320 .320 .320 .320 .320 .320 .320 .320 .320
Statistics
x2.01 x2.02 x2.03 x2.04

IN Valid 230 230 230 230

Missing 0 0 0 0

IMean 3.77 3.73 4.06 3.90

Std. Deviation 1.011 1.147 .862 1.276

Skewness -.990 -.578 -.769 -1.326

Std. Error of Skewness .160 .160 .160 .160

|Kurtosis .968 -.626 .083 .688

Std. Error of Kurtosis .320 .320 .320 .320

Statistics
x3.01 x3.02 x3.03 x3.04

IN Valid 230 230 230 230

Missing 0 0 0 0

IMean 3.72 3.67 3.80 3.53

Std. Deviation 1.244 1.149 1.201 1.005

Skewness -1.095 -1.024 -1.189 -.161

Std. Error of Skewness .160 .160 .160 .160

JKurtosis .272 .337 .593 -.837

Std. Error of Kurtosis .320 .320 .320 .320
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Statistics
x4.01 x4.02 x4.03
IN Valid 230 230 230
Missing 0 0 0
IMean 3.67 3.72 3.77
Std. Deviation 1.183 1.115 1.118
Skewness -.445 -.586 -.603
Std. Error of Skewness .160 .160 .160
JKurtosis -.890 -.624 -.524
Std. Error of Kurtosis .320 .320 .320
Statistics
x5.01 x5.02 x5.03 x5.04 x5.05
IN Valid 230 230 230 230 230
Missing 0 0 0 0 0
IMean 3.44 2.66 2.77 2.44 2.64
Std. Deviation 1.153 1.207 1.348 1.446 1.227
Skewness -.419 .596 .149 .651 .294
Std. Error of Skewness .160 .160 .160 .160 .160
[Kurtosis -.689 -.625 -1.278 -.963 -1.032
Std. Error of Kurtosis .320 .320 .320 .320 .320
Statistics
x6.01 x6.02 x6.03 x6.04
IN Valid 230 230 230 230
Missing 0 0 0 0
IMean 3.84 4.14 3.92 4.15
Std. Deviation 1.088 1.058 .898 .900
Skewness -.661 -1.228 -.977 -1.065
Std. Error of Skewness .160 .160 .160 .160
JKurtosis -.459 778 1.079 .701
Std. Error of Kurtosis .320 .320 .320 .320
Statistics
y1.01 y1.02 y1.03 y1.04 y1.05 y1.06 y1.07
IN Valid 230 230 230 230 230 230 230
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Missing 0 0 0 0 0 0 0
IMean 2.57 2.50 3.19 2.70 3.19 3.68 2.69
Std. Deviation 1.175 1.077 1.273 1.176 1.357 1.267 1.303
Skewness 456 .138 -.023 .010 -.214 -.566 .350
Std. Error of Skewness .160 .160 .160 .160 .160 .160 .160
JKurtosis -.491 -.855 -.995 -1.164 -1.217 -.846 -1.071
Std. Error of Kurtosis .320 .320 .320 .320 .320 .320 .320
Statistics
y2.01 y2.02 y2.03 y2.04 y2.05 y2.06 y2.07
IN Valid 230 230 230 230 230 230 230
Missing 0 0 0 0 0 0 0
IMean 3.74 3.16 3.64 3.98 3.97 3.71 4.10
Std. Deviation 1.186 1.168 .996 .891 .905 1.030 .896
Skewness -.569 .090 -.350 -.899 -.786 -.851 -.961
Std. Error of Skewness .160 .160 .160 .160 .160 .160 .160
|Kurtosis -.780 -.988 -.693 .651 .004 469 .853
Std. Error of Kurtosis .320 .320 .320 .320 .320 .320 .320
Statistics
y3.01 y3.02 y3.03 y3.04
IN Valid 230 230 230 230
Missing 0 0 0 0
IMean 2.74 2.73 2.77 3.17
Std. Deviation 1.295 1.065 1.190 1.139
Skewness .366 .281 195 -.060
Std. Error of Skewness .160 .160 .160 .160
|Kurtosis -.896 -.896 -.859 -.738
Std. Error of Kurtosis .320 .320 .320 .320




401

Statistics
y4.01 y4.02 y4.03 y4.04 y4.05 y4.06 y4.07
IN Valid 230 230 230 230 230 230 230
Missing 0 0 0 0 0 0 0
IMean 3.69 3.73 4.08 4.04 4.00 3.64 3.88
Std. Deviation 1.369 1.333 .981 1.081 1.112 1.202 1.010
Skewness -.592 -.709 -1.108 -1.217 -1.261 -.613 -1.043
Std. Error of Skewness .160 .160 .160 .160 .160 .160 .160
IKurtosis -1.041 -.736 672 1.024 1.152 -.437 911
Std. Error of Kurtosis .320 .320 .320 .320 .320 .320 .320
Statistics
y5.01 y5.02 y5.03 y5.04
IN Valid 230 230 230 230
Missing 0 0 0 0
|Mean 3.98 2.80 3.77 3.53
Std. Deviation 1.000 1.160 1.020 1.207
Skewness -1.173 321 -.705 -.287
Std. Error of Skewness .160 .160 .160 .160
[Kurtosis 1.112 -.548 .086 -1.070
Std. Error of Kurtosis .320 .320 .320 .320
Statistics
y6.01 y6.02 y6.03
IN Valid 230 230 230
Missing 0 0 0
[Mean 3.40 3.33 351
Std. Deviation 1.112 1.176 1.089
Skewness -.485 -.423 -.617
Std. Error of Skewness .160 .160 .160
JKurtosis -.366 -.534 -.186
Std. Error of Kurtosis .320 .320 .320




Eigenvalue

KMO and Bartlett's Test

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .740
Bartlett's Test of Sphericity Approx. Chi-Square 4365.783
Df 528
Sig. .000

Scree Plot

A"

\

051

|2.‘1 DQI

1.968

123456 78 91011121314151517 1515 20 21 32 23 24 95 26 27 28 29 30 31 32 33
Component Number
> a {4 Q‘_?
\E }j RN\
Rotated Component Matrix?
Component
1 2 3 4 5 6

y1.01 .613
y1.02 .630
y1.03 696
y1.04 702
y1.05 513
y1.06 483
y1.07 440
y1.08 .878

486
.695
435
466
.621
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y2.06 591
y2.07 763
y3.01 757
y3.02 646
y3.03 754
y3.04 677
y4.01
y4.02
y4.03
y4.04
y4.05
y4.06
y4.07
y5.01 .846
y5.02 .668
y5.03 .878
y5.04 .669
y6.01 799
y6.02 .851
y6.03 .786

.608
435
.549
.398
411
.559
.408
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Extraction Method: Principal Component Analysis.

Rotation Method: Varimax with Kaiser Normalization.?

Descriptives

Difficulties related to the teacher

95% Confidence Interval for Mean
Mean Std. Deviation Std. Error Lower Bound Upper Bound Minimum Maximum
1-5 51 2.8775 77479 .10849 2.6595 3.0954 1.13 4.25
6 - 10 97 2.9304 67724 .06876 2.7939 3.0669 1.63 4.75
11-15 82 2.8872 .63937 .07061 2.7467 3.0277 1.25 4.63
Total 230 2.9033 .68447 .04513 2.8143 2.9922 1.13 4.75
ANOVA
Difficulties related to the teacher
Sum of Squares df Mean Square F Sig.
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Between Groups 127 2 .063 134 .875
\Within Groups 107.158 227 AT72
Total 107.285 229
Descriptives
Difficulties related to students |
95% Confidence Interval for Mean
N Mean Std. Deviation Std. Error Lower Bound Upper Bound Minimum__
1-5 51 3.5322 .75164 .10525 3.3208 3.7436 2.29
6 - 10 97 3.8027 .65350 .06635 3.6709 3.9344 2.00
11 - 15 82 3.8415 .59094 .06526 3.7116 3.9713 2.57
Total 230 3.7565 .66377 .04377 3.6703 3.8428 2.00
ANOVA
Difficulties related to students
Sum of Squares df Mean Square F Sig.
|Between Groups 3.364 2 1.682 3.915 .021
\Within Groups 97.532 227 .430
Total 100.896 229
Descriptives
Difficulties related to the curriculum |
95% Confidence Interval for Mean
N Mean Std. Deviation Std. Error Lower Bound Upper Bound Minimum __
1-5 51 2.8235 .69695 .09759 2.6275 3.0195 1.00
16 -10 97 2.7268 .89055 .09042 2.5473 2.9063 1.00
11-15 82 3.0244 1.08056 .11933 2.7870 3.2618 1.25
Total 230 2.8543 .93219 .06147 2.7332 2.9755 1.00|
ANOVA
Difficulties related to the curriculum
Sum of Squares df Mean Square F Sig.
|Between Groups 3.997 2 1.999 2.327 .100
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194.998
198.996

227
229

.859

\Within Groups
Total

Descriptives

Difficulties related to the educational system

95% Confidence Interval for Mean
N Mean Std. Deviation Std. Error Lower Bound Upper Bound Minimum__
1-5 51 3.6919 .67755 .09488 3.5013 3.8824 2.14
I6 - 10 97 3.8630 .67792 .06883 3.7264 3.9997 2.14
11 - 15 82 3.9791 .72466 .08003 3.8199 4.1383 1.71
Total 230 3.8665 .69998 .04616 3.7755 3.9574 171
ANOVA
Difficulties related to the educational system
Sum of Squares df Mean Square F Sig.
|Between Groups 2.596 2 1.298 2.688 .070
\Within Groups 109.609 227 483
Total 112.205 229
Descriptives
Difficulties related to communicative language teaching ( CLT)
95% Confidence Interval for Mean
N Mean Std. Deviation Std. Error Lower Bound Upper Bound Minimum __
1-5 51 3.2745 .83105 11637 3.0408 3.5082 1.75
16 -10 97 3.5335 .93585 .09502 3.3449 3.7221 1.75
11 - 15 82 3.6585 .80076 .08843 3.4826 3.8345 1.50
Total 230 3.5207 .87472 .05768 3.4070 3.6343 1.50
ANOVA

Difficulties related to communicative language teaching ( CLT)
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Sum of Squares df Mean Square F Sig.

|Between Groups 4.665 2 2.332 3.104 047 |y

\Within Groups 170.549 227 .751

Total 175.214 229

A v o
Descriptives
Difficulties related to my socio-cultural context.
95% Confidence Interval for Mean
Mean Std. Deviation Std. Error Lower Bound Upper Bound Minimum
1-5 51 3.3922 1.01698 14241 3.1061 3.6782 1.33
6 - 10 97 3.3574 .98278 .09979 3.1593 3.5555 1.33
11 - 15 82 3.4919 .92700 .10237 3.2882 3.6956 1.00
Total 230 3.4130 .96866 .065%87 - 3.2872 3.5389 1.00
T
ANOVA
Difficulties related to my socio-cultural context.
Sum of Squares df Mean Square F Sig.

|Between Groups .832 2 416 441 .644

\Within Groups 214.040 227 .943

Total 214.872 229
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