CHAPTER THREE

g
METHODOLOGY $
Y
¥
o

3.1. Introduction s '

This chapter is going to give an outline mew 4 First.jt~ will discuss
X
ss thedata collection and

t of @ study along with the
A

participants and their selection crit 1 1 s aﬁ?l‘ he map of the proposed
course will be outlined. Then th % e-t fa ce 6& onents that will be used for
di hIs c r The procedure through which

the conduct of the course will scus%
the course will be conducted al alK ioit ﬁ@uthned The data analysis procedures

will also be discuss de il. ' 40%
\

The des1 te f&? ‘.slud s a case study embedded in the qualitative
h

the research design being used in this studtw it will di

analysis procedures to be followed in t The co

research m e}p re c butlon of blended learning to enhance the
employme& Is of Banglad 1ver31ty graduates. This study also investigates the
expe of two teachers teaching and fifteen students doing an English Writing

in blended learning method in the English Department of a university in
a

desh. This study also aims to investigate whether the blended learning method

might be able to meet the enrolment crisis in the universities of Bangladesh.
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3.2. What is Qualitative Research? \Y~
Qualitative research is used to “understand the meaning that 1@ or groups
ascribe to a social or human problem” (Creswell, 2013, p. 3). ASYNH et al. (2011)
stated, “Qualitative research is an approach that enables researcwo explore in detail
social and organizational characteristics and individual behawio and'their meanings. To

obtain this information, qualitative researchers depen imari y\,@-to-face data
@

collection through observations and in-depth intervie p. 70). rdin \Creswell

(2013), qualitative research is applied to know vica@ ilsfand BQEO depend on

o
existing data and other research. V '1 é
& )
}pr i

A qualitative study “involves an er isi:_ig.?pproach to the world”
L? A
(Creswell & Poth, 2018, p. 7). Qualitative research nders@%!ds the human meaning of
“« Q-
ta %

problems in their original settin lishi emes—or patterns to reveal data. The

\
researchers use guided qlestionZ;eadin to s i}s@red, open-ended conversations to

4 2
gather data (Yin, 20% quil \VQ esear@%f follows her own path of inquiry,
remaining neutral whilc%askin

B
identifies signi &Dyut mm

data. The reSe r revie gniﬁc&& statements through the research and narrates the

ns t&?ﬂ’ghout a study (Yin, 2018). Data analysis

|
s;ateeje ts and themes to understand the gist of the
N\

meaninAe main themes spo@{n the data (Creswell & Poth, 2018).

X
Ny
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Qualitative methodology is used across disciplines like anthropology, education,
nursing, and sociology with the help of a variety of data collection @h as
‘interviews, participant observation, and documentary analysis (Cresw l%th, 2018).
Being influenced by the interpretivist-constructivist tradition, qualitative researchers
maintain that unbiased reality can never be fully understood or%&:d and that many
feasible ways are there to interpret realities. Qualitative 1 seaw, give importance on
rich descriptions of the phenomenon under analysi o show individuals’

| &

& Ty~
In the past, the investigations of blended learning have used similar methods to

experiences through words and interpretations (Crw Poth, 2018 e

what I have used in this study. For example, Alebaikan and Troudi (2010) indicated that
their study “was informed by the interpretive paradigm that appears to be the most
appropriate to understand and interpret the perceptions of students and instructors towards
a new learning environment” (p. 509). Alshahrani and Ward (2014) also relied on
qualitative research approaches adopted from an older study to build a new understanding
of blended learning. In addition, Graham et al. (2013) used qualitative data collection
methods (interviewing) and analysis (drawing themes from responses).
( ¢ 1 &7
Qe 1) &

3.2.1. Research Design: Case Study

o)
Groun&%&ory, case study, ﬁative inquiry, ethnography, and phenomenology are

rch designs of qualitative research (Yin, 2014). A case study is useful when the

investigator tries to understand a complex social issue from a holistic standpoint.
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Based on Yin’s (2014) definition of a case study, this design is appropriate for this
study because of the aim of understanding the experiences of the learners \Kh.i blended

learning course. According to Merriam (2009), a case study is a bﬂs@ system of
stu

exploration where the determining features establish the criteria OQE y. Eisenhardt

(2002) defines a case study as “a research strategy which focuw nderstanding the

dynamics present within single settings.” (p. 8).

Yin (2018, p. 2) posited three criteria of a case W 1s to address
“how” or “why” questions; the investigator is to havelittle s r'ev and the
concentration of the research is to be on a ‘cont % 1;5' 1-life context,

T
especially when the demarcation between ﬁwue aﬁ'ﬁi context n@ not be explicitly

&
clear. According to Creswell (2013), 1nN i

life, contemporary bounded syste ¢ e) é‘c)é]ded systems (cases) over
% é
ata ection @/mg multiple sources of

time, through detailed, in-d

information” (p. 97). Ther. arw maf ty f ca@s\tudles in qualitative research (1)
[

N

explanatory, (2) exploratory, a (3 d ve 8’%}1, 2014).
This resea itative a@oéch especially with a case study design.
|
This is more ed) with' an_e lcfateli}y case study because my objective here is to
N\

understand @&dult amefs’ﬁ'j ien Wlth a blended learning course. Neuman (2004)
recomr& an exploratory st Whlle ‘creating a preliminary picture of the situation”
.15 ich concentrates on a small group of people. Both Neuman (2004) and Tsai
say that an exploratory case study method provides the researcher with the scope

to generate and promote relevant ideas for the future. As Merriam noted, it is difficult to
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quantify a reality that is not a single, fixed phenomenon. Therefore, I used the interpretive
qualitative approach to find out the meaning that individuals imposed on the'{Wences
(Creswell, 2007). I gained an in-depth understanding by collecting and .i@ing shared
stories from all samples selected for the case study (Creswell, 2007). To avoid bias, |
chose stories that illuminate and reflect the truth. In this caseystudy, my goal was to
discover the meaning originating from the experiences of eWpants. Therefore, the

emergent and flexible nature of the qualitative meth. € ted@dy (Merriam,
@

2009). s

The theoretical framework for my studyd

approach I have adopted. Col is an educat peri
;den

and constructivist approach to education.

learning happens through three ‘pre > tea

&
7
contribution of three presences K an (;N\t\i;ealﬁg'experience where sharing of
\
tw

knowledge, interaction amon dents an e%teachers and students play an
important role through providi)g nsi

N
participants of the @1 co !‘nun' . Si y, case study method means a way of

=

di}.@ knowledge and information from all

/&

gh‘dg'slcription of a problem through in-depth data

O

rces @ngulation). Therefore, my research method goes

investigation that tri givera

collected fro%%ﬁlbe} SO
in tune wellwith the theoretical framework of my study.
A o

\h?is study, the units of analysis are 15 students and 2 teachers who are

@tors of a blended course. A case study is a design where a single case is under

h2

inquiry through collecting rich information with the help of a variety of data collection
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procedures (Yin, 2014). The approach of collecting data from two or more sources helps
to understand different aspects of the phenomenon, which will support the a\liQy of the
study. This is called data triangulation when researchers collect d %1 different

sources to understand the phenomenon (Stake, 2010). For this s% collected data

through interviews and other documents. V
3.2.2. Location and Context of the Study tl\d
.®

This course was offered in parallel with a regular face-to-fac w,rlti ourse in
in

English at the Department of English of a universi Chattogram, Balzgladesh. This
N

\tarch%&ys access to the

ﬂn‘é& and the two course

university was selected for two reasons. One is at,og

university and familiarity with the adn@r of th

instructors of the blended course wo%e. Ano ;ékat there is no university

N,

either public or private in the elocaﬁty ere t searcher lives, and as an
&
signed

experiential blended course n Xo bl an %ered, I selected this university

for the purpose. This D% t has

&
Graduate level. The&%sity h*s Si part@'(s and all have undergraduate programs
Pr

but two have M : )
ut two have as&\ gram :' C-)(J
) | O .
Thozg ere“d in co@ in blended format needed not do it in the face-
b

to-face mos ause there was
N

time. Nssion was taken from the Academic Committee of the Program offering entity
Cc

00 ciel’fbin total at the Undergraduate and

y to do any course face-to-face for covid-19 at that

ucting this course in blended method side by side the online method. Moreover,

who had to retake the course for not taking it earlier or have failed the course
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before, could do the course. Or even those who wanted to do it in advance, could also

take it. That is, it was an open-credit course.

In total 98 students had to do the course in the semester 1n‘k;tlons Two
teachers taught this course online. I communicated with them to?!ss the research

purpose. I asked them if it would be possible to offer the course 1 lended format too.
They arranged an online meeting with the students of b sectlons where the two
instructors and I were present. When I explained the reSearch o Je d asked them
who were interested to do the course in blended@ 38 stud dgﬁ&&h The two

teachers consented to conduct the blended co get% 1t10r$' their online
courses for the two sections. There was req;ptloﬁto dothis writing course face-to-
face because due to Covid-19 related reN s, all in-peson c@es were suspended at

that time in Bangladesh. 60 student; ec ouy\en'\fvj 0

a
L@y Only 38 students did the

7]
course in the blended format. I ct th is blend &%urse carried same weight as

the one done by 60 studeets Wonhvf It a a sc% compulsory course, not elective

one though done for the expe€rimen eQ\}Ve maintained the Covid-19 related

health rules of soci @wlu@lsmf ng the room and hands of the students
frequently. The t%\he con ?Jg tﬁgclass also had to abide by the health rules of
1

O
Covid-19. S Q‘Eamﬁ y UI@S for three months.

% o
b -step Research Procedure

7,

O’

The sequences of the research design have been narrated below followed by a

hart as a figure numbered as 3.1 for a quick overview.
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Design Phase

As there is no blended course operating at the research site, a ble@se in
English Writing Skills was designed and offered in the research si f%record the
experiences of the students doing the course and teachers conducting the course. Then the
two teachers to be teaching the course were trained in teaching, blended courses. Then
participants interested to do the course were contacted. Si bwe. a blog was created to

which all students doing the course had access. i\d
@

Implementation Phase Y. N

\ T

A three-month-long blended course Nndu i
c;

hours of online classes and 18 hours to-face ¢

conducted through the zoom platform: us ao)@s’ne parts were conducted

through Google Classroom, a IK Manhagement s&g,%l (LMS). The students who

did the course needed to r W the ourse: S%em were interviewed once before
he t} ag’s

the start of the course. T 1cs %ere given in the blog for students to
write their essays a nd t chers e feedback. Students were continuously
editing their ess d n ‘th aﬂ()(ljrom their peers. Students were winding up
their essay e c? le n f‘gg ourse.
"8/
tlon phase

fter the completion of the course, although all the students wrote essays in the
d gave postings on the Google Classroom Discussion Forum, fifteen participants

from the students were selected for interviews. Before the in-depth interview, there was
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the piloting of the interview with two participants. After that, interviews with two
teachers teaching the course were also conducted. The data collected from tKWpants
were recorded; secondly, data analysis from documents such as postin s(BOze students
on the Student Discussion Forum of Google Classroom, studen‘%{ies, and essays

written by those selected fifteen students on the blog was also heir essay scores

were also checked to assess their progress. The course cujchnd learning activities

were also reviewed and criticallv analvzed.

Designing the gmﬁg :0 Participant
eachers to .
1
Blended Course Condact the Se ecéloon for the
urse
Course
Completion of Creating and Conducting the
3 Month Long _ Running a Blog Course through
for Assigning the LMS
Course Essays
Selection of 15 Piloting the Interviewing of
Samples for - TN - 15 Students and
: 2 Teachers
Interview
Sal@ s Data Documents e s
Analysis Process Analysis _ ¥ s
4y for D/A

v

Figure 3.1. Research procedure Flow Chart
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3.2.4. Participants in a Qualitative Research

Instead of gathering information from the most conveniently available samiples like
convenience sampling and quota sampling, purposive sampling targi@ﬁc groups
who can provide the desired information. Purposive sampling is the_means of describing
the particular criterion of a group (Merriam, 2009). An advantage of purposive sampling
is the researcher’s discretion to choose participants based gn affinifies (Gay et al., 2011).
A drawback of purposive sampling is that it might crea%ner %

.
There 1s no hard and fast rule about the numbe articipan i’l(@w:n a case

study (Fusch & Ness, 2015). Researchers shoulvese &én 1ze dqp‘glding on the
T

chance of reaching data saturation. Whilecw 1

tend to use small sample sizes (Yin, 20M

depends on the homogeneity of the % as of the qualitative design.
:? é
r

For more homogeneous sampl\

heterogeneous the samplei the?f! cas

is that the importance lies not ifi the nuin fﬁbi ipants but on the rich, insightful data
from each paﬂicipa@ 2@11 m@dy the samples are more homogenous,

N
fifteen samples @e %?'s ient to reach the saturation level. The two
teachers CO$ thi‘ ﬁd cou (Jwere from the same Department. These two
teachersta&l € same course aE:‘;Jflared course to the same batch of students. Primary
data Nso collected from th; two teachers and that helped to ensure the validity of

b and avoid the risk of bias.

esign, researchers
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3.2.5. The Participants of the Study and Criteria for Participant Selection

The participants of my study were undergraduate students at the %gment of

English at a university in Bangladesh. The level of my students’ S% language

proficiency is between Lower-intermediate and Intermediate. They got admitted into this
;z percent marks in

university with average Grade Point Average (GPA) of 3:00, ig.,
English in their Secondary School Certificate Examin, tioWd Higher Secondary

Certificate Examinations. They were then in the third s I o th%n.

"X
The course aims to develop the students’ W@ills to he e‘n _'@}rove their

language proficiency and prepare them for i acad@ ays 115; number of

subjects they are doing at the university. Ew e ﬁ‘fft tw sem@s, these students

have learned how to write one-paragrm sevieral ty}@ such as descriptive,

\ _\
narrative and argumentative, with g@xs o@i t c') like organization of the
% é

]
topic sentence, supporting exan\ d conelusions. @two courses were taught in

face-to-face mode only. Tho either th nive@}y nor the Department had any
BN
i

virtual Learning Management ste% i operation for teaching, the recent Corona

Pandemic has famili@ne Jdent ith e teaching- learning mode.
N
C e
\ : ’ C‘)

3.2.6. Parti'@' P b) §J

I owed the purposiv ling technique because the samples used to fulfill
A o

som Na. For the pre-course interviews, 15 participants out of 38 were selected. It

=

%

red that they would attend both the face-to-face and online classes regularly for
ourse. They are committed to doing the maximum of the blended course to be

offered at the campus, not only in online classes offered for the remaining 60 doing the
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curse full online. They must have sound technological skills in operating LMS and
writing in a blog. Moreover, they live 25 -45 kilometers way from the ca R I chose

those participants who could provide me with adequate data and fulﬁlleit&r)luirements
e and fa

to be participants. I ensured that they contributed to all the onli ce-to-face

activities. Though the blended course was taken by 38 students, participants for interview

were 15 from students. ?

The two teachers conducting the course were 4 iewed W they had the

@
direct experience of conducting the blended course#lhe sampling l)niqg;ere was
. —
nt

ew Vy'th teachers Yvﬁithout direct
\ \'
-intefyiéwed before they

also purposive. As my study is a case study, i

experience would not be authentic. These t teagers

conducted the class to ensure that they@otivaﬁo the course, working

knowledge of technology to conduc%course \H}%r ifttmum 3 years of English
S

language teaching experience. O em \Qas erand29’years old and another who

&
was female was 30 years old%ﬁad'p viously t writing courses following the
process approach to Writ%\ y We? als ‘;(l)ZzQ with a short idea and briefing on
integration of techno Nl edL'ca\.Most éﬁortantly it was verified that they had
ducted onli duri é}%’d ic through irtual platfc lik
conducted online es durin rona pandemic through any virtual platform like
c@h{ ‘\g% & gh any p

Google Class@' Mi ucy am@ey were interviewed after the course to record
their expe Witht e Blénded lﬂii{ing mode.

s
Ny
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Table-3.1. Demographic Information about Participants

e
Gender
Male 8 c“)\'
Female s
Residence
City 11 T
Village 4 V

Distance from campus

20-25 kilometer 1 |

26-30 kilometer 2 .

31-35 kilometer 3 ¢ o~

36-40 kilometer 4 | ‘(,\)3
5

41-45 kilometer

\ “é_\»
Table-3.2. Demographic Information abo S uctﬂib é

Educational Qualifications

Teacher-1 ‘\/Iaﬂ\m ?Tg‘sh.therature

Teacher-2 M‘ﬂngﬁ' iterature

Experience u Q;’

Teacher-1 L\‘Q‘

Teacher-2 ars \‘Q‘

Workshop attended k\T

Teacher-1 ‘Ei"f

Teacher-2 T, US Exchange program Alumnae
Publications

Teacher-1

Teacher-2

“Accessibility: Designing and teaching
courses for all learners”, hosted by
CANVAS

“Revisiting e-learning: Approaching the
Blended Environment”, hosted by SUB and
TESOL.BD
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3.3. About the Proposed Blended Learning Course \q

In order to understand participants’ experience of blended learni ,(g'elve-week
course on writing titled, English Writing Skills was designed i ;gended format
following a sample blended English Writing course and the i2l$; of the blended
method. It is an existing course delivered face-to-face b or&v’the blended one was
implemented with the approval of Academic Commit he e'a\,'tm?. The twelve-

week time was selected for the main reason that the 1 ded contents

¢ .
eie a@)&f)rlate to
o o~
be covered within this time. At the start of each (on Suhdays) a qge-and—a -half
v

hour’s face-to-face class was held and zoom%s, w%r\e n Th %ys of the week

at a convenient time mutually agreed l@the tea and&dents. The activities
that were scheduled in the course %were c M% K%som classes or teachers
E y N
decided upon the activities for tl% clas
x! RN\
hours, actually the feedback fﬁg 1S T eachers vge given throughout the course for
three months through as;%\ us plat gj ?{(zzt/b:g This means that over the whole

semester, face-to-fac Mati(@ eduled:for 18 hours out of 42 total class hours.

&
The remaining 2 Ngrs re ¢ ]ed

es. ugh tt{; ourse stipulates 42 contact

@e via Zoom. The ratio of the course was
¢ z L)

43% face-to-fa€&an 570/;?& esedrch from the past lends credence to this blending

ratio. Ac wto Bzﬁl et al: 016), blended learning should include 40% of
AN 7
traditiona truction and 60%\? online instruction. According to Owston and York

2 : dents who were exposed to 36 to 50 percent online blended learning
utperformed their peers who only received less than 30 percent online exposure.

121



A learning management system based on a student blog and Google Classroom
was used to run the course. All handouts in Google Classroom had&&ﬁcaﬁons
periodically published for the students' constant access. Wix (www %m), a free

hosted workspace that enables collaborative editing of pages and files, was used to create
h ;

is crucial in the

the blog. Additionally, this platform is simple to use and accesw

context of my research. Y'

During the weekly face-to-face sessions,

discussed materials. Then the students were offered@ﬁ

help them to improve different aspects of Wr1t1 t

face sessions students also did brainsto%w

addition, depending on the availability N

own to free-write on the topics of sa \eSd s@s what they have written

with their peers. Then, this %s continu o @ course's Wix-hosted blog

(www.wix.com) to which st havf : for@e whole week from home. The
Haﬁ

students uploaded their rough Kﬁ g!'e orks to the class blog. The blog was

easy to navigate be e each @md r her own folder. To provide their peers

i/

enough time to t on thei (}l!, theyStudents were asked to upload their works to
O
the blog at 1 %day before/the face-to-face session.
ZQ ' X

er to motivate thax&}é do it for others, they were typically requested to

remark t least one of their peers' works. Then, using feedback from their teachers and
pe the students updated their initial essay versions. The students were able to go

through each stage of the writing process and continuously edit their essay drafts in this

122



way. It is very easy to create, modify, and edit essay drafts on a blog, which made it

possible for comments to be easily shared and for there to be a variety o@ntmg

options, including changing the work and/or adding comments in the t ter editing
=

continuously through peer feedback and teacher feedback, they cowli ally submit the

W so that there was no

w 1chh<efsigned at the

‘ .

beginning of the course. The two teachers attended ace-to-face c srs a&%;ately, 1.
A

e, at one week’s intervals. And the two teachers also 0 epara?-essays each.

completed essays by the deadline of each essay.

The roles and activities of the two teachers were d

overlapping. The two teachers conducted separate actiyiti

ert ng.lgnmg blended

ax@‘pert who was trained

p{&acﬂ of Bangladesh. The

course for writing in Bangladesh. It Wa@ss-

in outcome-based curriculum d651gn he A

course outlines are given below:

,&\ |

Course Ellglb%,: ) §J
Students @ complet the th;'\Nourses in English writing, i.e., English Writing (Pre-

1nterme English Writing @nedlate) are eligible to do the course.
Cour ionales:

se is for those who are to reinforce the theory and practice of writing as a recursive

rocess and to concentrate on practical writing focusing on principles of styles, correct and
ive expression and organization. It will also improve critical thinking skills as they reflect

the interdependence of critical thinking and written discourse. It will also encourage students to
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deal with both descriptive and analytical writing and teach them how to write academic
paragraphs and essays.

Course Learning Outcomes (CLOs): c\z

Upon successful completion of this course, students will be able to-

1. Apply the six fundamentals of effective writing (focus and cohe rganization and
structure, development of ideas, voice, word choice, and conventions). i

2. Exhibit various invention practices: brainstorming, free writing.

3. Write in multiple modes: personal narrative, expositvnalytical, descriptive,

argumentative.
4. Practice the phases of writing: draft, revision, final copy.
5. Explore sources of paper: reading, thinking, analyzing,

Table--3.3. Mapping the CLOs with the PLOs

CLO1
CLO2 - |-

CLO3 - |-
CLO4 - |-
CLOS - |-

W[ |W W
\ls
’I
-
ML

W[ |W|W|W

S,

«

/)
NN S

1= Low Correlation

2= Medium Correlation

3= High Correlation )

Assessment Strategies: b \' O

Assessment Strategy: &ive

Marks Distributio tiv assess

Table-3.4.
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Analyze 20 20

Evaluate 20 A'
Create 35

Table-3.5. English Writing Skills Course Outline in@

t
Course Title-English Writing Skills ' C}
o 5
ctivities 2
Y,

Practice brainstorming, free-writing, senten%grucgf\he ccégt' of short

&

writing assignments), and error correcti %
g s@' planning, writing, and

paragraph construction, the organiza%)f idea ,\ne
N
revising essays, and experienci i i

~=N

¢ and readingas Iti-step process, the
AQ"
S

Discussion: Generating llab(:; i f)lrkﬁ}roups: Planning, Developing

effective arguments@posit'ry,\hpare é’contrast essay.

&

Texts-

N, i §

Advanced W%acius- oh old@. Harmer.

2. Writi win Tw’en inutessJudith F. Oslon
§ N

3. Fr

process of peer-to-peer editi \ l
tive

graph to Essay- Moufice Imhoop and Herman Hudson

4 resources
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1. Google Classroom

2. Blog hosted by Wix

g
3. Technological Requirements- b
4. A well-equipped multimedia classroom with wifi connectio ood sound
system and computer for each student. Teachers used a iJ;sktop with
internet connectivity. 38 students need to have a 1 to;Wtop/ smartphone at

home with internet connectivity for doing the omline'classe l

' T Y | —
N
Week-1. Teacher-1.Time-1:30 hours in-class/ ine (zoom) s’or.kg re
P 4

Activity: Reading and Discussion Y' \ g

Modality: On line / In class c &

Activity: Introducing sample compalmtra essa? d (1 sion on that essay.

=

A

Introducing students to Google Cl %. A N
:’\S, o )
“ 483
Bloom’s Level: Analyze / eval A
NK 2
Pedagogical Role: Cho shR essaysiand explai pare/contrast devices.

mé yiﬁ-{f}ﬁ/hotel. Deadline-week-5.

A

: On line / In class

ity: In class-Reading and Discussion, Introducing sample compare/contrast
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essay and discussion on that essay.

Bloom’s Level: Analyze / evaluate \Y~
Pedagogical Role: Choose short essays and explain expository devices %n the
second essay College versus University: Style of studies. Deadline-week-6.

Social Role: Encourage communication \,

Technical Role: Upload sample compare/contrast essaysgn WOgle classroom and

ask students to read them. Introducing students to the : !\d

. \{
Week-3. Teacher-1.Time-1:30 hours in-class/ (@loomjs l)l:.\‘ﬁare
P 4
NY'

Modality: On line /In class Y' \ v
Activity: In class-Topic of the l“compacwontr y W@ discussed.

Brainstorming and Discussion with te%’s and a
Online: students will start writin rsae}y? @
‘&
Bloom’s Level: Analyze / Cre A
N 2
Pedagogical Role: Undectan%arrativ dev. s, (6%

Social Role: Encouraw un catjé cob ration

Technical Role: F&)k Gr | created f@ students
\ B \ l P

F = o]
LJ : U)
Week-4. Te r-2. Time-1: 01~1$&.n’-class/ Online(zoom) -2 hours or more
b g
Modalit:we /In clas” & X
V

Acti‘&

rming and Discussion with teachers and among students. Introducing

class- Topic of the\ci?t compare/contrast essay will be discussed.

tudents to the blog.
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Online: students will start writing the first essay on the blog. Teacher will create a

work-sheets with common student errors made in the first essay and pgst ion the

blog. i‘)

Bloom’s Level: Analyze / evaluate
Pedagogical Role: Understand argumentative devices, create V:

Social Role: Encourage for communication and collaboration ? '

n\d

i
Week-5. Teacher-1.Time-1:30 hours in-class/ e oom) s'or.k‘flare
Y-

Modality: On line /In class

o ay
Activity: In class-Teacher feedback on com!aar ontz( essay.
Online: students will peer-edit on the 1 ss i@acher will create a

work-sheets with common stude s al h ﬁ@;,e say and post it on the

N
blog. A%
N Aj -
Bloom’s Level: Analyze( Crg l

Pedagogical Role: Underst mp,( tra{} vices, Create, Give feedback
Social Role: Enco

ication anc@g laboration
|
Final Submissi e saf 1 it bl(§§)

)

Ccom

4’/,;97

= ,",{é/

Week-6. r-2.T1m :30 hol(m in-class/ Online —(zoom)2 hours or more

)
Modﬂ%

line /In class \C-)
* In class-Teacher feedback on the second compar/contrast essay. Teacher

will create a work-sheets with common student errors made in the first essay
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Online: students will peer-edit on the first essay on the blog
Bloom’s Level: Analyze / Create \Y~
Pedagogical Role: Understand argumentative devices, create b
Social Role: Encourage communication and collaboration
X~
Y

Final Submission of essays — 2 in the blog

Week-7. Teacher-1.Time-1:30 hours in-class/ Online ( ; hollrs or more

Modality: On line /In class .\d‘
Y

N
Activity: In class- Teacher introduces proble ution essay ' .{0

s b 4§
Online: students will discuss the problem/sol?’essa)x\ Y}'

Bloom’s Level: Analyze / evaluate CV W (Qé

Pedagogical Role: Understand/ discusMare/ ontr evi.fgreate, Give

feedback. Announcing the score o aDI . ﬁ&} ssad;t‘&opic- Professionals
‘% ¥ S
leaving our country- causes an@& ton. Deddli -wethé‘bl
4 N
Social Role: Encourage gemmunication and ¢ol a@on
Technical Role: UploQ e nsbé luﬁ(ﬁjessays in the Google classroom and

ask students to rea&, Aski nts gage in the collaborative online media.

,\.'\l,(_z

=

e
Week-8. Te r-2. Tin#—lz 01~1$&.n’-class/ Online(zoom) -2 hours or more
b 9

Modali we /In (‘:‘la s
N

Acti\& class- Teacher introduces sample comparative essays on literary

rs

cl%
@Ie: Teacher introduces sample comparative essays on literary characters
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Bloom’s Level: Analyze / evaluate
Pedagogical Role: Understand argumentative devices, create \i
Announcing the scores of essay-2. Assign essay -4 . Comparative analy!i ara and

Arya in the Play Game of Thrones. Deadline week-12.

Social Role: Encourage communication and collaboration :
Technical Role: Upload sample compare /contrast essay onWry characters in the
Google classroom and ask students to read them, Intr ing s dew

. . . ’
collaborative online media \Y

e
2 s
N

Week-9. Teacher-1. Time-1:30 hours in-class/ lir@\ Z -2 l@.or more

Modality: On line /In class \% é

Activity: In class- Teacher discuss%d peer- % ) g@em/solution essay.
N

Online: Students will start writi pro?)lem ti%‘asay and discuss and

peer-edit. \

\A
Bloom’s Level: Analyz%Ye- :Lj‘-l §

P 4 Y:
Week-]O.Seacher-Z.Time-l:3Wurs in-class/ Online (zoom)-2 hours or more

ENE
Mo%%On line /In class
ivity: In class- Teacher feedback on the 2" compare/contrast essay

ine: students will start writing and peer-edit on the 2" compare/contrast essay
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on the blog
Bloom’s Level: Analyze / evaluate/ Create

Pedagogical Role: Understand argumentative devices, create :%

Social Role: Encourage for communication and collaboration X

Week-11. Teacher-1.Time-1:30 hours in-class/ Online(zooqmi-ours or more
Modality: On line /In class

Activity: In class- Teacher feedback on the problem/solution ewachﬁr_will

| &
ask students to bring the 2"? essay to a good fini e blog. S
P 4
NY'

Online: students will peer-edit on the 379 esszVThe DIQK &
Bloom’s Level: Analyze / Create/ CV 0\ ‘&5

Pedagogical Role: Understand compare/contrast.devic re&e,ine feedback

Social Role: Encourage for communication W%o ati@;x&

“« Q-
Technical Role: Asking studeN gage 1 olla&&itive online media

Final Submission of esst3 i } [ 0

& 3 vy
Week-12. Teacher- Me-lﬂp h\s in-c Online(zoom) -2 hours or more

&
Modality: On li N:las " | L)O
'

Activity: In s-Feacher fe cgﬁathe 4th essay. Teacher will ask students to
4
bring th way toa odtﬁnis'Q'on the blog

)
Onlin&tu nts will peer-edit (}cb'ﬁle 4™ essay on the blog
evel: Analyze / evaluate/ Create

edagogical Role: Understand argumentative devices, create
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Social Role: Encourage communication and collaboration

Final Submission of essay -4 : i

3.4. Assessment \,:

Each student had to submit four essays in total, i.g., tR essays to each teacher,

two compare/contrast essays, one problem/solution es anotWarative study

@
essay of literary characters from English fiction $1prov ent aring:%f‘;n done
A

from the feedback given both by the teachers and p Thestwo t cherszwere keeping
N

the track record of student essays in the blog%% e 1e,\8‘stud$&ﬂd the course in
blended method. So, it was easy for th\%eachers eck Sqeview thread of the

blog to confirm that students were @ fee(&nﬁ i&g‘corrections accordingly.
N,

They were to follow more strictl saysnof thése«15 cipants whose essays were

NS
reviewed for data input and a IS Thl 0.1 truczg processed the record of student
nc

submissions and peer fee%) attel}d bﬁl‘ztzé'gister.

There were n mnd pzipeh‘mina ion1s for the 38 students who registered for

&
the blended coursE&dther Wils pnydgrSite examinations for those 60 students who

4
-peéan examination was not held at that time due the

did the cours online becatige
| 2 <
Covid-19 ge restrictios of th'tcal education. These four essays were graded and

. : N
counta% e complete results\g?the course. Each essay was scored at 20 marks. Thus,

t %of 4 essays accumulated to 80. I had to follow the assessment criteria of marks
istr

tion rules of the University and Department. The system of assessment in the

Program focuses on summative written examination where 80 marks are allotted to the
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summative assessments. However, a test rubric which was given to students at the

beginning of the course was followed in assessing these essays. The mar%%hese 38

students were recorded in the Integrated Marks Management Syste: %’[S) of the

<

Table-3:6. Test Rubrics z '
ESSAY RUBRI \do
SS U \Y-
Use: This rubric is intended for grading an assign

y in 700:80 or!i Hgt?[s.
L 4
e,

University like the marks of 60 students who did the course online.

4

A. Response | The written The response
to Essay response lacks any
Question addresses a comprehension
Writing essay questi %’ague and/or of the essay
Prompts writing ~.Jraddresses only | question or
(content) clearly and one writing appears to
dire \ " prompt in a address a
& S clear, direct different essay
\ b | O manner. question.
% ¢ D § 4 C.) No essay
3 Q response
- _\~\\ provided.
B. Quali he résponsesS response The response The response is
and Clar indicates depth d indicates lacks focus or unfocused,
of T og and complexit?\)simplistic or demonstrates illogical or
(c \ of thought in repetitive confused or incoherent.
é answering the | thoughts in conflicting No essay
essay question. | answering the thinking. response was
essay question. provided.
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C.

The response is

The response is

3.5. Research Mapping : ,

The researc@tive
tools need to be %

planned an

¢

rganiz

d for it helps

Organization | well organized | organized and
& and developed | developed with | and develope
Development | with general presentinN underdeveloped,
of Ideas appropriate supporting ideas | generalizatio providing little
(writing) support to provided wit ul&' or no relevant
make meaning | (reasons/general | ade ' support.
clear (well- examples). rt. essay
chosen ' \d;po e was
examples). Y proyided.
D. Grammar, | The response is | The response respcts IT hkvﬁesponse
Usage, and free from any has 3 or fewer as 4-Yerrorg'in | Has'6 or more
Mechanics errors in errors in gra?ﬂu@h sage, ors in
(writing) grammar, grammarn, usage, anics.{\]' grammar, usage,
usage, and and m m %‘ and mechanics.
mechanics. % o"‘ No essay
response
N ?' ,(k provided.

a quédns, data collection tools and data analysis
1.9

0 d{s the researchers and readers of the study to a
N\

e, an alignment of these things has been designed

for this Aioo to have a quicl@rview of the mapping of the study. It is as follows-

N
N
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Table-3.7. Research Map/Alignment

A

Research Research Data Collection Data Analysis
Objectives Questions Tools Procedure
I tigate th -\
uvestigate the How much effective Interview

effectiveness of
using the blended
learning approach
in the 21°% century

is blended learning

tent Analysi
Blog, diary and ?ﬁ e1t1. Ana i’SI§
in the 21st century ? ematic Analysis

Investigate the
experiences of
teachers and
students in using
blended learning
for an English
Writing Course.

How do teachers
and students
experience the use

online posts N
Int W '\d
Document T.e. <

0 telt%gr:alysis

Find out the
prospects of
blended learning to
increase
educational
opportunities in
Bangladesh.

of blended leamlng sylla ssay LA Analysis
for an English scores, blog ?d e
Writing Course at Wae os]s\ N
undergraduate N 0\ E\Y'
level? N 6~
H 1
o™ ) o
ertia g o u e@ Content Analysis
Y . Diary; bl d Thematic Analysis
opportu ong .

NI
3.6. Data Collecti

SIS

O

|
’
The rese%instr !ment afe é-ii)')[nterview protocol (ii) Document analysis

(syllabus, c%l;;rr

icu'lul

N
}minﬁtivities) and (iii) journal writing (student diaries,

essays v&g online posts). E is case study, I used two instruments. Primary data

source? ude interview protocol collected from the Blended Learning Toolkit (2011)

W1

ome customization. The interview tool for students (Appendix-A and Appendix-B)

and the interview tool for teachers (Appendix-C) were used. An interview tool
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(Appendix-A) was used before the start of the course and another interview (Appendix-B)
was conducted after the completion of the course to compare the expe@f the
students before and after the blended course. The pre-course intervie %conducted
with 15 out of 38 students who would be doing the blended co :%e post-course
interview was conducted with the same 15 participants so thw:&:pinions can be
compared and data validation can be ensured. The secon t}W data source includes
documents. They are Facebook and Google Classroo gs, jo@atries, syllabus

. e .
and course objectives, outcomes and contents, es&ayéwes of those Iiaﬂe«)&‘nts who
\"

gave interviews.

3.6.1. In-Depth Interviews

%
O/f‘

I conducted interviews with 5@31:5 att %, @before the conduct of the

blended course and another after%n

=)
ouLse. The pre-course interview

experiences. It is imKNfor tlle mpare the experiences of the samples
with the blende ﬁ&de befor e interview. However, before the latter
¢

o
oQ
—t
z
o
&
=
=
)
e
s}
¢)
=,
o,
)
w2
@,
.
=
gQ
=
=]
o
&
=
<)
o
-t
]

interview, the iew was

o AV AL

the 1ntegju tions, t pll‘t stué-y helped the researcher to understand how long the
intervi Id last, whether “the interviews would flow naturally, logically and
co , and whether there was any need for a change of questions. It also gives the

@hers idea about the type of data that will be retrieved from the questions. The

piloting of the interview ensures face validity for the interview questions.
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I tried to select a time and locations that were suitable for each participant.
Interviews with students and teachers were held face-to-face. Howe@: such
arrangements were not always possible; interviews with 3 student s@conducted
through the online meeting applications Zoom. Face-to-face interviews were recorded on
a digital audio recorder. Online interviews were recorded through zoom record option.
Moustakas (1994) prefers small talk as appropriate becausg,it EW participants to give a
more relaxed and comfortable feel. By following Mo ’s recommendations for the
interview guide, I was able to maximize the benefit 9f the limited ti iva’ll%kz‘g for the

interviews by eliciting valuable information needed the study. estiazs were open-

\eptionsé&;wmg education
Verégés in an unrestricted

ended, so that samples could share their exp

through blended learning in the conte\%nglades i

way.
y . \&

These participants wer a formal 1 Vlta to participate in the study
voluntarily. The one-to-one ew '« f data collection. Participant
identifiers are partlclpant%artl i fGr %dent 1 through student-15 rather than
using the names of a 01 llltS et chers teaching the blended course were

\ \
identified as T- 1% 2. Theér I'jl g e interviews was done with the permission

O
of the pa zgfan tbe} 1e$\lasted for at least 30 minutes. The pre-course
d

interview t last longer thaﬁ-u minutes. The researcher transcribed the data

inde tly after the 1nterv1ew sessions and removed the names and any other
Q tial information to enforce the confidentiality agreement with the participants
the data collection process. The interviews were in English, except one. The

transcriptions excluded irrelevant data that did not describe the experiences or had
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repetitions of words (Patton, 2002). All the participants received a copy of the final

transcription to confirm the information they gave and provided approval. \i

The main data source consists of semi-structured interviews. The questions of the
pre-course interview were designed by me on the basis of literature review. The post-
th. ;

course interviews questions had a replication of questions frow lended Learning

Toolkit (2011) survey tools which are given as appendic@tudy. In April 2011,
B

the University of Central Florida (UCF) developed the Blended Learning Toolkit, a

| NO. _

comprehensive resource for individuals and institutions to dra'w lz)()n ,to El%\{elop and
ke
deploy blended learning initiatives. This toolkit contains resources, models for blended
L S )
Vv NV
learning as well as tools and sample survey tools for data collection on blended learning. I

r™N WS

transformed the survey tool questions to interview questions keeping the themes intact.
-

~ \
The question number 9, 10, 11 and !%the po \,m\%ﬁg@ew protocol for students
N,

and the question number 8§, % and” 12 qfazmg%? interview protocol were
contextualized by me. The cﬁ;-e dedli%gq 'e?}ons allowed the researcher to
0

inquire into the particip nses_in m ilde'th' (Knox & Burkard, 2009). In this

:
study, interviews W@ful tf)o
ing t

\know out the feelings and opinions of the
participants. Acc

&

may Cg@'l 1), conducting an open-ended session in a
4

1S t@)ring out responses that are more elaborate. In

u a
¢

planned way @t_ the tese
accordanc w (Yin,“2 )fit irlmportant to keep the interview session short.

)
Therefere, in“this study, the preksalrse interview was 10-12 minutes and the post-course

in lasted between 30 and 40 minutes. During the interviews, participants had the

@mity to reflect on their experiences (Gay et al., 2011).
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The students’ pre-course interview includes 8 open-ended questions about points
like experiences with online education, the advantages and the disadvantg f recent
online education they have done during the pandemic in Bangladesh, t %ntages and
the disadvantages of face-to-face education, their perceptions abo %ed education,
intention to participate in a blended course at the University, the%i‘*s:or participating
etc. The post-course interview had 16 open-ended questi sWuestions were about
issues such as what aspects of blended learning did t i ostia!\waas least, their
feeling about the technical component of the blendedycourse, the sc i)f ’(t%{g)}tunities
to interact with others in a blended course, benefits s blended earri/%-can yield to
the higher education of Bangladesh, the sco@ng{ \'se to e the seat crisis

and other nagging problems of higher e c% in Ban h, t Ssefulness of blended

learning in enhancing employment skills of uni%ﬁde gi}heir level of satisfaction
N,

with the blended course in Englis%ositlﬁn, th: 'r(sugéaon to a student intending to
do blended courses, and expe@fror elr ach@ a blended course.

The teachers’ interview protocel in'eekl,Z open-ended questions in total all of

@)
which were based @a‘m@w f sblended learning. It also contained some
AN

1eW 0
demographic qu%\ The ép ?ded estions were about any additional support,

O
technologyzﬁﬂng }h j, m@aelp them in blended courses, the differences in
s

assessmen.\.o udent achievement,'in a blended course and face-to-face assessment,

betw sessment of student achievement in blended classes and recent online
6 nt during Covid-19 pandemic, the most positive and the least positive aspects of
ing a course using the blended method, their advice to a faculty member who is

considering teaching a blended course for the first time, the prospects of blended course
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in solving the accommodation crisis and other nagging problems of higher education in
Bangladesh, the contribution of blended learning to the higher education cqggladesh,

the usefulness of blended learning in enhancing employment Skﬂli hangladeshi

T

university students.

The interviews provided the majority of the quahtatlve that were used for
analysis in this study. Once all interviews had been compl nsc iption work began.
The accuracy of the transcriptions was checked by li i0 recordings

@

r\'l ﬁ took me
te im&iew took me
NES

9
A,

numerous times. For every 10 minutes of the audio- ded first 1

one hour on average to transcribe the raw data y-t 11{y

approximately four hours to transcribe the tw

_ﬂ

3.6.2 Artifacts/ Documents T

9

Documents (Posts in Discuss ard oom, Face book, Student

é r

diaries)
' N
I also relied on some er oufc rﬂa%l e., artifacts or documents related to

@,

the blended course T are- ) int ws, (i1) documents (the course syllabus,

N
course learning @es nd’ assi ?Aen&g‘réaming activities), (ii1) Journal writing, (iv)

four essays, @g Tl}e udgnt an&chers gave postings in the Discussion Forum of
1

the Googl room created fozgg course. There they were discussing their opinions
abou t ourse. The Facebook group that was created for communication among
é and teachers was also used for the data. The FB posts of teachers and students

nalyzed for thematic purposes. In addition to that, students were asked to reflect on

their learning experiences every week in personal journals because they might help to
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keep record of the feelings in an organized way. Though a lot of posts from the Google
Classroom and Face book Group could be used as data, I could not have ante data
from the student diaries. Students were reluctant to write the dairies iﬁt%pare time.

Only three students wrote in their diaries and 4 quotes from these jﬁa.ls could be used

as data in this study. V

The course curriculum has stipulated such obje SC (iutcomes as would

promote the higher-order thinking skills of learners, s as anal Valuatmg and
@

, g
creating according to the revised Taxonomy of Bloom ugh brai rlfuﬁégeneratmg
ideas, self-exploration, self-evaluation of mate dgn d ﬁn& writing the

o

essays on their own without rememberlng ylna The ctivities done by students
both online and face-to-face also promo %her

roles that the teachers and student %ble
[

creative, collaborative and consf\ ist education ex;&&ces.

X I 3s
3.6.3. Data Manage N?s@ ‘-(ff/

Followm ntefviéw, c:rdufg; were saved in my computer and then labeled
Y,
ci

in the follo n p t-Let Date (e.g., Participant-A, source of data, Dec,7.

‘\

2020). Oneicopy of each digital ttdlY(; file was stored on an external hard drive that was
A '\
kept E fe place. After all the interviews were transcribed, these text files were also

and stored in the same way as the audio files were kept. I removed all

ﬁﬁcaﬁon marks from the transcripts and recordings, thus “maintaining the
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confidentiality of the names of the participants” (Seidman, 2013). These same storage
procedures were followed for all other digital and hard copy materials Kh?s online
forum chats, while the hard copy materials were the interview guides, s %@d consent

agreements and so on related to this study.

3.6.4. Data Analysis Procedure Y'

The purpose of this qualitative case study is to how d It learners feel and

experience blended method for an English Writing é at a univer: y' h&)&‘ahtatlve

research may have a large amount of data. So, the analysis ofsthe d shoté-d be iterative

and usually begins during the collectlon (

analysis for reviewing the data colle@n the

Analysis is a scientific process use ata an % i

2009\!\?~ used thematic

-Olb(ﬁaterwews. Thematic

@gate understanding of a
f >

‘&

a\
Data analysis in qgaht esea,ch 1 or: u@ecause generally there is a lot of

data to be analyzed at different st e agf ., Moreover, data analysis is different

complex phenomenon (Alhoj a11a

from one quahtatw& t not Ge y qualitative researchers start the first

steps of data an he thEy fét ata rather than waiting till the collection of
(./
all data. Thi %’the J‘d a apalysis qés\wler and also helps them to know the time of data
24, ' X
saturation

N
S
qualitative case study, the data analysis is iterative and starts with the first
o the data and the review of the data to interpret the information (Gay et al.,

201 l) As a result, the researcher begins the analysis with the return of the first interview
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protocol. A rich description of the experiences of the students, in addition to their
expectations and problems regarding the blended method was expected to e@o, the
analysis of data for this research study began with the technique of da (@tion. Data
reduction means the process of choosing, streamlining, and transf%rg the data from

multiple sources: student questionnaires, teacher questionnaire% ocument reviews

(Gay et al., 2011). Y'

I followed a combination of data analysis sugge by bot na (2015) and
Y

Clarke & Braun (2013) for both data from intervi@ other doc eﬂts;\f%oroughly

reviewed the data three times to support the acc of t% tiorJ managed the

v

pen ing was done to

&

ine sin@'ities and differences

(Saldana, 2015). I ascertained the o %es d \13ﬁ a review. Saldana (2015)
=
nitial

sets of data by reading the data and highlighti the‘#ext.

condense the raw data into discrete paN to dete

é
7]
suggested that after assigning t codes, it 1 eccﬁ& to go through the data for a

second time. During axial CW I re-rea e 0\ to identify and cross out any
é : [
redundant codes. I did the second codif aﬂ'/i}o(gglid information to develop themes or

concepts. After or bth llata cate@ed the data based on the relationship

N
between the cod@od freﬁﬂe's td—élllerate themes. These themes were presented
2 O
as a summ@ ﬁnﬂi gs. L1 @Braun (2013) suggested the following procedure

for qualitatiye data analysis. X

)

5

* Ex M Themes: I looked at how the coded data set related to the themes and the
a% question. Before coming up with the final list of themes, this was done

ﬁ/ely to make sure each theme was significant.
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* Naming and Determining Themes:
» Writing up: I wrote a report to tell the story of the analysis. c\z
Table3.8 shows the data analysis procedure in a simplified way througf%w chart.

Table-3.8. Data Analysis Procedure Flow Chart V:
A

Data Analysis Procedure in flow chart

and gave data codes. ’ _\c')

nd B
Step-2. Axial Coding- Read 2 time to refine.origi odés Wav@f redundant
[N

data and create themes. kT

rd g
Step-3. Read 3 time to create overarch@““es ami hemézs%y looking at the

relationship and frequencies of patterns: O
Step-4. Named themes and subthemef and t ok%{@@s n}d.k{‘laain themes.
Step-5. Aligned themes and subth under tﬁéz’rcﬁrq@csﬁons.

1 t&@ and subthemes as the
N

N

"lt f t{@‘tic analysis, reduction of the data,

Step-1. Open coding- Read lst time, highlighted th. te@wro’e r:?spor? th\wmargin
% le |

Step-6.Then summarized the

Three themes @2 |
-

investigation of the nd i

conclusion

|
(

of t@ta that was studied (Saldana, 2015). The

H
=3

N l
-
sub themes Wer%gori ed usrder” th&jﬁ?ain themes according to the three research

| % ) N | .
questions c% tudy? Thef/main @nes were revealed by strategically fusing and

combini e codes. Three thet@t’merged from the coded data:

:a)%veness of blended learning,

chnology facilitates the learning process, and
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(¢) Scope of blended learning to create opportunities for education in Bangladeshi

universities. \i

In the results section, I emphasized the three themes in connectngt the study’s
research questions. The conversions of the codes into themes are sWelow in Table
3.9. Table 3.9 shows the number of final codes or sub- theme each main theme
from the post-course interviews and other documents suc Y.l Facebook, Google
classroom diaries. The theme and subthemes were sen on 3515 of both

preponderance of data and whether they fit well at all the thiee a‘ch_\ stions.

Table-3.9: Codes a e

SN °\ Q\T

Themes = Codes

* Teacher feedback
Peer feedback
= Interaction

Effectiveness of

blended learning * Self-paced leaming

in enhancing 215 = Student satisfaction

century graduate « Learning new techniques of writing
skills * Development of employment skill and

+ Higher order learning
Quality of Education and Assessment

Development of Technological Skill
= Ease of using technology
Technology Contribution of technology to writing skill

facilitates the development

acql_'l_lS“ 10n of Constramnts in Implanting bended learning
English writing Cost of device and internet

skill ol ietiiaty Internet Problem

students e
Institutional support

= Physical and Mental Stress

Impact of » Reduction of session jam
blended learning . ==
T e Less Tuition fees
opportunities of * Cost-saving
tertiary = Women education
education for = Job and education
Bangladeshi = Admission in tertiary education

students = Flexibility
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3.7. Ethical Issues of the Research \q

To ensure the reliability and trustworthiness of data collection @a analysis
procedure in qualitative research, the following factors should ensured. They are
validity, confidentiality, ethical protection of participants and t@v;)rthiness of the
research procedure. To ensure these critical factors for this SW the following ethical

1ssues were followed and ensured. i\d
g i

Validity

For the validity of data, I have done J

triang
aeebook, di

&

interviews, posts from Google classroo | @e also checked essay

score of the participants. For data %on, %}1&1
; Wi

validation, I have checked the t th the two oﬁ‘rsi.@fructors.
\
¢ N
Confidentiality \: . &
@)

Cooper and &mer (2'003) ugge@a‘[ confidentiality be ensured through
N
hiding the iden‘e' N the gpart iyint{_g?he research participants provided written

permissions thd t
4

participants’ 1dentities would appe{}};nywhere in this study. A computer storage device

—\Jer-checking and theme

=
(¢}
E.
=
€}

1 igéﬁ’ no names or any information leading to the

.

store consent forms, audio recordings, and transcripts of this study. The information

1 be available to the researcher for a minimum of 3 years after the completion of
hdy.
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Ethical Protection of Participants
All study participants had the right to privacy, as well as the assur%%at there
would be no potential conflicts of interest in the study's conduct and tE would be

no obvious risks to their physical health, psychological health, financial condition, or

professional lift from taking part in the study (Cooper & Schi
were in the middle of the interview, my participants were, re%ave the study if they

felt it was too sensitive or personal. I ensured them el id@eawould remain

confidential and got the participants read the conse@ beforg sig thegn)\
Y‘

N ‘W QT‘

N )

Peer review and debriefing is the ﬁr %Y st _Qe discovery's credibility
second op

A
(Creswell & Miller, 2000). The goa got a @1 from a colleague who is
knowledgeable about the subJe t €,s wh. aé‘a’n "question the investigator's

\
assumptions" (Shenton, 2% sl c@l%yhty can be increased by using the

debriefing sessions' feedback to it ( @%fon, 2004). I talked about the steps

|

Trustworthiness

7). Th‘ stu

s

ith C%’two co-workers who took part as course

involved in the da@sis
instructors an. &%3’ .
engageme

Direct Aons were also gl@, I also described the methodological process, data

lér (‘5‘?' to ensure credibility is the prolonged

rData om students and teachers were cross-referenced.

collect1 nd analysis procedure in detail.
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3.8. Conclusion

This chapter first gave an outline of the methodology in detail. Fi N;'scussed
the research design being used in this study, including the daAoH;tion tools,

participants, sampling techniques and analysis procedures, the conte he study along

with the participants and their selection criteria. The experimeanended course was

discussed in detail. The data analysis procedures were also ‘discussed ill detail.

Then thWollected from
[
\z

different sources and through different tools will b orted fas ts'oi\‘su)ries. The

In the next chapter, the findings will be describ

interviews held at two different phases of the 1.e.,% e thexnduct of the

X
course and another after the course yielded@t res'qlts. e resﬂ@ will be presented
of t

&
as themes and subthemes. Then the ﬁN

Wil@e compared with the
previous research to see how much :%ﬁ'o i Céem
(|

his st
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