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CHAPTER 5: DISCUSSIONS, CONCLUSION, AND (0
RECOMMENDATIONS A

5.1 Discussions

The chapter discusses the outcomes of the data a

three study goals set out in Figure 60 below. Riseussions are orgahised

on the basis of research questions identified b
| &

Chapter One. Y

—[ Question 1

«Based on the understanding part that pertaining to Integration in
general

- L
—[ Question 2 dj A

+Used the literature reviews and a semi-structured interview to
discover the skills needed to integrate both Islamic and Scientific
knowledge

o s W L | P

—[ Question 3 J

»Based on the survey to see the reflection of the skills among the
USIM students

-

‘ &«
Fi N/\O ta‘a?sg beejﬁbon the research objectives
) &
is

tion 51: nt by the integration of knowledge?

N
S

\The researcher has used the literature review and the quantitative

study findings to interpret the concept of knowledge integration. The

0 theory of integration is commonly used for the convergence of Islamic

and scientific knowledge in Malaysia.
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Aws: in{e

Ny

Al-Ghazali stresses integrating the revealed and rational sciences
in al-Mustasfa, where an interconnected understanding is
connection between pure science and a religious science. On

hand, it can be found that the incorporation of knowledg% in-
sister idea of Islamisation, where both 'Islamisation’ and_'integration’
acknowledge the dichotomy of science (Gilani and Is aM).
Besides, Gilani and Islam (2018) stated in thei
Al-Alwani, the problem of the integrati

earch, lccording to
nce and Jslamic
knowledge is a methodological issue in edu€ation th use
o T
civilisational outcome. The fundament ach tojint tll)n.é@rts
with the discovery of the method ical relationshi bet%egﬁ the
philosophical coherence of the w ve essed finthe form
and inimitability of Qur'an an nvergerice that has

taken place between reveale scientific cluonth readings.
The convergence of bot %ic anﬁ@i i —\edge contributes
to a philosophical projézt IS precipitating an society.

N ,ﬁy g
N

Al-Ghazali d crmm ir’tegr op @Iamic sciences and the
% wnli& sciences. As far as al-view

integration of “Islamic andy

Ghazali's 'Werr@ledge mtegration is ideally shown in his

'ste ~Jike the Ihya, al-Gazali categorizes

knowledge Classifi
Islarr&j nces in R!séléﬁ)with ilm al-usul' and ‘ilm al-furu’
(s of ancae 4 azali addresses two data integration

o

ioh befween Islamic sciences; and integration
tween Islamic sci \é and non-Islamic sciences. It is divided into
asics and divisions for Islamic sciences. Islamic theories are based on
Islamic theology (al-kalam), which pursues to establish all religious
sciences' principles. Through al-Mustasfa, al-Ghazali's combined
mode of knowledge is the relation between pure science and religious

learning. Al-Ghazali stresses the integration of the revealed and
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logical sciences in al-Mustasfa, where the integrated form of
knowledge is the bridge between pure science and a religious sciencg!
Through explaining this convergence, as in other texts, he in

three kinds of sciences. One is entirely rational, which @'ah

would not promote or encourage, for example, alge eometry,
astronomy, and others. Second, purely traditional scienggs such as

hadith (prophetic traditions) and tafsir (Quranic coqme ).

Furthermore, integration between reveal gi Il knaowledge

depends on the competence of the learper. Al-Ghazali es th@{'
. N

"most revealed knowledge is logical to ho understand tthls(@?gh

study] and most logical knowledgesi eiled
intuitive understanding.” It is re% de

reading of the Quran an&ﬁfj |
re,

scientific facts. Furthermo dern sci

e @ have

rm a thegrated
es not ‘contravene
affe@ the way of

e
thinking and beliefs t G’Jishﬁgii Q\Dractices. Hence,
leading the direction belitfs a odiqcﬁg them to blend the
Holy Quran's conte%\u ti a%j toqanfégrating Islamic and
scientific kno%g.' T : $

Integration starts When i qu@ relationship is established

where it ﬁl@tratef \bhe co@e’hce of the methodology of the
ifsdi 'ctivéyhcept.

Quranig,ve an
% ¢
B@ at, JW ni$&rﬁtains that the Holy Quran is a divine
b 4

tionship th mﬁkesws understand creation. He also added the

portant point whe@\v/vhen people gain more knowledge of divine

evelation, people can integrate both revelation and science at the end

% of the day. He assumes a connection between all revelation
0 methodologies and the world when the methodological relationship is

understood. In addition, people who have sufficient knowledge of the
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Qur'an and science would understand the Holy Quran's

methodological integration, the universe, and humans.

In light of discussing the term "integration,” Drake (1993) ﬁe'\)d it

referred to multidisciplinary or interdisciplinary or trapsdisciplinary
learning where it formed the integrated context. Beside? that, both

Islamisation and integration have recognized the dichot of science
(Abdul Muhaya, 2015). Apart from that, integ nz def'!ned by Abu

Sulayman (1994), an expert in Islamisati n ingr\ligﬁs and
non-religious sciences. Conversely, Sidek Baba (2009) ed{\g{r
integration promoted the triadic conc etWeen Tawhi ic’ values,
and potentials implemented in the ion sfs of @Iims.
According to al-Ghazali, the §tr\uc! I \ﬁ'ty o@wledge
integration could be visu Iis@j d edgegéz ssification
(Gilani and Islam, 2018). \ O
\ A

A

N,
The interdisciplinary )%h hag beempi trodqge\j, given its primary

concern for commom qi i roth research programs and

knowledge diyi ioWis i ﬁrtfed uryadi et al. (2018), who
implemented%oncep;‘ wg@on of knowledge in their
university, WQratiPn\cribeséHe combination of different
componpents™in the«discipline nowledge. Both components are
compli rjcdlm' &n'g ﬁ'r)a systematic analysis of knowledge.

S@ et #0 ) tioned that the majority suggested
Wentin{] e ated?s Ilabuses in their study. The concept of
Ategration should @rganised in a systematic, inclusive, and
omprehensive manner. Besides, she added that training and

Qe workshops are required for teachers and lecturers to enhance their

capabilities and boost competencies by preparing the students'

standard assessments. Moreover, it is necessary to develop an exact
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blueprint and standard guidelines for applying integrated curricula

based on the respective faculties among the lecturers. Y'
Al-Ghazali and Al-Alwani discussed the convergence of &araess
inferr

d that
understanding knowledge can lead to the successful integration of

knowledge. It has also been supported by other co tmary Muslim
Rh

scholars on the integration of knowledge. Tho

between religious and non-religious aspects. This can b

have different

approaches, this statement by Al-Ghazali -Alwani_gan be
classified as possessing the same foundatigns in the Islami SN
N
e
However, the result showed that 22. t of th nd%wwere
determined to respond to the arg{e( wi con%&s, while
64.2 percent of the respon en@y I sensus. It could be
delmmeated statement

interpreted that most responde gre%th
i é&entific knowledge

qlm&/ph.f&?entation. However,
some participants tem ) d strangly disagree in voicing

i
\
their interpret 'ome pr%cipl 0 @edge integration. In light
of the new ir%ion may. :aw egrated approach has been
advocate Mjcam ratior@dld be achieved in the best way

if the gper h 'ate C%Mls in advance. The researcher
highl he /mdin mé-Telated to the skills needed to integrate

N Aq’wa lit the student, and the problems faced in
w&ting d |fand‘a§qli while interviewing the selected
Articipants. The stu&&}fmsidered that both the literature analysis and
\the findings of the interviews were compatible. Nonetheless, the

0& researcher prioritized the interview results, which highlighted the

that the concept of int

>

should be clear bef

skills required by the students to integrate Islamic and scientific
information from the participants, as it paved the way for the research
problem to be discussed.
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b) Question #2: What are the skills required to integrate Islamic

and Scientific knowledge? T

Based on the qualitative study results, the researcher com areathe

skills identified by the participants with the skills suggested by Al-

Alwani. The experiences and expectations that t?e\}el’krers have
ar

acquired inevitably contribute to what the stude eant to be.
The researcher has identified the collection r&;n in several
fields to determine the skills required mbin isla ic and
scientific knowledge. The results of the interview p oe\:i\gmad@s

impression of the integration of inform among students. ¢ A

&y
Based on the qualitative study % ared the
i ested by Al-

skills identified by the part'lci@s

Alwani. The experiences an ions

acquired inevitably con r‘usto wh ; are meant to be.

The researcher has iﬁéd th€ coll n @uestions in several

fields to determine\hg S 'IMd s\ai%ombine Islamic and

Scientific knc@f he r?s ‘iﬁérview provide a broader
[

impression of egratiqn.of infgrmation among students.

QS &
Al-Alwani “emp the C)?Mportance of discovering the
meth%cal refati b‘i|!> o?‘methodological coherence in the state

o@-imita;tjan n | law. The more knowledge acquired
Q@Divin{\ elatio d the world, the more ability could be

Atended to find @’scientific relationship that revealed the

ethodology of both revelation and the associated world. A

% transparent methodology was expected to show how the approach of
0 the Quran and Science by its reading. Naturally, the complex minds
would be looking for something visual on conclusion with the

objective for investigation purpose, rationality, methodology
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understanding, and investigating the connection on the things that
happened using the analytical and critical way. This approac
defined by a set of Qur'anic philosophic indicators, compris 3.
tawhid as the core feature of the Qur'anic worldview, the gr ion

of the "two interpretations" of the Qur'an and the created universe, and
the inherent unity of the Qur'an and the universa t which it

Al-Alwani's view on the integration o aled Wntific
knowledge implies, first, the way to read jt. Reading them j uelaltp
n 'Qniﬁ?nc

viewpoint, Al-Alwani proposes that per@e the

following approaches as asserte % ilani, S=JWV: Y. glam T.

(2018):

epltomlzes.

the sense of the Qur'anic Cosmic

(1) Readers should br u @

(2) Belief in the st nltf/‘ ura ",

(3) Belief in the un a pter_@ he Quran

(4) Und tan g the supr m alues the Quran

(tawhid, ta;% and ciyili u)

(5) U ndlng tr I rel s between Allah, human, and
N

univ, se »
(6 ati stﬂ n
%@(plo |rz

Aeanwhlle Al- Alm@flsted three specifics of the reading of the

coher nc ween verses and chapters of the Quran

(2) Prudence
(3) Description of external subjective fact

\universe:
Q (1) Approach to the establishment
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Hence, a new approach should be revealed on understanding and

reading that combines both revelation and universal writings. The

of technology is widely promoted in scientific knowledge; fcw 4
d blend

with the knowledge. Furthermore, it is not bizarre in this_ modern era

the IT skills helped the students from the Islamic backgro

that full of sophisticated technology. Besides, it bec% ecessity to
tradi

promote an approach that adapts with the human tion in the
current time that connecting the bridge over t sl%ic jnd Western
gree

thoughts as well as embracing the dispute t.

Two lecturers have mentioned und@g in fhi h[irmt:?he
significance within the students. 4 \T
Lecturer #4 said:

"Understanding the Quran a@(

technology, is important. TPNeantqe
of the world and the Her, Q!) >?
]

Lecturer #3 added:

"The lecturer should*M ea
Islamic elements c&d contr‘u
rs

In addition, u

>

ute to Isla alues and customs."

ndin h@@reatest strength in integrating

yu

now@'é. Recognition is the secret to

both Isla d scifn i
Iearnin\;'gvdle 'perisf.fe(. Awareness will come before
i %ﬂng ﬁ-re synthesis of Islamic and scientific

d impl
kn%dge, ich?is of.great concern to the researcher while
:Wting fﬁi a&sis.\r

&’

\However, the implementation of the incorporation of Islamic and

scientific has not been standardised to all faculties. There was also a
lack of implementation at the university level. It may be confirmed by
the issues that have occurred which have been posed by the
participants. Additionally, there was also a lack of understanding, a
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lack of proficiency in Arabic and English languages, and a lack of
initiative on the part of students to be well prepared with knowle T
integration. The qualitative study results were not in-de

debates were still on the surface when they apply to concr

as development and execution are still at an early stag %_s of the

answers were the same as the typical style and a h in the

Yv

delivery of information.

In addition, the result of the findings disclo skills ythe
students in integrating the Islamic and scientific’knowled sdlstqd—
below: ' _f’
P 4
1. A learner should have cle stan of the

difference between Islam ge

2. A learner should rstand wh

Islam or not while re ng)n ﬁ%ixti @vrltlngs

3 A learner th@he integration of
knowledge combin gs,"ﬁaﬁ’jmg of the Qur'an and

the created iv%e.
4. A %r Qr<s/'[and the similarities and
dissimi ﬁugs Wit|‘| a
the Isla rev
| : :
utd uhderstand the interconnections between

5. ledrnér
Q"h m%r)w ,a e universe.
% A" nef sh understand the unity of themes of the
A uran. .S’

\ A learner should understand the universe and creation
0 through the Qur'anic perspective.

8. A learner should understand the relation between the
methodology of revelation and the methodology of the universe,

which are interconnected.
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9. A learner should distinguish between the methodology of
revelation (wahyu) and the methodology of natural sciences. T
10.  Alearner should understand how the supreme valueN

Quran (tawhid, tazkiyah, and civilisation) correspond. s
11. A learner should have to memorise in integ%ini lamic

and scientific knowledge.
12. A learner should understand the sourc Nknowledge
written in Arabic and English. 2

13. A learner should have the in ation @n the

integrative learning process. .
g gp \\r
e
Bekti Taufiq (2017) suggests that anceme sci@' and

technology is making rapid Str.dﬁ) thi dis perately
im

needed by humankind. Scie cﬁ?' a
involved experience, such&he@s ile Qgion is more
closely linked to everyd %expe@:fi

ciat ith a more

gci Ce.is empirical as an
interpretation of reali esm;'rgave. In comparison,
Islamic education's sm S 0 tk&hp Islamic education, as

the content ¢ taiWereiri is a0 @ntary blend, as stated by
Bekti Taufiq%. Hqﬂﬂxﬂa{‘vt e convergence of Islamic
educatio&% sciepce tec@t’ogy is expected to improve
students’’ understa d c%»sfﬁidation. In order to achieve the
aims@nic dlicati

rr'!he&')lre three key phases:
e itive portion by delivering knowledge

Qf*)re;giI(:j'r‘:eﬁify‘§21;:ntw§é-ﬁ

2. The emo@l dimension, namely the mechanism of

\ internalizing religious values in religious schools in such a way that
0 it is integrated into the attitude of the students as a form of

religion i

cognitive follow-up

3. The psychomotor dimensions
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Apart from that, Mabud. A (2016) stresses that the same word 'ilm' is

being used for information, both acquired knowledge and reve

knowledge, suggesting a close relationship between the two.

argued that the term 'ilm in the Qur'an is used in a genenﬂ%ﬁf&ind

encompasses a broad spectrum of knowledge, that is, un%an ing in
h

both the material and imaginary realms, and that God. is t nower of

all ('alim al-ghayb wa al-shahadah), which, along_with*he obsession
with Dunya (this world), contributed to the a&ion i)f faith and

the perception of religion. Modern s g doWocept

revelation as the basis of truth and instead denfes the f tion‘qf'

. N

that af Tawthi (_éb'ﬁ's

(hKCJf; i not@g'ht in
, t

h%%nnot be
IOﬂS.(Qt he time of

religion. The fact that proper interpre
Unity), Risalah (Prophethood), and
modern curricula. If religious bgliefs
withdrawn by the renunciation iou

the Prophet, Muslims used t;xy the Qur'amrand the-hadith, as well
as the philosophy of re i% (tajwi xi?ur s@ence (figh). The
convergence of nu ubjeets h (alwagg.)taken place in the
history of Muslim Mio : beg'@m{‘r{g of Islam, Muslims

learned the Qur'an 3d the hadithSa @s the theory of recitation
ﬂlsp}

(tajwid) and j dence (fi &gjosque was the main center of
research the rel theédphet. In this time of Islamic
society:s growith, Qave(fét/ hesitated to learn knowledge and
expen%\r '

01 othe t héva also retained their own fundamental
th the Holy Qur'an@é the Hadith stress the importance of learning,

TpE

iscarding the meaning of understanding, while never degrading the

% root of knowledge. There is no conflict between the Western approach
0 to understanding the natural world and the Qur'anic order to
understand it. Scientification of Islam is a tool for developing Muslim

normative-subjective concepts into open and inclusive empiric-
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objective formulations. Scientification of Islam does not make any
philosophical judgment but instead uses knowledge from o
domains to clarify Islam's ethical content. The science of |
two main approaches, i.e., the integralization or combi % of
human intellectual wealth (empirical findings) and intetpretation (the
teaching of Allah in al-Qur'an and its application in the stupnah of the
Prophet) and the objectivization or transition fr &o meaning,
i.e., the understanding and examination of the Qt&.fth(i Holy Book
(text) from a theoretical point of view. & .\d

.
and technol in' de{é}:

T% duc@? and
e nin%gael. For
ucatiqn n the sub-

as a -theme on the

The convergence model of Islam, scie

of the living environment as part
Learning is based on integrated teachi

example, the implementation O@Re igi
theme of Al-Qur'an Hadith MMa

protection of the livin caj or f fﬁ\t e goals and be
compliant with the ies, th ir@th institutions can

typically be separMNt y c@%onents: 1) al-Qur'an
content, al- 'an%urricu?’m, )I@ology Materials/Science
Education, an Lang wr% anguage programmes. The

material Nandir]g mic%&d‘les is through Arabic mastery,

Ty 5
o
=)
o

while the materi 'entif' Qs’tudies can be extended through
Engli tery. Theyi @rpof'anion of science and faith into Islam is
b : verbivrﬂ)r nt ((slam has tremendous potential to be a

Wy to:n sfienoq& or knowledge. Integrative teaching and
A ost

rning put greater\@zus on the active engagement of students in
\Iearning. The involvement of both the divine revelation and the

0& created universe is also essential as it influences the expertise needed

to combine Islamic and Scientific knowledge.
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c¢) Question #3: What is the level of the student's skills to be
capable of integrating Islamic and Scientific knowledge? Y*

The researcher formed sub-questions to measure understan '(g';ills

among students. Under the skills of having a clear undetstanding, the

researchers compiled some additional questions to identi e level of

the student's ability to integrate Islamic and scienti%: ledge such
, \the

as the concept of Islamisation of knowledge V\,nethods of
Islamisation of knowledge, knowing the di ce betwe lamic
knowledge and scientific knowledge, the metheds of in tion\?#

Islamic and scientific knowledge and t ers of the d

knowledge. Y-

From the quantitative analysis , the
consisted of a strong agreeme d agreem led to-the variance of
the data. The variation 'r%d that \a Qts were spread out.
There were many pr S arﬁbng eqres:&i@ents. All values of
the standard deviatio e I to thelvalue of the mean. The

N
researcher notieed R mean heig niv@ the respondents were on
the same page% state\ b o &

a

_ja

Moreo S 'pen glimpse the responses from the
disa d th o N&Dral, which stipulated the respondents
r to'stay if¥he middle line as they could not answer

onfusedrWith the given statements. The substantial

Areement, like stro«@}/ agree, captured the respondents’ confidence

level to give the answer or concurred with the statement. Significantly,

Qe the respondents' responses envisioned the reflection of the inner self-

development closely related to an individual's self-efficacy.



The number of respondents was recorded under the column labeled N.
The range of variables was displayed in the Minimum and MaxirT
columns. The rating scale’s Minimum and Maximum sc N
addressed as 1: Strongly Disagree, 2: Disagree, 3: Neutral, %ee,
5: Strongly Agree. There were 27 questions overall there were
answered without missing values. The average res&k;s were
visualised in the mean column. Mean was the mast common method
of describing the central tendency. Mean was (&a.s.an average of
overall values in a distribution ass b ri!hn amy,
Ranganathan (2006). In general, all the values were a dtd\a:/idqdv
mean. er‘al@e

ai\nﬁb ari@Tty of
dies

by the total number of values to co
standard deviation was commonly k
the original data elements and rgporte@ in , Stated by
Streiner (1996). The standar tio aséised $ common

measure of dispersion. O

\T ~ 9

e, &

From the data displa%e mén dhe age distance of all
observations from kﬂg whe
average distag fme m;an.

value of stan viations eseaner went through the standard

deviation Ngms tcl»

briefly gxplained

sta{Bard deviation was the
ti the data, the smaller the

er thesdiscrepancy. Standard deviation
devi from each other. The researcher
I.pé of“the mean, which was 4.3193, which

capt highé&st
ur@ed the bulkfof/res ents on the same lines. It showed that

reed {w d givep-Statement.
A 3

\Furthermore, the value of the standard deviation of the highest mean

é was .79599, which indicated there were many reflections from the
0 respondents that significantly shown the divergence of the data. The
standard deviation value would be more considerable if the individual

data spots were contradicted from the mean. However, if there were a
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remarkable similarity between the notion, the standard deviation value
would be smaller. The second highest mean was 4.2105, with
value standard deviation of .85037 that captured the datarp
variation. The data were detected enlarged to a lesser degree: t&ly,

the smaller standard deviation indicated not much contention about

N

Apart from that, the researcher sensed the lowest Wue (if mean that
was 3.4737, with the value of standard jation "was .898

the statements.

result portrayed the number of respondents that’ diverge

standpoints. Interestingly, the standar iation was r

capturing the scattered data marker he_ vari
the respondents. Then, the resgarchés c e se{ﬁ-lowest
mean, which was 3.5263, h@al standard deviation

was .99833. This indicated the onses we ispe@ and could be

distinguishable from ea . How: @rd deviation was
detected as the high h nfarkedsthe highest dispersion of the
data points. From the ts,s ' refI@ the high value of the
standard devi 'orW affe#ed lvzt?n. Hence, the higher the
value of the s%d deviati ng er the variation of the data.
Overall,&?}eon thf r obta@,’ the standard deviation values
were seen t hi eral ej‘ﬂe items mentioned, which defined
the vadi nesl that q#esﬁdhdents had referred to. Therefore, it

co%: understood that ('fespondents were satisfied with getting
y £ o
m

r riews on esti entioned.
)
N S

Depending on the listed skills, the skills were closely linked to the

% students' self-efficacy who came from inner self-development and
0 consciousness. In addition, students' reasonable confidence and high
self-esteem will shape character and personality in advance.

Therefore, students should get their ideas without being spoon-fed by
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the lecturers at the university. Similarly, if the broader mind grasped
simple goals and a complete definition of competition excellence,T

secret to achievement would unlock students' ability ttM

additional value from both their academic performance and &eir If-

development human capital. .

Besides that, the results critically aimed to address _the woid found by
e z

the researcher in Chapter One. The skills een recognised.

However, the degree of consensus define tent of the student's
ability to combine Islamic and scientifi
decided on the skills mentioned.

investigate that the variation was relati

addition, the students were learning i

have the expertise to be gra h\’be

Islamic and scientific knowl& e stude

the integration of Islam'c%scienﬁ\go I
fifica

Si role i implementation of

ni i f knO{Séége. Additionally, two
w,

ways of co ung Il improv implementation of the
integration o:%c and gb&x@dge. Self-efficiency should
be mow @hem quate attention, and students
should gry t0Nmpr abilie':v%énd personality.

77

the (Qt gration of

ere @ected to apply
in the same spirit

as the lecturers, who
the integration of Islami

S
&
S
N
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5.2 Conclusion

In this last chapter, the researcher presented the conclusion based ?&dings
obtained in Chapter Four. The researcher organized a data analysis of the study
by resolving the research question. The first question concerns the*tinderstanding
of the part of the integration of knowledge, the second q¥ti~on concerns the
discovery skills of experts through semi-structured in ws, and the third
question concerns the level of student skills throu tf&s?of the survey.

l

The researcher used six variables to discover skills re

d to..combine

Islamic and scientific expertise. Concerr@t preferenc fl[h@éearcher's

approach, the outcomes of the qualitative datarreview revealed théskills needed,
i itati wcatah of

while the results of the quantitative data mea e leveNof the student's

skills. In this study, the researchu},por t;al e variables related to the

integration of Islamic and SCM knowled self@icacy, integration of
knowledge in general, Islamisation of kn\‘ed g'\é‘IINA Model, Integrating

Islamic and Scientific k@e and skil (pteg@n. The researcher believes

that integrated educatiormis Nighly co ed witfrthe introduction of Islam as a

whole, assisted b th?!pecti/e p oph@n the promotion of strong faith,

preserved physic% pirit, the D )‘al rﬁe afterlife, reflective minds, purity

of heart, a %mind |a M S theéplication of revealed wisdom to deepen
[

comprehen or b ell-égmared to incorporate Islamic and scientific
knowletﬁ% ¢ ‘,' )

Q &
:40 2 F

Ny
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5.3 Recommendation

Given the shortcomings of the research, further studies '@.
conducted to develop a model or curriculum that will be uniforin for all
faculties in the learning and teaching phase. It would ensure¥ that
students and lecturers are on the same page when intrWIg the
integration of Islamic and scientific knowledge. By an to the

GIINA Model, this is the best example of a mod tR has exemplary
skills, a type of activity involving the targe e that ,needs to be
pu a hﬂd o&_

achieved by students. Likewise, the com mi n
students, perhaps only a short course pro me of a da

designed to polish the skills of the integrationof Islamic and s{}é{rﬁfic
\ading is comcerned,

ma ent and

knowledge, is part of the module. As%ar as
execution will be coordinated at Ms, i
administration. At least that Wc@he bes vati(@or graduates
to do the same upon gradudtion. In a %%o ,Qh}dies should be

performed between expe‘r% h field emp %e the outcome of

—~+

7]
the topic and relate N portan the lementation of the

integration of IslaTnd cientif ledge. In brief, the
specification am% entati wJ‘b‘ee?kade by the institution, but
for the sake QQhe f \u
implemen@houl e asiz?./
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