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CHAPTER THREE @
<

RESEARCH METHOD g .\do Y—

3.1 INTRODUCTION \ O

The chapter describes dopted by this study to

achieve the aims and obj h Th ap de@ﬁ research design and the
%‘ ;5res@ts the analytical framework used

ovid égwers to the research questions. In
iscuﬁ)%'( is presented on the research settings,

articulating these themes,
N e N B
research p , the methods “of (ﬁtacg ection and data analysis, data validity, and
N
ethical £onsiderations ?dintﬂgstudy.
Y-

A A

9
\OVERVIEW OF THE RESEARCH PURPOSE AND QUESTIONS

US explained in Chapter 1, the present study investigated the predominant

approaches to second language writing instruction reflected in the Yemeni EFL

rationale behind the i his de

to evaluate the fi

&
7.
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writing secondary curriculum as well as to determine how well this curriculum

Yv

The first research purpose pertains to the evaluation of the alig@f th

prepares students for writing in English at higher educational levels.

D

Yemeni EFL writing secondary curriculum with Communicative La Teaching
(CLT). Curriculum is essential in the teaching and learning proces allin, 2011).

According to Phenix (1962), curriculum is a formal course qEMemphasising on
rrieul

content or subject matter. Robertson (1971) asserted th UT is a means of

evaluating learning experiences for learners throughwclassr orwwon and

]
related programs. | _\‘-}
4 b

\m\g chin learning.
ricul$
ori_{Qal., 1989). In the

Curriculum evaluation is an essential{proce

Through evaluation, the faculty can di@\s%lhe e

purpose and whether students are am learning

context of this study, the 12" g aricknﬂ}syx

q Q
development language skills& ill et al., . Th&ﬁ.ﬂiculum comprises content

N
and skills, with empEsime di:y lnt@:&sic skills, the acquisition of

knowledge, and thinking_skills.. Sif #&t}gni EFL secondary education was

developed as a m 'cat@ curri m}m, the EFL writing curriculum should
N
reflect the pr@‘ of thescom yﬁce@%‘approach of the curriculum.

Y
% re, ajt Pensivs&mlysis of the secondary curricula is required to
X~

@*’curriculum with the Communicative Language

\
\ch'ng (CLT) by evaluating the Second Language Acquisition (SLA), second
IEU

ra s fulfilling its

ect@l;to contribute to holistic

ev the alignment of

0 age writing theories, learner and teacher roles. Thus, this study examined the
underlying theories and instructional approaches of SLA and second language (L2)

writing approaches of the 12" grade EFL writing curriculum.
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The preparation process for instruction is also essential for improving the
EFL skills. A review of existing literature on this theme concludes that the sew
English curriculum has long been a compulsory subject taught for six %\efore
university. Although communicative language teaching is well sui@éﬂ; learning

and teaching English, the linguistic performance of students in Ye%n is still poor

and unsatisfactory (Thabit, 2002; Al Ageeli, 2007; Al-Mushriquee, 2004). While
e; stu

they are supposed to use the language communicatively, 'ients show poor

iting. he.\lagdf English

X
writing proficiency reported by researchers in diff aspects, s at g@ising

ere% —reas@gj writing

idiﬂ supportive g@ggce for their
arguments (Campbell et al., 1998w:a analysis, i gui@difficulties with

grammar, vocabulary, and sentenc(gstructmz Zﬁ\
N
6 ",
3

o
At the university IeN\ earch phaﬁd that students are facing
N

difficulties acquiring EE ImEngl sh w ilg Iency necessary to compete in

an academic environmen hic&cﬁ S &zig their academic performance and

achievement. T@ th@w reg g the extent to which the preparation
N

process in b@\tﬂscur culum design Q,(.ngéiples as well as the instruction strategies
and met@adapt in the ec.iéafy level.
& v

Yw
Aﬁe lack of academic{@ﬁng proficiency in higher education is related to the

ideas (Al-Khasawneh & Maher, 2010), prepari

content, developing extended arguments,

ncy achieved in previous levels. This may be due to the absence of a

o
G ematic approach in Yemeni schools leading to a gap between the curriculum and
t

he techniques used in teaching the communicative approach. Evaluation the

preparation process in the secondary stages, which is the most important stage for
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students to move to higher education, will present direct implications on the level of
academic writing at the university level.

To achieve the purposes of the study, the following research quest% ere

identified to guide the investigation process: ) )

RQ 1: What Second Language Acquisition (SLA) theor%z instructional
approaches are reflected in the Yemeni 12" grade EFL w curriculum and

Y.
@ X
The importance of curriculum theory was voice@dlad ( 58%7th cﬂed for a

comprehensive and coherent framework for curriculum design. In t@rlanguage

~ \v
acquisition context, Richards and Rodger@ ass

classroom instruction?

t the 1@;{; serves as a
as @ approaches and

@ectly and indirectly
N

influenced by the theoretical
the 12" grade EFL writin mmnl
the principles of the %Jt'cativ h

the curriculum. |mprT

learning. In this study,
T curriculum meaning that
proaches should by reflected in
L Ié&gﬁ:%ge learning, investigating and
understandingw cte ies of %’is essential and would bring theoretical

i

¢

and practic plications for L’cu@ lum design and development.
N

Qg toty
XC rding to Richar(L) d Rodgers (2001), three theoretical views of
\

Me and language learning influence the approaches of language teaching in use

ay. To analyse the SLA theories and instructional approaches that are reflected in
S

e 12" grade EFL writing curriculum, statements related to the writing skill were



114

analysed in relate to the three prominent SLA theories structural/behaviourism,

¥

RQ 2: What second language (L2) writing instructional approachesﬁ&gﬂected in

cognitive information processing, and socio-cognitive/socio-cultural.

the Yemeni 12" grade EFL writing curriculum and classroom mstrw

There are three popular L2 writing approaches discussed in tWature to guide the

writing curriculum development and classroom instructienal appreaches adger, &

White, 2000; Tangpermpoon, 2008; Tangkieng n, 2012). T e' aﬁp@t’hes
% ap

include the product-based approach, process- p,ro h g&rl -based

approach. Q Y\-‘/
The product-based writing a”l might the @%t common and

traditional approach used by EFL ers. In t\'ppToa @E learner is persuaded

N
to mirror a section of a sam , ofte giv ﬂlf/éjn the nascent stages of
IOIO

learning the language. It is a te her[ s the learners are given an
h

.

ordinary example of \itingy which they re equwed to follow and adapt in

order to re-create ctlo I te unan 1999; Tangpermpoon, 2008;

‘v
NS
lc(./

Gabrielatos, 2 )

’
T ss ap roa a d and used by teachers in English language
o'
wnﬂ: tion as i ffe‘rs a{ﬁ/@htages to improve writing tasks (Tangpermpoon,
2 & Feng, 2009). In\fEad of focusing on a sample of writing that the learner

% replicate, the process approach invests particular importance on the process

Qat the writer undergoes when devising and creating a text.
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The genre approach is a relatively more recent writing approach. Swales
(1993) defined the genre approach as, “a class of communicative even e
members of which share some set of communicative purposes” (p.58). ,@ng to
Knapp and Watkins (2005), within the genre approach, text is a social
process and writing as a collaborative act. These principles are in lige with CLT by
sharing the core principle of guiding classroom practices to Mning to develop

\#

the learners’ communicative competence (Richards 86?. Furthermore,

Richards (2005) asserted that in CLT, the tasks an rcises u encourage
X
meaningful communication and interaction amon ents and t hefs _kﬁf} both
formal and informal learning environment. Gi %t de @eni EFL
T

e Wriﬁ@ instructional
w4 é
&

?3 ) y Qc}
RQ 3: What types of Iearnerﬂe\ e rthe gﬁzeni 12" grade EFL writing
N
curriculum and classrgom ingtruction’ %
&y N

4 ¢ &
\Am r rogwr investigating the alignment of the

Ric@%ﬁ and Rodgers (2001), “the instructional

|
: 2
system wi mfluenced 0& l@n rs are regarded” (p. 27). The approach of

N
CLT L%' g lan fmp ses a learner-centred classroom that promotes

Ieanﬁthrough active par@étion as individuals, or in pairs or small groups

N&rds and Rodgers, 2001). In this study, learner roles were elicited from
ctrriculum documents and classroom observations and analysed based on the model
developed by Richards and Rodgers (2001), which suggests that learner roles can be

examined in terms conducting learning tasks individually or in pairs/groups.
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RQ 4: What types of teacher roles are reflected in the Yemeni 12" grade EFL

Yv

In language teaching and learning, teacher role is essential. Choud@}!ml)

asserted that the teacher must be clear about their actual practices in sroom as

writing curriculum and classroom instruction?

the role they play while in the classroom affects the learners. In re&ds to the CLT
approach, teachers act as a catalyst or facilitator to create a | ing*environment that
promotes student interaction (Richards & Rodgers, 2001 this approach, the role

of the teacher is to provide activities that stimulate acq 'siwkllls and

cilitate t onﬁrﬂé‘r)catlve
d e@ actm}; among

knowledge through communication (Klapper, 20

process between participants in the classr

participants (Breen & Candlin, 1980; Ric

in other traditional teaching and IearN oaches, t

to control the learning activities a s(H arm\zoggn
In order to help stud&:m the S W\tﬁ‘fhe academic writing skills

required at a universi R tHe seconda; (iur m should emphasise more on

the role of the teacher as aC|I| ﬁ‘ éﬁt}er than as a director (Sidek, 2010).
Promoting a | ea&\tre nvir ent create an opportunity for students to
improve thei I age skill r'gL!gh{.s%r( reflection and peer-reflection. This will
result s e| .gé(e when working independently on various

writi t , as WeII beln {,%r equipped to meet the challenges they may face
unlver3|ty level. This hsent study examined teacher roles as suggested by
rds and Rodgers based on the criteria mentioned above and the data for these
rlables were gathered through classroom observation which is within this scope of

this study.
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RQ 5: What types of writing tasks are reflected in the Yemeni 12" grade EFL

Yv

To prepare students for university courses, it is important to have inforr%\lbout

writing curriculum and classroom instruction?

the types of writing tasks required and the instructors’ purposes inﬂ&ing these
tasks (Shih, 1986). The writing tasks assigned in university coumem diverse
(Pugh, Pawan, & Antommarchi, 2000) and might vary fro Mademic level to
the next, e.g. undergraduate versus graduate, and from o rmc 'field to another.

Generally, students use writing as a way of demonstrating k oWuch as in

L
essay exams and summaries, and it is used by t sasam of @pting

independent thinking, research, and learning cr% rese@ﬁ papers)
T

(Shih, 1986). Thus, by examining the% of vwitin tasks,éﬁected in the

curriculum as well as the classroo tructton will prowide c@understanding of

the dominant writing tasks beingsd in thﬁ\w ,{e\rel and will provide
ué 9 o

evidence in preparing EFL st

Y. l N
In general, th ajor text ty es'o@‘riting tasks and narrative and
4 $ &
exposition (Ava$enci \‘ez & R\éct)n, 2007; Derewianka, 1990). Rose
de

(1983) sought& min 'ing E%{ at the University of California. In the
¢
study, 445 E&@ home exa 'ngiow d paper topics from 17 departments at the

NN
univer% collg analsé?d. The results revealed that most questions and

IOQ the university I’e@dd, “(a) exposition and academic argument, (b)
\Mis of information from lectures and readings (rather than ideas from personal
eriences, or observations of immediate objects or events) and thoughtful

S
reflection on material, and (c) writing which fits the philosophical and

methodological assumptions of specific academic disciplines.” Pugh et al. (2000)

=P
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reported that the most frequently assigned writing tasks include: (a) analysing
information or arguments, (b) synthesising information from several sources, (c)

providing short-answer responses, (d) providing factual descriptions, (e()§ ing

events or report facts, (f) summarising ideas and/or information contaSed ip'a text,

(9) and critically analysing the ideas or arguments of others. Y.

In summary, exposition writing tasks focus on academic arguments (Rose, 1983;

Seyler, 2010), critical analysis, and synthesising infor t mseveral sources

(Pugh et al., 2000; Avalos et al., 2007). In contrast, n ive rit.l'ﬁ'g\g#s focus on
]

Yv
mediafe objects @/ents,

describing personal experiences or observations

providing factual descriptions, summarising i

text, and narrating events or reporting f

her, Qd the narrative on
&,

Q@'mmedlate objects or
events, providing factual ns, %um rmn%Q as and/or information
contained in a text, and na ven sﬁZaﬁA
Cﬂ) I )
Lo
RQ 6: What is \I 0 !ognl de |n writing tasks in the Yemeni 12"

grade EFL @um ulum a Jdas mstruction?
&
This 0% focuse alysmé\he levels of cognitive demand of the writing

tas i the secondary EFL g curriculum. This is required in order to acquire
S the types of writing tasks for which secondary school students are prepared.
oms’ taxonomy of cognitive domain (Anderson, Krathwohl, & Bloom, 2001) is a

Qscaffold for determining the class of statements of what it would predict the

focuses on critically analysing the id Ic'|>rguments

the description of personal expe S or o\at

D
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particular learner to be able to learn under instruction (Anderson et al., 2001; Bloom,

The writing exercises and tasks of the curriculum have to bS (ﬂ@d and

codified based on Bloom’s definitions at different levels of the cognitive omain, as

2013).

shown in Table 2-6. These taxonomies describe the cognitive skills that students are
required to possess at various levels of cognitive demand. e foremost aims
of the EFL secondary curriculum is to prepare stud r higher education.
Therefore, learners are required to be aware of lower cognitive eths such as
- S sitsfoond £
remembering facts and arguments, but also hi vel skills suchyés the-means to

? 4
assess and employ new information learned. YV \ \/‘Z~

o

The framework of Bloom’s@y was™used to aegyse the cognitive
" grade

levels of the writing tasks in the

ﬁvg l/Jt‘.\dQulum._The results of
this question will provide eviden theé) extent ©0 w 'Eb\he course content and

d

activities in the selected docm a e cl'a\gr%om writing instruction are
i\ain Thi

aligned with the hig cog'tive do
academic Writing{ns

red

ssential for improving English

b g )
@él as well as for the academic

instruction?

0 In order to analyse the extent to which EFL writing is used as the means to

achieve learning outcomes in the 12" grade EFL writing curriculum, an analysis

conducted on the frequency of each EFL language skill’s appearance in the
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curriculum including the course book and workbook. The frequency of writing skills
provides evidence of the degree of emphasis on writing in the 12" grade EFL writing

curriculum (i.e. listening, speaking, reading, and writing). The purpo\x t
analyse how frequent each EFL language skill (listening, speakingir eaai and

o

writing) appeared in the selected books including, course book, boo The
results of the analysis provided insights into the extent to which R writing skills
were emphasised in the 12" grade EFL curriculum to other English
language skills (listening, speaking, and reading). l
‘L}Y-
To summarise, in order to achieve t search purpose’ and @ectwes

research questions one to four seek to determlathe ah \nrneq of Sec Language
le

s

Acquisition (SLA), L2 writing instruc pro er'roles, and the

L Qesearch questions

>

teacher roles with Communlcatlve Lan ge

from five to seven seek to anaé W e |CL@1)§ prepares students for
7]
iversi

. Th Qnesults from these research

SD

C

English academic writing a

d>s.

uestions are reported te
“ " (“,J'%' i

s4a’
N

&
Y
RES S T‘r y &9
L N
The r:w conte&t is the Yemeni public secondary educational

this respect, this ss&a’y seeks to analyse the 12™ grade writing curriculum

5\
@ow EFL writing approaches are incorporated. Then an investigation on the

Q}assroom instruction strategies was applied. Yemeni public secondary schools

comprise the 10" to 12" grades. The 12" grade EFL curriculum is selected for

analysis because it is the final year in secondary school thus representing the
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continuity in education between secondary and the higher education. Therefore,

students’ English proficiency in the 12" grade reflects the degree of secondary

school EFL preparation. \z

In the Yemeni educational system, EFL formal instructioﬁnds from

grade 7 to grade 12, and is taught as a compulsory subject.qh,zconclusion of

primary school in grade 9, students have to sit for a natio passing which is

required to continue through to the secondary level. At t of s&condary school

in grade 12, students are required to sit for a national testdim which th ve thpass

N
English to be awarded the certificate. At prese nts’ Engli elfox&(é?nce is

- - J X
not a determinant for university enrolment. In?m,secow ool qz?gduates who
seek to continue their undergraduate stucwublié"mi ities a‘&:olleges have

to achieve a minimum required EFL ncy level
| N1 ) A |
English Placement Test. The plac tes C /\ﬁnandatory requirement.
6 ¥,

Students wishing to pursue theirstudies atypubli n‘fve@@ﬁs sit for this examination

o
prior to admission into pu iversities. é\
N

P .4y, .
ially in sc@ﬁflc programs, students are required

ry c %s as part of their academic literacy

programs. T%\ber ofEn
universi )%Eter d

% ?b)%
pama

Nave the similar objective of equipping students with the required skills at

ei@acement test results. The preparatory course

have different n Y.based on the study plans in the universities, but

iversity level. In brief, the English language requirements aim to prepare students
ith the necessary language skills to enable them to function effectively within an

academic environment. Furthermore, the majority of academic references available at
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university libraries and selected textbooks at Yemeni universities are in English. A

summary of EFL requirements in the Yemeni public educational system is shown in

X

In terms of the curriculum development, the syllabus and the rriculum

Figure 3-1.

specifications for all subjects taught in school (including the Engli Ianguage) are
designed and developed by the Ministry of Education in . There are two
English language syllabuses, namely the primary schoo guage syllabus
and the secondary school English language syllabus. inistry ucauQ.n

Yemen develops English language curriculum ications f r g‘a&tﬁ both
primary and secondary schools. At the scho : th n an panel in

each school develops the English Ianguee\pw for

e%%h ester‘aeach grade in
the school. At the lower level, teache

monthly lesson plans. ;% . A\T cé\

Primary level e English is a required course for the grads 7-9
I J . A5
Technical and Vocational y -
® English is a required course
(Grade 10-12)
= N ~
Secondary LA )
¢ English is a required course
(Grade 10-12)
\ " (,

University- Social and
Humanties

e English is a required course

University - Applied
Science

0 Figure 3-1: English requirements in Yemeni public educational system

* Required subjects & Medium of Instruction
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Due to the nature of the research, case study research approach was deployed to

study the EFL writing approaches reflected in the curriculum and to determine the

>

extent to which they are reflected in a real situation with students in the claﬁq N

[¢]

the curriculum analysis, the course book, workbook, and the teacher’s Book Bom th

EFL Secondary Curriculum were selected. Y~

To observe the writing classroom instructions, the d e collected based

on a purposeful sampling strategy. In a purposeful sam rese'archer specifies

the characteristics of the population of interest and lo

(2]

individ with se

N
characteristics (Johnson & Christensen, 2008).4&ight Writing [EF alhehg':at 12t

[ 4
grade public secondary school level were sel?and a collettg(;from 16

The re‘}g}rcher selected
writing classrooms form both sexesN on a set

facilitate the data collection pr . The setti g{bvas chosen due to the
? () )
e

ongoing efforts towards grea\ternati lisation, wi '%’naturally underscores the

importance of English as bal medi f c@unication. At the secondary
(
ub

school level, there is% lic awarefless 22/ the importance of teaching EFL

and as such, Eng Naughljas pulsggssubject in all Yemeni schools. At the

university IeE(Nler IS a V@’IGSS of using English as a medium of

classroom observations in seven schools 'Woverr?ﬁ?rat

¢
'3
instructiop®™which requ es?hi hle@f EFL writing proficiency.

¢ <
S@

.

w

sing multiple source evidence from a combination of several research
&

ologies help to better understand the phenomenon, avoid the limitations of
one specific method (Yin, 2009; Bogdan and Biklen, 2007), and to allow for better

assessment of the validity (Maxwell, 1998). Therefore, having a systematic

comprehensive analytical process using multi-methods in this study is likely to
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improve the evaluation and development of the English writing curriculum in
secondary level to be aligned with relevant SLA theories and L2 instructional

approach and to prepare students for subsequent levels of higher educatio t

H

Furthermore, due to the similarities between the status of EFL learning #n Yemien and

£y

other EFL countries, the proposed analytical and evaluation proces e results of

3.4 RESEARCH DESIGN l
N

According to Green, Tull, and Albaum @esearc design Iet@fo the
specification of methods and procedures onqy rinwt\{fe red (Lr%rmation,
which involves research methods for colléeting,and dataé\:zel.ation to the
research objectives. This study adop e;aoratory c udyé‘earch design with
manifest analysis methods. Due %nature ves @problem, curriculum

N

evaluation and classroom obs i werlé use oustugQ ifferent aspects related to

the communicative approa@ c1 ieulum and @eparation characteristics for
(

higher educational Ie\% P 2 0’
L

The pre@bdy @ptmg @ifest analysis methods. In order to
N
understand tcwac of the Yilnenj_(ﬁfL writing curriculum toward preparing

students Qhe skills require f@dher education, an interpretive orientation for
' 4
[ 0

an |: explorati ,the\"E'FL writing in the EFL writing curriculum and
C.)
i%l n program was ad\opted. The purpose is to study the alignment of the

‘%Ulum with the respective theories and approaches and to explore classroom

Qstruction in depth. Content analysis provided insights into the EFL

writing approaches reflected in the 12" grade-writing curriculum, whilst observation

<

this study will have implications for other EFL contexts.

{

b
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methods used to indicate the types of instructional strategies and approaches

The results of the study will offer suggestions on how the Yem(l@mation

system can prepare secondary school students for the English wri

currently in use in the EFL classroom.

ands they

will encounter at university. As for the significance of a case study ,approach to the

Wical inquiry that
investigates a contemporary phenomenon within its i

ontext. Twe methods
are typically used for this purposes to develop betteg.underStan ng;nge‘hor\mon
(.,)

(Creswell, 2008; Teddlie & Tashakkori, 2009). =
4 \/Y'
\ NG
i add the research
&

research, Yin (2009) asserted that a case study is

4

In this research, case study iscwppr

problem and to achieve the researc Jectives. Theyconcekn is to examine the
AN
theoretical grounding alignment Q@urric&\w r @sto its communicative
L}, y ¥,
label as well as investigatin the writ ricul repares students to meet

K

the academic demands in Tduc’tion a ning@gure 3-2 illustrates the overall
t

R
hodo‘lo ies/and Qr(c/; dures. As seen in Figure 3-2, the

current study co&#@four |nai s. In.the first stage, the aim is to identify the

research pro ased,on i iterature, which suggests that (a) there is a
p 2N RS ! 99 (a)

lack of p@v in writi ills@he secondary as well as the university level,
(b) t ewf proﬁc Jin Eaglish writing skills at the university is negatively
N

af y the EFL writingf@rriculum in secondary schools. The output of this

g,

Is to identify the problem statement, research question, and research objective.

e second stage seeks to provide a comprehensive review for the popular EFL

writing approaches to be used as a theoretical lens for the analysing and evaluation
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process. The output of this stage is identifying the analytical framework, which

In the third stage, the focus is concentrated on the analysis ‘!yuation
daﬁ/

processes for the Grade 12 Yemeni EFL writing curriculum in secon schools.

includes seven proposed evaluation steps.

Two main aspects have been considered in the analysis stage. These ‘gonsist of, first,

analysing the curriculum by identifying EFL writing ap S, writing tasks,

learners’ roles, and teachers’ roles that are reflected in t ICUIL*D. Second, it is

necessary to observe how teachers consider these issues fra classroo tuatiQJ, In

N
the first stage, the aim is to investigate the co icative theori ef'ecﬂé'é)in the

4
Yemeni EFL secondary writing curriculum?ﬁ'be re in four research

T
to V\l\‘%}g skills at the
&

ions (5-7)sThe I@tage presents the

AN
servation.
s

questions (1 to 4) and whether the curriccl pares
t

university level by answering researc

overall discussions for the curric I%alysi;hﬂa r
.; @

E LSO
35 RESEARCH% S, TASKS AND,OUTCOMES

This research w& cted'in three ma@quential stages in order to study the

N
alignment c(mﬁ\Ye epi 12" :Qrad_eg-{econdary writing curriculum with the

perspecti@ theories and i st@dﬁal approaches and the preparation for higher
s
educatio resé

vels. Th rch\'Hngs of this study and the corresponding research

C.)
ta%n outcomes are grapheally represented in Figure 3-2. In the first stage, the
%se was to generate a foundational understanding of the area of study. This

Qvolved two main steps, namely, defining the research problem/focus and reviewing

of relevant literature. A review of the literature on EFL writing and associated
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aspects was conducted across the education literature and ESL and EFL research
domains. The following outputs were derived from this first stage: (1) the research
problem was formulated and the research questions and objective Were% ied,
and (2) the research scope and setting were defined. In the second s@er and
deeper investigation of the curriculum analysis was carried out usi iterature of
SLA theories and L2 writing approaches. The framework was4evelgped in order to
guide the analysis process of this study. The output de ivew this stage is the

research framework. The framework includes seven sed cri e*a support
@

ed by
theoretical discussions from the literature. \\Z'
IS
b 4
Ny



Stage 1: Problem

Formulation

Stage 2: Analytical
Framework

Development

|

Stage 3: Data
Collecting and -
Analysing

A

4
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Tasks

Output

Literature Review

Research problem,
objectives, scope -
and settings

Triangulate data
methods

Stage 4: Write-Up [~ »
discussions

from two

-»>

Results analysis and

Scholarly recommendations towards
improving the curriculum design and
development

Implication for theory and practice, and
directions for future research

Figure 3-3: Research stages, tasks and outcomes

———————————— > RN =
1
. O
1 1 1
1 1 I
1 1 1
L _____ 1 ]
1 ! !
1 ! !
1 ! !
1 ! .
1 : v
. e Analytical
____________ > Literature Review framework with
seven proposed
---| steps for evaluation
________ A
| [t ST TTTT T TS T T :
1 : : :
A 4 \ 4 ! ) \ |
| - Select the writing I
1 I
i statement |
Curriculum Review | :_ - Perform appropriate  |__ |
and Analysis ! content analysis ' |
i procedures ! I
| - Expert validation i :
1
: “> v
: r
X | V - Overall
! : description of
pTmmmm s K Consent the curriculum
' In-d - OB1-0B4
v - In-depth - OB5 OB
exploration of the 5 7
instructional ry -
Classroom ——p approaches and | !
Observation writing activities ! !

- perfoom | I I
appropriate content :
analysis procedures |

K Expert validation / !
1
1
1
1
I
1
|
1
A 4
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In the analysis stage, to determine how the EFL writing curriculum equimi ents

in Yemeni secondary schools with the EFL writing skills required to e(@a
teach

er book,

emic
needs at the higher educational level, the English curriculum

workbook, and English language textbook, and classroom obse% were selected

for reviewing and analysing. Y.

Content analysis and classroom observatio em Iow relevant
. I . " e
writing statements and activities were selected, co validated, an ar’aly@)sL The

data collected from the English curriculum (teachembook, workbo andxzextbook),
Y

data of classroom observation was done i terme: 1 A ag&. approaches
x?{) types.of achéoles, (4) types of

to writing in EFL, (2) types of Iearr\
writing tasks, (5) the cognitive level of wri inﬁ\l;ﬂd )/eu;riculum emphasis on

EFL writing skills. Descriptions cohtent an ysis@edures, validation, and

7

ethical considerations are Mt d, : and&Q'e' results are reported and

discussed in Chapterx%x.. “’bj; Q/Q‘,é\
N
3.6 STA@ :PRE) :'IZCE)I@ULATION

The fir &'Vvas j;ubd%y he@ature review to identify the research problem
% b o
t

and ing and to review Yélevant literature. The reviewed literature was

N

ised to cover different aspects related to the study including the review of
ond language acquisition (SLA) theories and L2 writing approaches. In addition,
Qackground information on the Yemeni EFL secondary writing curriculum and the

problems faced by EFL learners in the study context were presented.
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The literature showed that there is a growing awareness of using English as a
medium of instruction in higher education in Yemen as a result of the Rs of
institutions of higher education towards excellence and globalisation. S her

EFL countries, the results of previous EFL literacy studies in Yemen indicate that

university students are facing many difficulties in acquiring the EFL lit eracy skills
necessary to cope with the rigorous academic demands e at the university
level. In addition, the lack of proficiency among stud hlgiler education is

related to the gap between the current state of the paration

secondary school level and the expected leve ired t the t
regards to both curriculum and instruction. ‘P/‘T
N S

The importance of this revie |s t deplc e eurrentstate of English in
Yemen including the history o |ts intro to t Yemeni curriculum,
overview of the Yemeni educatlo stem, secan lary s I English curriculum in
Yemen, and English acade enl |ver3|t|es In addition, the
problems and challe mllsh Ijl’ltl ns r n in the Yemeni EFL context
was presented with ’h di "io on tl'"lr overall improvement of the secondary

«Q
>
@D
=

curriculum and é@par i
\
%fE TV{ ALY@AL FRAMEWORK DEVELOPMENT

N
;\‘lde the evaluation processes of the curriculum, the proposed analytical

Q mework includes seven steps regarding the investigation of the alignment of the

ation learning.

econdary curriculum to SLA theories and L2 writing approaches, and how well the

EFL writing curriculum prepares students with required academic writing skills for
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university. From the literature review, a set of analytical procedures were developed.

A summary of the proposed analysis procedures is presented in Table 3-1.

Table 3-1: Summary of the analytical framework procedures

Analysis Procedures

g
A0

Description

1 | SLA  Theories | The SLA theories and instructional appr analysed in
and Instructional | relation to three main SLA theories and their related
Approaches instructional approaches, namely; Mral/behaviourism

approach, cognitive information{processing approach, and the
socio-cognitive/socio-cultur a ) \7

2 | L2 Writing | There are three main approaches fegarding g-inowding,
Approaches product-based approach -based a| adn _@ genre-

based approach N i b 4 \‘3‘

3 | Types of Learner | Based on Richards and Rodgers~ (2001 Wevlrner’s role
Roles patterns are ba N‘in@du . ‘paiz’z ‘group’.

4 | Types of Teacher | In this thesiS%it _has been suggested t@Tor evaluation the
Roles teacher r% thedjﬁgiﬁ%curriculum, the roles

can b@" d apd code derc‘@ro categories teacher as a
direa% teacwlyst.\é}—

5 | Types of Writing

Tasks

ithin_this réséar 1 is @sed that a writing task in the
% ulum that foclses @xposition and academic argument
(

se, 4{ criﬁ‘@/analysing, or the synthesis of

'nf@from s&kral sources (Pugh et al., 2000) to be
lab 'an e&sitory writing task. In contrast to the
ex‘po y, %Qtive tasks can be labelled as writing tasks
rth} aré assigned for the purpose of describing personalized
exp@rient,;es or perceptions of instant objects or occurrences,
and\ t providing factual descriptions through the
summarising of ideas and/or information contained within a

text — narrating events or report facts will be labelled as

narrative tasks.
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Table 3-1: Summary of the analytical framework procedures (continued)

Analysis Procedures | Description

6 | Cognitive To determine the cognitive levels of the writin

Demand Levels | coding scheme was developed based on the reviSe
of Writing Tasks | of Bloom’s taxonomy of cognitive domain lgﬁl (Afiderson,
Krathwohl, & Bloom, 2001).

7 | Frequency of the | Analysing the frequency of writing ; compared to

writing skill | other skills (listening, speakin Yudlng) in order to
being used as the | provide evidence about the emp the Yimenl 12" grade

main  skill to | EFL writing curriculum and room i sw
i i By

achieve learning )
outcomes é ' -b
v F

3.8 STAGE THREE: ANAL ND E %T O@TAGE

S
This study investigated the& mmg}c esA q‘é}'second language writing
instruction reflected in Yﬂeme’ Wm@‘ secondary curriculum and
ey |

determines how well rrlculu re rgsggj, nts for writing in English at the

higher education m l
&

\ | O
The (ﬂa for sel g}tas,(eJc@de approach was presented, followed by

dISCUSS n ut st,d o olsﬁoretlcal propositions, design, data collection

methos ta analysis and eretatlon the reliability of the results produced

this method. A summary of the study phases, methodology, and outcomes is

0 ented in Table 3-2.

@D

k
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Table 3-2: Summary of research phases, methods, and outcomes

No | Stage Methods Outcomes
1 (1) Formulate the ?ﬂr
problem, earch
Problem ) )
_ Literature review questions ct|ve
Formulation
) Deflne the reSearch scop
and set g
2 Analytical Derive t alytlcal research
Framework Literature review IY.
Development L
3 c In stl the
=
8 |- Document review -Q\ﬁg‘ aches
S |- Classroom observatio 5P cond‘r language
(381
s Y' w ing instruction
fl he Yemeni
ContentAnalyt\[ \0\ ect te emeni
Analysis § - Manifes Iy ER fiting - secondary
= c rriculum.
and Z coun efre uen Y
Evaluation | £ an t €
a (%3 Determine how well this
tage
\A curriculum prepares
c
2 iangu Iltlon 0? students for writing in
©
%L-,Interc wﬁ% English at the higher
\ﬂt %(J education level
N

3.8.1 %kudy

T

se of this case stud?(:lg

SINE
S

N

%

to provide English teachers, curriculum developers,

%/makers and researchers with a richer description and understanding on the

osearch problem. According to Yin (2003), a case study is an empirical inquiry that

“investigates a contemporary phenomenon within its real life context.” (p. 2) It is
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highly relevant when one expects the context to exert a significant influence of the

study. A case study examines a phenomenon in its natural settings, employing
multiple methods of data collection to gather information from one or a f&{zties
(people, group, or organisations) (Benbasat, Goldstein, & Mead, 19§I' Y'a 2011,

Baxter & Jack, 2008; Ary, Jacobs, Sorensen, & Walker, 2013). Y.

A case study strategy is feasible for achieving th rm objectives by

analysing the alignment of the curriculum to the correspondi ngu‘ige theories and
approaches, and the importance of the congruity betwe FL writ gration at
the secondary level and the university level. ver, a ca St‘ld}&‘-ﬁﬁv be
explanatory, descriptive, and exploratory (Ro 02; \ﬁ'n, ; Bax:t:e_r_& Jack,

2008), with no sharp boundaries a eseuxcha teristi@\’(in, 2009).
Explanatory studies are usually guidwa initial h esi@xplain the cause
L
and effect relationships among vﬁhses (Yin,\Oﬂx Bryman, 2012). Descriptive
S
case studies seek to determi escrﬂ)e th varia@s of interest in the study
N A

(Sekaran, 2003).

Z ' N
The exploratory approach is" aJﬂ' aﬁqyoach in case study research when

the focus is on@in elleme or relationships (Yin, 2009; Bryman, 2012).
N
According t(ﬁNrs, Lewis anlT ill (2011, p.133), exploratory studies are,

“A valu ns of/finding u@ﬁ't 1s happening; to seek new insights; to ask
LT
question to assess‘phefiomendin a new light”.

%

\Yin (2009) explained that numerous interrelated issues must be considered

U r and during case studies to enhance the quality and generalisability of the results
p

roduced thereof. This includes identifying the research questions, selecting the case
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study design, defining the unit of analysis, selecting the site for a site visit, and

identifying the validity and reliability procedures.

3.8.2 Case Study Protocol *

Reliability is a central concern in case study research. It refers @ty to repeat

data collection procedures to test outcomes. This usually; me&ﬁaking operational,

and thereby repeatable, the greatest number of steps.iasthe ser?ess (Yin,
2009; Yin, 2013; Kim, Price, & Lau, 2014). These procedures gar gtu(&i" by
C.)

thod‘?ﬁgreater

rese protocols

protocols comprising the rules to conducting re throug,h this

research quality and reliability. Yin (2009) furgr identi

as including an overview of the case sﬁ%&gtail 3} it

signg clearly identified

analytical tools, clearly defined tasks objecti nd_\a learly understood
= S
research context, among others. N,
[} 4 Q‘_‘)
&

These protocols ariqhnpei or con‘@ing the case study research
and should be strictl [led with thro ho’ut@research process. A copy of the
4 ¢ &
ools pri

to the commencement of the actual

case study proto&% se@

data collectionw incl ' ervi v&ff the case study, the purpose of the case
¢

study, dat &@ion oced s,’ane:altact details. Screenshots of the case study

protoc% found ‘gendicé\A, Al, A2, A3, A4.
X

N S

8"3" Case Study Design

ths study adopts a single-case study design with multi-methods, as illustrated in

Figure 3-3. Using multiple sources of evidence is one effective practice to improve
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the case study results (Yin, 2009; Ary et al., 2013; Green, Camilli, & Elmore, 2012;

Bryman, 2012).

Develop an Analyse
| Steate |
> framework || >
Results
discussion
S
Conduct
M case A
Study Develop
scope case study study
and > protocol
settings
Male
teachers
Classroom Ar;arl:()j/se Overall
L] observations report
Select (16) report
»] case — Female
teachers
Figure 3-3: Case study demgngle case W mu@nethods
T &
0 Q‘?
3.8.4 Case Study Methodm roced f atAﬁQollectlon
N
Two main research were sed b aluation of the 12" grade EFL
writing currlcul d the pro for secondary students for higher
educational Ie I of |mp |ssues to consider in data collection is
the utilisati uIt| Ie 0 dence which allows for triangulation and

\
|mpro s theWwalidify ? resuié\Document review and classroom observations
w prlmary data colle@methods Sets of interrelated tasks and procedures

plied before, during and after the actual data collection processes. The data

Gaectlon methods and related procedures are discussed in the following sections.
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3.8.4.1 Document Review

The reviewing processes started with reviewing documents, which are a I
source of evidence during the data collection process (Creswell, 2012), %\Se of

overall values, documents play an explicit role in any data collecti oing case

studies” (Yin, 2003, p. 87). q
Systematic searchers for relevant documents ,is Wial in any data
collection plan (Yin, 2009). In relation to the study @th cljrric um is the

most important document. Curriculum is the ba$f ny teachi 'nd I@ing
c,)

environment. Without a proper curriculum, it is cult to gauge where siu nts are

eks to '!mgve student

11). /\Lawrence (2011)

heading (Wallin, 2011). Curriculum design fuRament

learning, but may also have other pur

)

n i tial component of

o
72
7]
o
3
(¢}
~
=
=
()
7}
o
Q
o
=]
z
o
¢}
—_—
<
o
(@)
(@]
(¢}
=
— (¢}
JZ
—
o
-
ﬁ’;
Q
@)

the EFL classroom”. A languag okA u Sed bp)/c} specially designed to
9 Q—
help language learners to ﬁ& e their~li isticéﬁd communicative abilities
(Sheldon, 1988). In a itimeing |
n

N
a leami g@ment, textbooks are also used
as a supporting teaching) instrume N 1982; Ur, 1999) by providing

e

directions and s@mg z‘ge-b d actl@%es (Mares, 2003). The student’s book
N

usually coa@ﬂx othes ma ?zlls @S:l‘f as a workbook, a teacher’s book or

additiona@modal tex rr nce as a textbook package (Masuhara &
' 4

Tom

S 008; To nsoﬁ, 2{@ According to Mukundan and Ahour (2010), the
C.)

qaqw a textbook is impokant as it determines the success or failure of an English

age course.

0 As a result, previous studies emphasised the importance of reviewing

curriculum materials in EFL and ESL studies (e.g., Sidek, 2010; Lawrence, 2011). In
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this study, the document analysis was used to gather information about SLA theories

and instructional approaches, and L2 writing instructional approaches, types of
learner roles, types of teacher roles, types of writing tasks, level of cogn|t| Cnd

in writing tasks, and frequency of writing skills as reflected in t 1 ‘ grade

secondary curriculum, Y'

3.8.4.1.1 Document Review Procedures Y.
The document review was performed through a nu oc Jres summarised
below:

. - 2
e Determining the research questions to be wered h ugh' the Q.L iculum
\,

>
&
®

review and analysis

e Selecting the curriculum \,:

J

e Eliciting the writing statements

e Coding and categorising

-—v

e Validating

3

ke
¢

Q

A

3.8.4.1.2 Determining t arc ons@be answered through the
sis [ Q

curriculum review a%
g b o

The research objgCtiv er@zd in @nce in order to align the investigation
N
? 4o

process wit h eanch nls a&) bjectives to guide the document review
rv.

t‘g

process is purposeful and focused. This step

review and analy?lg?ontrlbuted to RQ1-RQ6 of this study.

process e tha the}:
ﬁ ring the ata oIquTon coding, and analyses process. The results of
CK

N
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3.8.4.1.3 Selecting the curriculum

The three books of the 12" grade EFL curriculum were selected for the pur?m
data collection and data analysis. The current curriculum of seconda@ol in
Yemen is called the English Course for Yemen (CECY). This curric&opted by
the Ministry of Education was published in cooperation with m Press. The

CECY includes a course book, workbook, and a teacher’s boqEV

The instructional materials for English typi ct th fou language
skills of reading, writing, speaking, and listening.g¢lhe course bookgeo S|§ts\RI"S|x
units divided into sub-units. Topics are organi n six corefuni W|tL1z~ each unit

o'
Evz y@/lt includes

core, units are divided

containing texts of different lengths that deal with vari

tasks related to reading, listening, g am@(j i

into steps, each corresponding to a Matelyq _T\Qe 3-3 presents the

overall organisation of the 12 BL w%’ o}&
g

of the 12

s

th

Table 3-3: Content Organlr f rade Curficulum. Source: English
Course for Yemen, T ook: bj “l Q
u\ &

(
Core topie >
ik

1 I )
i ’ ?no)nrﬁgehts

LJokmyﬁ)r a job
N>\
\ 4

Unit

/¢

Tables, flowcharts and diagrams

5 Working things out

o 6 Looking back
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The textbook and the workbook are two separate books. The workbook
includes the learning tasks for all the lessons in the course book. The workbook
contains further practice activities that help consolidate the work initiaﬁ&the
course book. The teacher book presents an overview of the curriculumjand.presents
the objectives of units and lessons in relation to each languagesskill. It provides
guidelines for teachers on how to conduct class activities and ea%;r key of all
the tasks in the other books. Only the teacher’s bo WS writing related
statements to help in the analysis process of the res u tioq\.gaientifying

the teacher role, the learners’ role, etc.)

3.8.4.1.4 Eliciting writing statements Y'
The instructional materials for Engl@
ow

the writing part, students are taught h 0 f’l‘&d&?

and articles. Each unit in Book 6 with two

\aim to develop writing

D
o
>
w

q
skills. These lessons make\ f Ih Iaryén(% language studied in the

previous ten lessons. Fhe rgent rese
¢ s . .
Book 6 to analysw te ‘wd\ Sess @Vextent to which the EFL writing
£ |

approaches and ies flected in(@miculum.
(f} ' 27 9
3.8.4.1.5% and categ@rising '&J
&y ¢
X~

After the writing statements \vt%e’ selected, then the statements were coded based on
@!rmined coding categories. The coding structure was carefully designed in
G anced based on Richards and Rodgers (2001). Following that, content analysis

was performed.

&
rch nqlu@omprehensive investigation of

.
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3.8.4.1.6 Validating

To address validity, coding was performed in line with the coding scheme pr
in the analytical framework, and the coded statements were presented to @}ts in
the field in order to elicit their opinions or feedback. Following this; ter-coder

reliability level was measured through the application of the PA ( endorf, 2002;

3.8.4.2 Classroom Observation \d‘

! 0}
The second data collection technique used in t@was cp%n 's%rvatlon.
atl

This method was chosen because it prowdes anfin- de the issues.

It allows the gathering of rich data@er w\un tan t instructional
approaches reflected in the EFL wntmngroowv? 2()_{5)

O
Observation is one o %ﬂar ’3 metk&dlg*or data collection (Yin,
2009). In teaching and iAgs, Iass@ observation has been the
foremost method fo%gn: daI?Ja;oﬁng}achmg and teacher behaviour
assroiéfgbservation is considered the most

(Roberson, 1998
ormadéﬁfa about teacher performance (McGreal,

pragmatic pro @m '

1983). Ac n to a| F gJ @ , and Yeh (2008), classroom observation

Ryan & Bernard, 2003).

focuseg’ o SSI’OCﬂ’] }IES anlhnstructlonal structure. It focuses on one or a

rrw,&mber of teaching @*’Iearning aspects, such as the language used by

s, the patterns of instruction that emerge in a lesson, and learning styles

0 jnryb, 1992).
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Having an observation protocol helps keep the researcher organised, whilst
providing a useful way of organising an observation (Creswell, 2011). On this form,
an observation protocol was developed to describe the processes, in t| to
recording reflective notes and concerns that may arise during the i@n The
study approach to this was guided by established methods in lang aching and
learning. According to McDonough and McDonough (2014)y, In the observation
method there are at least three key parameters that need te be ¢lar |ed These are: (1)
the observer, (2) the goals of the observation, and (3 ro du |n other words
who, why and how. These in turn will be determi by the nature %eI\ng in

which the observation has taken place (p.102).

\ N
For each of the three headings, M h onou@(;M) listed a

few possible starting points. For emle nder ‘o er’ é‘can find course

director, colleague, and trainee. er the \hn% q@‘ there are personal
"': y N
development and mproven% meﬂodol Vi l%@y under the heading

@Jdlo recordings as examples

‘procedures’, one can ﬁnd?~ [:
of courses of action. ors CI; th }lévmbthese starting points is a way of

narrowing down Verlo@'&s obse

The e of fclassro bbse(s-a‘(lons varied in the literature on English
langua ge@ng and learning. man (2007) used six observations, whilst
4
Q@ edé

02) incl 0 cﬁ"&room observations for five teachers with four

C.)

Dumjs
S |ons ach. For Rahim (23‘14) fourteen classroom observations were conducted

nine teachers. In the present study, the classroom observations were structured

Q order to focus on teaching writing classes, considering that the classroom

observations were conducted for eight teachers; two for each teacher in eight
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secondary schools in two governorates. In addition, classroom observation
procedures and checklists were prepared to ensure observations remained focused.

Preparations required before conducting the observation is essential for“fi Szg a

pattern and making it easier to interpret what has been observed (ﬁ&ahgh &
McDonough, 2014). The classroom observation with prescribed ?1 questions
C

and coding scheme helped focus on the study scope and Iinkingw ussion to the

research questions. Y'
NY. -

3.8.4.3 Classroom Observation Procedures % I _@
4 X

Classroom observation was adopted to observeqe act \pfag ces 05 lt?feachers in
real life EFL writing classroom instr@' Pri wﬁo duct{ig the classroom

observations, a set of steps with relate roce% for, leere identified to

guide the observation proce%?nadiw
aneh ¢

“« Q-
classroom observation shee\ arry%jﬂhe ié@pling and data collection.
N
Each of these steps is discu n this sectian.

i LS' { N

QS E

38431 @s Stﬁd?m'czoioo

Case oto

D

I thq_:;aermission, developing

dével and sent to the schools in advance to guide the
0\ ta collection and aﬂ&?&s procedures. In addition to the importance of the
udy protocols for the reliability and validity purposes, it was also sent to the

O:OOIS and relevant authorities to show the roadmap of the study and their

involvement in the data collection process. Therefore, a summarised version of the
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case study protocol was developed and sent to the schools so they were clear of the

study objectives, procedures, and relevant tasks.

The classroom observation sheets were developed to facilitate :he classroom

3.8.4.3.2 Develop Classroom Observation Sheets

observation process and to focus the investigation proce orWsearch scope and
ts er@?ped. The
observation sheets used for the purpose of amalysing (1) SL 'edri{R'and
C—)
instructional approaches, (2) L2 writing instrut%pro;c s, (3) Te@r roles,
(4) Learner roles, (5) Types of writing tasks, aR (6) L \ehq( ogni;s'v%}emands. A
copy of the observation sheets is prese@'/Ap ndic . C% , C4, C5, C6,
C7,C8,and 9. \ O
1 ’ *
G N8

[} B

3.8.4.3.3 Permission for co ng classroom bse&@n
N

Letters seeking permi ionz collect dat ere§ to different authorities. First,
students’ status le& <|:

3
ed¥from @" Universiti Sains Islam Malaysia
accompanied w

objectives. In this step, six classroom observatio

r fro e Yemeni Cultural Attaché. The third

letter was s%\he ofenti $!1<E<ﬁ')nanagement attached with the case study

protoco .%case it y protocolsiiiclude an introduction to the research, research
s
objectives, "data collection pr@g&res, and contact details. (A copy of a letters is

N
Med in Appendices D, D1, and D2. After getting the approval, volunteer

oéchers at the selected schools were contacted.
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3.8.4.3.4 Performing the sampling and data collection

The study employed purposive sampling to target respondents with a good

experience in TESL for the classroom observations. The teachers were %\With

different levels of experience to maximise the opportunities for coIIQ& rich data

and to understand what transpires in the reality in the classroom{ In purposeful

sampling, a researcher specifies the characteristics of the p M of interest and
'

locates individuals with those characteristics (Johnson i ten'en, 2008). The

following procedures were used in this step: \d
]
il
i.  Identify the criteria for purposeful sampling =%,hree main criteria wer posed.

! 4
First, the participant should have experienR of

N yeay in-the field of
TESL; second, the participant @ a fi

participant should have no objection t@record th

as well as to share the notes aier Aeﬂ%’at riak%se&quired for the purpose
‘é N

7]
of the study. A(Q
N lAj 2
ii. Send invitations%gpotentil

participants b N\on pur'o ampl

invitationsawvere ‘sent t al govetnment schools in order to nominate the

i
[
teacheri&a on the pro se‘ criteria. The targeted schools were located in two

N
ma% noraté ?'nenﬁé\ght out of thirteen schools responded positively
b 9
‘m&s invitation. A list @échers was nominated by the schools management

E&ed on the proposed criteria and on the teachers’ interest in participating with

0 an overall total of eight nominated teachers agreeing to participate in this study.

In the subsequent data collection process, the eight teachers agreed to participate
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in the process and accordingly sixteen classroom observations were conducted,

recorded, transcribed, analysed, and validated.

Introduce the research to the participants — Another important proce@plied

prior to the classroom observation sessions was introducing the r purposes
to the participants. For those who accepted the invitation toRt.iapate in the
classroom observation, the overall study objectives, classfeom observation
guidelines were attached to the invitations and sent x:i(]ipants. The aim

was to give the participants a clear idea of the rese topies Wed issues.
]

an&Q participants are

Teachers’ Informed Consent: IMd nse
informed about and understé wat tﬂe"ﬂ%"‘g
I the

“« Q-
(Howe & Moses, 1999).@& purpose.o0 audk&@cording, the teachers were
N
informed about thE: roles In the resear n(g%heed for recording for analysis

i atiq})% the research involves

(
4 ¢ &
el

10= cordee;}%etails of the focus group participants’

purposes.

i
apfer c?ection 4.3.1).
¢

R redl 5

obselWation — Classroom observations were scheduled

I. %’the classroom
S
\Q onducted. In the }urrent study, sixteen classroom observations were

%nducted. All the classroom observation sessions were recorded. The classroom

observations sheets were used during and after the sessions. In addition,

participation was voluntarily and privacy issues were maintained during the
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research process. All the participants were given the choice on whether or not to
provide their personal details based on their preference. A copy of the supEortlng

documents and notes were collected from the participants.
Transcribe the classroom observations — The classroom observalﬂNere audio
recorded and transcribed and saved in Word files. After thaRdata from the

observation sheets and data from the transcriptions were_use the sub-sequent
analysis process. z '

Attach the files to the project database — Each file was givén a ef’ a,kfﬂ:hed

to the study folder for analysis.

&‘\ &

S

3.8.5 Data analysis and interpretati

NP7

In this study, manifest content a roa aQQI)wed The unit of analysis
was the writing statements from VCrKQLEumculum and classroom
observations. The analys nged |r’ len Ir<§\8et of words or sentences to
several paragraphs (C%I, Q iné efzat},& Pedersen, 2013; Berg, 2011).

\
Conte @. rese qvoLvé)he systematic analysis and arrangement

of intervi%' ripts, field notes @elated materials from which the findings are
deriv wdan The data from EFL writing curriculum and
cl observations were*o,(@anlsed coded, and analysed. Once the transcriptions
ompleted, coding was undertaken. Researchers suggested steps for developing
coding system. For example, Bogdan and Biklen (2007) suggested that a coding
system should include: (i) searching for patterns and for topics in the data, (ii)

finding words and phrases to represent these topics and patterns, and (iii) developing
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a list of coding categories. Ryan and Bernard (2003) reported that analysing text
involves several tasks including: (i) discovering themes and sub-themes, (ii)
winnowing themes to a manageable few, (iii) building hierarchies of theme& Iv)

n

linking themes into theoretical models. In addition, researchers ha\&med the

different sources that themes come from. They further suggested emes come

from data in an inductive approach as well as from er theoretical

e??an be constructed
|

r1 taw personal
experiences (Strauss, 1987; Ryan & Bernard, 2003;¢aldana, 2009). ¢ \Y'
(.,)

=
in% raw.data (Burns,
2000; Silverman, 2006). According to IW

e orfh‘ZO conrgé\g;alysis is a,
e

“Research technique for making rep i ad valid in ces@?ﬂ data which can
range from simplest form of word t to them\‘a%ly is@'d conceptualization”.
"': y N

Content analysis is an appropi etho@ to allow re(séRhers to test and extend

understanding of the study topic. Others suggested that,th

from the literature review, researchers’ values, theoreti

The purpose of analysing data is to fi

theoretical frameworks ( }Ky 48, 8). @'ding to Silverman (2006),

performing content a% y exa“ nin t:lé ﬁ-@ency of words is an acceptable
method of textua ﬁ@tigatil) :

obtained from.the literatur
#

can be ide %}efor an
Shann%;;!;). b 4

: N
C.)
\ this study, manifest\analyses was systematically conducted through a set of

evegnent of codes and categories can be
'earc perience, and the codes and categories

rifng @a analysis (Ryan & Bernard, 2003; Hsieh &

.
“

%ve processes. The unit of analysis was the writing statements arranged in length

Qom a set of words or sentences to several paragraphs (Campbell et al., 2013; Berg,

2011). Manifest content analysis was performed where writing tasks in the 12" grade
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EFL writing curriculum document, and EFL writing classroom instruction were

T

In the first coding phase, writing statements and activities were '\rrom

reviewed and analysed.

the selected curriculum and included reading, writing, Iistening*speaking
learning activities. In the second phase, initial coding categories ‘@r themes were
coded based on the prior literature and the conceptual mod Wstudy, in which
the writing statements were coded based on the catego QX;

P each research

question. Table 3-4 presents the summary of codin tego ieWuring the
@

X
analysis process of this study. é ' .\C}
Table 3-4: Coding st an i \/‘T

i

Research question \, %ﬁ)

1.  SLA theories and instructional \
approaches C
cio-cultural theory

2. Writing approaches

approach

Pro -baz?proach
ro ss-k§d approach

Teacher role

Learner role\ ' \ aify group

i
ecanitiv think eveq_/ - Low level, such as Recalling skill,
$ and Understanding skills
N
N - High level, such as Applying skill,

\ Analysing skill, Synthesizing skill,
§ and Evaluating skill
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This is similar to open coding strategy in which the, “Researcher carefully

reads the document line by line and word by word to determine the concepts and
cxen

—+

categories that fit the data” (Strauss, 1987, p. 28). In the third phase, manif

analysis was performed (Berg, Lune, & Lune, 2004; Berg, 2011, bbi 2015)
Manifest content analysis refers to those elements that are physic sented and
calculated (Berg et al., 2004; Berg, 2011). According to Berg 04), reporting
the frequency for which a given concept appears in the ext re convincing for

their argument. The outcome of the data analysis is p dinC [!ter 4

Using the case study approach offers the rtunityt to er’to tlple

sources of evidence (Yin, 2009). Bogdan andyBi K ned ri gulatlon
as the application of several research the s Vz:)f a single

ing t@d the limitations

of adopting a single method ( )thh allows for more

\
comprehensive assessment of%(MaﬁN
R
In this study, t: ation v'as a Illed§ollectmg data using multiple

methods including documefit review nﬁé; and classroom observations. The

data were then j \d anal ed in ﬁ)mprehensive way, which resulted in
N
rich data t)&\)@por ihe s‘,g&rchéaﬁjectlves. During the analysis process,

triangu Ia used: between th 0 methods. For example, in order to analyse
f
nd to assess‘t he

S eg| are reflected in thl%.mlculum, two methods were used documents review

phenomenon. Triangulation is partic

@
@
o
o
(<]
—

"72@

- |

ent to which the EFL writing approaches and

JZ

%assroom observations. To provide empirical evidence to support each research

Oestlon, data were collected and analysed using multiple sources of evidence.
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3.9 ANALYSIS OF RESEARCH QUESTIONS
To answer the research questions, a set of analysis procedures and forms were

RQ1: SLA THEORIES AND INSTRUCTIONAL APPROACHE?\

The SLA theories and instructional approaches reflected ir\h\e;‘;; secondary

writing curriculum were analysed in relation to three main theories and their

developed based on the EFL literature.

related instructional approaches, namely structural/b ploac cognitive

information processing approach, and the socio-cogaitive/socio-Cultu pp?o@?
I S
I% m a@gtructure.

d ﬁt\cus on a@gi.es such as
translating passages from one Ianguawale other, oris@@rammatical rules

and memorising vocabulary. Addi@jly, cIass\rk%c
N

and all activities are typical Ilednby t aeacg:{Larsen-Freeman, 2000;

Willis & Willis, 2007; Chﬁimtsiz ja ;2009; Nﬁéﬂgawa, 2009). In the case of

cognitive informatio ing, the foc of Ie@ﬁng is on linguistic information
4 ’ &

processing, text;&ormati(in m ing rior knowledge processing (Koda,

2005). This apw foc e pr@éﬁ of combining text ideas into coherent

¢

sentences | %to a is:’:a?eé in their analysis the meaning of a section of text
\

beyon%g

d

tencg’ torc 98). Direct methods help students extrapolate
egper meaning directly thro@tﬁe target language, and often visual aids are used to

The structuralism theory approach fo

For example, the Grammar Translatio

dents understand this meaning. Students speak in the target language and
communicate as if in a real life situation. Through such an approach, the focus is on
writing and reading skills, with the grammar taught deductively. However, socio-

cognitive/socio-cultural theories regarding SLA tend to consider language learning as
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cognitive and social in nature (Sidek, 2012). According to socio-cognitive theories,
learning occurs through the interactive network of cognition, social interaction and

the environment (Atkinson, 2002). The communicative approach introduc%z ti

C
and normative scenarios into English language education (Xu, 2010), and is/similar
to the most general learning perspectives, usually referred to as ° ing by doing’

or ‘the experiential approach’ (Richards & Renandya, 2002). W ry of the SLA
theories and examples of coding and categorising writing Wnts in relation to

structuralism, cognitive, and socio-cognitive/socio-c re'presented in, Tables 3-

5, 3-6, and 3-7 respectively. .
pectively c§"
Table 3-5: Analysing SLA theories reflect n EFL,S condary Curriculum

-\

=g

(Structuralism)

SLA
Theories

Description and exam;((N

3

D
3 AZL,(

Structuralism

This theory focuses on
Grammar Tra %

™

Me

anguag ctg@'ﬁ'nd forms e.g. the

culise éﬁ activities such as

translating p % the other, memorising

grammar rules

oca@zﬁ)}/.

Examples

%
S

- Jainth |n;g f
- F% other e cy-tQS/a ove language (passive voice,
\the text. (J

ntenc&with the correct punctuation.

a

e phrases using the verbs in box 1 and the

M e
3 nouns ifb 2.\(./
- & )uords‘&he boxes to complete these sentences. First,

choose thetquy ect preposition from Box A. Then choose a
suitable p%'ase from Box B.
- Use each phrase once only. Write any verb in the correct form.
- Write sentences using have or get. Use the correct tense.
- Write the verbs in brackets in the correct form.
- Re-write the underlined sentences using suitable modal verbs.
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Table 3-6: Analysing SLA theories reflected in EFL Secondary Curriculum
(Cognitive information)

X
)
A0

SLA o
. Description and examples
- The focus of this theory is on linguistic inform ocessing,
textual information processing, prior knowl dge cessing
(Koda, 2005).
Cognitive - Combining text ideas into coherent s to elp learners
information analyse the meaning beyond the %vel orchy1998).
- Think about the best order for the in be mtln%.
your own report. l
9 ‘K"
Cognitive - Answer these questions at&’fhe I Bp . Write
information ‘K’ for Kate or N
Examples - Complete the flok%smg the i au@ﬁ the text.
- Which explan on do 0 | est? ﬁqte four sentences to
explain w y
- Identlfy mg insthe p| notes
- Write ea Icture on P ge 44 in the order you hear
t ( 0
- From inf% n ﬁé}@(t write an explanation for each of
,/Qw ey §
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Table 3-7: Analysing SLA theories reflected in EFL Secondary Curriculum (Socio-

cognitive/socio-cultural)

SLA Theories

Description and examples

Socio-

cognitive/socio-

Socio-cognitive theories of SLA view language Isa% as

cognitive and social in nature (Sidek, 2012b
Learning through the interactive network,of cognition, social

cultural)

Examples

cognitive/socio-

cultural
interaction and the environment (Atki »2002).
- Read the newspaper headlines and repart.
- Think of two objects. In your copyboo escriQ-ions
| &
similar to those you hear e cassett -
s N~
- Write the ending of thew \ Y
(Socio- 9

You are a repo Nu Wam to,find z’zﬁé?mation about

someone for you spQQM the@ormation (Ato E)

to the qu &s}l to%ﬁ xrite~®e correct letter in each
(]

WriYﬂscri;#ion i our@book. Describe a scene you
| })
% It coulg yieworom your classroom window, from

&\ur hdjse, a favou%e place that you are familiar with
\ ;

!\b\hee main approaches of L2 writing are the product-based approach, process-
ased

approach, and genre-based approach. In an ordinary product approach-centred

0;Iass, learners are given an ordinary example of writing, which they are then required

to follow and adapt in order to re-create a section of original text. In this approach,
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there is an over-emphasis on linguistic forms (Robertson, 2008). Successful learning

iIs measured by how well structured and grammatically correct a composition is

As

A process-approach is adopted in English language writing educafbn, which

(Brown, 2002).

contrasts with the more traditional product-focused approach % ting learners.

Process-focussed writing is seen as the means by which an improve their

writing tasks from an immediate stage to the stage, see} their pre-cuts

completed. The concept of the process-based approach been defi yO"?.:ien
(2004) as an activity by which teachers enco@dents S r‘tink_;ﬁot in
terms of grammatical exercises, but in term?*\ean' ,a |sc0\€_§:)f ideas.
When comparing the process-based a Mto th‘eﬂpr t-ba§é\approach, the
process approach, however, puts par% the ;@%ss that the writer

» : S,
undergoes when devising and a X Qn the other hand, the
0 ",
on

product-focused method se& 0

siderable our&@;’stress placed on writing
examples that the learner plicate ( n, 1994;*Brown, 2002).
N
4 ¢ &
The genre-hﬁd apif’?}'egardimgaﬂglish writing teaching practices is
'oﬁhu

ic ins 'od a@ﬁwphasises the social constructiveness of
¢
language %@& ins; hin the genre approach, text is seen as a
NN
social progessvand wii }a coH&Jrative act that is affected by a multifaceted and

int ected social pheno (Knapp & Watkins, 2005). As reported by Hyland
[K

portance

more of a fun

=
Gp

; supporters of the genre approach argue that people write to fulfil a particular
goal or to achieve a certain purpose, that people do not only write to practice
grammar or learning structures, but also to focus on context and audience. In the

genre approach, the focus is not just a matter of training students to produce a certain
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form, it also helps the students recognise how texts can be created to relate to a

specific purpose, audience, and message (Derewianka, 2003; Hyland, 2004).

Examples of analysing L2 writing approaches reflected in EFL second ing

curriculum, including, product-based-approach, process-based approa&, aa genre

approach as shown in Tables 3-8, 3-9, and 3-10 respectively. Y'

Table 3-8: Analysing L2 writing approaches reflected in EFH Secomdary Curriculum

(Product-Based Approach)

=3

L2 Writing

Approaches

Description and examples \d‘

Product Based

N4
g
- The product-based app tWom c:h traditional
approach.

Approach {Y’
- In the product app cc ning(ié easured by how
well structured an matically correct a@nposition is (Brown,
2002). Q? \Y &L
- ltover em@ Iirguist%&ms @ertson, 2008).
- Writing inly aboUtyli uisti&ﬁ%wledge and the appropriate
use ofvular and x (Pincas, 1982).
- T%t g exe;lses [}p'lle'em this approach typically deal with
ﬂnte e-i éMQ g and’paragraph-level organisation.
Examples Re-write

-
qenﬂ()gg% to change the information focus.
’

Join thase $ententes using the —ing form of the verb.
- thiese )’@Iines as complete sentences.
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Table 3-8: Analysing L2 writing approaches reflected in EFL Secondary Curriculum

(Product-Based Approach) (continued)

L2 Writing Description and examples ?’
Approaches ('}
Product Based | - Look at these sentences. Think about whether t)‘&nd sentence
Approach - in each pair gives additional or necessary information. Then join
Examples each pair to make single sentences. V
- Use the adjectives and nouns below t XS:ntlences about other
jobs. ' \d‘
9 Ne

Table 3-9: Analysing L2 writing approaches
(Process-Based Approach)

=N

i
di L nda@purriculum
T‘ .,.\\

D
<

L2Writing V &
Approaches | Description and exM; @)
F
C

Process-based

Approach

-
-

j P2y
- The proc%d approach
asan @in lh teachers %urage students to see the
v%l terms of m nir‘g @discovering ideas.

a¥l bezgé-e’ﬁned by O’Brien (2004)

.,

ach,

’ &
- Wprocis s@eﬁts manage their own writing by
&ing

anc 'tg‘fhink when they write (Brown, 2002).
(O

S

] ¢
q": ; Y1.1 ar ic@tﬁdent writing about the process of patient
Ny
ﬁrvm? t in Casualty.
*X

- Re-read.]@ﬂ'nderlined parts on page 45. Then write a paragraph

in your copybooks.

N
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Table 3-10: Analysing L2 writing approaches reflected in EFL Secondary
Curriculum (Genre Approach)
L2 Writing

Description and examples

9

emphasises the social constructiveness of lang

Approaches \
V-
- This approach-model is more of a functionalistic SM and

&Watkins, 2005).

Genre -based | - Genre adherents argue that people write ieve certain

purposes; people not only write to practi mmar or
learning structures, but also to foc
(Hyland, 2004).

ragraph abo Iﬂ’/h&l your
' you have.c cte%ﬁrthis unit.

The following questions wall gui \N/vritin N~
- Do heavy thing%ster ight in§s? Devise an
experiment to M rite up .

public service. Write a s

copybooks. Use the vo
Examples

ﬁ; r’s role patterns are banded into
‘individual’, ‘pair
the commun@}pp ath
to soci %’ctior} nd £he

s
(Lighs et al.,, 2006). T alyse the learner roles as reflected in the EFL

and g@ activities are supported implicitly in

O

%ocﬁspf the communicative approach with regard

@

usgéﬁ‘ language rather than on language structure

Mary writing curriculum as well as EFL writing classroom instruction, in this
sis the learner roles were coded based on the description of Richards and Rodgers
02001) and Johnson and Paulston (1976). The learner roles contain the types of

learning tasks set for learners in the form of learning assignments, given to students
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in terms of learner groupings, whether they are individual or pair/group. A summary

of the coding categories of learner roles and examples of writing statements in

relation to these categories are presented in Table 3-11 \z

Table 3-11: Analysing learner roles as reflected in EFL Secondaryf&ulum and
Instruction

Role Example \S

- Work with your partner. Re-write th&%’cription in your

copybook. iﬂ
- Work in pairs. Interview your partner about his 'fa?n.ugand
note his/her answers on the taé -\
Pair /
- Give details. If you like mug, say
Group
play sport, saywhich@s d why.

- Written descrlptlons S o W. tQm reader in mind.

In the text o E trﬁ %’\a ted@ things at a distance.
S

Another

tart Weiti ab(A&hlngs that are nearby. Re-

ord grapr,tom ea ptlon
- Thlao ft s I ur copybooks write descriptions

|I tho you @ on the cassette.
N

you n t.
Individu
- Join thes sgé%es using the —ing form of the verb. Re-write

,

ur ﬂgstm\é,ﬁ?)ns for making coffee in the same way.

- Write tkse sentences in another way.
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RQ4: TEACHER ROLES

Richards and Rodgers (1986) asserted that teacher roles are related to a set o?ﬂ!s
including: (a) the kind of job teachers are required to fulfil; (b) the exte(g}ntrol
an educator has over the learning practices adopted; (c) the exte hich the

teacher can decide what is to be used as part of the educational ons and; (d) the

trends of interaction that come about between learners an rs (Littlewood,
1981) conceptualised the role of the language teacher b th': “facilitator of
learning” in the context of Communicative Language L
"\2
According to Tudor (1993), in the cont the Ie arner-centred ‘Passroom,

the focus is on the active involvement of the 1€arner '

earning@écess. The

role of the teacher in the learner-ce ero proyide” activities that

stimulate the acquisition of skills an%vledgw COKQHIC&IIOI‘] (Klapper,

2003), facilitate communicative E a ba n part C|p¢) in the classroom, and
ticipa

L
nts & Cﬁdhn 1980). The interaction

patterns in a communE: an uag{lear ISSQO way form of communication

where the teacher monit and{ ges students to take part actively in the

O

reading proces q@cusm@ role play presentations and other
N
communlcat (I%?'& d&%d'gers, 2001). Thus, the teacher’s role as a

catalyst dom| nt ud are more in control in their own learning
gl
progr wn&Prl cip s,2\'GQ1')

C.)

In the context of this study, the 12" grade EFL curriculum was developed

d ed on the CLT approach. One of the major roles a teacher assumes in the CLT

writing classroom is the role as a catalyst whereby the teacher is responsible in

encourage activities among

creating a learning environment that promotes a communicative learning
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environment. As a result, for evaluating teacher roles in the secondary writing

curriculum, the roles were classified and coded under teacher as a director and

(2]

teacher a catalyst. A summary of the coding categories of teacher roles and% le

of writing statements in relation to these categories are presented in Tables 312 and

3-13.
Table 3-12: Analyse teacher roles as reflected in EFL SecorJ'rlculum and
Instruction — Catalyst

Role Examples Y’
Catalyst | - High level of student choice. Student i ive! i
- Teacher as a facilitator (Larsen-freeman;"2000; Littl
- Teacher provides activities that sti g acqu rpu.&h—)
communication (Klapper, 2003)
- Teacher facilitates communi W?pr |pants in
classroom; and faC|I|tat v ies aﬁﬁon rt|C| S (Breen &
Candlin, 1987)
Catalyst |- Work with your tner is oul collc make your
Examples descriptions m hel? 0 veid a)e.wrlte the description
in your cop <3-
- ertten ns with the reader in mind in
the age , the n;er ed with things at a distance.
Another y |s itingéabout things that are nearby. Re-
|s pa ag mak@.descrlptlon going from near to far.
Ch eo torl use your answers to write a short
or h you yybo&k)
rlte our, . Choose one of the headlines from activity B
bel% usStart.Jhink about which pictures you would use.

A Remember @éck your report before you write it out neatly.

\ - In your copybooks, use your notes from activity D to summarise
§ the advertisements.
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Table 3-13: Analyse teacher roles as reflected in EFL Secondary Curriculum and
Instruction — Director

Role Examples
Director - Students controlled by the teacher. \z
- Low level of student choice, student passive. (')
Concept *
Director - Re-write your instructions for making coffe W same way.
- Correct the statements that are wrong.
Examples - These statements are true. How d yow from the text?
Write reasons in your copybook. '

- Think of two objects. In you book Wriptions
Y-v

similar to those you heard e cassette.
- Follow the instructions i ity 6. 12 in‘the \l/orkbook to

Y—-
complete the ertlng \

- Use the adjectlvfwun belo make Sentences about

other jobs

“ &
&
RQ5: TYPES OF WRITIN&ST .\A
(

For preparing the stuhr unlv\ lfS@lt is essential to have information

(_,)\\
S5

about types of tln sks ‘Shlh, 986). ’o%?tlng tasks can generally be classified
N
into narrativ po itory z;dse &./2007, Derewianka, 1990). In this study, a
wrltlngt e EFL textbook, orkbook, and EFL teacher book that focus
4

n and A€ademic Vgrgument (Rose, 1983), critical analysing, or
swt\ ng information fro?h(:?everal sources (Pugh et al., 2000) were labelled as

éltory writing tasks. In contrast to the expository, narrative tasks were labelled

Qr the writing tasks assigned for describing personal experiences or observations of
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immediate objects or events, providing factual descriptions, summarising ideas

Yv

ifevtexts

and/or information contained in a text, and narrating events or report facts.

At the university level, students need to be prepared to read an
that are primarily expository texts (Pugh et al., 2000; Sidek, ZolﬂkCormick,

Hafner, & Saint-Germain, 2013). As a result, if EFL instruction at the secondary

level focuses on training students more on narrative writing, iE\Mository writing,
iVersi

students might face difficulty in academic writing at th 'ty‘ level, which is

mostly expository in nature. Therefore, to prepare st ts fo E.N\\ding at the
]

university level, writing instruction that exposes%w to exposi

may assist them to equip with the required writi | at thé upivefsi

Table 3-14: Examples of types writi@’

—X

Examples Cf) \T \&A

Work with your partner. Dis%ﬁ oli' coul ake@r Narrative
descriptions more like the®onéwyou heéagd. e-wi\fwthe
\ 4

description in your copyb , é\

Choose one of the stori d use your ,nsdve@g write a | Narrative

short report in your copybaok. . ¢

&

i
our notes fr@) activity D to | Narrative

In your copyb& e
summarize \l ' O
the advertis ike this* ? )

The World#Aid Qrgani atiEva@oiesfor...

ts ..
ould : U

AS)
q

The flow chart below tells yon%dw to plant a small tree. Use | Expository
t%)rmation to write a paragraph in your copybooks. Don’t
0 use sequence words like first, next, then, after that ...

ich explanation do you think is best? Write four sentences | Expository
o0 explain why
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RQ6: COGNITIVE DEMAND LEVELS OF WRITING TASKS

Analysing the levels of cognitive demand of the writing skills were conducted
through analysing the writing statements in the 12" grade secondary EFL writing
curriculum and writing classroom. To determine the cognitive levels of the writing
tasks, a coding scheme was developed based on the revised version of Bloom’s

taxonomy of cognitive domain level (Anderson et al., 2001; Bloom, 2013).

To analyse the cognitive levels of the writing tasks in the 12" grade EFL
writing curriculum, and the writing classroom instruction, two steps were conducted.
First, the writing exercises and tasks of the curriculum were codified according the
six categories of revised Bloom’s taxonomy of cognitive domain (Anderson et al.,
2001), and the frequencies of writing skills used to achieve learning outcomes were
calculated. These categories are remembering, understanding, applying, analysing,
evaluating, and creating. Second, the six categories were classified into low and high
cognitive domains. Remembering and understanding were assigned into the “Low
Level” category, and the categories of comprehension, application, analysis,

synthesis, and evaluation were coded under the “High Level”.

Examples of the coding categories are shown in Table 3-14. These
taxonomies describe the cognitive skills that students are required to have at various
levels of cognitive demand. One of the main goals of the EFL Secondary Curriculum
is to prepare students for higher education. Hence, students need to be equipped with

not only the lower cognitive skills such as recalling and retrieving knowledge, but

N . also higher order cognitive skills such as the ability to analyse and utilise information

Nt learned. The analysis of the cognitive demands of the writing tasks at the secondary

school level provided insights into the level of EFL writing mastery. If the cognitive
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demands of the writing tasks in the EFL secondary writing curriculum are primarily
at the knowledge retrieval and comprehension level of the taxonomy, secondary
students may not be prepared for the cognitive demands of writing tasks in EFL at

the university level.

Table 3-15: Examples of writing tasks based on the revised taxw

Examples Type i Level

Match the boxes with the correct description in th mem rhg\,dnw level

list below the letter, write you answers in ' '0}"("
\
Think about the best order for the information be Und?slﬁndl g @ level
NV
9

writing your own report. Y'
vl

- Write a business letter to this job Ment‘ pplying “<. | High level
. < onth ™ &
in Daily News of April 20™. \ O
ant t

- Write about yourself what yo e
7]

dosi 4{
future look at the article ang?naanauﬁ q

will help you.
AN

9

) SN
M] [ §
’
RQ7: FREQUENCIES | SK@’IN THE YEMENI 12th GRADE
EFLWRITIN(&?RIC LuMAND Qt(.;%SSROOMlNSTRUCTlON

N

Ny g gl 6 | |
The frequen% riting $kil Jhe rFrE)ns to achieve the listed learning outcomes

O
offer v &Iﬁn ap he has{s\.on writing in the 12" grade EFL writing
& ;
un

curric 0 determine the e&nt to which EFL writing is used as a means to

e the listed outcomes in the 12" grade EFL writing curriculum, the analysis

s conducted on how frequent each EFL language skill (writing, speaking,
Qstening, and reading) appeared in the EFL curriculum documents including course
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book and workbook. An example of the EFL skills analysis is presented in Table 3-

16.

Table 3-16: An example of the EFL skills analysis Y.
Example |
Listen to the conversation. What does Jim think of Don’s dream? Do activi&istening
A and B.
Listen to the story of the Mary Celeste as told by a man called ‘Fosdyke’, Listening
tick the correct boxes.
Choose the picture that best matches each description. Y. Listening
Listen again and look at the map. Answer the questions b ing'the istening
positions on the map. L I ,\Y'

Ask questions about one of your partner’s dreams a swer questlins ut | Speaking

one of your own.

Do you use your own judgment to choose bo% idqu‘ ordo you waifite" | Speaking
hear what other people or critics say? Do y% hat ¢rit

job? Discuss.

CS use

Discussion: What experiments Woult%hke toc w/ I@{éx Speaking

experiments important for progress (_}
> 4— Q" -
Work with your partner. DISC ou could make your e@ﬁlptlons more | Speaking

like the one you heard

Read the article. Then aﬁgwevlhese quéstionst I\wv@zctivities AandBin Reading

the Workbook l \ %

Read this descr Tlon S YO

0 ma@!’the scene as the driver Reading

graphsfand read he@!&flashes and information about the Reading

%

Wﬂ&ort review of a bookq@mave just read, or a film you have just see. | Writing

Nether you liked it or not, and why

oose one of the stories and use your answers to write a short report in your | Writing
pybook

Write the ending of the story Writing
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3.10 TRUSTWORTHINESS OF CASE STUDY FINDINGS

In case study research, addressing reliability and validity is essential to en

quality and trustworthiness of the findings (Yin, 2009; Graneheim @w
2004; Krippendorff, 2004; Perry, 1998). Reliability generally refers he extent
to which a measuring procedure yields the same results peated trials”
(Neuendorf, 2002). The idea of reliability in relation to cont sis is that if the
procedures can be conducted only once or only by a pa %e.rs?n the data will
not be valuable and reliable. In case study re h, refers to
demonstrating the transparency of the study in which, “Fhe emphasi bn g the

same case over again, not on replicating the r cars mg.@ﬁher case

study” (Yin, 2009). 0\

<<

In this study, the rellablllty of t ase tudy mg&@s ensured through
two main tactics suggested b ), lp ely, evel a case study protocol
and developing a case stud t se. Th tud;&ﬁatocol included developing
the set of procedures, g the 'ppor §|ntroducmg and clarifying the
research issues to pa%ts [ vvz"ng}(ecodmg the classroom observation

sessions. In the Iys ph s!, to ress rellablllty issue, a case study database

was created rt da%t ata(sgdces transcribed files, nodes, queries, and
other reI terlal \(J

s for validity |ssu®lldlty refers to the extent to which a measuring

re represents the intended concept (Neuendorf, 2002). In case study research,
En

.

0 and Bernard (2003) explained that validity is checked to make sure that the
identified themes are valid. According to Weber (1990), “To make valid inferences

from the text, it is important that the classification procedure be reliable in the sense
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of being consistent: Different people should code the same text in the same way”.
Further, Ryan and Bernard (2003) argued that, “There is no ultimate demonstration
of validity as it depends on the collective opinion of researchers”. Thus, NY@ZH
suggested that inter-coder reliability needs to be calculated in ordér to_test the
validity, which refers to the degree to which coders agree with ther about
themes (Ryan & Bernard, 2003; Neuendorf, 2002). Various rulés,of thumb have been
proposed for the inter-code reliability coefficient. However, twﬂ'k of thumb for the

correlation coefficient suggested by Ellis (1994) is wi el!/ accepted one.

According to this rule of thumb, any coefficient cokrelation betweeng®. 5‘@.80
c.3

indicates a high reliability. According to Neuen 2002),,th followin f&mula IS
a popular way to calculate the percent agreemeR(PA): \ =

' o
P'otal s %\, W\ 3

i =
. N
where Total As is the number of %mntsﬁ%g%d sfand n is the number of
q

S

units coded. % f Q-
N io
N
Validity was tested Rthls study by si@ a number of tactics including
ectia

triangulation by coll datau\s'l ufﬁ&?methods, which is one effective

practice to test @ru \‘alid' (Yin@g), and by calculating the inter-coder
reliability C(ﬁ\shts %?an’({oo& Neuendorf, 2002) using the rule of

;\é ETHICAL ISSUES

Oefore starting the data collection processes, a set of procedures was used to comply

with ethical requirements in both the school and individual context. At the school



169

level, a letter indicating permission to collect data from the USIM was provided to
schools. Another letter issued by the Ministry of Education was also sent to each
selected school. In all visited schools, the researcher obtained formal ethlcaﬁg\/-al
to start the data collection processes. In the student context, the ethical 1ssues were

considered including informed consent, anonymity, and confidentia%_

According to Howe and Moses (1999), informed con e central ethical

principle to consider in doing research. Informed consen S thelparticipants are

t Sada nv@/es

informed about and understand what their participation§in
Thus, all the participants in classroom obse in the pr t' td&j? were
informed in advance and received a copy of t y g eIi “The description of

X
Iudecﬁcx;\he guidelines

proc@ The participants

the research purpose and the criteria of par t|on

and presented to participants during ta collecti

participated voluntarily in the rege hase \e t ta were collected and
treated confidentially. The p 1%% aqu predetermined criteria
and no personal details requ ed. addl , the classroom observation
sessions were aUdIO-@Ylﬂl 'the p

l
131p&Q consent All the data related to
the study Includ&wd Col)les the péc'{pants comments, audio files, and
essible o Ipe F&f}cher and the supervisor.

transcripts WE:@WQ~




