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ABSTRAK

Landskap pengajaran bahasa Inggeris di Palestin masih dikelilingi oleh isu-i ugj?al
seperti kelemahan ketara dalam kemahiran bertutur dalam kalangan pelajar tin.
Salah satu sebab kelemahan tersebut adalah kerana kaedah pengajaran tr H yang
masih digunakan oleh majoriti guru Bahasa Inggeris sebagai Bahasa % L). Di
samping itu, kehidupan pelajar dikelilingi isu berkaitan peperangan akibat Konflik

Israel-Palestin. Oleh itu, kajian ini bertujuan untuk memberi p an tentang
kepentingan menggunakan Drama Kooperatif (ECD) untuk meningkatkan kemahiran
bertutur pelajar Gred tujuh di bandar Jenin yang dilanda perang stin. Kajian ini

meneroka kepentingan penggunaan pembelajaran koperatif ma dalam kelas
Bahasa Inggeris, terutamanya dalam pengajaran kemadhi
mempunyai tiga objektif utama; pertama, meneroka car a K*operatif (ECD)
mempengaruhi pembelajaran bahasa Inggeris di kalan ajar gred tuj alestin di
Jenin yang dilanda perang. Kedua, meneroka cabaran yangidihadapi o tu EFL di
Palestin apabila menggunakan ECD dan ketiga, mefiyiasat persepsi dan*pglajar
terhadap penggunaan ECD di dalam kelas kemahi rtutur pelaj ]aed‘\t juh di
ini an bertujuan di
ru, lima guru, dan
mel %enggunaan
program Nvivo untuk menganalisis dat ikump lalui u bual separa
berstruktur, senarai semak pemerhatia Hlfak sépe eo, lémbaran kerja bilik
darjah, pembentangan, sesi dalam taliaM ajian unjukkan bahawa
menggunakan Drama dan Pendekatan Pembelaj ﬁmgovra if, dikenali sebagai Drama
erpasi

Kooperatif (ECD), meningkatkan ran b pelaja "meningkatkan kreativiti
an (ﬁ§h

mereka, meningkatkan kerjasama erjdy b bangunkan keupayaan
pelajar untuk berlakon da

rama,~ meningkatk <%encapaian, di samping
mengurangkan kesan persekit a i pepe.tiiklg/an. Walau bagaimanapun,
kajian itu mendedahkan be cab men@ﬁngkan integrasi drama dalam
pengajaran bahasa Inggeris seperti
profesional guru, dan% entulg
pembuat polisi di Kementetian i estin disyorkan untuk merancang

e an d
program pembanggla&gofesiclna yangéﬁjuan untuk melatih guru tentang cara

sa, kekurangan pembangunan

N
}al{iﬂ suai. Berdasarkan keputusan ini,

mengintegrasika entuk% iviti yang berkaitan. Sebaliknya, tanpa
mengira keput yang_ dise ldi a@ kajian ini mempunyai beberapa batasan
iaitu bilangan yang t€rhad, vserﬁ'yang datang dari satu wilayah iaitu Jenin dan
juga kajia@ ggungkanpe ekm\ﬁ.r_ykualitatif semata-mata.
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ABSTRACT

The landscape of English language teaching in Palestine is still surrounde b}Ws
such as apparent weaknesses in the speaking skills among Palestinian st .'One
reason for such weaknesses was found to be the traditional teaching me sed by
the majority of English as a Foreign Language (EFL) teachers. In additi%’ dents’
lives were also encircled by war-related issues following the Israeli-Palestinian conflict.

in the war-torn city of Jenin. Furthermore, the study explored the Significance of using
cooperative learning and educational drama in English langua

of the English language among Palestinian sevent .

Second, to explore the challenges faced by EFL teachers 1 sing ECD.

Third, to explore the way teachers and students perceiye the use of EED in a seventh

graders' speaking skills classroom. In order to achieweithe objectives th’; ql(gﬂtative

study, a purposeful sample comprising five supervisors, fye eachers, aﬁd twenty
i

students was chosen. The thematic analysis ap was,.em d by*utilizing the
NVivo™ program to analyze the data that have béen coll ,;'such a éﬁ-structured
h as &)S, classroom

interviews and observation checklists, as artifa‘ﬁts,

worksheets, presentations, online sessio plays: results¢revealed that the
utilization of the Educational Drama arN rative Leasing A ach, which is also
m

known as Educational Cooperative Drama ( C: ;‘haktl&p ential to improve speaking

skills, increase creativity, enhance,c tion mwo "develop the ability to act
and dramatize, increase achieveme d ptomote the selife; eem of the students, in
addition to decreasing the efil of war irén for them. However, the

study also revealed some cha es that d drama’integration in teaching the

English language, such as ge of time, teacher-professional development, and

design of suitable actigities. In the light ofithese Its, the decision-makers in the

Ministry of Education stine WIS Tegmyn d to plan for teacher professional
thatfai i

n
development programs g te %ﬂ's on how to integrate educational
drama and desi NV&IH activities. Onsthe other hand, regardless of the
aforementioned r the s ome ations related to the limited number of
participants w me from o qiﬁc @torate, “Jenin” as well as using a purely
qualitative ap : ’ b4 )
&
4 *‘\‘
L

&
~\5\
)
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