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METHODOLOGY

X
CHAPTER THREE @
» 3

3.1 Introduction z l

virtually unbounded™ (Newman, Ridenour, Newman,ﬁ Delafco 2003 p. 172).
h g% o

During the 1960s. the focus of social science res

time passes by, contemporary researchers are 1 Qen to the ¥fCt t@e purpose of a

study may be multiple and may change a %udy @\%*‘( @«1 should no longer
)

be confined between the quantitative a litati p aé‘h&‘gﬁz more.
o
Given the present trend in the s% jence rgsea M@ both the qualitative and the

4 &
\a& detecfaine the essence of an experience,

W wou est capture the counsellor trainees

)

encounter with confl@®by ambi inasth (ejearch methods.
N\
Q/ LI &

There are two, m!n urposes to the g rch. First, the purpose of the research is to

understand \mscllor trainees’ experience with conflict in group counselling. And,

the scc,@ pose is to develop and test the effect of an intervention training module on

counsellor trainees’ knowledge, conflict management strategies, and attitudes. Thus, a

qualitative research design complements with a quantitative approach would be best to
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embrace the two purposes. With the qualitative approach, it is possible to uncover the
meaning of a phenomenon as experienced by the counsellor trainees, especially in'ghe
conflict management strategies, their attitude towards conflict in group counsgli Y
attitude towards group leadership functions. With the quantitative approach,‘n&ossible

to assess the effect of a training module on the trainees’ knowledge, conflict§nanagement

strategies, and attitudes. ‘V

3.2 Research Design \d
®
Yv

, N
The study intends to answer two research purposes on th%%]lort in€gs’ !xp\(;l)ence
2 Y

dealing with conflict in group counselling, and to dgelop N the @ct of an
intervention training module on the trainees’ @ condhi

2

and attitudes. The purposes of the study su€< est that

exploring, capturing, and determining% fect su ndi@he phenomenon as

experienced by the counsellor train e I i en@urposes of social science
research as described by Neww% ;: (20})&}!@})[11(1 be categorized as (1) to

sredict. (2) 1o add 1o the pONgdge §a3

&
qsure@lange, (5) to understand complex

=

phenomena, (6)tot oy ideasf (7)o
urpgse of the present study is to understand a

’
and (9) to exa we past. ¥he
&

phenomeno \new ideas, and measufe change.

Mix@ds as a research design has gone through several decades of refinement

before it is well accepted in the field of academic. Interest in mixed methods design

began in the 1950s and continued up until the 1980s. The design gains scholarly attention
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when Campbell and Fiske (1959) use a collection of multiple forms of quantitative data
to study the validation of psychological traits (in Creswell & Plano Clark, 2007). ?’
then paradigm debates on whether or not to combine quantitative and qualitativ%xrch
design begin to take place, including at the American Evaluation AssociatioWr annual
meeting. Rossman and Wilson (1985) classify three groups of researc%mi on their
stands towards combining qualitative and quantitative designs i oWy. The purists
are those who would not mix between the paradigms, the sijygidinaltsts @pt their

methods to the situation, and the pragmatists who believe tiat mu tiplv?g'ms’c@be

used to address research problems. Slowly with time, attent¥ap begips fo sphft towds the
N

methods or procedures for designing a mixed n% s .\reene, S&.ce”i’ -
Graham’s (1989) classic article on mixed m\s@esearc on 6&13‘@ down the

foundation for the present work in mixed %ds as olqs th pc'{%arch designs in its
E >

own right. They analyze 57 evaluation and_develgp‘a C@l’ﬁcation system of six

types and the designs that go into ea e tygpes. 991 orse, a nursing researcher,
. |
designs a notation system to cofive

oW tgp m:nztot e quantitative and qualitative

Sl
components of a study. &\ Q éJ

\ o
. ' '
From its formative erggroenpe intp t ordd tf)rgsearch, mixed methods have developed

NS
and established it one ® ,opulg\designs among social science researchers.

Y—

Creswell (20 A aligned mixed m&ﬂods as a third approach alongside quantitative

and qualilérproaches. As strong advocates of mixed methods design, Creswell and

Plan@larkIr2007) offer the following definition of mixed methods.

Mixed methods research is a research design with philosophical assumptions as
well as methods of inquiry. As a methodology, it involves philosophical
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assumptions that guide the direction of the collection and analysis of data and the
mixture of qualitative and quantitative approaches in many phases in the research
process. As a method, it focuses on collecting, analyzing, and mixing OW
quantitative and qualitative data in a single study or series of studies. [ al
premise is that the use of quantitative and qualitative approaches in xtion
provides a better understanding of research problems than either a& alone

(p-5)

According to Creswell, Plano Clark, Gutmann, and Hanson (2003), the Ce of mixed
methods can neutralize or cancel out some of the disadvanta eszertain methods.

Mixed methods research provides more comprehensive evid 0 stu@?research

problem than either quantitative or qualitative research aldag. Anothgr pofgt hzft.@i’ed
I &
ial =

methods approach stands out in social science is because phenbmgha arQsomplex

\fo N
ur%&.and these

mi@nethods design
@ign as ‘“practical in

w
. o S
the sense the researcher is free to use a\ ds possibl¥ tB a@ss a research problem”

(p. 10). T
0) N
, 2t d
Under the mixed methods apw)\ach, se' }NL gns%léé been proposed by Creswell, et
al. (2003), which includeggeqBentia ;;itoryc;&ﬁign, sequential exploratory design,
( : ¢
sequential transformgily’c sigi r&anoc?langulation design, concurrent nested
\
%iransé ¥* d@. Each design has either given equal or

design, and con

selective em& on either qualnﬁ&"e or quantitative approach in its design. And,
each degi ses a different level of integration between the data collection and data
anal In¥other words, mixed methods research design involves the “collection or

analysis of both quantitative and/or qualitative data in a single study in which the data are

to understudy thus different kinds of methowZn

complexities (Greene & Caracelli, 1997). ThidgdVanlage of u®

is highlighted by Creswell and Plano Clark 7)

collected concurrently or sequentially, are given a priority, and involve the integration of
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the data at one or more stages in the process of research” (Creswell, et al., 2003, p. 212).

For this particular study, to best answer the postulated research questions the rese?!

&

chooses the sequential exploratory design. See Figure 5.

QUAL > QUAN Y-
QUAL QUAL QUAN QUAN nterpretatlon
f entlre
Data ——> Data ————* Data ——* 1al
Collection Analysis Collection

’
\
Figure 5: Sequential Exploratory Research Design é ' ,i')

The sequential exploratory design involves two st@

initial phase of qualitative data collection

rlzed by an

weéy module and

instruments development, and then by a e of Wa' @!&ta collection and
n S

analysis. This researcher chooses th ign fqr thr "reaéﬁ's First, to explore a

phenomenon which the researche ery, mueh | int ed in but lack in-depth
(
understanding. Hopefully, by e %Wg thegr w%nce of counsellor trainees the

researcher could get a h&\pl Jre 0 thel@perlence with conflict in group

\ N
counselling, attitudes, z@j fligt ma %er(b%{rategres Second, this method allows
. O

the researcher to t% e g,u “v dat§dollection into a training module that could
respond to th ds’ of counsellor Y‘n.ees And, third this method provides the
opportunity researcher to test the effects of the training module on another bigger
group, sellor trainees. Even though Creswell et al. (2003) caution researchers
applying this method of substantial length of time involved to complete data collection

phases, the present researcher still prefers this method for its unique attribute. The
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systematic sequence embedded within the research design permits the phenomenon
understudy to be explored in depth, the data being used sensitively, and a mOdUIeY

developed and tested within the same framework of the original research. <\1

One of the challenges in mixed methods approach is how and when t we the data

collected from the quantitative and qualitative datasets. There are thr ys in which
mixing of data occurs in the mixed methods design: merd g co‘werging the
@ nWhe two

Ay

datasets by having one build on the other, or embeddin% o§ Wetaset Withj th’g &ﬂq; SO

that one type of data would provide a supportive role on-\thed\gt AryNJgcobs, &

Sorensen, 2010). :V 0‘
The proposed method, the sequential explor@desima tgfe study conducted
N
*%‘ f el

qualitative and quantitative datasets by bringing them tog 0

by Myers and Oetzel (2003). Their st ' an instrument for
measuring organizational assimilaty \ney, n the§udy with a qualitative
exploration of the dimensions 0% ation‘gsl;,'aﬁ'a During the first phase, they

conduct semi-structured intg Nwitt‘ 1 icipa,;é"After creating the organizational

assimilation instrument 0 he ugh elﬁ‘&ﬂg& the study moves into its "
4
quantitative phase. en v.9& a 3‘&"33’ with 342 employees across diverse

’

industries. The :Se hers analyze {llﬁﬁ”vey responses for scale reliability, factor

analysis. an struct validity. In sun%ary, both Myers and Oetzel (2003) collect both

quali% uantitative data to, respectively, explore a phenomenon and measure it.
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The following discusses in detail the research designs chosen to meet the purposes of the
study. For the qualitative approach, phenomenological design is used to exploY'
experience of the counsellor trainees dealing with conflict in group counselli%\for

the quantitative approach the one-group pretest-posttest experimental design vused to

measure the effects of a training module on counsellor trainees. Vz

3.2.1 Phenomenology 5 2 l

There are various types of qualitative research such as ggundetl thgor g aqhy
\ >

case study, narrative, and phenomenology. As a resea%gn’q ali tiv!ég;oach

T

places emphasis on understanding through looking closg at woﬁions and
records. Qualitative research examines the p@nea : ic erge from the

'ét.those patterns for
others to inspect while remaining as o tﬂk copstuctian?of the world as the

participants originally experienced y en, Y0 11)8For the present study, the

i : LAy :
researcher chooses the phenom al res’g rch e‘gl%o study the counsellor trainees
experience with conflicts a@o lea,ers\funcljé"in group counselling.

. \ ¢ ! (m()J
As a research design, enojogy dEsefibesTbw people experience the objects of the

: N
ns hgh obfects @perlence are constructed. Phenomenology

external work andfeyp

emerges out Ai

including 7 Merleau-Ponty, and Gurwitsch (in Creswell, 2009). Phenomenology

Iiter@ns the study of phenomena. Phenomena may be events, situations,

experiences or concepts (Merriam, 2009). These phenomena may exist because the

sserl’s work an@ﬁose ideas are further developed by others,
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phenomenon has not been overtly described and explained or the understanding of the

impact it makes may be unclear. Y.

Phenomenological research begins with the acknowledgement that there is a ap% the
understanding and that clarification or illumination will be of benefit (C 1, 2009).
Since the phenomenological research only focuses on a speciﬁcWomenon as
experienced by a group of participants it may not necessd Y:/i e definitive

explanations for the general population (Ary, et al., 2010). Alt h thys inewed

| ]
as a weakness. phenomenological approach has the p(@to raige r'ﬂfﬁr-ld
insight among individuals involved into understandwe p@ on Q;;; new

perspective  without taking into account its ;%ngcanor' (C@ell, 2009;

Merriam, 2009). Essentially, the goal of pmno ogy i enQe and deepen

AL
understanding of the range of immediate eanc‘?séyv 1, @9), In other words,
é q
phenomenology becomes the critical r% n on sci@(perience, rather than
S

the subconscious motivation of't res%ndents, [ 0
P 4 b 4 &

0 e%n]é& phenomenological approach as
prasgﬁl (2009) and Ary, et al. (2010) a

’

researcher applying % od fhigh) nped &&-dcquire the knowledge of the design, be
<$.! ? <>
a fed t%

her major method of scwc rd

bragRet her experience from interfering with data

&

collection, 'N:cide on how and in what way her personal experiences will be
t

he study. The researcher needs to overcome these challenges because

selective with he Wipants, n

introdu

failure so may threaten a full understanding of the phenomenon under study.
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Even though the challenges of employing the phenomenological approach are present
from the beginning of the research until its completion, the researcher has taken sev
measures to ensure the challenges do not interfere with the data collection proce%\he
researcher has continuously reminded herself to set aside her personal views‘%ried to

understand the participants’ frame of reference as they relate their ¢ ericgces dealing

. 'lvst challenging
wOkds tc‘ help certain
participants who are struggling to describe their experiency By letti th\g;fc@'ls
| &
sShags t

with conflict and group leadership functions in group counsellin

part is when the rescarcher feels the urge to propose the “rj

describe the experiences using their own words and expre hePa icighnts more

N
o\mtal e@aﬁon, the

U]
logic arch iﬁ%n because it helps the

experience. AL

In short, the present study uses the phe

N

researcher explore the counselloc‘ain 5 exp#ien S rv@nﬂict in group counselling.
rtun

3
¢ l@() share their feelings, thoughts,

EQ&

nin the experience as much as and as

The approach provides the lra@ th

and actions. They are freeé&vey
in depth as they feel %nab wit

N
reference. Phenm%cical "a@J’h gl{_é? the participants the ownership to their
experience amésearcher learns te@{aect their rights by allowing them the freedom

ofexséheir sharing.

t!)fl? subjected to the researcher frame of



3.2.2 One- Group Pretest-Posttest Experimental Design

In the quantitative part of the research design, the study applies a one-group prw
posttest experimental design to test the effects of a training module on @lor
trainees’ knowledge, conflict management strategies, and attitudes. A one-group¥pretest-
posttest experimental design is a type of evaluation that aims to d rnx.whether a
program or intervention has the intended effect on study pagici ” While a true
experiment includes (1) pre-posttest design, (2) a treatment and Jontr group,

and (3) random assignment of study participants, th§agne-groyp p eit-z)(e’} est
=\
(D, 2009

experimental design lacks one of these design elements 2009) Y Agtor thvpresent

N
study, it lacks the control group but takes into cov@: ﬁ,e\«.ent%&retest and

posttest, and random selection of participants iw }(perime rm@g

The one-group pretest-posttest experimen daignha%jva@e interventions on a

“
specific population and to demonstratew it %]an i&ﬁ&rention and an outcome
V N
(Ary, ct al.. 20]0, Dunn, 2009 For is par yslu@e researcher uses the one-
re

group pretest-posttest experir&tal esli \fqg e

ll&an

The total number of cmaduatf studen

7~

G

bns. The first is the number of

population involved is s ntalc:i% a control groups to be established.

/-

&S}uidance and Counselling program at the

N
time of the study, g3 pnd aorgh gto @n’s size effect 32 subjects are required for

. . >
the quanmaU‘\ analysis. As the*&?dents have completed all the core counselling

[y

courses i% the group counselling course, and have encountered conflict in group

cour@allingythe researcher randomly selects them to be in the one-group pretest-posttest

experimental group. To prepare for any dropout, the researcher selects 35 subjects. It is



quite a challenge to divide the 35 students into an experimental and a control groups due
to its small number and because of mobility issue. Some of them do not reside a

UPM area and some are living as far as Terengganu, Sabah, or Sarawak. Th %\ing
?%x

track of the students’ whereabout is difficult. Due to that, randomization o ubjects

into control and experimental groups proves to be a challenge. \;

The second reason is due to sharing of information among the 'cznts' which could

pose a threat to research internal validity (Dunn, 2009). Since nungbe dents is
L
_— Y
small, they have developed a close-knit social group whe, img of fnft at'o &mong
L . & .
them is quite high. When the words are out that the r erw tm%. tudy on

conflict management in group counselling and 'twg ] cts,(t;ﬂg'!y\voice their

interest. Given the strong networking they have ing Qn into a control

Iis.% j
group and an experimental group might Jage Dthrﬁ 0 es '&h findings. For that
'] Q-
reasons plus the interest from the CN r trai 0 p&éipate in the study, the
|

researcher, after consulting wigt hefresearch sugeryisdivhas randomly selected the
. 2 ’$ ‘s
students to be part of the trainygg works r 1pamé}/
After consulting with htNWi rgan
of randomizing the t%mto o gto e trainees are included in the study. Ifa
s

control group is ¥gsied, sharirfg O(i o¥mation among them could not be prevented.
5 p C‘) P

The same CENEe said about the tea\caing and coaching of group skills and conflict

rategies among them. If this is to happen, Creswell (2009) and Dunn

manag&
(2009) Chwif that the diffusion of imitation might affect the posttest performance of the



comparison group. It might jeopardize the researcher ability to understand the effects of

the intervention module on the trainees. Yv

The third reason the researcher uses the one-group pretest-posttest design @hical
consideration. Group counselling deals with helping individuals workvugh their
problems and to do that the counsellor in charge should be cownt in group
counselling theories and group skills. Moreover, during wefs of group

development, conflict is inevitable to happen. At the time tMggtudy) is cted the

'Y
trainees are all undergoing internship training, thus@earc r id/e‘i:?very
shopx. enable

counsellor trainees should be given equal chance to pavte m\{e

them to better handle critical events including co@n 010 dep®ye them from
o

taking part in the training workshop may deprive ¥ygm from ac knowledge and

skills needed to deliver meaningful grou E’enﬁg%,r Ch?.f-’;& Due to these three
: “
reasons, the researcher decides not to\ aco rou]ﬁ&hs focusing on the one-

, N
group pretest posttest experimetr 1d n. [ §
P 4 P 4 &

A one-group pretest-postics Mrime'ta ign retllites that one collects data on the

)
trainees’ level of perfo w: fo.re? qtena)@on takes place (pre-), and that one
i

'

collects the same d 1oF the fhterye on@ompleted (post-). In this study, a single
4

pretest observati &asurem t (J) % de, an intervention (X) is implemented, and

)

a posttest n ‘Mmcm (O)) s carriedht. See Figure 6.

S



0) X 0,
0 represents an observation before the treatment
X represents the treatment
0, represents an observation after the treatment

Figure 6: A One-Group Pretest-Posttest Experimental Design Y'
The inclusion of a pretest provides some information about aWacquisition rate

might have been had the intervention not occurred. This i monly ‘useggresearch

. . . . ®
design, especially in the medical fields when new treatmer medicationYs 'ntr@&ed

to treat certain types of diseases or groups of patientg (HiWis, eog, PerTcevich,

\ V
Furuno, Jingkun Zhu, Peterson, & Finkelstein, 200Q). T p osttes,QXi'gn sllewe
the researcher to make inferences on the eNahe inter ion@looking at the
difference in the pretest and posttest reS%Howe \M

@g the pretest and
o -

posttest difference need to be done Qf cautiog_sin ?)xﬁ&fmot be sure that the
difference in the pretest and the OSYH'E caxtl-llf ate&é\he intervention (Evans &
(

Rooney, 2011). \.‘ -‘éo
According to Cherulnik (&0 'Nehe ws% art éﬁe one-group pretest-posttest design
¢

is it cannot make a dQ‘ ntia caugal i e{c@bout the effects of an intervention and it
caters to a gener, wch qté jeft Mke @t is the effect .. 2” type of question. Since

N
the design haK trol group, the qd'b‘@on is on how to determine that the effect of the

intervet ti%resulted in changes in the treatment group. In order to analyze the
@

<
o
(=}

outc . Ary, et al. (2010) propose that the data is quantitative in nature like

implementing a set of quantifiable questionnaire to the trainees to respond to before and
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after the treatment. Ary, et al. (2010) and Creswell (2009) suggest that the quantitative
data be supplemented with additional form of qualitative data. Qualitative data V’!

form of the trainees’ feedbacks could provide valuable information that might \the

quantitative results. A

Taken the suggestions given by Ary. et al. (2010), Creswell (2009)Mcreswell and

Plano Clark (2007). the researcher has, in addition to the %&m 1f the conflict

management training module, also constructs four sets of qu nnai eswsure the
L ]

trainees’ knowledge. conflict management strategies, a@/de togpva c‘n&%and

towards group leadership functions. To complement twnding% earchngz:Sks the

workshop participants to provide written feedba Meir g‘(p ignce a‘F&completino
=]

&

the training. Their testimonials would enhan(%res rch lts‘{Q in pointing out

the weaknesses and the strengths of the in eaorhﬂ% $
é “

-

3.3 Sampling Procedures

4/

3.3.1 Location of Study

The study is conducted

(UPM). The universd

. ' 3
Ehsan, Malaysiz %miversit 1a!a{,§7ulation of about 20,000 undergraduates and
DS

5.000 of pg wuate students in 2012, It offers various study programs for students
rangindgomgocial science programs to engineering to health sciences including medical

and ve ry studies.



Faculty of Educational Studies is one of the many faculties in UPM. The programs of
study offered by the Faculty are endorsed by the Ministry of Higher Education (M
Among the programs of study offered at the undergraduate level include G i% and
Counselling, Teaching of English as Second Language (TESL), Teachin’g&

Bahasa

Malaysia as First Language (PBMP), Home Economics Science (SRTMy Agriculture
Science (SP), Human Resource Development (HRD), and 3po ience (PJ). In
addition to the undergraduate programs, the Faculty also g Xeral bost graduate
studies to meet the need of the local and internationalggudents. JAmd@e th%@ny
| &
d

programs offered are Guidance and Counselling, E ional:P ycl logyé\uman
N

Resource Management. TESL. PBMP, and EducszdH“\m"Ne current

semester of 2012, the Faculty has about l,l\%rgradua udeé‘and about 500

S

postgraduate students.
S

“é O 3i &
3.3.2 Population of the Study \ A‘Q

=
The study focuses on the gradu ents {1 g} _d@ce and Counselling program.

The program offers a MaK&Educltio\%Ed d a Master of Science (M.Sc) in

-9

he pnly diffefence between the programs is the M.Ed

. e
guidance and counsehleN: othp pgog "‘N tt'gdles, students are required to complete
48 credit hours of &vork. l
NN oL
students will tak& OWredit projcet papc;)@/'hereas the M.Sc students will complete a 12-
-~

credit thesis N‘n the scenario, most of the students would complete their studies at

vari(% epending on their academic progress. Most of the M.Ed students would

finish t study during the fourth or fifth semesters compared to the M.Sc students who

would acquire one or two additional semesters. At the time of the present research, the



total number of graduate students in the program is 138 and about 108 are registered.
There are 25 students in the first semester, 30 in the second semester, 20 in thev

semester, 23 in the fourth semester, and 10 in the fifth semester. %\

Since the present study stresses on the completion of the counselling co ses, only

students who have completed and passed the courses are considered awtial subjects.

As a result, 53 students from the third, forth, and fifth semest I conridered as the

population under study. Students beyond the fifth semester areWgg incld use they
L

Y-
need to focus on finishing their thesis writing. é
NN

3.3.3 Sampling

c? &
The sampling of the study comes from them e studen rom@ Guidance and

\ 'k
Counselling program. Since the study @inﬁ%ln gﬂ%xploratory research

“
design, two groups of independent san& requireg_fj da&%@ lection. The first group

¥~. r N
is intended for the qualitative dgsa a mhon‘vhe a @cond is for the quantitative

data. According to Creswel{d an \Cfé
should be a smaller sam\l& th ghitive @collection. On the other hand, the

’
bigger size in the quantw datg coll

Y
validity and gene iga¥ity ¢t jseareé.\‘To do this, there is often a need for two

types of sam Arobability sampl\@y

purposiv ing (to increase inference quality)” (Kemper, Stringfield, & Teddlie,

200‘0). Kemper, et al., (2003) claim that purposive sampling is only used

occasionally to generate data from the qualitative and quantitative data collection.

2 the qualitative data collection

4

increase generalizability/ transferability) and a
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In the phenomenological study, a smaller sample size is usually used to gather rich data.
In many cases, the samples are selected through purposive techniques (Kemper, -
2003). Purposive sampling requires the researcher to use some criterion or %x to
choose her samples. “The logic and power of purposive sampling lies.i%electing
information-rich cases for study in depth” (Patton, 2002, p. 169). The @g focus of

purposive sampling is to select specific cases that will provide ewnformation for

the questions under study.
N.

Following the suggestion made by Kemper, et al. (2003)@arche degi Jto Employ

simple random sampling of subjects into the experimewoup@ Osi@mpling
. o 9

for the phenomenological approach. The followuew)n ep?hlai how students are

selected as participants in the study using the di t SQQII o <

O S
3.3.4 Selection of Participants % u CE?
N )g LV

Participants for the study are th'cgraQafe stuy §Guidance and Counselling
program. They have Completedqd S &{ Ccf:(‘g(aunselling courses including the
group counselling course@ th

afle g&rienced conducting group counselling

4.00 at the time of the%rch. Th
N

and have encount%tﬂicm t ‘grou@ring the process. Due to that, to allow for

equal chance‘\ h of them to be s@fed to participate in the training workshop, the
researcher%ys simple random sampling. To decide on the appropriate number of

subjatgs fOymthe one-group pretest-posttest experimental design, the researcher has to

>

Em—

cun(é@ ive grade point average of 3.68 to
{

[¢]

determine the minimum effect size for inferential statistics to be administered. According

to Cohen’s effect size, 32 subjects would justify for the running of inferential statistics
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(Sidek Mohd Noah, 2005). To ensure there are enough subjects at the end of the study

taking into account the possibility of some dropout cases, the researcher deci

increase the number to 35. (\:

The researcher has obtained the list of 53 Guidance and Counselling grw students

places them in a bowl. Then the researcher pulls out, one

ne,
experimental group. é | ﬁ
’ s

For the phenomenological approach, the researc%iz;s th \e.mmina W graduate
students. Creswell (2009) states that usually iq@nomen al eé‘pach purposive
sampling is employed to meet the needs qmje&* ( (@ recommends that

qualitative sampling design specity n\é saaples ase(}zg expected reasonable

coverage of the phenomenon giv%pu‘p € th ~QAxudy, The researcher has

determined the criteria the s% need‘, 0 Jlﬁ%ﬁbe eligible as interviewed

respondents. These criteri& POI®5C rﬁzi%rcher seeks to gather information
g

about their experience, c tl:lm,to vide &) examples to support their claims and

stories. In order to % as ifterview respndents, they have to meet the following

&y
criteria: X
AN S’
y
1. hav Nlmered some type of conflicts when leading group counselling,

2. havengaged in some kind of conflict management strategies, and
3

could give full commitment till the completion of the study.
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No restrictions are imposed on gender, age, ethnicity, or marital status of the participants.

All the 18 students meet the criteria to be eligible for the interview sess;@z
researcher meets with them to explain about the objectives of the study an @rpose
of the interviews. She ensures the participants that the content of the intervwould be
kept confidential and would only be used for research purposes. Thelrws nd identity
would not be revealed to any third party. The researcher the mei appointment
times with them. \d

During the interviews, only 12 participants are involved, ason fhe *C&&)does
not include all the 18 participants is that when th arc , 1ews\§1.e tenth

participant, the data reaches its point of saturatlcw ponﬁ o turat@s when the
researcher could no longer extract new mfoxlon from ‘{Q)nal participant

(Merriam, 2009). Or, when the experlel eq\ \ pimé’gant is similar to the
sharing of earlier participants. Howe t ake S ed &‘Qas reached the point of
saturation, two more trainees arg ewed, J part1c1pants twelve.

As for the subjects for the e entall ap searcher contacts the 35 graduate
students inviting lhe1 t art' 1gat |a Qq-day conflict management training
workshop. Out of t uden ﬁi their consent to participate in the study.
The other thr A%( ss their 1terest{)¥' decline the invitation because they are either

S

living outsi Mngor or are busy with other commitments.

unsellor trainees who agree to participate in the study are either in the
process of completing their internship and/ or project paper. They are divided into four

small groups of 7t0 9 people per group. The information on the dates and venues of the
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workshop is emailed to the trainees and they could choose the date as seemed convenient.
For all the workshop dates, one week before it is conducted the researcher seT

reminder to the trainees using the emails as well as telephone messaging li@ to

-

Even though 32 trainees agree to participate in the workshop, on inee fails to

remind them of the event.

complete the two-day training. She attends the first day of tigh ’ng but,due to some

emergency at work decides to withdraw from the study. Asgygesulyy o trainees
4
finish the two-day training to make up for the quantitativ@uecti n. ]’igitgq
2 Y
N

Population (Nz

3. 4m’ i 5 Semests\@!e st

| 5 &
Simple random sampling ] 4 P@bsive sampling
one-group pretest-posttest @nomenological group
experimental group (n=3 Y. % (n=18)

' RPN |
ks\

B ) o i |
declined attended mw semi-structured  reserved

(n=3) 4$ interview (n=6)

&dﬂay : | O (n=12) .
=32 (')(reached point of saturation at n=10)

=}
=5,

posttest dropout
(n=31) (n=1)

N

Figure 7: Sampling Procedure



3.4 Data Collection

Under the exploratory sequential research design, different types of data c@
methods are designed to meet the specific needs of the study. For the pheng hgical
approach, data are collected through semi-structured interview. For the on p pretest-
posttest experimental design, a set of questionnaires is used. Thewonnaires are

constructed using the themes from the interview and from past r cz l

3.4.1 Semi-Structured Interview Y'
A
D [ J1S
{ ory 'R&' 0

study. Patton (1990) states the purpose of intervi Vnﬂcaw as yo fi t what is in

and on someone else's mind", and that is exactl t the tar fthe@enomenological
%le

\ _\
study focuses on, the perception of li e erie%, iy

&7@‘)6), who says that
]

. , “

interview would help “unfold the mea% peop e, eriﬁ&s, to uncover their lived
world prior to scientific explana% . 1), shtres else@ew with Patton. Kvale also
stresses that an interview is aqe ti \Q S st‘r‘@re and purpose.

There are two advantag \USI INteNITWYs i&g@s research. Firstly, the interview is a

flexible and adaptab%of finflingkhihgs QSt/(Robson, 1998). The interview process is
4
like a form of &se (Moh meﬂ. Sh@'l’f Mustaffa, 2002). An interview is a joint
T~ o
product of N}C interviewees and the interviewer talk about together and how they
talk wifggadyother (Van Manen, 2011). Interview provides an avenue to directly ask the

trainee ut their feelings and thinking as they occurr.
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Secondly. face-to-face interviews offer the possibility of modifying one’s line of inquiry
that self-administered questionnaires cannot (Ary, et al., 2010). In addition, it pr(wv
rich and highly illuminating material (Robson, 1998). These aspects of the int %\elp
the researcher capture the intriguing and complex meanings of the trainges’ eXperience

when they describe their group counselling works. This personal al%zinformation

could only be arrested through verbal description as uttered by, thwees, Mohamed

[ IICC school
counselors, views it as a tool that goes beyond the spont§agous exchang@o v‘}ag'of
everyday conversation. p ?

\ N
Yv
k is ducted with

&

is a@xainted with the

Sharif Mustaffa (2002), who uses interview to accumulat exher

the counsellor trainees. At the pre-field work stad@gpthe yesea

18 graduate students who have agreed to élaer &n‘%d S

! Q%smg the first meeting,
“« Q-

the researcher briefs the trainees on thM of th 1 fjectives, their roles, and

N
the data collection procedure.euri the J'ieﬁ o @ons from the trainees are
ut t

s s
entertained. They want to knagy ab \pc‘\ d for@ research to complete, whether

they would be given \C& oR Sear(;s'ﬁndings, and issues surrounding

|
WS Si.] 4 (j)

confidentiality of the } ervi’ :
% N
’

—

o 2
After the briefindyth®fescarcher dlStl‘lc')t consent forms for the trainees to sign. The

consent forr N important part of a research and it is also part of ethical guidelines to

be foll& fore a research could be conducted (Creswell, 2009). A copy of the signed

consent 19¥m is given to the trainees to keep as reference. Finally, the researcher reminds



145

them that once the interview reaches its saturation point, some of them might not be

called for the interview session. T

The interview sessions with the trainees are done in a relax and informal &hr. A
general interview guide is developed as a basic checklist during the inte?.to ensure

the phenomenon under study is fully understood. The trainees can taanuch time as

they like to respond to the questions. § i l
During the interview, a list of questions is given to the traigges. S€e T ble\4€y Quld
N

. - o | &
decide to answer the interview questions without any orde} ey, also%%ald go

back and add new information to any of the qu%& as t \Nnk n $\'§gry. This

permits greater flexibility than the closed-end@of qu °‘ ndé()ws T TR

valid response from the trainees’ perceptio% realﬁé?s éor she is having a
N

discussion and reflective session with tlerche‘?. The thicruas? takes about 45 to 70

minutes to complete. Most of the tra isT )

intérvie ithin one hour.
(‘J N
Table 1: List@ i N‘i
Objectives I ~

i-€frured Interview
1. to explore the coungg{lor.
trainees’ experic P

=~
(SQ Questions

U(cLe inition of conflict in group

in
conflict in gros Wt isgyour experience with conflicts in group

counselling

N

cour@dg?

How did you manage conflicts in group counseling?

managing conflict in group
counselling.
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3. to explore the counsellor How did you feel when conflict happened in the
trainees’ attitude towards group?
conflicts in group What were your thoughts about the conflict whe R.
counselling. happened in the group? \

What was your reaction towards the conﬂlctxh

happened in the group?

4. to explore the counsellor How do the counsellor trainees’ defing gr ;

trainees’ perceptions of leadership functions in group counggllin

group leadership functions What is the trainees’ perceptioof tNEir roles in group

during conflict in group counseling?

counselling. What are their leadership fun®ygns d Mnﬂict
in group counseling? T . ’\Y-

l O
S
To reduce the occurrence of misinterpretation o%Nameg% sage|Qe researcher

frequently uses clarifying, paraphrasing, re ng, and nma@g skills. The

researcher would ask the trainees to clarif lrﬁl 1n ‘gﬁ\ey seem to hesitate
in giving their response, (ii) they leave senten gm&%f (iii) they use idioms or

metaphors to describe their expgiencq T hlS 1,to o} @esearcher from making her
J‘

own interpretation of the tran roug mterviews, the researcher gets

to know the personal meging in &&tramees life and the obstacles they

o}

(?ervnews, the trainees are in full control

encountered to becon ﬁhell

of the process. % ’
Most of thc l ews are conducted in English. However, the choice of language is up
to the t lh ey are free to speak in either Bahasa Malaysia or English. The trainees’

use of uage is fascinating in its own right. Mohamed Sharif Mustaffa (2002) has

made similar observation. Some trainees use analogy and metaphors to convey their
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message. The interview sessions are recorded and transcribed into the language they

speak. For the Bahasa Malaysia transcribed work, only the quotations to be used fw

analysis are translated into English. c\

After all the interviews are completed, they are transcribed verbatim. Tr?'pmg is the
procedure for producing a written version of the interview (Creswe]lw ). It is a full

script of the interview. Good quality transcribing is not simpl anierring words from

the tape to the page (Mohamed Sharif Mustaffa, 2002). and i tk{ware good
[ ]
indicators of a whole range of feelings and meanings. A ing th Ha c?clf& 8),

when transcribing the interview the researcher shou 1de% se fquﬁgs and

meanings could be communicated on paper by wnctu’é‘ion arks,«& techniques
- &%

like upper case lettering, underlining, and embo ifig.

\ .&
&

As a conclusion, the semi-structured in%as afualigafive @collection tool allows

the participants to be in full control% mjt T pgrson perience. They enjoy the

flexibility of choosing which ‘% to re$po ‘ﬁis?nd most important they feel

b4
relax and not pressured to (K requl € rese questions.

&
3.4.2 Questionnaires %\ ¢ ‘-I (—,
For the quantitaty w colleCtig, the St!@'y uses a set of questionnaires to measure the

N

effects of t w ict management ‘t?&ming module. These questionnaires assess the
W

trainee edge on conflicts, conflict management strategies, attitude towards
conflitwingderoup counselling, and attitude towards group leadership functions. The

questionnaires are constructed from the themes extracted from the interview data and
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message. The interview sessions are recorded and transcribed into the language they

speak. For the Bahasa Malaysia transcribed work, only the quotations to be used fo%

analysis are translated into English. \
After all the interviews are completed, they are transcribed verbatim. Tr lbmg is the
procedure for producing a written version of the interview (Creswell, It is a full

script of the interview. Good quality transcribing is not simply ngmno words from
the tape to the page (Mohamed Sharif Mustaffa, 2002). T and i ﬂ re good
indicators of a whole range of feelings and meanings. A ing tq Han o'k &.8)

when transcribing the interview the researcher sh e fe\yn'gs and

oul
meanings could be communicated on paper by u ct?rks q@gt.echniques

like upper case lettering, underlining, and embo

As a conclusion, the semi-structured int aﬁuallt ed O“CCUOH tool allows
the participants to be in full control | ng son@penence They enjoy the
flexibility of choosing which q to F} on p!‘s Nahd most important they feel

&)
relax and not pressured to q%esp@ﬂe reseél’f questions.
Q/

N
: . \ ¢ 1 O
3.4.2 Questmnnmres b 2 (—)
)Y
For the quantit t COHCC tics thie StuQ-y uses a set of questionnaires to measure the

ati
A )
effects of thegonilict management {0 ning module. These questionnaires assess the

tramees:& ied ge on conflicts, conflict management strategies, attitude towards

conflic roup counselling, and attitude towards group leadership functions. The

questionnaires are constructed from the themes extracted from the interview data and
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from other relevant readings on group counselling and conflicts. The questionnaires are
administered to the trainees before the start of the conflict management traw

workshop and after the completion of the workshop. They are scored for ch %1 the
trainees’ knowledge on conflict, conflict management strategies, attitude Qow;.&conﬂict

in group counselling, and attitude towards group leadership functions. V

: |
sellors

3.5 Development of Conflict Management Training Module Grpup St

(CMTM) é J | -f}
2 A3

After the qualitative data has been transcribed an@:d \emes A bthemes.
;h;

the work to develop the training module begi\ Co@ﬁt Management

Training Module is that counsellor trainees % develo ?iv Aide and be trained
? 6 N

to manage conflict effectively by allowi taexplog the Lt facats, of coriflict

and group leadership functions, Yeachi,g regant conflict management
L

strategies. This would then lead % bett< a gchr} ict in group counseling,

In order to develop the %& M Qt Tiﬁdng Module (will be referred to as

l
’
CMTM), the researchgr™Io OWSlthe p‘%u(l)i(@d by Jamaludin Ahmad, Nurul Fatin

N
Muhamad Arshad ifudﬁ%r A@Hah (2009), Sidek Mohd Noah (2005), and

Rusell (1974)\ eps include (i) ide‘@? the target participants, (ii) set objectives, (iii)
preparc a%ﬁze module content, (iv) select training methods and prepare materials,
v) niz@he training course, (vi) develop evaluation strategy, and (vii) check for

content validity.
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3.5.1 Step 1: Identify the Target Participants

Who are the subjects for the developed module? The CMTM is designed speci%& to

meet the needs of counsellor trainees to constructively manage conﬂ‘i@roup
counselling. The needs may result from (i) not having enough unde ing of the
conflict functions, (i) having limited strategies to manage conflict Sagsglictively, (iii)
having inadequate knowledge on group leadership functions, o 'VR);essing negative
attitude towards conflict and towards group leadership functi he modyle jffdesigned
t are gtill u s?riqu:eir
i g.% ule@-s' as an
ir a?\itu to be&r.e positive
ns.\ 6
3.5.2 Step 2: Set Objectives %% (|} v
N

The purpose of the module is to inthhe ,bili f@{ellor trainees in managing
‘ Q (
e C d p

conflict in group counselling. Tl &é?meet the following objectives:

M\
. to improve the cour@aim@ersta Ing of group leadership functions in

N
: \ ¢ 1 O
group counsellin b 4 (—,
, % O
to lmprove% nseof tu }1 eS’@erstanding of conflict functions in group

for those who have completed the group counselling cour
ability to effectively manage conflict in group co

intervention tool to improve their skills and cht1

towards conflict and towards group leadership f

2,
Counsc\A ‘\"}’T
. to gui counsellor trainees’ application of conflict management strategies in
%“ounselling.
' to assist the counsellor trainees to develop positive attitude towards conflicts in

group counselling.
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S. to assist the counsellor trainees to develop positive attitude towards group

leadership functions in group counselling. \Y’

The objectives of the training module takes into consideration that in ord&glp the
trainees develop positive attitude, they need to be equipped with know]ew conflicts

and leadership functions, and also to experiment with the differen{ con™€t management

3.5.3 Step 3: Prepare and Organize Module Content s \';(.;\Y-

In order to prepare and organize the content of the . th es er explores and

coumsellors and of
&
d &Qal articles. The

readings include those on group counselhEst za; ISit (G@L McDonnell, 2004;

19%‘]195? business organization

(Shechtman, 2007; Myers & Ogezel, 03), SI,Aden olg,@lons (Rashid, 2005), group

strategies.

reads in details various type of readings pertac trai?\in

conflict management available on the websnmext ooks

Romano & Sullivan, 2000; Smaby,

conflicts (Brown, 2009; lve et al® 2| er“@i Kellermann, 1998; Rybak &
Brown, 1997, Whltaker, 0 nal 1cts (Folger, et al., 2009; Guerrero
& La Valley, 2006,%1 V\fll [, (ﬁ st of the readings highlight the use of
interpersonal stra% nd (ﬁn.ﬁsj g s&s in the training. Skills like paraphrasing,
reflecting, ref] , clarifying, and s@nanzmg are among the frequently taught skills
for mdm ho work to manage conflict between people or groups (Brown, 2009;

Claﬂ@orey & Corey, 2010; lvey, et al., 2001; Rashid, 2005; Yalom, 1985).
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The information gathered from the readings and from the interviews with the 12 graduate
students become the foundation of the module contents. Except for the writings b Wl
(2009), Folger, et al. (2009), lvey, et al. (2001) and Kellermann (1998), mos %«gs on
conflict tend to focus on the interpersonal conflict rather than on intrap soﬁor group

%ith personal

level conflict. Group counselling involves assisting group members t%

as well as group issues. Group members bring to the group un soWssues from their

past and they. at the same time, are exposed to interperso grouwresulting
L J
., 2004 Wit erd;ﬁ66).

A
sof\&' ,il%&)'ersonal,

ineeT mTmht en@gr in group

from the interaction with other group members (Folger,

Thus, the CMTM takes into account the three differ

interpersonal. and group level conflict, that counsw

counselling. \)

S

S

Unlike the business organization or ethnic ;eswhnc r'quir&_@ leader to resolve the

']

conflict, the CMTM is more interestedNacl ' uns,éﬁr/trainees how to manage

conflicts in group counselling. %&:grolp G n!el@s not viewed as win-win or

win-lose situations but rallwe mT@ why <‘/ow it happens and what can be

done to manage it (Brow;&O - Ive 1 20Q™K ellermann, 1998). And, on how the
S P

trainees can guide th@crs tl foguisyon t@rowth value embedded in the process of
w Wprde

other thegpfocess of managing the conflict is treated as

dealing with conidi
&
more importaw aluable than the rﬁult.

One (@L 1-played roles of the leader in dealing with conflict in groups is for him or

her to become a mediator between the dispute parties or individuals. Mediator is one of

the embedded roles in the leadership functions. Kottler (2001) and Brown (2006; 2009)
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emphasize on the mediating role as being highly recommended for counsellors to engage
in when dealing with conflict. As a mediator, the counsellor does not take sidcﬁ"e
focuses on giving the parties in conflict ample time to share and explain thei %\f the
story. In the training of counsellor trainees, the ability to manage conﬂict.% various

strategies appropriate to the situation is more important than to resolge of¥negotiate the

conflict. Y'
C

The content of the module highlights several themes to jevd its tives in

N
improving the ability of counsellor trainees to mana nifict in Jgr (’ounis?lling.
‘ b 3
ns

Shi W . e@i)ration of
attitudes, and conflict management strategies. CV Q\ S

The Conflict Management Training MOdu%phasiZe\\ - b@ stages of learning

N
: . ()
process introduced by Urbani, Smith, '\@ Smgaby, I'fesz;%c?era and Crews (2002):
D

(a) exploring, (b) understanding, c) gctin uring™ the exploring stage, the
&) } ; L

participants explore their know[0ge nd atﬁt Qﬂ%s conflict and group leadership

functions. During the unde@g stz‘ge, tey le bout the effects of their cognitive

\ N
scripts and attitude tow% njlctta lFlr b&{ as group counsellors. Finally, at the
acting stage, thcy@ﬂe c;
el

ic a@aent strategies and learn to assimilate the
" £
strategies thm

3_5,46 ect Training Methods and Prepare Materials
To mak re the module achieved its objectives, delivery methods become important

consideration. Appropriate delivery methods ensure the messages contained in the

&

Thus, the module includes topics on conflicts, group |

v A

types of conﬂic&;ﬁ.d leadership functions.



module will be better delivered and accepted, skills are successfully acquired, and
attitudes change makes possible. There are many creative delivery methods av@

achieve the objectives. Some of the means include mini lecture, discussio %play,
cin§

games, story telling. and artistic approaches like drawing, coloring, and (Clark,

1998: Furr, & Barret, 2000; Gladding, 2012; Nystul, 2011; Smaby, et ).
The focuses of the module are to improve knowledge, skills ngel attitudes. To
achieve the objectives, the delivery modes should include a“gembjnati f,s%gral

illsqn could guide

are used. The model should be someone who is@em ]
oces O

the participants throughout the learning p, 1, ;&)rey, et al., 2011;
A
n pow the“klll@uld be appropriately

performed. In the teaching of counsellin 1 ing hﬁ‘)een the frequently used
10;

N

method (Corey, 2010; Romano izan, 20 aby,§.
N Y,

playing makes learning m&&:eractxy

m c

'y
>
lti

ill‘s% uisition easier because it gives
g ip{)&'(Bandura, 1986; Fishbein & Ajzen,
2010; Urbani. et al..*@%' Thys, mo ll’n @(‘3 role-playing are seen as two powerful
tools in teaching w ict nﬁlmgem$egies to the participants.
AN &

To enhance \livery process, the participants are required to engage in self-reflective

Kottler, 2001). The model serves as the ex

al., 1999; Toth, 1996). Role-

focus to immediate feed (S

activity. Sgeyneed to reflect on the message gathered from mini lectures as well as from
the role-pray. They talk about their self-learning in small groups. By doing this, they can

be aware of their perceptual biases or faulty beliefs. Brown (2009) observes that these
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perceptual biases towards the roles of counsellors in individual and group counselling

have caused counsellors to underestimate the complexity of group leadership fun@

In addition, the self-exploration process becomes the starting poi j'better
understanding and formation of new attitudes. Fishbein and Ajzen (2010?’/\]2% and

Fishbein (2005; 1980) suggest that by asking the participants tq \Mze their new

attitude, the probability of the attitude to be remembered an aliged would be

higher. If they could understand their leadership functions, verDjjze t eMrs about

®

the functions, and learn to perform them properly, then might be 0 (’re.i&ltlve

towards their roles as counsellors in group counsellmg

\/"\ &

Similarly, the same change may occur wntl ttitudes rd@nﬂict in group
counselling. As they gain different perspect t con %tl r)(a\ld conflict types in
0 \
group counselling, and are exposed to eqQt app a'éhe COﬂﬂlCt management,
they may start to experience chang elr'eac to s conflict. These positive
l
changes in their understanding h ict and Jts @ ve ent accordmg to Kellermann

/

(1998), may lead them ela po ltlve@ude towards conflict in group

N
counselling. In short, lh@le I?Sfl/e livery modes like mini lectures, role-
spia &

playing, modchno an? @wp activities.
'

In administer} module time play@’ important factor. Time, too short or too long,
may brm ive consequences (Sidek Mohd Noah & Jamaludin Ahmad, 2005; Sidek

07003). The module is organized for a two-day workshop. It consists of six
sessions with three sessions per day. Each session runs for two hours. The first session

focuses on leadership functions, the second session is on conflict functions and types, the
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third session focuses on contlict scripts, the fourth and the fifth sessions focus on conflict
management strategies, and the sixth session is on stress management. C UW

trainees have to complete the two-day training workshop for them to meet the: ves.

3.5.5 Step 5: Organize Pilot Test of the Module Yv

Once the contents of the module and the modes of delivery are ecw,ﬂ trial test of the
module is conducted with a group of ten counsellors fror pa.@f Public
Services. The researcher tries the module during the up coutselli leadegﬁip

| &
.kointed

workshop organized by the department where the reseafager is.on off the ?p

YJ' N
facilitators. The researcher briefs the counsellors 0% rp e\the m@' and seeks
their consent to conduct the training module. \h trainin dulécompleted, the

researcher asks the counsellors to provide w% feedba\oﬂhe
are some of the feedbacks given by the@or “ &
N

Counsellor A: The workshop prgides arious ,1ppr ¢heSN\Q handling conflicts in group

counselling. Wit xXposuige, 1 Vg 710 ideas on managing conflicts

in group counsglling¥.ea ut, (Qre practices during the
workshop w& ette".
Counsellor B: The wor/cm. nefhi
C

§
situations® ll Igpels
prach%kiils.

Counsellor C: Th wsh()p ﬁz.s a‘gedvmny of my perceptions and thoughts about
ict. | used to believcd}bt when conflict happens in the group, I was to

x amed because of mnefficiency as the group leader. I enjoyed the

?‘ "kshop very much.

Coungell ¥Through this workshop, 1 gain knowledge and learn some effective skills
1o manage conflict. This workshop helps me to assess every conflict
differently and apply conflict strategies appropriate for the situation. The
workshop helps me be sensitive with my responsibilities as the group
leader.

N
nepy le%e Can provide more example of
oﬁﬂlc)ts uring the role-play, so that I can
N
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Besides the encouraging feedbacks, the counsellors also suggest that more time be
allocated for skills acquisition so that every participant has adequate time to practi
conflict management strategies. Given the suggestion, the researcher has @ion
with the supervisor. The following changes are made to the module cont&he first
session focuses on group leadership functions, the second sessioano.nﬂict and
stages of conflict development, the third session focuses on critigal wd!nts and conflict
scripts, the fourth session focuses on intrapersonal conflict geme !trat ies, the
’\f.
S

fifth session is on interpersonal conflict management stratqgs, and the si h'sesﬁ'i
he

on group conflict management strategies. In short,_t condgd ves Ypecus on

Yn' N
acquisition of conflict management strategies. Thage cl gas‘a\am@e for fha
trainees to role-play the various group skills awzbct mana nt @‘Egies.

AL

&

2
'] %

NG
In order to evaluate the effects of th le, four ge of@stionnaires are developed.
(

They are the Knowledge on Cox% C): C‘b flj ‘M@ement Strategies (CMS), the

Attitude towards Conflict i@ Coulnse g (A&?’ and the Attitude towards Group
)

Leadership Functions (é& Thegqu tl‘ghn are tested for content validity and

dig thg'r liéi. Discussion on the construction of the
fu’s
questionnaires is JRne the following sr@ .

N -
3.57 Ste%ck Module for Content Validity

The Qp of the module development is to measure it for content validity and

Y

3.5.6 Step 6: Develop Evaluation Strate% ) Py

L,

=

reliability before th%se

<

—

reliability. After the module is completed, the researcher contacts a few experts in the
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field of counselling to evaluate the module for content validity. The content validity
ensures the content of the module measures or discusses the topic it supposed to mw

(Ary, et al., 2010; Rusell, 1974; Sidek Mohd Noah, 2005). | C}

According to Sidek Mohd Noah and Jamaludin Ahmad (2005), a We should

successfully fulfill five conditions to achieve content validity. Conte alldlty for a

module means that it meets the needs of the specific populatio rou' of people, is
being conducted properly within the allocated time, and nges or

improvement in term of knowledge, skills, or attltudeséamcl a Ssegiﬁ%ally,

Rusell (1974) describes the five conditions as fO“OWl

1. The module is accurate for the target pOpleW q‘

2. The teaching situation or 1mplement ation 1 ho er \Ql
3. The time taken to complete the mo adﬁq ate. \

<{9

ellor trainees’

%

4. The module can potentially incr r'mM

competency.

5. The module can poten lly € a unse]

positive. \

To evaluate the l% hre l ’d lsQé’l)e Professor from UKM, one Associate

Professor from Ei; and a senior l@er from Science University of Malaysia

(Universiti § alaysia, USM) are appointed as the panel of experts. They teach
coung rses at their respective universities. They evaluate the five conditions of a
module o the 10-point Likert like scale where 1 refers to “Do not agree at all” to 10

“Highly agree™ with the stated condition. If the response shows 70% or above agreement,

trainees’ attitudes to be more

/J‘



it means the training module has a high score for content validity as recommended by
Tuckman and Waheed (1981). From the experts’ assessment of the module, they shw

percent agreement in the validity of the module. See Table 2 for the experts; %\'Aents

and suggestions to improve the module. N

Yv

Table 2: Content Validity of Conflict Management Training Module lNel of Experts

Expert Content validity Comm
score

Professor Dr. Amla Saleh 60% The mo
time
instructio

Associate  Professor  Dr. 90% Nodule ca tem‘zﬁ&ncrease and
Sidek Mohd. Noah rove coé%llor trainees’
oW, edge\1 S

in  conflict
0 3 > : :
Dr. Syed Mohamad Syed 92% A o0 cal module in helping

Abdullah \ oup)y cou Please indicate the
' ed tj

as this will help the leader

ﬁ' I geow me effectively.
(

4 4

. ol &

The development of the&":ct M'i
systematic procedure fOFQ de nt. éﬁnel of experts has evaluated it for

content validity and jmhows the fno ach@s very high agreement score among the
¥, A
experts. X
A >4
$

3.6 Develo \onuestionnaire

Bas n tP¥ objectives of the module, the researcher identifies four constructs to be

developed to determine the effects of the conflict management training module on
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counsellor trainees’ knowledge, conflict management strategies, attitude towards conflict

in group counselling and towards the group leadership functions. Y'

In order to develop a valid and reliable questionnaire, according to Radhakw 007),

researcher should follow several steps. She describes five sequential st?&Volved in

questionnaire development and testing. She stresses that each step de n fine-tuning
and testing of previous steps that must be completed before the five steps
are: (1) background which includes information on target e, goals
objectives, research questions, and hypothesis; (2) c lizatign .1& ]ves
generating statements or questions based on the conce %}. g the
dependent and independent variables; (3) for, at y51s ﬁ include
identifying the appropriate scales of measuremen nd e&@\alre format; (4)

validity which refers to seeking expert %le(}g ro1 an@of experts; and (5)

reliability where pilot testing is con to N ue&%‘fmalre with a group of
subjects. z |

v “éy
Following the guidelines @ed @ (2007) the researcher begins her

work to develop the qu ?,l (,’(J
AP

3.6.1 Step 1: Ba da ¢

K\ &

The resea c: d ntifies the purposes‘and the objectives of the study, which are to

Z
’é‘%

idenm unsellor trainees” knowledge on conflict, conflict management strategies,
amtud ards conflicts in group counselling and towards group leadership functions,

and how these variables could be changed through the implementation of a training
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module. The target users of the questionnaire would be counsellor trainees who are
undergoing training to become counsellors. At the time of the study, the target aud?!

is the graduate students from the Guidance and Counselling program \ave

completed all their counselling coursework except for the internship training, an® project
paper or thesis writing. Vz

3.6.2 Step 2: Questionnaire Conceptualization z l

According to Graham (1984), there are three different SWgtegigs rwe tory

A
construction. The strategies include empirical or crnte% g, bctfn!lyé&’ and

content validation. Y.

approac con@l’&;t the research

é‘

The present study has utilized the content va%

assessment tools. In the content valldatlon ach, t1 ru @'be measured have
&
been predetermined. The items for incl e sglecte ﬂse r’some logical grounds
or intuition to the relevant constr% mvo s selectmg from existing
' w}
sources, such as textbooks, JOUI‘! mos d i e’/Q ranscripts, items that seem to
be related to constructs u 1 plnen In thjse$ttuation, the constructs are set as

N
attitudes towards COM ct d Wa? g Uagléadershlp functions, components of
s

ndgo ﬂl anaoement strategies. The items are then

knowledge related
validated by som iVrts to dctexmme th&-onstruct validity index.

Some of %v 1al articles and textbooks used as references include: group counsellor

tramOebelman et al. (1973), Kottler (2001), Morran, Stockton, and Teed (1998),

Romano and Sullivan (2000), Smaby, et al. (1999), Toth (1996), and Ward (2005);

motivation by Brown (2009), Corey (2009), Nystul (2011), Trotzer (2006); conflicts in
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groups by Brown (2009), Kellermann (1998), Kraus, et al. (2001), Rybak and Brown
(1997). Yalom (1995); and, managing conflict in group lvey, et al. (2001), Kellerw

(1998), Kormanski (1982), Mitchell and Mitchell (1984), Morran, et al. and

Y-

The researcher analyzes the writings for keywords and tries to comphglfend how the

Rashid (2005).

constructs relevant to the present study are being described. U 1M list of identified
keywords. descriptions of the constructs, and the intervi rangcri lgh their
emerging themes, the researcher consolidate all the i@on tcj L‘]Qﬁ'}htv;ir
respective constructs. Four dominant constructs emerg th :ta ( are'Nrleedge

leadership functions. \

3.6.3 Step 3: Format and Data Analy 4 Q‘?
N K\
NS

Based on the interview transcric amy other 4lev tre s, the researcher works on

—

item{&ﬂect the contents of the Conflict

on conflict, conflict management strategies, attiteNar st‘on et an@ards group

developing the items for the oQtio hai

Conflict or KC consistséitel

|
{x;tcgﬁ the knowledge of conflict, group
N

Management Trainir oc@ule, whi
leadership funclio%; tl i

counselling. \ of the items m{'ﬂme questionnaire include: “I understand the

?f cox%ellor trainees in handling conflict in group

responsibidg I leader in group counselling” (Item 2), “I understand the functions of
cont in Youp counselling” (ltem 6), “I understand the different types of conflict in

group counselling” (Item 9), “l understand the different approaches to conflict

management” (Item 10), and I can handle intrapersonal conflict in group counselling”
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(Item 111 The questionnaire uses the S-point Likert scale where subjects could choose

from scale 1 Strongly Disagree. 2-Disagree. 3- Slightly Agree. 4 - Agree, undv
Strongly Agrec. %\

[he second questionnaire is identitied as Contlict Management Strategices 1S. The
weale has 25 items. Some of the contlict management  strategies | ded in the
aasessment tool are “Respond to nonverbal communication™ (it lz l)rxl with one

feaue at a tme” atem L and CRetrame the contlict™ (item 14). ues mn 1ses the
o

S-point Likert hike wcale where subjects could choose l"nl@' ~Nof ¢

1 (‘n Aent
(Not able to pertorm at this time). 2- Somewhat Compd

o ncNgt;). 3=

> S‘ |
ompelant (Able to

Slichtly competent (Able to perform with |1ll|(N )

perform competently), and 3 Thighly Competent ( le

[ he third questionnaire developed is lh
(A 1C). The questionnaire retlects the \m

and attect Some of the statement ¢ uwn \ ¢ O mgl are “To me. conflict helps
ane

group develop o the nent &\km l andy - lTo m%mnﬂul can cause p\\dmlouml

N

pressure to proup memt «\'l tements in the behaviour component

{ s idual differences™ (item 8) and 1 will

are CConthict H\.lk\% re n Al
“top the group \\hsx ntlict happeny’ 'n 10). Some of the statements in the aftect

\

component i \l anery when members try to impose their ideas on others™ (item 13)

wured when members argue with each other™ (item 17). The instrument

consists OO tems and uses the S-point | ikert scale where subjects could choose trom



scale 1 —Strongly Disagree, 2-Disagree, 3- Slightly Agree, 4 — Agree, with 5 — Strongly

Agree. Y.
N

The fourth and last questionnaire developed is the Attitude towards Gro (Qership
Functions (AGLF) which consists of 26 items. The questionnaire int the four
dimensions of leadership functions mentioned by Lieberman, et al.w) that are the
emotional stimulation, caring, meaning attribution, and execu m(ln The AGLF
questionnaire measures the counsellor trainees’ attitude towaMig thei FWilities in

oY

stimulating group members cognitive and emotions, or mém 'queing,

p oviding meaning to group process, and transformi g a s | syster
' 2:’ = = P% q y

where members can work together to achieve tht’N. Soae e it@n the AGLF

include “Accept expression of feelings amon%p mqbe ite-r{Q, “Am willing to

try new ways of doing things in the gr ;' ;’en}ﬁ %5 istance from getting
“ Q.

personally involved with group N rs” 1)A<‘~Protect —_—

R- N
psychological pressure caused jgy othgr group,me; ef$”§m 14), “Provide reasons for
o W W
u n We gr

members to understand theirﬂav I O@jéontext” (item 17), and “Educate

—

1tem®. The AGLF uses the S5-point Likert

O

scale where subject % chdose 0N fﬁgl —Strongly Disagree, 2-Disagree, 3-
\
F i

members on their roles ge'erogp m

Slightly Agree, 4422 .and

Qe

All togethe NL are four sets of questionnaires developed to measure the effects of the

journal articles on group counselling and conflicts.
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3.6.4 Step 4: Establishing Validity

At the end of Step 3, four sets of questionnaires, KC, CMS, ATC, and A

“

developed together with their identified measurement scales. To perforgi{he €ontent

ks,

validity of the questionnaire, the researcher identifies three experts e field of

‘f«q

counselling from three different local universities. They are two Assoc rofessors and

one senior lecturer from University Kebangsaan Malaysia ( ; sla ic University

Science Malaysia (USIM). and University Putra Malaysia (U esp cWhey have

N

experience teaching group counselling courses at the u duate u Eevels
for more than fifteen years. The researcher schedul en ith the anel of

Y.

experts individually at their offices. They are ﬁw evaluategtie 1te<g using the 10-

point Likert like scale where 1 refers to * Do no vree t ali 10 ~Qgh[y agree” with
th

/

S

each of the statement on the questionnair I evéa Q@ﬂnd its calculation are

taken from Sidek Mohd Noah and JanN Ahma 5 A

After two weceks. the msgarch% ts thg u qutlonnanes and calculates the

level of agreement dﬂ]OWQﬂTS IFor ch ite e scores given by the experts are

totaled and averaged. !c ml SgOrcHO hll&)@tems are then summed up and divided

by the number 0@“ the
t

nflict

uesplo ﬁ%lw Knowledge of Conflict questionnaire

receives 93 perC (el@t' Strategies receives 90 percent, the Attitude

towards C N receives 84 percent, and the Attitude towards Group Leadership
ES

9 percent levels of agreement. All of them receive high content validity

measure what they are supposed to assess (Dunn, 2009). See Table 3.
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During the meeting with the panel of experts, they comment on some of the items. They

suggest to include more item negative on the questionnaires and to change someYHe

words in order for the statements to convey clearer message to the parti'c@ The

researcher makes the recommended changes before the questionnaires ard¥sent for

reliability test. Refer to Appendix B. V

Table 3 : Content Validity Index for Constructs and Q stwre Items

Item

Knowledge on Conflict

1. 1 understand the objectives of group counseling.

| understand the responsibilities of leader in group

counseling. z
3. I understand my attitudes toward leadership in groeV

o

Qy 10.0
9 é 9 9.33

counseling.
4. 1 understand my functions as a leader in group counSging. \ .io 7 9.0
5. I acquire some group leadership skills. % o k 1 $9 9 933
6. I understand the functions of conflict i & counselng. “ 1(&&' 10 9 9.67

7. [ understand my attitudes toward cORfapigy 2ro N 10 3 9.33
counseling. [ §

8. 1 can identify critical incidents¥PgroQup counsy ng. 2 (Q 10 9 10 967

9. | understand the different ofcon'ict (/

up e
counseling. %
10. 1understand the dittg Mp oaches tog . t O 10 9 9 9.33
management. 4 2 (—’

11. 1can handle im@ conflict Mg ¢ unsel\o 9 9 8 8.67
%ﬁonal A

12 I can handle grou@lseling. 8.67

13.  lcan hmAﬁxp level contlict in gr, ounseling.

(4]

10 10 9 9.67

o
O
=]

9 9 8 8.67
93.33
Conflict Management Strategies
1. R¥ond to nonverbal communication 10 10 10 10

D Respond to feelings 10 10 9 967



166

3. Focus on the conflict 10 10 10 10
4. Deal with one issue at a time 9 9 9 9
5, Able to manage emotions 10 10 10 W
6. Able to remain calm 10 10 l%\ 10
7. Use respectful words towards group members 10 10 & 10
8. Show respectful actions towards group members 10 10 10 10
9. Listen to all opinions 10 9 v 933
10.  Demonstrate understanding of differing perspectives 10 N 10 10
1. Listen in a supportive way, using whole body 9 T 3 9
12.  Handle conflict in a sensitive way 10 1 l 10 10

13.  Handle differences in a sensitive way 1 10
14.  Reframe the contlict 10 | \g, v67
15.  Clarify the nature of the problem % t @8 67
_ Give feedback in a constructive wa '
16 ive feedback in a constructive way 0o 2 ](R. 0.67
17.  Use humor effectively

18. Do not prejudge VV W 10 él 0 ;0
19. Do not interrupt expression of ideas %
20. Do not interrupt expression of feelings \
21.  Does not blame anyone %

22.  Avoid from presenting personal opiniore @ q é? 8 9 8.67
23. Do not make personal attack \ ﬁj‘ &“J 10 10 10
24. Generate new perspective T , @Q 10 9 9.67

25.  Summarize main points % ( 0 10 10 10 10
Total Agreement \ (i{) 90.00

/

Attit

towards } CJ
1. To me, conflict hclp%o devdlofto |r>|<t s&@. 10 10 3 9.33
D
q) &

2 To me, group sk 10 9 3 7.33

. %\'ithou con
3. To me, conﬂw‘ use p& D,al pressyre to group 10 10 9 9.67

membersA VY'
4. To me, %icl strengthens relationsh}amongst group 10 10 6 8.67
met
5. leader if 1 cannot resolve conflicts in the group. 10 10 9 9.67
6. celJMentally stuck when conflict happens in the group. 10 10 6 8.67
7. Conflict makes me more creative in group. 10 10 £ 8.67
8. Conflict makes me more tolerant of individual differences. 10 10 9 9.67



10.
11.
12.

14.

15.

17.
18.

11.
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I will try to prevent discussion of issues that can cause 10 10 9 9.67

conflict in group like personal. ethnic or religious issues.

I will stop the group when conflict happens. 10 10 10 W

I will try to resolve conflict when it happens. 10 10 67
I will encourage discussion among members to resolve the 10 10 b 9.67
conflict.

| feel angry when members try to impose their ideas on 10 10 v 9.33
others. V

[ feel scared when members raised their voice when 10 T 8 9.33
speaking.

I feel happy when member shows respect to ideas different 9 ' 9.67

Y.

from his/ her.
[ feel sad when conflict causes members to be unfriendly to 1 ' \Y‘)'OO
each other. 2 Y-.\

| feel pressured when members argue with each other. Q ' \ 9.33
I get worried when I cannot help to solve conflict tth 10 ég 9.33
.

happens in the group. <§
lp 8 9.33

 feel disappointed when conflict causes group to b&Sitent.

Total Agreement

\& 84.21

Attitude towards Group Lead\

Accept expression of feelings amor menfbers.
Help members express their p itiye f@lings infthe gr
Feel uncomfortable when memb exer\‘h i

feelings in the group. \ '
Feel pressured to be il% X
Discourage counter e iori

group; cut off'n r's®harin

@e 9 9 9.33

téo 8 7 7 7.33

10 10 9 9.67
10 10 9 9.67

Am willing t% waysftdoi ingse ] 10 10 9 9.67
Motivate g&lp >mbers to look inu‘)_';@i.r less effective 10 10 6 833

behavi\
Enjoy bgePart of the group dynamics. 10 10 8 9.33

[Twge group members to make changes in their life. 10 10 9 9.67

m WMing to contribute to the positive change in member’s 10 10 7 9.0
life.

Keep my distance from getting personally involved with 10 10 9 9.67
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group members.

12.  Am happy when members show positive change in the 10 9 8 9.0
group.

13.  Find it difficult to empathize with group members’ issues. 10 10 Q

14.  Protect members from psychological pressure caused by 9 9 b 833
other group members.

15. Do not share my experiences of the group dynamics with 10 9 v 8.67
the members. V

16.  Guide members toward the change they desired. 10 7 3.67

17. Provide reasons for members to understand their behavior 8 T ' 7 8.0

within the group context.
18.  Clarify misunderstanding between members. 10 1 \ﬂ. 3
19.  Help members to solve their problems. W
20. Help to interpret events in the group using counseling 0 .,

theory. ‘r Y ‘
V \9 g 9.0
9 .

—_

21.  Educate members on their roles as group members. 3
22, Am accountable for the success of the group. % <§ 8 9.0
23.  Am not responsible to meet the psychologicalm@f th ]D 7 9.0

group members. \
24.  Let group members behave as they wish in t up. 10 ,,
- . & d QC? 9 9 9.33
25.  Offer advice when asked by group mck S‘/ 8 6 733
nembgrs 08, 7

6.67

26. Am willing to share my leadershy wh 5
show their confident to lead thg group | 0%
Total Agreement % 936
- '

[ ]
z ? { ~
3.6.5 Step 5: Establis&.) eifvitigd o' &S
Q- &
WStionrﬁi 'fUS€$ the real study, they should be tested for

Before any set
. 1N s e 80
reliability. lagh ty indicates the fsgtiracy or precision of the measuring instrument

e

(Dun %r it means the scores received from the participants are consistent and
S

ta vePtime (Creswell & Plano Clark, 2007). In order to test for the reliability of the
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questionnaires. Radhakrishna (2007) suggests that instruments measured on an interval or

ratio scale should go for internal consistency, using either test-retest or split-half mer

N

The researcher identifies 33 final year undergraduate students from the G§idange and
Counselling program from the Faculty of Educational Studies, Uv.smce the
questionnaires arc using the interval scale, the researcher decides tonem the test-
retest method. The set of questionnaires is distributed to the x-twice during the

semester. The first administration of the questionnaires is do uring thw week of
®

the semester and the second time during the tenth Wee@cales ke n'sc ?Y;nd

tested for alpha Cronbach value. Y' b 4 \,Y'

Y > \J
The Conflict Management Strategies (CMS)%?% reli Oefoent of 0.88. the
Knowledge on Conflict (KC) is 0.85, the gdtitu tﬁ 0 }z&adership Bimctions
(AGLF) is 0.67. and the Attitude towa onfiict ( K ) i %2. See Table 4 . A
reliability coefficient or alpha of OMr Ji coné%red acceptable reliability
(Creswell & Plano Clark. 20 c cMY andJK & q@stionnaire show high internal
s ¢ &
consistency compared (0 K‘\Eand t K AGERalpha of 0.67 and ATC alpha of
0.62 are still considcrewp ble SOCtl\jNQSCience researchers (Ary, et al., 2010;
k )

Creswell & Plano 007Kl

reliability Crolfw acccp{a vilue
onl

NV
¢ test like the inte'fﬁ?ence tests, alpha value of 0.80 is appropriate, but

job]

969’&)“ his argument, Kline (1999) claims that
-l

uenced by the types of instruments being

tested. For
for abi ,‘% a cutoff point of 0.70 is more suitable. Kline (1999) continues that when

onc Wadghling with psychological construct, values below 0.70 could realistically be

expected because of the diversity of the constructs being measured. As for the present
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study, the set of questionnaires receives reliability coefficient below 0.70 are the AGLF
and the ATC. Both questionnaires measure attitudes, which responses could be 5
diverse and unpredictable as proportionate to time (Fishbein & Ajzen, 20 %\the
length of time increases between the occurrence of the event and the time the attitide test
is administered, the attitudes measure become less reliable and predigtable$thus would
affect the alpha value. Given the scenario, having reliability alp owto 0.67 for the
AGLF and the ATC, the tests could be considered as an acc ¥d melfable aeasure
Y.

of attitudes.

Assessment tool i Reliability

Knowledge on conflict (KC) 0.85

Conﬂictmanagcmcnlstralegies(CMS) E ) GAT @0 0.88

“« Q
Attitude towards conflict (ATC) \ AQ/ 0.84 0.62
N
? 6 0 0.89 0.67

Attitude towards group lcadthipiunction’

(AGLF) I'\\:
: % N A

N
N OO §
’
The data collectio i quilitathvepan (hé quantitative designs are done through
Bmdh

relevant methog. the phe ologtal approach, semi-structured interviews are

>
conducted Na group of participamts. Then, themes extracted from the interview

transciigt oether with other writings on group counseling and conflict are used to

deve intervention training module and four sets of questionnaires. Validity and



reliability issues regarding the data collection methods are dealt with caution by the

researcher before they are used in the present research.

3.7 Data Analysis 3 ,

The data analysis of the study is conducted separately for the quali%cata and the

quantitative data. The first part of the data analysis focuses on extra?-hemes from the

interview transcripts using the phenomenological process. @ q a‘nitat've Az,
descriptive analysis and t-test are used. ®
.é\ I _{0\‘2'
’ '3

3.7.1 Phenomenological Process ‘ \
According to Ary, et al. (2010) and Patton (199@@1 ogical study

lies in the "descriptions of what people experien aﬁ:o“T tb&tqey experience.”
The goal is to identify essence of the sha 2( a@jience tifat U@ies the variations of

: q
! post{éfé's that phenomenology

n ijftegr rt of the analysis process.

:
&ﬁch describe the central aspects

,

people experience. Merriam (2009)\ erL

demands that “intensc reflecffong xomes
Analysis should scrutinizc&%t 0@%
of the experience. \‘SJ

N §
’
The phenomcnolm%alysi‘ proges a@(o examine the lived experience from the
Q,/ f v/t
e {

>xperience rathe@1 imposition of other people's interpretations

ones who prod

is he eutic endeavor or inter-textuality (Merriam, 2009) where patterns and

differences are sought across transcripts. This strategy of interpretation would broaden
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the analysis to include a wider range of considerations that help the researcher arrives at a

holistic interpretation (Creswell, 2009). Y’

To capture the essence of the counsellor trainees’ experience, the researcher\gppl€s the

el

step-by-step procedure described by Hycner (1985). The steps are listed a

"flf

1. Transcription: The first step is to have the interview tapes cribed. This

3¢

includes the literal statements as well as the signific xr al and para-
linguistics communications. \d

2. Bracketing and the phenomenological reduction: T earchgr b k':ts @the
world and presuppositions to identify the dat re r{n, nta@ted by

extrancous intrusions. Bracketing 1neantwd1n§\as uch %ossib]e the

termg in the u@ue world of the

researcher’s meanings, lntelpretatlons

l@ossnble meanings,

Creswell (2009) suggests that mewdatsﬁrysm proceeds through
the methodology of redy Whe a,\ If ic statements and themes.

3, Listening to the intery e\% as vz e: The researcher listens to the

whole tape as welf&a ingN{e t Scrip@a number of times to get a feel for
N S
'S

what is being s ¥

4. Delineatit kof ggn€ra ni \Fhe researcher begins the rigorous process

individual who is interviewe 0 s r

of go er every word, ph@d, sentence, and paragraph in the transcript in
rde icit the participant’s meanings.

5. @ (eating units of meaning relevant to the research: Once the units of general

meaning are noted, the researcher addresses the research questions to them, to
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determine whether the participant’s sharings respond to and illuminate the
research questions. T
6. Clustering units of relevant meaning: Once the researcher has the list @of
relevant meaning she then determines if any of the units could be Btustered

together. The researcher looks for common themes that could % veral units

of relevant meaning. The researcher examines each ind'vid?qm for relevant
meaning and tries to elicit what is the essence of th@“\e n‘ng jven the
context of the study. Kao

I _Q\T

7. Determining themes from clusters of meaning: esearc.be trigs to dﬁs

whether there is a central theme, which expreges \mce Of!t?,clusters

The researcher looks through all the\\%o
central theme that could capture the e%ce of \pl(: K\

8. Return to the participant with %"es:mhng @cond siierviei. "The
researcher contacts the res%arti i nd %@Q/him/her a copy of the
constructed themes. Th% herc} aged i

what the researchc&&md s') \Hithe pad€ipant agrees with the themes but

Sk
3
-
=]
<
)
Lo §
o
a
<
I~
=
-

likes to add second interview is conducted,

'the

JQ€

focusing on cap ged during the first interview.

9. Modifyi %

es: \git ' ne\’ ata from the second interview, steps one

¥
throyf R revisited. The Ysfearcher looks at all the data as a whole and

ARLIies or adds themes as necessary.
10,%”3/"]% general and unique themes for all the interviews: Once all the above

steps are repeated with each individual interview, the researcher begins to look
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for the themes common to most or all of the interviews as well as the individual
variations. The individual variations are important counterpoints to the ew
themes (Hycner, 1985). é
1.  Contextualizing of themes: After the general and unique themes%noted,
they are placed back with the overall context from Wh.hwt se themes

emerge. This step provides context for the meaning of the heVM.on,

12.  Training independent experts to verify the themes a imas{ Independent
experts are identified to verify the general and uniqgg themes of thegnt I'\’lw
significant agreement between the researcher an exp?1 j . .\at Hre

N

researcher has bracketed her presupposit'()%cd h \sn riggfs in her

approach in explicating the data (Ary, a%lo; Crése 20%&lycner, 1985).
The independent experts’ assessmet also serv \Nqsrn | 'é.idity check for the

units of meaning of the transcripig “ QO
To perform the assessment betwgen emeg and Sthe \three independent experts

C,D S
are identified. They are one senior ture{ m@d two school counsellors who

are also licensed counse@ 1@% tha@ years working experience. The
N
overall level ot'agreelr@we n the 1|t ﬁgjthe researcher was 0.73. According to

O

Fleiss (1981), the &{er ?l bi oefBdent of 0.73 represents an “intermediate to
Q ) 4
good” extentAxrcemem. In other e_w,cﬁs, the researcher’s selection of themes and
\

subthemes X‘good" consensus with the experts.

—X

>
5/

D)

=

w

On ¢ SJep-by-step procedure is followed through with all the interview transcripts, the

researcher successfully finalizes the general themes and the subthemes that represent the



175

essence of the counsellor trainees’ experience. This information is then used to develop a

training module and a sct of questionnaire to measure the effects of the module. \Y~

3.7.2 Descriptive Analysis and t-test s )

In order to analyze the data from the quantitative section, descriptive s% and paired

sample t-test are utilized. The descriptive statistics like mean, frequvnd percentage
are used to summarize the demographic data. In this study, p@ﬂe t-lest isused to
measure the difference in pretest and posttest scores withinghe sate s§mpleg. Se€ e
s | [
5. The study applies the paired sample t-test because it one ?o p ofly d@g the

pretest and posttest to measure the effects of an interverigon.

lue 13?5 study is
set at 95 percent confidence interval or p = .05@@

icant4z is greater than

.05, then researcher could conclude that tlee is no i iigh;ence between: the
O ,

pretest and the posttest scores. In other% the Qull the X failed to reject. On

the other hand. if the value of significantwis l’ S tb.éull hypothesis is rejected

and there is a significant differ 1 Ke meanf of t i.ﬂog@t scores.
\: L

@)

Table 5 : Re&mbj‘ c'ives, ypotjres®s, and Data Analysis

.\

Il )
¥ tHosys Data Analysis

é\ Phenomenological

 —

1. Researam Ole

to explage N counsellor traineei erience with conflict Analysis
in gro\uunsclling.
2, R r%h Objective No. 2 Phenomenological

to explore the counsellor trainees’ conflict management Analysis



176

strategies in managing conflict in group counselling.

Research Objective No. 3 Phenomenologi?’

to explore the counsellor trainees’ attitude towards Analii‘;\:

conflicts in group counselling.
Research Objective No. 4 Phenontgnological

to explore the counsellor trainees’ perceptions of group Vnalysis

counselling.
- | &
Research Hypothesis No. 1 A
X: ’ '3
There is no significant difference between the pretd§t and \%redjé@\és i-test
the posttest scores on counsellor traineesg k' Me o»?

leadership functions  during conflict in group

g
conflict after they have completed the%}gmxT
Research Hypothesis No. 2 e ] 4 QC?\
There is no significant differe c%vee .%i a.@%
the posttest scores on C()Uq‘leeswclf Paired samples t-test

4

management stratch&the@bmplet e

training module. &
¢ !
i
N3

Research H@'s N} b): {\

There i} 10=‘i gnificant difl‘erence&ﬁeen the pretest and
N ) . Paired samples t-test
the pO¥ scores on counsellor trainees’ attitude towards

conglicYin group counselling after they have completed the

training module.
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8. Rescarch Hypothesis No. 4

There is no significant difference between the pretest and \i
@j st

. _ Paired sam
the posttest scores on counsellor trainees’ attitude towards :

group leadership functions after they have completed the Y.

training module.

3.8 Issues of Reliability and Validity \d
L

All good research should have sound reliability and vali 1neasureM1! d-ggrs in

qualitative and quantitative, but in both approaches, it Sgrves t

the quality of the research data and the resu@ ntitas

that the researcher can draw meaningful infgrences’ fr \be\

reliability means that scores received f@ parfcipa re \15tent and stable over

time (Creswell & Plano Clark. 2007). Omhe o’ , in q@itative research, the focus
e a

earcltgvalidity means

a population, while

is more on the validity to dcle%\ ethe:‘ ‘glll@ovided by the researcher s

s c@u}ble (Ary, et al., 2010; Lincoln &

the participants is accurate be u&
Guba, 1985). Meanwl \m abilﬂ? ralit research refers to the degree of
s'

(]

—

consistency with w in ancy
or by the samagoDRggFer on dOr&dt oegdlsions (Ary, et al., 2010). In the sequential

ot
exploratory, ione validity is define the ability of the researcher to draw meaningful

o

and a @wnclusions from all of the data in the study (Creswell & Plano Clark,

2007 he sequential exploratory design, the aspect of validity testing of a newly
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developed instrument leads to more accurate and meaningful results for the entire mixed

methods study. Y'

In this research, the validity and reliability issues revolve around several a %They
‘nvolve the threats to internal validity and to external validity, and other g?y issues of
validity and reliability of the study. According to Creswell QONC‘ Mark and
Reichardt (2009). one-group pretest-posttest experimental d r$1 faces several

threats to its internal validity. This is because the design is idere rWueasy in
®
ark & Reic r't@ p-

ossi.k@-t'y that a
\ Y
een pretest and

A

lection immediately

term of providing a good estimate of the treatment’s effects
184). The first threat to internal validity is history. Hi

specific event, other than the treatment of inte
posttest observations and cause change in theN

counter this threat, the researcher admi '%h
t

after the training session. By doin& he

internship training and superv't'on ?om int
t

collection, thus the outcome ffec

A
er ﬁ/ents other events like

N
w@e pretest and posttest data
other reason to just] 551 rt Tl e een the administration of the pretest
An P

’
'
and the posttest d tionfin dptmi Gg;the effect of the module is to employ a
2 £ . . .
slightly dit‘fere: ective. ¥hst d\, ooking at the time duration as a two-day

&)
workshop, wn look at it from th&iumber of hours the participants spend acquiring

the k e, and polishing and perfecting their conflict management strategies. The
modu nsists of six 2-hour sessions divided into mini lectures, role-play, group

discussion, and self-reflecting activities. Less than two hours are spent on mini lectures
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while 8 hours are spent on role-play to master the skills. During regular module
administration, participants usually spend two hours per week to focus on a toYlhus,
if the conflict management training module is conducted using similar appr means
the participants would have completed six weeks of training. The 12 ho.uéﬁpent on the

module is enough for the subjects to understand, explore, and pr%Ce knowledge,

skills, and new attitude.

According to Wiersma (2000), the shorter the duration of an en JeaQLlikely
S
history to be a threat to validity. It is preferable for th test medsuf@ment=s be taken
. . : , . . N
immediately after the conclusion of the experiment, e¥ecia e deg¥{Tdent variable
is likely to change with the passing of tim sma, 1 true in this case
because attitudes, skills and knowledge ar ly in Aﬁb factors operating in

the environment or through one’s expe@ lsﬁb@ﬂ)%)

The second threat is the maturatn@: M uraiorl a@cts refer to the natural changes

t
that participants experience the s f tnn\é(’Ary, et al., 2010). To control for
&
de

ﬁ HOFE-%B‘OH who is almost similar in their age

this threat, the researcher

range and who are ¢ d S igh) aghi s&r’s in their academic performance. All the

subjects In the po ;Nfl&n share almosd. milar characteristics with each other. The

\
subjects sclect;Nhe experimental designhas an average age of 28.4, with the range

age of 25t 3O ¥In term of their academic performance, they have academic scores of
3.68 to 4.00 CGPA. The group consists of female and male subjects from different ethnic

groups of Malay, Chinese, and other races. In term of working experience, none of the

subjects have worked as a counselor.
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The third threat is regression. Creswell (2009) refers to regression threat as the possibility
of participants with extreme scores is selected to participate in the study. To dekw
whether the participants are similar in term of their knowledge and skills, th@cher
conducts the test for normality on the pretest scores obtained before they take Wart in the
training workshop. The test of normality test shows that all the scor ST d within the
normality range of -1 and +1. The result indicates that the wmams SEoTeR e
normally distributed. meaning that there is no extreme sc m@v]edge -

g @l’the

participants are similar in their knowledge, attitudes, an ills bejo thgy en%g in the
e \ V
training workshop.

\/'1 43'

The fourth threat is the selection proceduN oyed in stu@Thls is a threat
\ _&
because sclection procedure might allow, ertam characteristics
ﬂ
that predispose them to display ccrt uencgt}} §$Of the study (Creswell,
2009). These characteristics oulwmmi posWi t@;te like high intelligent or
el‘

negative attribute like hearmu i1 alr h&possnblhty of this threat from

influencing the study rc& @ ar y designs the selection procedure.

skills observed among them. Given the normality test resglt, it 15 sa

Since the study is us@ sequechti ’;’l &g‘{y design, same participants should not
be involved in b roac b}t co lon process (Creswell & Plano Clark, 2007;
Myers & Oct AL 2003). To avoid an)w unwanted incident to impair data collection

process, %\carcher applies two sampllng procedure where she randomly selects
particl or the training workshop, and then purposively identifies the participants

from the remaining population for the interview process. This is made possible because

the population is made up of counsellor trainees who have completed and passed all the
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core counselling courses. and have experienced conflict in the group counselling they

conduct. \Y~

The fifth threat is the mortality effect. Mortality effect refers to the particjg&gop out
during the experiment due to many possible reasons (Creswell, 2009). TVQare for the
possibility of dropouts. the researcher selects more participants tlw suggested by

Cohen’s size effect table. The minimum number of samplégndeli is 32 but the

researcher adds three more participants through the random lin Me. These

"X
additional participants may buffer the effects of possibl@rts. ' ‘S
b 4
o

The sixth threat is the testing effect. Testing effect Yefers partic{pits become

familiar with the outcome measure and reme @ re

2010). According to Ary. ct al. (ZOIOta g aTel plays the attitude and

personality inventories, taking a pret se sul@s, making them think

about the questions and subseq entMive' it res@ses on the posttest. The
N

for |Rer testing (Dunn,

<

argument is the attitude scaldiiigalf Wnay stifhula the@rticipants to think about their
' ’
1\ﬂ§€

attitudes; this Sclf-c.\amiKNath® Pm%’d itself, may lead to improvements
in attitudes. For the P'%S udy. 9 lnt@On of the researcher to encourage the
¢
t‘ ) 0
participants to cn% selffe

| on@ their attitudes and perceptions towards
conflict and t %‘) lca(fer Sunchedrs. The module is devised in such a way it
m§~

X I

o

V

guides the ; to be in touch \\“fi&l? their perceptions, attitudes, and values towards

rou 4%!11«5 in general and towards conflict in specific. Thus, it is difficult for the
aé

g
res to separate the testing effects from the training effects on the changes

experienced by the trainees because both take place concurrently. However, to minimize



the testing effect, the researcher has rearranged the sequence of items on the

questionnaires. By doing that, the researcher hopes the participants would haY’

carefully read the items before answering them. %

The last threat to internal validity is the instrumentation. Instrumentat n lead to

inaccurate inferences about a treatment’s effects, thus affecting the ouw scores (Mark

& Reichardt, 2009). To avoid any occurrence of instrumentat the researcher
uses the same questionnaires for both the pretest an stteft es
questlonnanes maintain the same definitions of knowle titudes, s’ra

prevent confusion on the part of the participants wh t qu nnaires.

Yv

Table 6 describes the types of threats to mteut ity a‘ﬂd t act| taken by the

researcher to minimize the effects on the study O

2
SNYS

Table 6: Types é s tofinterga al@
A“’

to font l‘the@at
L

internal validity
History Thres rcher’c the pretest and posttest data
tely @'{ the training workshop to

%non
&L an} un pect vent that might affect the
OoWrco stud
: C‘

Types of threat to

Maturation h ie l eCts participants who are about the
1 e a ng 5 to 35 year olds. They also share
’sal PA of 3.68 to 4.00.
Re&ressmn The reso&?{ er uses the pretest scores to identify
participants with extreme scores through the normality
% test. All participants score within the mean.

The researcher employs two sampling procedures to
identify participants for data collection
Random selection of sample for quantitative approach

(n=31)



Purposive sampling for qualitative approach (n=12)
Mortality The researcher selects more than the required number Y
participants to prepare for possible dropout. \

Testing The researcher uses similar set of question&a

changes the arrangement of the items.

[nstrumentation The researcher uses the same assessm for the
pretest and posttest measures.

The rest of the section discusses some other issues related go the lia xhty\gﬁl@ of

the present study. The first issue has to do with the va check foff th ualg%_ e data

N
collection to determine whether the information obtain€d is a Cre Wand Plano

Clark (2007) suggest member’s checking tr%yhe
themes of the findings back to key partlc h t d 'e‘s them whether the
findings are an accurate reflection ex;ﬁrlen The@eckers” should be a
representative sample of all those who'arti l#e S@Qy/ so as to ensure that the

participants do, in fact, avrge% mte‘l‘;,retaion!; e researcher (Kemper, et al.,

2003). The rescarcher c ts lwol ants, and G, to check on their own

esearkher takes major

transcripts and to com th m to ‘den by the researcher. Both B and G are
satisfied with the es offthesrafsc r1 s nd of the themes as well. Their levels of
agreement Wit wmcs are PPradll 91$cent respectively.

AN S
The secor \e is with the rcliablhty and validity of the assessment tools used in this

sue is addressed in two ways. First, the set of questionnaires developed from

the quamtative data are measured for their content validity with a panel of experts. The

experts are two Associate Professors and one senior lecturer from three different local
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universities. The content validity given for the assessment tools ranges from 0.84 to 0.93.
As for the reliability of the questionnaires, the researcher conduct a pilot stu W

group of 33 final year undergraduate students from the Guidance and elling
en sa)

program at the Faculty of Educational Studies, UPM. The scales are th red and

tested for alpha Cronbach values. The alpha Cronbach values for thgsc i; range from

0.62 to 0.88. Taken together. the tools have a good to very goodgcon vahdlty wiiluss.

The same procedure is also followed in the development o C ﬂWagement
[ ]

Training Module. After the tentative module is complet reseafch O'Itaég\hree
experts in the field of counselling to evaluate its co ‘Kdl - th{g‘.experts

are one Professor from UKM. one Associate P Wflom UP and enior lecturer

from USM. The overall level of aoreemenN %e erts Q%O percent. The

reliability is important to make sure lhat&dul i te Qﬁth its objectives and
that all the topics could be conductediyyithg th%;jj ti o test the module for its
ith

reliability, the researcher con Ect pilot udy Ounsel]ors from the Public
Service Department bctoxe l is ¢ uct | E@fch participants. The counsellors
rate the reliability score f mod 5

:

¢ l
The last conccrn |tl he cpmpgteRey @16 researcher to conduct mixed methods
co

llor and has been teaching group counselling

research. The r isali

courses at Aeruraduate and oh&?mte levels at UPM for more than twelve years.
roug e years, she attends several qualitative and quantitative workshops
Qy the lecturers from the Faculty of Educational Studies, UPM. Fortunately,

one of workshops is by Professor Sharon Merriam. The researcher has also registered for
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a qualitative course with Professor Azimi Hamzah, a prominent qualitative researcher at

the faculty. In addition to the workshops, the researcher read books on researc m?’

design to determine the suitable designs and data collection procedures to 3%\eeds

Yv

As a conclusion, the researcher has taken the necessary steps to ensg eliability and

of the research objectives.

validity issues of the present study. Since this is a prelimin capture the

experience of counsellor trainees in dealing with conflict in uns an to
o
®
develop and test the effects of a training module thro et of u n"a"{? the

researcher wishes she could adequately answer the c @i.no the
o
reliability and validity issues presented in the stu@V W é

S

3.9 Summary

—-o

n S
The chapter has focused on the resea gn, sampligh, da Q'llectxon data analysis,
and issues of reliability and vajidit e re#arch emp the sequential exploratory
design, whercby it combm th hel g|€ nd one-group pretest-posttest
experimental design. T ht ntlal l ry 0§lnixed method design enables the
research questions to b rcd frdm rﬂ'na ('é group perspectives, thus providing a
holistic view )f omwu u erstu@ ata collection procedures are discussed

— %e

thoroughly. t A\lo consideration @emands of the qualitative and the quantitative

research dgs|
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