CHAPTER 1

1. INTRODUCTION

1.1. Introduction \,z

W according to the

0 ewmaﬂon of

isabilitiesshave a hégring
&

isab@fes have

di;atxtl\ifg/, the data

The number of Omani persons with disabilities reached

data of the electronic census 2020, constituting 1.55 p

Omanis. The data also show that 34 percent of people with

impairment and that 34.5 percent of the total p S W|th}1e in

qualifications below the general diploma. Reg ng th M

show that 86 percent of people with heari abiliti oné (Atheer. Om,
2021). \ £

English is one of the i |mpo ta of& p\j c “Il'd}zn especially the deaf.
Yet, adopting the malnstream Ium fo in @h to the deaf children has
raised numerous problems an ch’llen l f \e teachers and the deaf
children. Focusing on%on f ﬁrvvj;e here are six government schools
implementing th e e Jcatlo prog e for deaf learners, the researcher has

examined the te ft e eﬁ?v;ﬂesg&fhe programme. This chapter is organized
g

as follows n 1 2. |ghi Qéﬁckground of the study. This is then followed
by the 1 3 th at es‘sackézaund regarding the education context in Oman and

&

th eC| education part in @’tlcular. An emphasis is given on the school education

% (Section 1.4), the development stages of Education (Section 1.5), the curriculum

Qterlals and resources production (Section 1.6) and the English language teaching in

Oman (section 1.7). This is followed by the statement of the problem, research



objectives, research questions, scope of the study, significance of the Study and finally

the organization of the study (section 1.13). Yv

1.2. Background of the Study

A language acts as a channel or a tool that provides the connec quired between

the child - as an individual, with the society that he/she b ggn order for any child

to become a fully functioning member of a society, ild mqueans of
L ]
connecting with other individuals (Ewing & Jones, . This notion ffong%&:/ity

is in line with the function of language that comes in form‘of oken, wriQen as well
N

\b@mmu i Rt'l’on with the

as signs and symbols, that have been long % mea
itical roles in cognitive

outside world (Vygotsky, 1962). \%
ngua
A

Vygotsky (1962) added that E
development of a child. Firstly, TtiS™ they main_means %which adults transmit

9 Q
,fng%ielf b%es a very powerful tool of

information to children, and se

§

roles; Viy (1987) believed that language

intellectual adaptation.gn view of thes
is the foundation f\all he nitive pr es including controlled attention,
deliberate memoéb@n, recall catégoriz , planning problem solving, abstract

Ny e, | |
reasoning andeﬁs lectior. It g-helpffphlldren to think about their mental abilities,

_ O
behawog Iectﬁd ourses f@n.
i

s
.\..n stic competence iz«gﬁe.n the first of many thresholds that must be crossed

i \‘s to become a full and successful member of society (Ewing and Jones, 2003).
ever, unlike normal children acquiring a language, the scenario is perhaps slightly
Omrent in the case of deaf children. They are not able to communicate competently

within the society by receiving communication or gather general information through

N



the use of the auditory channel like their peers without hearing disabilities. Rather,
communication among deaf children occurs through the use of visual channels

signs and symbols where audio sounds and lectures become futile@ting
meaningful communication. Consequently, such scenario creates a G& need for
these deaf children or students to become literate in reading and writing in order to
function effectively with their surrounding community. This vMalso posited by
Healey (1990), who declared that the ability to read K:h deaf student's
opportunity to communicate with persons without hear isabi itwll as with

"X
deaf peers and hence increases his/her opportu@in the /co tir'g ‘@d of
%y

employment. 4

\
tha@“‘number of pupils

Imam & Kazem (2013), citing théystatistics

Education at the Ministry of Educatio@w, have
with learning difficulties who receiv@jcial educ\b& [ @the inclusive schools
N

has increased significantly in %decﬁe sinee«2005)-Furthermore, to continue

\ &
providing more support for_thi catT 0 natioﬁ‘é, in April 2014 the Oman
C|

government and the U% intly identi e'('jlaﬁal focus on two strategic areas of
g <Q

development: Earl iIdhom , car (a.nd development; and Child-centred,

inclusive strategies and pla i oop@én contributed to one result area in the

¢

!
global UNI E@rate c Pla 29'14(2:0?7 related to Education field, which says:

NN
ccess-&uality education for both girls and boys through

o

learning outcomes @clusive education, including in early learning and
@endly schools (UNICEF Annual Report 2014).

Q In the context of learning a foreign/second language, many studies have

ocumented the benefits of the acquisition of the foreign/second language in

international business (Palitha Konara and Yinggi Wei, 2019) and providing job
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opportunities as well (Kari Smith, 2000; Mbumina, 2014). Many of these studies also

have extensively documented the challenges and difficulties the language |

without hearing disabilities face in learning a foreign/second language (P(%hs, F.

Wikeley, 1999; Marilyn et al., 2008). In comparison, such investigation?% learning

of a second/foreign language among students with disability especially'the deaf students

are lacking. Rather, most of the studies involving deaf studen W on their need to
&

acquire the sign language to some degree to attain opt gua';e development
(Marschark & Spencer, 2016) & (Tang & Sze, 2014). .\d
23
_ 9
nt to which the ﬁe@ur of
in% i teac@ia English

i !aTaI the cb,étrx;es teachers
and students face in the adoption th\%ream cur m,@relevance of the

curriculum, and the effectiveness % ped@n te @English to the deaf

Subsequently, there is a need to investigate th
deaf children is influenced by mainstream curri

in Oman. To this end, it is then crucial to e

children in Oman. Past studie ho components, which are

=N
:
£8 )

attitude, subjective norm, p@bel uralicontr @d intention of school children
impact their motivatio% rcom‘i‘ ch Lsﬁgeabwards learning languages. This

o ARS A2 -
notion is based on remlse\i;ﬁ y of Pémd Behaviours (TPB) in which these
core constructs w e an=indii 'al’s E%%fvioural intention, or in this instance the
¢
learning of I%)ge( ek Aj n‘EQ@ 991). In this instance, attitude encompasses
\
the posi%h

egative v 'gs than&? learners have towards the behavioural intention,
whi jective norms entail rceived expected beliefs of others towards engaging

Nehaviour, or in other words language learning. Success in achieving this

inténtion, or the person’s readiness in performing an assigned task, is based in the

erception of his/her ability to perform the given behaviour, i.e language learning.



Accordingly, behaviour is the consequence of the intention and behavioural control that

are in agreement with each other (Alhamami, 2019). Y-
For example, Alhamami, M. (2019 and 2018) adopted the Theor@nned
Behaviours (TPB) to investigate the extent of beliefs and intention of nglish as

a foreign language) learners about their ability to attend language cla¥~and learn the
language in determining the grades that the students would receivesat the end of the
semester. Findings from this mixed method study o mi"ersity students
undertaking prerequisite EFL courses in Saudi Arabfagindic ew‘learners'
was significantly i_@vr:ced
S % Iea@;. Using

owed\73 ﬁecte@;qhe attitudes
of the students and the important peop\%ﬁ the learness/(p. @In another study,

Andrea et. al (2018) used TPB to GX% what m\Vat% pareatsto enrol their children
3 y N,

in dual language immersion. %‘1 arﬁbled ﬂicig(ﬂ?from 112 parents from

Cache Valley, Utah, who XhillM@rgarten for the 2015-2016

academic year, the stu d a binary | gis&i ression to examine the extent to
4 ’ &

which the theorywedj:??u{ odg.wdicted the enrolment of children in

dual language w jon. i 'gs réﬁled that parental attitudes significantly

¢

influenced &@Jral intentioRs 6 eer) their children in dual language immersion
NN

progra% ¢ ol <

e study by Davide qr\@/ijay (2016) used the Theory of Planned Behaviour

intention to achieve high/low grades in the courses t

by their attitudes as well as the direct a

Confirmatory Factor analysis (CFA), the results

w

to Xine the Chinese ESL students’ in-class participation. The study adopted a
uantitative survey method. Participants were sampled from133 Chinese university
udents enrolled in a Sino-American university located in South-East China. The data

were analysed using partial least squares (PLS) path modelling method. The results

5



showed attitude to be a strong predictor for students’ in-class participation, and female
students reported statistically stronger intentions to participate in class. Accow,
framed within the Theory of Planned Behaviour (TPB), the present stud@ts to
determine how the adoption of mainstream curriculum in teaching En a second
language to deaf children in Oman plays an impact to their overallemsh language
learning. \)

Meanwhile several studies have recognized how th Xm: ?(ills in teaching

are highly co-related to effective learning. A case in peiat is

wn
—+
Q_:
‘C
(@]
—+
@D
'JQ_
O
<

R resez@ﬁquestion

ered aégnrl iteracy and
i rea@%kills. The study

language environment to assist deaf entamprove
,('@d’c included teachers’

adopted professional review metl%n VElI‘iOlN%
N,
qualifications, access to pho , accegg to the ge((/ education curriculum,
pport se

communication and language_skills, ar @ The findings revealed that
teachers’ qualiﬁcation%;o ph(::l 1

og aclces&) the general curriculum, and the

F &y

availability of suppofts.and ser\,li itical eveloping the language and literacy
skills of deaf students'in inclusi cati@i’assrooms.
¢ be DI &

To this end, the study would attempt to establish the extent of teachers’ experience
as well as their abilities in overcoming the challenges of the teaching methods and
materials in relation to the learning outcome of the deaf children in acquiring the

required English language proficiency needed.
A

S



1.3. Education in Oman

The Basic Statute of the Sultanate of Oman (November 1996, Article 13) sth
that education is a cornerstone for the progress of society and must ther I&i}hade
accessible to all. Education raises and develops the general cultural staﬁ;»promotes
scientific thought, kindles the spirit of research, responds to th(¥q~uirements of
economic and social plans, builds a generation that is physicall orally strong and
takes pride in its nation and heritage and preserves its ent’s. According to

UNESCO (2010-11), the Omani philosophy of education sedion s ciples and

objectives, which include integrating the individ int€llectual, e

als *s&-' groups;
X
e nom‘ﬂi progress; a%}/lng national
9
A
0

The turning point in the effecti\&)ansion 0 ‘ti throughout Oman started
@ é >

and moral development; nurturing the cap
modernizing the Omani; achieving socia

unity and; reviving the Arabic Islamic hexi

D

when His Majesty Sultan Qab power in 2970 ar@'lade education one of his
A
priorities (Al-Ghassani, 201%0rdrg y, greater efforts were expended, and money
was invested to promo% on eqy abl ip!)n he various sections of the Omani
&

society and propor, e to p?pu areas. “Sirice then, enrolment in the education

Y

programme hasﬁQm com ,'and e for all Omanis (Ministry of Education,

Nk S
2008). d (J
%v NN
Add%a} , thei ve prq@n for deaf students implemented in the Omani

maiﬂn&w schools started in \’year 2005. The programme was as a response to the
@\ent’s vision towards providing educational opportunities for all Omani
Q nals regardless of the type of disability they have. Furthermore, such effort is seen
s means to eliminate the effects of disability, equip them with daily living skills, and

develop students' self-confidence (Alfawair and Al Tobi, 2015). By the academic year
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of 2015/2016, the number of schools implementing the program increased to 50 schools
enrolling a total of 311 students in the different regions of the Sultanate (Minw

Education, 2015). ('}

To further strengthen the inclusive program, the Ministry of Educatioff has been
stepping up its efforts in providing diverse educational services % rams to cover

all social groups. These efforts contrast sharply to the situatio 2005 before the

@]

e l\linist ’s efforts
have greatly materialized in the support provided to special educatio Iaooﬁ.and
ml; N

programs. These services are targeted to stud ith disabilities”( tek(?/isual,
4

hearing, and intellectual), as well as students \Wecia ed earn@;ﬁculties

and speech-language impairment). \/ 0\ é

\3 ®)

1.3.1. Education for Special Ne Cnlldﬁan in Oman c}

“« Q-
In 2009, Oman ratified both th@% nal Prot nd t}ﬁﬁﬂ Convention on the Rights
N

of Persons with Disabilc' ies. Roreover,lhe 2 S‘L@ the Care and Rehabilitation of

the Disabled in Oman furtherem ha% i A?'t@/s that "the disabled are to enjoy the

pre-emptive/prev@ measures and the (@?ical care offered by the state to allow
\ )

them mobilit% portation, yéatién)('{nd training”. Number of principles are

incorpor t%’(his’laﬁ 4 p.fégwith disabilities have the right be included in
% educ

societ ral life, t a@and higher education commensurate with their
G

a mﬂé and to employment. They also have a right to access to aids, equipment, and
erials that assist them in making life a little bit easier for them. The education of
0 Idren with special needs has undergone numerous adjustments as a result of this act.

In particular, its Article 24 said that " educational opportunities should be offered

inclusive program for deaf students was introduced in O

e §



equally to pupils with disabilities within an inclusive education system” (UNESCO,

2021). Y-

Special Education and catering for the needs of children with di |I|t|es
and impairments has become a focus for both the Education Councn and th Ministry
of Education in Oman (Al-Ani, 2017). A disabled child is def' d a child who

suffers from a limited sensory, physical or mental abilities y congenital or

hereditary factors or as a result of illness or accent, or lim er al'mty 0 perform

his/her role in normal life and particulate fully and effec

ly ih soci tsanequal
l N
level with other'. Articles 25-38 and 51-53 in th al Decree 22/2014 Stipulate that
i

4
the social rights of children are protected, irrespw!of disabili d mgz'l'gde the right

(<

to education, survival and growth in the twf freedom,htiman ﬁ‘g?lty and social

security (UNESCO, 2009; Tekin, 2015)

oy

It is important to hlghl‘g%i eagp g W h is Qﬂducted specifically for
students with special needs di teachi at is Q|ed out with other students
who do not have speci ed tional he \e chronological age and grade
level. But specially desb eac g'l ng rily teaching carried out in special
educational settl ed cl thedusual \ tlonal settings. In fact, there has been
a change in b rg education and the conditions in which this
type of |s pjn d$ﬂ the past, special education meant educating
stude dlfferen dlsablkl’gg in special educational settings (schools and

i tlons) outside and |solat}'from the public educational system, it is no longer so
present time. A large proportion of these students are receiving education in

mstream schools (Al-Khatib (2007) cited in Al-Askariyah 2012).



1.3.1.1. Students with hearing disabilities
Special education in the Sultanate has witnessed a remarkable devel
during the last four decades, as the Ministry of Education began providm(%&es to
individuals with hearing disabilities by opening an independent school fM&ﬁ and hard
of hearing students (Al-Amal School) during the academic year?%/l%l. The
educational goals of the Al Amal school involves: providing_educational service and
Y;ti s and level of

providing deaf students with academic skills that suit

achievement; integrating deaf students within the socralyframe chiety and
3

al; qualifyi ¢e§§a§d;nts

theil@l iate to their

abilities and capabilities in order to build thw ; inﬁirml the families of students

rod@% them to the best

;{}n the deaf student and

dealing with them on the same level as dealing with th

practically, technically and educationally to

helping him to accept his disabidi mpr&/mg r&%?}ns between him and the
members of his communlty Edu fonal Rortal, )

| %
Admission to %al Schgo fo tpe Deaf as well as the deaf inclusion

programme in the}%ﬁl‘of Or‘uan\:uect tén/umber of conditions. First, the school

accepts studen the geo tp m&)@nd the upper limit of the age of admission
may be e cr se f t\aé.years in case of availability of free places and
with t aI of |£ten horities in the Ministry. Second, the student must

does not suffer ffﬁcﬁ? any other disability. For instance, the student must
medlcal report from an accredited body proving the existence of a disability and
degree of hearing loss. The student is categorized as ‘deaf’ if the degree of his
hearlng loss is (70 decibels or more), and as ‘hard of hearing’ if the hearing loss degree

IS (35-69 decibels) according to the General Assessment Document for Students’
10



Learning in Grades 1-12 (Ministry of Education, 2021c). Third, the IQ score shall not
be less than (70) 1Q factor, and fourthly, the student must be medically examlnea?ae

joining the school.

The educational ladder at Al-Amal School for the Deaf consnstso%/o stages.

First, the Initialization stage which is a two-year period in w |ch¥j:nts learn to

pronounce letters and words using headphones to benefit from nants of hearing
‘?‘Z

for the hard of hearing, with the use of educational learni as models and

images to link the word and its meaning. Second, the catlo age \lech
involves grades (1-12) in which students are taug@ucatl hchul'a a-ﬁfe? being
modified and adapted according to the abilities a abl dea ent (MoE

Educational Portal, 2022). c\)
In addition to these serV|ce \ln swv S a_\speech and language

__.ﬂ

. A
therapy service through the estab t o{. ab @AI -Amal School for the

-
Deaf at the beginning of the a yea%j)o IL\&S& provided with a collective
N
audio device (Telex 2002), % ich is I lan age@ng laboratory that contains a
aseaf (13

recording machine and malbaévice receiving and broadcasting, which

are installed on bIe@bora . Students use twelve devices with the

headset, whi pe alist %{he device for individual cases of speech

4

modificati Iab provides s eecé\ééjrvices by a speech pathologist who follows up
on the u&s according to a s@ﬁc schedule. It also guides the students' parents to

t st ways to improve thelhﬁlldren 's performance in pronunciation and speech. In

4/2005 school year, a room for the treatment of speech and speech defects was
0 blished in the school in order to receive cases suffering from speech and speech

disorders in special education schools and basic education schools. These rooms were

11



provided with a number of specialized devices for training, diagnosis and audio analysis
¥
0
1.3.1.2. Students with intellectual disabilities
The Ministry of Education also provided education for ﬁ&th mild and
IWU&U School in the
is cho@ainduction
classes to the ninth grade. The school provides educational, social, ps h'olo‘gg.c)\mnd
vocational services for enrolled students with inte&jisaﬁili ies. An the$ool, the
focus during the provision of these services isYt:ac i

disabilities some behaviours, daily lif s(%y
h

and writing skills, and numerical skills, i

(Al-Askariyah, 2012).

moderate intellectual disabilities through the opening of

scholastic year 84/1985. Students receive educatio

\N ents gﬁ(\rfmellectual

>
n
o

vsldl angu@e skills, reading
'at&inidual educational

isahmfy based on determining

and educational plans for each stu h 'wt ect
9 Q—
their academic performance Ie\ the s speg'ﬁﬁéducation teachers.
N

AN

S

1.3.1.3. Studer%visuai di tIES%
bli i i

an d students, an educational service was
#

As for EP\
provided t(@aoug/th?p ing cQ_tpe Omar Ibn Al-Khattab Institute for the Blind
y

e
e

ear’.L

Mi f Education, takingd&%ccount that they are printed in Braille for the blind
@rged in a clear font for the visually impaired students. In addition to establishing
Q& earning Resources Unit that contains materials such as: ordinary books, Braille

ooks, magnifying text books and images for the visually impaired. All contents of the

NN
in the a 000. @s\category of students studies the curricula of the



digital library are archived in an electronic program, accessible from all existing

devices, and through which the student searches for what he needs of scientific nw

that parents can watch it and learn about the services contained in the institute"and guide
their children to books, which constitutes an effective comm icatlc between the

home and the institute. Furthermore, computers equipped wit raille aids and an

automated device for the teacher equipped with a regular print hicﬂis later replaced

by a Braille printer, so that the students and the teacher can extractia cop Ry w%i.tten
N
material are also available. é ' -f’
4
<

1.3.2. Inclusive Program \%
The Sultanate of Oman has @ecided to Nce Q\the development in
: N

educating students with specia% simifar to eign Arab countries. This is
through the implementation o%com[r incl@on program for students with

learning difficulties i%;demic
appropriate educatiK i

education schoo

of the Basic kcatio'a

ixth grade. The Learning Disabilities Program

o

aimﬁ tokdu ing the number of@ﬁgnts who drop out of schools due to their low level

N
N‘mic achievement; treating some psychological, social and educational problems

C
g students with learning difficulties; integrating students with learning disabilities

a
ith their peers in regular classes and treating some psychological, social and

educational problems among students with learning difficulties.

13



In addition to applying the comprehensive inclusion program for students with
learning difficulties, the ministry implements a comprehensive integration progw
blind and visually impaired students who wish to settle near their famlll |ous
educational governorates. These students are integrated comprehensﬁ&mth their
peers, sighted students, in basic and general education schools in their educational
governorates. As well as for visually impaired students, the |st rowdes all they
need from books and exams printed in a magnified manner, While ey re teaching with
their sighted peers in the ordinary class. The comprehensive,integ tl'BN@ot limited

to students with learning difficulties and students wh blind and yi a'y _@lred

. K S \AQET physical

their@?;in basic and

it also included students with physical dis

disabilities receive education service in the

general schools.

Furthermore, in the acad g‘@ &S istry implemented the
partial inclusion experience f(\:ents with_inte ctual@' hearing disabilities. This

program is special classes d [ schools where all academic

5 Oe

services are provided t%nts W|tb» tellec a{ﬁ hearing disabilities within these

their peers, or Mtud ntg, I sps &@IVIUQS such as music skills, art education
and other that re Offeted to@:dlnary students of a mainstream school. This
inclusi o am is m te certain justifications and one of them is the lack
ducation services t'o.c@eople with special needs in the different educational
rates as all special education schools affiliated to the Ministry are located in the
|taI area, Governorate of Muscat. Another justification is that the benefits available

in |ncIu5|on in terms of not isolating students from their general community and

14



environment and in terms of their participation and the participation of others for them

1.3.2.1. Learning environment at inclusive schools
Improvements have been made to the facilities at s&;ﬂs that are

implementing the inclusive education program, and ther

(Al-Askariyah, 2012).

as n coordination with

specialists from the Ministry of Health to conduct regu he i!/e check-ups for

children and provide them with proper healthy meals$A full-time hurse a'lso‘pégzl'ded
for each school to establish a connection between chool ind he alth.Qen re, and
NV
ithas

the Ministry of Health has also established a nutrition pro

&@ﬂ to monitor
children's nutrition, health, and treatm@’s. 0\ <<

DS
St

and.stude s’WithiSability

1.3.2.2. Support provided to
The training ofthost g in the field of caresfor the disabled is highlighted
in Article 14(j) of the %

in order to help te Nn cyc'e \ades 1-4Y-better integrate inclusive methods for

4

Car aanél R@ibilitation of the Disabled. Thus,

students with disagilities into hig@ethodologies and classroom management,

3.

¢
h}duc a?l u’siv\éﬁducation Teacher Training Guide for them.

er trag_ﬁ\n\g system in Oman, all teachers regardless of their
genAequally trained, and@p’ortunities are given to all. The training guide builds
@ealth of resources on inclusive education produced by UNICEF and UNESCO
ICh aims to enhance learning outcomes in general as teaching methods become more

@ésponsive to diverse learning needs. The training is being institutionalized into the



professional training programme for in-service and new teachers within the Ministry of
Education’s specialized teacher training centre. Y*

Furthermore, in most schools, a social worker is in charge of‘(@ social
counselling to pupils and supporting those who have behavioural and academic issues.
Additionally, a psychology specialist offers psychological couns%grvices in some

schools with the goal of assisting kids with such issues in reduc hiatric disorders.

In some schools, a resident school health nurse is also avali heldstudents' health

and education needs as well as to monitor school health a

services.

Besides, aiming to develop teachers’ abilities, the ministry set out to dispatch 10
learning difficulties supervisors and teachers to Sultan Qaboos University on an annual

basis to obtain the Learning Difficulties master’s degree, with full financing from the

Ministry of Education (UNESCO, 2021).

4.
1.4. The School E Gb{ion Syft marg./
&
The Ministr Educatio fQDﬂn oversees organizing School Education
& ¢ (.)
Gra

at all Ievelq s1-12). The in@’s responsibilities include the planning and
tore

devioi@ ducdti ?cies@icula, and schoolbooks; development of student
N

per e evaluation mech@'tsms; overseeing the work process in schools; and

o

rowiding technical and administrative support for teaching and administrative
Qﬂ onnel in schools. The Ministry comprises three vertical levels: the central level, the
ocal level represented by the regional educational directorates, and the school level.

The school is considered an independent administrative unit which comes under direct

16



local supervision. The Directorates General of Education across all governorates of

Oman is in charge of the implementation of the ministry’s plan (Education W,

2016). Within the Ministry, the Directorate General of Curriculum is re@\sﬂe for

developing the national curricula that is taught in all public schools. e schools

have the option of either implementing the curricula developed by\the Ministry or

adopting curricula affiliated with international programmes. The Ministry of Education
&

also has supervisions and controls at both local and schoo 0 assure educational

policies are carried out according to plans (UNESCO, 2020-11). .\d
3

and each eﬁtg&‘l-g; for

as\Q Six ;@5 old are

Melu@ez:s in schools
ten*@QOman consists of

,Qhe covers the primary
N

mersq’:@ school at the age of six

The school year in Oman is divided into two sem

about five months including exams periods.

required to enrol in grade one at school. Ov

before going for tertiary education. T % educatio

three stages: Cycle One, Cycle TW Post \|m$yc

classes from Grades 1-4. As st%ve, 8
v

&
years. The teachers and oth&; 'nis’ e plo@n the schools of Cycle One
stage are all females a% ildren are mi e'('ilgep@r After completing four years in
&

[
>
(=]

'

Cycle One, student N&nce t(' 0 ng'covers classes from Grades 5-10. In
{uia@&s

this Cycle TWO\ ar d by es%ﬁer: the boys are taught by male teachers
¢

and the girl bght y fe Ie{e hers. After completing grade ten, students are
NN
then tra% to the'P. ic sta@o continue studying for two more years (Grades
. Y | y -
11- 0 in separate gender, @6ols. A General Diploma Certificate of Education is
N
a to successful candidates upon the completion of grade 12. The General
iploma Certificate of Education is the main requirement for direct entry into tertiary
ducation in Oman. Table 1.1 shows the three stages in school education system in

Oman:



Table 1.1: Stages of School Education System in Oman

Items The Three Stages [ Y'
Cycles Cycle Three
Cycle One Cycle Two (Post Basic)
Duration of 4 years 6 years 2 years
Study Y y y
Grades 1-4 5-10 11-12
Children Age | 6 to 10 years old 10 to 16 years old 16 to 18 yea
Separation . .
by Gender Mixed gender in Male and female students Male V'
classes . tude
[School in separate schools in se chools
Children]
Separation |'1
by Gender Teachers are The staff are male and e staff are male
[School female female teachers d femTe W
Teachers] °
| §

4
- 3
1.5. Development Stages of Education in Om \ X~

The development of education in @e categorized inta{wo main phases:
I

aissance 19 OQhe latter phase is

the pre-1970 phase, and the educationa ?
LQ A
further divided into two main pe he, first pgriod r d from 1970 to 1998

q t
marking the focus of the Omani_gévernme widg&‘rd access to education. The
N

second period extendetfroRg% to £007 qra@ed by the improvement of the
dt

quality of education an introci@ f ﬁuéjaasic Education Curriculum (BEC).
The application @gra@m w@er followed by the introduction of the

Post Basic E(@l Currieul QEE(‘—,%ades 11and 12), the curriculum designed
for secon | education, ada&and 12 (Al-Bulushi, Al Adawi, & Al-Kitani,
& el s
1999, ari, 2009) citéd i%m-Najar, 2010).
N N

0‘% Basic Education Curriculum (BEC) [Grades 1-10]

The MOE of Oman has been striving to achieve a significant improvement in

the educational system, based on the intended vision of the Omani economy for the year

18



2020. The BEC is the system adopted by the Government of the Sultanate as a national

strategy (Al-Ghassani, 2010). Amongst the most prominent education-related
in this strategy is the one that is aimed at identifying a suitable aspect of t@ation
system in the Sultanate, which would accommodate the requirements ext stage
after grade 10, so as to ensure that by the time students graduate, theyywould be ready
response to this strategy, the MOE implemented a numb

to engage in both academic life and the labour market (Ministr)‘ Mation, 2008). In
y

ir'itiatives for the

development of the education system. The BEC Project, lementedn 1998, was one
@

_ o 9
of the most important initiatives taken and was ed tof for th]e ﬁg dary
education curriculum (PBEC) in 2007 (Ministr ca% . \?-

& SN W

BEC is defined as follows:
“... a unified education programme that is provided by the government
for all the children (of school age) of the Sultanate. BEC's duration is
ten years and is based primarily on providing the basic needs for
information, knowledge and skills, and the development of attitudes
and values that would enable the learners to continue in education or
training in accordance with their references and their willingness and
abilities” (Ministry of Education, 2007, p. 23).
7, 1)) &
¢ >
% velopmentof aﬁthe\sjg?undamental elements was taken into consideration
- e

b in order to meet trhhallenges of the present and future while maintaining
Igious and cultural identity and heritage of Oman, within the framework of the
Qerall community development (Ministry of Education, 2007). The main aims of BEC

were to reduce the dropout rates of pupils and provide them with basic skills throughout
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their BEC studies, which last for a period of 10 years. After the 10 years of schooling

at basic education stage, successful pupils may advance to the PBEC stage, whi

two years (grades 11 and 12). ('}

The aim of the Basic Education Curriculum (BEC) in Oman is rooted infiumber of
principles in which they overcome some of the drawbacks of the oldyversion of the

educational curriculum (before 1998). For instance, the ¢ m was ‘‘heavily

ocus‘d pair work or

group work (Atkins and Griffiths 2009, p. 2). Furthermo Meerr&lhat
N
students entering universities had inadequate stud&nd limite gl‘sh-l‘a?guage
. - 4 X
proficiency (Flowerdew, 1993) and very ImnWortu es ngagﬁ\;n speaking

activities in their English classes (Harc's 96). rinciz)< of the Basic

e{é@nality to be integrated
%

aith and culture of Oman.

content-laden, teacher-centred’’ and did not contain me

Education Curriculum (BEC) are as fol

1. The comprehensive devel % of tl&\vrx
@

“
S

wn

la

5
2. Encouraging the nat Arab’ Islamic and anitarian affiliations, and the
!
development O%I‘S’ abili'tyﬁ)_j?ag&v h the surrounding world.
3. The provib&\an opportunity for.@gfearner to actively participate in the
overall opment o mani Society.
_ x4 _
4. Pr@ qual oppantu tyméducatlon for all.
insim{o edrner %ered education that gives the learner life skills

N
Ah as communicatioh%ampetencies, self-learning, the ability to use methods

S

of critical scientific thinking and the dealing with science and contemporary

Q technologies.

6. Ensuring the preparation of learners for the requirements of HE and the labour

within the framework rinciples of the |

5

market and life in general.
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7. The reduction of the dropout rate among pupils.
8. The eradication of illiteracy and raising the pupils’ awareness and know
(Ministry of Education, 2007, p. 16) cited in (Al Najar, 2010). (ﬁ\
BEC consists of two cycles as discussed and shown in Table 1 a wCycle One
stretches for four years from grade (1) to grade (4). While Cycle TWes 6 years,

from grade (5) to grade (10). During these two cycles combinidi p s’ study for ten

years after which they advance to the Post Basic Educati BE) staPe, Cycle Three

(Ministry of Education, 2007). \d
@ \Yw
| O

1.5.2. Post Basic Education (PBEC) [Gradesglls 4 \/Y'

tentla@?\:eet national
d om@ﬁ‘nes according to

The Post Basic Education (PBEC) is‘desigped wiﬂ? th

and international standards and expec )he most

the MOE (Ministry of Education, 2@5 5), are_\_ ,\
NI o o)

1. Establishing curricula and evaluation crlterla that are universally recognized and
are based on learning outcomes and holding genuine pupil evaluation.

2. Designing learning activities that are pupil centred. These activities are
supposed to enhance pupils’ critical thinking and problem-solving skills that can
be transferred and used effectively in various challenging situations.

3. Acknowledging individual differences and emphasizing the development of
personal talents and special abilities.

Emphasizing the development of vocational skills and overall capacities in

pupils.

4
\
0 5. Emphasizing the development of skills in pupils which will help them adapt to

social change.
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The MOE (200743, p. 5) defines PBEC as, ... a two-year post-Basic Education
stage that follows BEC (which takes ten years of study) and aims to continue to develop
basic skills and work skills and vocational planning for pupils including preparing them
to be active members of society and enabling them to take advantage of opportunities
for education, training and employment after school studies”. PBEC seeks to
complement and build upon the subjects and knowledge covered in the first and second
BEC cycles. The specific aims of the PBEC are outlined by MOE of Oman (Ministry
of education, 2007, p.5) and is discussed in detail in section 2.1 pertaining to the concept

and system of deaf education in Oman.

1.5.3. Curriculum Materials and Resourees P duca‘on Q‘

Efforts have been taken to devN He}arnlng materials t@dhere to the local

syllabus in order to address the c Iu m con &i }Q es. The Directorate
General of Curriculum is re%ie for de m@mcula producing and
evaluating instructional m an ﬁg};u @er curriculum and training
related matters. Impler% of de cllon on lt ool curriculum is carried out at

the departmental le subj @b}e t, |n dlnatlon with the individual subject

committee. F t pur

lCQI ntinuous Quality Improvement), the
instruction a e aIs e rev eﬁ % two years to ensure that the instructional
materia the clr. ma d needs of its stakeholders. The department

cong&orgamzes worksho@ teachers who teach the materials and supervisors in

o% eview and discuss evaluation feedback received from schools on the materials,
n

G to come up with recommendations for submission to the appropriate curriculum
ubject committee.
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The content of the instructional materials takes account of international trends at the

beginning of the twenty-first century, the needs of Omani society and the
educational development objectives, such as establishing the need for u@&ding
and co-existence with others, emphasizing individual rights, maintaini alues and
positive traditions of Omani society, and linking education outcomges with labour
market demands. Recent curricular reforms have focused on: \,

(i) introducing new subjects such as information tec X.enrironmental life

skills and computer studies; (ii) teaching English lan e fr of the new

L ]
basic education programme; (iii) introducing @ﬁte instructignal |11e£@§;gy
in all subjects in general, and in scienc aLKrﬂa' partigular: (iv)
modifying curricular content in order tx&r ntent 5éh¥a~t it does not
dominate the practical component;“(w).ensuring the tr

into the students practical worldqgjlaying e\m.s% Q@'fpetencies and linking
l“iy N,
them with the local enviro% ii 'h ' m(ggis on rote learning and

(v ge
putting a greater empha?n~ peLi arni@iii) reducing dependence on
textbooks as a s knol/‘v dg }ik)%pting student-centred learning
approaches; an ﬂ\applyirl m ofé erative education. Furthermore, the
concept of asfinal @xam too)'te evaluate students has been abolished and

by hrody sc@l year, including both formative (to improve

ﬂéﬁs’ learning) and sul@ve (to measure and report on standards of learning)

ssessments. In essence, continuous assessment provides a fairer, more balanced

¢
was replic&a the gonce f‘or(iéa)us assessment that is conducted in schools,
\
ersrt e

icture of students’ achievements (MoE, 2019).
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In the context of inclusive education, considerations have also been given to
students with special needs, which includes deaf children when designing curr .
The content is specified and organized for each individual subject acc d\x the
educational aims in general and the objectives of each particular Ievﬂ;%ducation.
Topics selected for each subject take into account the need for crosss€urricular links.
The levels of competencies that students are expected to ach*%\agépecified. These

competencies are specified in the light of the subject matt n pts,,attitudes, skills,

@

o | e Y
and to Arabic identity are also given due attention, ddition to vq\o&ﬁag ts in

information technology, international trends,?ﬁ; za% ctual fights and
&

Subsequently, students enrolled in a':}tream as as t@%lusive education

program at the basic education Ievel@sovide \h'th?o Q@nities to learn through
ﬁ y N,
a variety of teaching and Iearni%ache including aodg'?ies involving individual,
D

&
pair, small group, whole cﬁ; oul ~“The strategies employed by
teachers aim at develr% lIs and fattit
learning, communi %critic‘;\ i

techniques, creativeness, in

methodology and assessment. Other considerations such her c'e\&[#wic beliefs

cultural diversity.

",

es! su@as autonomous and cooperative

!

overall aim &e)educ ion ngm gn)oth groups is to provide students with the
% NN

require%){ls, r lifelo 'ming.{\

Y-

mani Ministry of E m%ﬁon defines the curriculum as a series of processes,

S%Xd attitudes that transcends the prescribed teaching curricula and is disseminated
hrough classroom activities and out of class activities. The new curriculum concept is
istinguished by two key characteristics: (a) it is learner-cantered with the expectation

that students would be active learners who construct knowledge based on prior
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knowledge, experiences and attitudes; and (b) it is comprehensive in nature, is not
limited to textbook knowledge, and encompasses experiences relevant to the ]?!
Care was taken to ensure that the basic education curriculum was relevant t@esant
and future needs of students. Although it will always be important dents to
acquire factual knowledge, the body of knowledge in most subject agas is changing

rapidly. Consequently, rather than merely recalling information;wit is now more
important for students to be able to find and use the i fon. 'The revision of
curricular materials represents a shift away from conte erloaded wi tleory and
abstract concepts. (MOE, 2008). J _\‘—}Y‘
Along with whole class teaching, teachers ected+o va@ of other

teaching and learning methods, such as ind i roup a@‘gl:t-of- school

«©«

sl@ nd attitudes that

i;@'on, critical thinking,
N

% iveness, innovation and

to provide students with the

problem solving, research anda

the development of an aestl*:\ics se. LF
required tools for Iifel% ing. (MOE, E)'d

IR
@ %b
15.4. English /anSMge ing in oc%rf
’ l (.31
In Oman, the refarm of ngfis Language teaching (ELT) occurs continuously

NN
since it gtartedWits mgdern issan&n 1970. One of the biggest educational reform

Yv
projﬂg&allled the Basic Edt@dn System was implemented in 1998 as discussed

p %&Iy. This system involved a change in all aspects of ELT, including teaching and
earning approaches, course materials and teaching techniques. One of its features is to

evelop teaching and learning and pedagogy that adopt a student-cantered approach’,
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as well as to revise the school course books, reduce abstract concepts and increase
practical and real-life contexts, (Atkins & Griffiths, 2009:3). Yv
Although English language is one of the main subjects taught t@ts in
mainstream schools throughout Oman from grade 1 till grade 12, chlldAgeallty, get
limited exposure to the language. Children learning and practlce of English in school

ranges between 5-7 periods (12.5-20%) only out of the tot tim O periods) they

spend in school per week. This is because the primary lan |ns uctlon in public
schools is Arabic, therefore, subjects in school, e.g., Mce Social
Studies are all taught in Arabic language. Table 1.2 shov:jnb@mﬂs

lessons and periods (40 minutes each) of Engli tin diff rade\’,‘z~

F LR

Table 1.2: Number of Units, LessonS and Pen%@w §{B}ect per Semester

o

No of No. of le <No. of periods
Grade t/ 4(’ (40 minutes

I heme | ech) per week
1-2 W &1 \% 7
3-4 C!T o Ja2 7
v Y
510 NS, 5
11- RN (I 6

45

>

Wéntexf oung,mclu‘@e education program for the deaf, similar school

implemented. Spem@lly, the system followed in an inclusive education

sy\
@w is similar to the mainstream education system. Hence, pupils/students enrolled

Uhe inclusive education program are exposed to the same syllabus. Lessons, however,

are conducted in special classes that are equipped with the required facilities and

learning and teaching aids that cater for this special group.
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1.6. Materials and Resources for English Language Teaching

Similar to other course materials used in Omani government schools, the W
language course materials are designed by the English Language Curricul G%on in
the Ministry of Education in Oman. Hence, they are regarded as non-semmercial

materials that are ‘aimed at a specified, local audience' Dubin and Olshtain (1986:168).

Occasionally and in some cases, after teaching the new mategi a semester or a
year, teachers may be requested to give feedback on the materialS'to the Directorate of
Curriculum Development through the English supervisio tions in gions. The

- : : N
existing course books for English language subje n‘Jq_r\%‘Dunlts,
g

of certai
. . & ]
depending on the grade level. The units are m an% dto (themes)
o

and specific language functions.

&V A
N O
1.6.1. Materials and Resourc Gﬂfnglish\gwsa K_Q%ching for Inclusive

e

Programs — Deaf Classroom? & v QC?
No specific curriculum de Nate@"t’he needs of deaf children.
Igro of s@s are similar to the ones being

'3
implemented in the @t arri tion (Al-Gafri, 2009; Al-Saidi, 2013). Similarly,

the English Ian@rricu forfthe d&@opts the same mainstream curriculum

Rather, the curriculumgor these specia

| childre :

being used fo Ul'ch(\-’!;a designed since 1997. This curriculum has

o

/ Guide that teachers follow in inclusive education

undergo s%al chi.n esasit as@ reviewed from time to time for improvements.
ng s
€

rrent Teacher’s
N

me in Oman has been designed for the mainstream students. Teachers of deaf

: Ilowed to adapt the activities in the textbooks to promote additional practice in

portant or weak areas that the deaf students have accordingly. In this instance,

teachers of deaf students are required to make modifications deemed necessary to the
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units and the lessons of the course book in a way that suits the nature and abilities of
their students (Al Rayes, 2012). V‘W
AN

Furthermore, to support the teachers of deaf, the MOE of Oman has taken
efforts to provide them with unit planners to show them the steps and activities they
need to focus on in their teaching. Based on the researcher’s casual interviews with
teachers, many of them expressed their concerns over the lack of detail information or
guidelines to assist them in their work. For example, the course teachers are expected
to cover 4 units with 15 lessons in each semester, from the Grade 9 English course book.
However, the information or guidelines given in the unit planner to the teachers
regarding the units only encompass a summary of the 12 lessons found in each unit
along with the learning outcomes and the language skills to be taught in each of the
lessons (e.g., reading, writing, and vocabulary) (see Appendix I). No detailed
information is given about the suggested lesson plans, nor are extra teaching materials/

sources provided for the teachers to aid them in their teaching activities.

1.6.2. Assessment o%&nglish flan Z}de ssKills of students with hearing
impairment d &
Assessmen W Engl'sh age s@of deaf students in Oman follows as

closely as possiwe yste' ? ma@%am schools, as described in the Student
Assessmen (amook ubkis d:b@(? Centre for Educational Assessment and
Measur t EAIVT)‘BIdz'Mir)Qz_ y of Education. However, the system is adapted
to tAo account the fact t&;%\)'gwing to the students’ serious hearing impairment,

tea and assessment should focus exclusively on the written word: i.e., the skills of
& ing and Writing, supported by knowledge of Grammar and Vocabulary. For
example, in Grades 1 to 4, the learning outcomes for English are grouped into two skills:

Reading and Writing, while in Grades 5 to 12, the learning outcomes are grouped into
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four elements: Reading, Writing, Grammar and Vocabulary (Appendix XI). (Ministry

of Education, 2021a). Yv

Furthermore, according to the Teaching Contents Plans docume (% 12022
for Special education English language/first semester, special education teachers are

requested to review and vary method of teaching according tothe Szents’ hearing

acuity and their levels, modify listening or speaking tasks to readi vocabulary tasks
particularly in cycle 1 grades (figure 1.1) and delete the%ag:;‘ons of listening
and speaking in cycle 2 grades (figure 1.2). Ministry of E tio (Mo \T
>LIF18
’ N

Figure 1.1 The Teaching GontentPla

Grade:44 \?
I PeTeachm nt w

Ut Erglsh Larguege Goade 4 Semestan 1
Nurmber of lessces per week: 6 Number of lessom ped semester: 96 | Number of weeks: 16 {Week 1%0 ) ary for the
implermectation of the Learsing Loss Pen)

s N R
Sopmested

Lestn! Tope Learning outcomes mplerntation. 1ine Nermurks

Imglementation Y
o . L d I» the Leamingd Loss K
of Learning Loss - N  1g- W
) an e
Pln
clag

Urt/ Theme

Teacher can modafy listening or

peking task fo vocabulary or
peacling tak

Unit 1
Back to Schoof

Teacher can modily kslening or

]l*
o ol
y mem speaking Lask o vecabulary or
ettty @ i3l cading task

i 2 featu )
3 le;af'rsl- - Vieek 5~ Week b

IK Descritg e
h o Detgbed oompre

o idertify and name Tencher can madify litening o
Unit 3 ro0ms caking bk 10 vocbulury or
. Lessons 1- 12 - Week 7 -Week 8 f, 1' L B
The Heme o Kentdy and rame ading las
0 housshold cbiects

(Source: Teaching Content Plans document 2021 /2022 for Special education English language / first
semester, p.24)
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Figure 1.2 The Teaching Content Plan for Grade 6A

The Teaching Content Plan for Grade 6A

Subject: Englsh language Grade: 64 Seenester: |
Number of lessons per week: § Number of fessans per semester: 80 | Number of weeks: 16 (Week 1o 2arz for the
implementation of the Leaming Loss Man)

U/ Theme Lasioin Topit Laiming ditcomes

Il'::f:;:f;io;:: As stated in the Leaming loss Plan above
. Ask for and give personal information about
themselves and others R}

Ask for and give information describing
objects, where they are from and what they
are made of (R)
. Read and understand factual information
. Read and understand 3 variety of tets for
specific information and general undersjgpgi
Unit 1
Creative Crafts Lessons 1- 15 . Fotlow a sequence of written instrygli

. Write short factual information al
crafts

. Understand and use the vef@ito be'
. Recogrise and use © COMeRars
punchation \
. Understan
Unit 2 Lessons 1- 15 of commilgicating
Commurication . HONS

(Source: Teaching Conten Ians?cument 2021 /2
:‘e ester, p"3<</
Ny
1.7. Stateme ONBPO ey | O
cﬂ) %t S
S

The vernment pafded tremendous effort in integrating the needs of

' 4
Ch“drﬁ disability itge@on system at all levels. Quite a large number of

S§Weed students are enroll\ed in mainstream education institutions in the Sultanate.

gh it is the aspiration of the government of Oman to educate this category of

Oldren, the step taken, has also created some problems in the teaching and learning

process of the deaf students.
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As stated in section 1.6.1 no specific curriculum was constructed by the Ministry of
Education to cater for the needs of its deaf school level learners. Rather, the curw
for these special group of students are identical to those implemented in th@a's eam
education (Al Gafri, 2009; Al-Saidi, 2013). Similarly, the English lang rriculum
for the deaf is identical to the mainstream students’ curriculum. T

Accordingly, this may result in various problems towards the stakeholders involved
in the special education curriculum in the country. More ‘R;g'the main issues

highlighted in the literature also include the adoption ains ewculum for

instrean cufri ullnr\@gg;yo,

] 20\16) vou@'e school
icatoii c unic@:z; (Cawthon,
&

2001; Miles et al. 2018). (more detail\@m 2.1.5. O
Similar problems are also experegsd not ﬂy\gl;(%wa @Rayes 2012), but also
in neighbouring countries such% AraS‘la (ABAmMIri 2 \;AI Ateebi 2011 cited in
N

uc

teaching English to deaf students are: rigidity of the
2007), mismatch of teachers’ qualifications

culture (Donohue & Bornman, 2014) andsco

catipn sy f€&f Most of the findings have

Al Rayes, 2012) that also %
highlighted the inappr% ss of the la l}&‘g&@terials and language curriculum

'

| & _
designed for the deafstudents. l ore, g&e studies have revealed that the aims

and objectives of the Tains icult&&dopted in deaf children’s classes do not

!
¢
suit the lin 'gﬁ)owt of de cH’iId{érPnor do they respond or cater to the specific
NN
needs, lgarningestylesfa ivation of the deaf student.
A& Ily, oth di (@E.F J. A., 2021; Douglas Barrie, 2019; Ibrahi
onally, other studies uente, J. A., ; Douglas Barrie, ; Ibrahim
N

@Zraigat and Yahya Smadi, 2012) have also documented the unavailability of
& ialized teachers who have undergone specific training related to teaching deaf
arners. The teachers involved in such programmes are found to be lacking in the

necessary knowledge and skills to communicate with deaf students (Alasim, 2019). The

31



other issue in teaching English to the deaf is related to unfavourable school culture.
Some studies have reported that despite welcoming the idea of inclusive ednwm,
many teachers believe that the special needs of disabled learners can better@%ﬁeved
in separate classrooms (Campbell, Gilmore, & Cuskelly, 2003). ThiAw may not
apply to the education of deaf children in Oman where the curriculuqusive. With

regards to the issue of complicated communications, Miles et q|. M:Z found that deaf
g

and hard of hearing children, despite using hearing aids i egrated classrooms,

were faced with the practical difficulty of having proper uni atWy miss out
o3

sectign 2,1.5.1). _\‘-}

Ues_of‘adapti g thp\, instream

ra| the fo@wng pertinent

questions. Firstly, how is the attitud s?chlldren i ané‘e support of their

much of the information when teachers speak fast (R
The discussion in the extant literature abo

curriculum for teaching English to deaf chi n i

3

parents, their intention, and their abilities mflue\d\th S,Q instream curriculum,

which is rigid (Adoyo, 2007), \Aéjectl\%s domo su%éﬁmgmstlc growth of deaf

children (Al Rayes 2012)? Q\ki tq ises gﬁ\}ter important question on the

relevance of the mams% nculu@ C‘nlng\,Engllsh to deaf children in Oman
I

in terms of the Ian e teachi l\ S (%@ayes 2012)? The other questions are

on the challeng rela to tea&J . How qualified are the existing English

teachersf or c Idre in O (’AI@ 2019)? To what extent do teachers lack the

necessa 0 edge,%\ s to cv&munlcate with deaf children (Alasim, 2019)? In
oth S, how good are the\mg ers in their teaching method or pedagogy?

rtunately, and to the best knowledge of the researcher, there is hardly any

ies that have examined these pertinent research questions in the context of deaf

Idren and English language in Oman. Therefore, the present study has investigated

the extent to which the attitude, subjective norm, perceived behavioural control and
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intention of the deaf children in Oman are influenced by the mainstream curriculum
being adopted by schools in teaching English as a second language to them. Thw

has also investigated the challenges teachers face in teaching English to @Idren

in Oman using the mainstream curriculum. A
1.8. Objectives of the Study }\?

This research study aims primarily at exploring the extent of schools adopting
mainstream curriculum in teaching English as a second language to deaf children in
Oman. Specific objectives include investigating the attitude, subjective norm, perceived
behavioural control and intention of the deaf children as well as the challenges teachers
face in teaching English to the deaf children using the mainstream curriculum.

In doing so, this study hopes to gstablish tfﬁ‘%&qﬁ? v’]i he success factors of
the practice of teaching English%%ge to dea qildr N Oman can lead to the

enhancement of English langua arni dea@ﬁdren as highlighted in past
319,

studies (Al-Rayes 201(, Alh%ami, 2

S '3
essence, the research,objec esi NQ d f@éneral to specific as follows:
2 <

1. Toexamine the challenges faced in adopting mainstream curriculum in teaching

Cﬁh@. . 2009; Al Saidi, A. 2013). In

English as a second language (L2) to deaf children in Oman:
“a. Challenges of teaching deaf children in general
A b. Challenges of teaching deaf children in classroom environment
\* 2. To examine the extent to which the existing mainstream curriculum structure is
‘< relevant to the teaching of English language to Deaf children in Oman.
0 3. To investigate the extent of the effectiveness of the pedagogy used in teaching

English language to Deaf children in Oman.
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4. To examine the extent to which attitude, subjective norm, perceived behavioural
control and intention of deaf children are influenced by mainstream curriculum
being adopted by schools in teaching English as a second language to deaf

children in Oman.

1.9. Research Questions

The study particularly aims to answer the following questlons ‘

1. What are the challenges faced in adopting mainstréarﬁ 'c:urri"cu‘lum in teaching
English as a second language (L2) to deaf children in Oman in terms of:

a) challenges of teaching deaf children in general
b) challenges of teaching deaf children in classroom environment

2. To what extent is the existing mainstream curriculum structure relevant to the
teaching of English language to deaf children in Oman?

3. To what extent is the pedagogy used in teaching English language to Deaf
children in Oman effective?

4. To what extent are the following factors influenced by the mainstream
curriculum being adopted by schools in teaching English as a second language
to deaf children in Oman?

i. _.Attitu‘de of the _school children,
i .vSubj(;cti\_/e___NQ_rm. of the _ééﬁbol children
|n I5érceived éeha\;iq_grvé‘l' Control of the school children, and

N lv.  Intention of the school children
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1.10. Scope of the Study

The study focused on English language teaching while acknowledgth
mainstream schools in Oman also teach the native Arabic language to @dren.
The Sultanate of Oman gives priority to learning English among%( foreign
languages. Secondly, the participants for this study are deaf school chmnd teachers
who are directly involved in the program. Thirdly, the contex%udy is confined

I

to six schools in Dhofar region, which is the total number S i|11plementing the

inclusive educational program for deaf children in Dhofar,*he origin 0 esearcher.
Y
Keeping into consideration the fact that there ar choolsfin Sdlt@é’éﬂe also

cater for the needs of the deaf. Fourthly, the?w ffan’(\e ithin thej?heory of
T

Planned Behaviour (TPB) in the attempt tEW ate i

tr: i

subjective norm, perceived behavioura

influenced by the mainstream curri%being@\?&y o@s in teaching English

6

c.)
as a second language. Thus, th!%oft e stud d%es@extend to the adoption of
A

the mainstream curriculumYﬁu lish as a_second uage, nor adapt some of the
3 b

elements of this curric%\ a new curr, 91‘1& the deaf. Rather, the researcher

largely aims at @g t@es, Qédiveness of the pedagogy, and the

behaviour of the,students he <Q{ion of this mainstream curriculum in
l\ ¢ ','t C)@p

teaching Englis a segondsla uag\to deaf children in Oman. Lastly, the study has

used mi re€earch’ desi 'o{qu E\Rve and quantitative] involving questionnaires,

inte and diaries in orde&l}p investigate the views of the relevant stakeholders

(teaehers and students) on schools adopting mainstream curriculum in teaching English
second language to deaf children in Oman. In doing so, both the qualitative and
uantitative approaches may contribute as ‘complementary means of investigating such
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a complex phenomenon at work in the area of second language acquisition’ (Mackey,

A., & Gass, S. M. (2005), p.164).

1.11. Significance of the Study Yv

A distinctive contribution of this study is that, it will add to tth of knowledge

in the area of the adoption of mainstream curriculum in t
language to deaf children, especially in cases related t an. Se OWstudy has
departed from other works in using Theory of Pla@havior [F PB]n he‘@}’&?ion
of mainstream curriculum in teaching English to f chUdrbnjv stEET\ies have
\stud@?sed on their
) afs@we motivation of
parents to enroll their children in dﬂsngua&r? ﬁdjea et. al, 2018). The
present study has departed TP%@ In uSing i 2 th \lcal framework, and for
examining the extent of schoohgpti Dﬁi cu-\ﬁu%ﬁlum in teaching English to
deaf children. q. D ( 0

Thirdly, this stwa att usg controlled classroom environment as
teachers teachin@clas |oc ented@ experiences in diaries, which together
with intervie\% e used' t i{&}%-}m challenges and solicit suggestions for
improvi %ng glish t dé}children in mainstream curriculum setting.

&

adopted TPB to examine the ability of deaf children, rag‘e

ability to learn the language (Alhamami,*™M. (2019 a

%s

T

Contros assroom environr}g&.in this context means classrooms controlled by

S Nsyllabuses, teaching materials, specific teachers, and allocated specially for the

children. The objective is to examine the experiences and the extent of challenges
th

the teachers and the deaf students would experience compared to the environment

of adopting the mainstream curriculum. This is the first time that such approaches are
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used to solicit data. Fourthly, in terms of pedagogy, this study provides insights on the
specific teaching approaches that may best be suitable and appropriate for the t?ﬂg
of deaf children in schools adopting mainstream English language % lum.
Specifically, as the study explores the learning of English in the inc ducation
program context, identification of the most effective delivery of the [ggsons as well as
teaching aids, such as the types of textbooks to be used ar rMended. Fifthly,
findings from this study may provide insights to the nee mﬂ ption of special
curriculum needs as alternative approaches to enha the i cwjrriculum,

. g
s for lang ete@g for

specifically in strengthening the delivery and teachi

the deaf. For example, teaching aids such as t

children may be largely inappropriate aqw

development may also be lacking in % teachin theeﬁﬁf. It is hope that

findings of this study would open (us for fur\&p t 6\be given for teaching
N,

materials and tools and an alternative: curriculum for the deaf

earning experience.

to be developed in enhancir‘x:heaf

——

S
g b 4
1.12. Organisati(&h Stm@ §

O

!
This studyi ct ecf%fﬁe (ci'@)ters. The introductory chapter covers the

backgro@% stuﬁy Dse}o 1.2Q§ction 1.3 has presented a background regarding
b
3

the edsstio context in Oman,‘emphasizing on the school education system (section

M development stages of education (section 1.5), the curriculum materials and
rces production (section 1.6) and the English language teaching in Oman (section

0.7). This was followed by the statement of the problem, research objectives, research
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questions, scope of the study, significance of the Study and finally the organization of
the study in section 1.13.

The subsequent chapter two reviews the extant literature related to@glish
language curriculum particularly the inclusive curriculum being use hools for
teaching English as a second language to deaf children in Oman. The m@in objective of
the chapter is to identify research gaps relative to the four r Muestions of the
study, which in essence focus on the challenges of adoptin ?ﬂ:st eam curriculum

in teaching English to the deaf children, the relevance o cur 'cuwciency of

A X
the pedagogy, and how the behaviour of deaf children ISsinfluenced hda@on of

eh\aﬁt i uss@é Theory

amﬁthe searcbé?;zr;ework and
<<

the mainstream curriculum in teaching them Engli

of Planned Behaviour (TPB) used in th

hypotheses developed from TPB. ) O
It is worth mentioning that in Crﬁg\ﬁTwo, t \udgh opted for its theoretical
N,
and conceptual framework the of Planne ehaviqéP(TPB) by Ajzen (1991).

&
Both the theoretical and cor@frar’ orkSiare s@ below in Figures 1.3 and 1.4
respectively. { 0’
’ &

O

Figure 1.3: Téﬁeory G\@wed B iour Model (TPB) by Ajzen, 1991
!
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The study has used the four TPB constructs or variables [attitude, subjective norm

and perceived behavioural control and intention] to examine the extent to Wh

adoption of mainstream curriculum in teaching English as a second Iangu@ence

the behaviours of deaf children in Oman.

Figure 1.4: Conceptual Framework of the

r ) '

Attitude of Deaf

Children towards \d,

Mainstream \Y.
\_ J ' _{')
< N\

Subjective Norm of Y*

Deaf Children )

towards Mainstream

Intention of Deaf Actual Behavior of

\_ J : )
Children towards Deaf Children and
rPerceived ) Mainstream Teachers towards
h Curriculum Mainstream
Behavioural Control .
Curriculum

of Deaf Children
towards Mainstream

-
Attitude of
Teachers towards

. Mainstream Y. ,
bj LS

The study ha@he concept fra k in Figure 1.4 to examine the extent to

which attltud \Ctl rfor cel behawoural control and intention of deaf

chlldre ch i nc@\\by mainstream curriculum being adopted by
schoo t chlng Engllsh as ac') nd language. (see Section 2.3)

ter Three covers the methodology used to conduct this study, both the

litative and quantitative techniques. It details out the research design used for

entifying the sample frame, the sampling techniques, development of the research

instruments, data collection procedures and data analysis techniques including the
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statistical tools and software used. Analysis of the quantitative and qualitative findings
are discussed in separate chapters. The findings obtained from the qualitative w

discussed in chapter four. Meanwhile Chapter five reports and analyses @ings

obtained from the quantitative data. The final chapter (Chapter six) pro summary

of the major findings, limitations of the study and suggestions for futg research.
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