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CHAPTER ONE
! @

INTRODUCTIO Y\‘T

@' b
1.1 BACKGROUND OF THE STUDY

AN
A
Language is the definite capabili afs; th t nguage humans are
&
\n a@fj &¥

atil, 2012). Moreover,

<

distinguished from all other living gs i
through a language, human b ;e ale to c'mlveﬁnd put across their ideas,

concepts, and feelings m&Nhe '

1S most important means of
communication (Maniv

&

eptl&)(;he most familiar statement used by

researchers is “EngliiNst glopal ’1 ¥ this statement is usually used while
talking about the mnce of gli{h K'We world (Crystal, 2003). The globalization

of English is ;\because we hear Erhnsh on television used by people from all over

Q

the wb otice advertisements in English everywhere: in cinemas, restaurants,
hotels, en every time we travel we see English signs, and tourist and educational
institutes brochures whenever we enter a cinema, a restaurant, educational settings or

hotels (Tan, 2005; Crystal, 2003).



The wide extend of English all over the world has been discussed extensively
and researchers (e.g., Crystal, 2003) explained that the globalization of English can be
achieved through the process of acquiring it as a mother language “first language” or
to be used by other countries around the world as “second or foreign lan@ , for
the latest two ways of explanations were provided by Crystal (2003):

1. When the language is used as the official language of a counlgl, ¥hus it will
aMations such as
d t'le educational
s, 1 iMme%al to

N
te!*m{psecond

essentially be used as a medium of communication in all fo

governmental organisations, the law courts, the mass m

systems. Thereby, for people to be involved in their soci

master the official language as early as possible eir lifef T

language” is often used because language is seen Wnpl

language.
2. When the language does not have anye%

a priority position in the country edugaiietal s

N
c%o% taught from the first

levels of students’ education pro@ at o evﬁough this language has no
. . . { .
official status. This type of la%e 1s refgrred ‘a% reign language.

S
s

. . N ‘ .
Practically, th ojnt, had) bde strated by English; English has a
to if y
@

particular status, asn h$ed yet by any other language in the world,

F 4
in more than &1 countries such gi.geria, India, Ghana, and Singapore (Crystal,
N

77

2003); be "Nne out of five of the world’s population speak English to some extent

of }w (Graddol, 1997). However, many political decisions have been taken on
this m . For example a language policy of Rwanda in 1996, a multilingual country,

intended to replace French with English as the official language. In 2008 English



completely replaced French, and Rwanda has two official languages, one of whom is

English (Samuelson & Freedman, 2010).

Regarding the second point, a very vivid examples launch from@‘ and
T

Mandarin Chinese. Since among the former Soviet Union, Rusgi eived a

privileged status for ages, and Mandarin Chinese is a language w ed to play a

significant role in South East Asia for a long time (Crystal,w). Additionally,

Crystal declared that English is the most widely taught lan ezs a l’oreign language
in more than 100 countries such as China, Russia, Ge y, SMd le East

. Ny
countries, and Brazil. Moreover, English is conti used pby ex’ 3A8)million

’ )
native speakers and between 400 and 800 millioWi hsegs ani\ébﬁan, 2006).
Recently, there has been an increasing inter@e '; n ssirxg%nglish among

nations; through English people can byild x isgguctive and successful
A
relations in different fields such a tugnl, “'ca@nd commercial fields
(Hanumantharao, 2012; Ridge, 2005th' , 2).\Aw
\ (5
s &
Over the past fev@tlleri \Dsen a éﬁ’latic realization of the importance
of English all over tig wotld.
A s | |
a, @ea, Japan, Singapore, and Middle East)

L4
(e.g. Algeria, In@akeyil\?a
have proclai W g e M 4\

ntl&any non-English speaking countries

i

lish as ostvlnportant foreign language that has to get the
priority toﬁe\ ght at the acadenﬁvel. For example, in 1996 English substituted
Fis lf%ﬁrst foreign language to be taught in schools in Algeria (Crystal, 2003).
P@ in 1960s, the government of India identified English as an official language
in association with Hindi. Currently, India has more people speaking English, it is the

country with the largest English speaking population in the world followed by the



United States of America (USA), United Kingdom (UK), Australia, and New Zealand

(Manivannan, 2006).

Nevertheless, the Republic of Korea does not have history of any co@m}e;
South Korean government acknowledged the importance of English in h world
and announced that all English language classes have to be taught W English by
2010 (Snyder, 2009; Young, 2008). Currently, according to theWational Herald
Tribune in April 2008, among a huge number of students mlil the USA, the
majority are from Korea (Young, 2008). We get one md am ewingggore;
the role of English is vital in Singaporean everyday lif though t L’S@\glish,
which is slightly different from the Standard Englvsf thmé K, Yzgustralia.
While Singapore has four official languages @ nDiggh, a]d i, M@ and Tamil),
English language is considered the first lan e~n s s ung, 2008). The

g guag g Kj é g )

El@sh; consequently this

s
A <
Moving to the easw 1
the knowledge of @ 1S lvit p@e higher education (Matsuda, 2000;
Mckenzie, ZOOSi%Iy, m‘;n vers'gée\s required students to learn two foreign
a0

Singaporean government was unsatisﬁeei thas 1o P
]
encouraged the government to launML D N Enéyz Movement (SGEM) in
2000 to limit Singlish while pgr Zg the \le 0 st&nd§ English (Young, 2008).
r
t%j @another example from Japan; where
&

languages, is usually one o’*them (Fujimoto-Adamson, 2006; Kobayashi,

2000). ysia, in 1980s, the Malaysian industrial sector was flourished.
Subs gy, the government has given more emphasis on learning English in order

to improve the knowledge-based economy (So’od & Yusoff, 2012).



Another example extracted from Turkey, where studying a foreign language is
compulsory in many Turkish schools; the students have to choose one language
among a number of languages are offered by their schools; however, many students
prefer to study English as their compulsory foreign language (DogancaKWa,
1998). The importance of English has also received high concern in ﬂ@le East
countries. For example, in Gaza until 1994 English was taught in sch ing from

grade seven. Lately, it has been decided English should be taughthg from grade

one (Mourtaga, 2012). z l
NY.

. . S
1.1.1  Importance of English for Specific Purpos ) | A

: s :
From all the scenarios presented above, it Wenmha\t c wt@lvs;read of

English in all sectors of our lives is extensiv@[oé zéd natjons and the first

steps towards improving learning Englisl %%f‘ stm%cally since then
t? N

(Sahin, 2011; Porzig, 1971). However, e fertia qeve@e students encounter

N

many challenges regarding the %

&
ai i %E@lsh academic materials
(Kavaliauskiene & Anusiené,@ate}[ hi l}'de&nds to use specific English
&

within different specific ssiom‘l haé‘ﬂeen witnessed (Ghalandari &
40
Talebinejad, 2012). Su Ne tl o |foL’S}eciﬁc Purposes (ESP) is considered
’
to be one of the m amJ ds~t£dt have been developed since 1960s, to

ta
’
become the mosigsSeglial trend 6f BYT

L\V;E'chin g today (Anthony, 1997).

N S
5 eipal cause behind the importance of ESP has been summarized in three
S

point ows: 1) Demands of a brave new world, 2) a revolution in linguistics, and
3) New focus on the learner (Hutchinson & Waters, 1987). Hutchinson and Waters,

(1987) mentioned that as a result of developing the English for specific purposes



(ESP) in education, the ESP courses and master in ESP have been offered in
universities as well as establishing English for specific purposes Journal and Asian
ESP Journal. For example, in 2006, the first ESP project was developed and applied
in Taiwan. Moreover, the first ESP curriculum was established -instead of h for
general purposes (EGP) by National Chunk Kung University (Lo, 2012 % on, in
2009, the first ESP academic journal was established while the ESP-based
Master’s Program at the National Kaohsiung University of App]wence has been
offered by the Ministry of Education (MoE) in 2012 (Lo, 20 Y. '

. o

In the history of ESP, the importance of ES red 4s i(‘l (ﬁmany
ST

N -y s
situations, one of which is when the South KoreYHesidant\ M)@Ejbak was

elected in the beginning of 2008 and promisW thsl m%ﬁl medium of
9\(Y . &9) In addition, in
N

1994 the Japanese Ministry of Educati 0 e“the @nol of the university

instruction in all Korean public high sc m

. &
curricula to the universities themsel w" lishé different ESP courses in
, 1997,

place of the traditional cours%nCon ’s

graduated from Hindi me wchocfs

i liu@more, students in India who
£ &
ngh’s\ﬁlﬂedium schools have complained

&
about their language n 1 t g tt@ducation. To this end, the vital need
’
for ESP in India 1 gedJ Hojve er,é\ arious Asian countries, ESP still in its
infancy phase ( ava, 2009). 4 b,
N
S

e%ead and importance of ESP has been extended into many countries such
as Ir. ere universities included ESP as a compulsory course in their curriculum
although with some deficiencies (Ghalandari & Talebinejad, 2012). In Oman, since

the establishing of Sultan Qaboos University, the essential necessity of proficiency in



English for its students’ success in science based colleges has been acknowledged,
thus, it has been realised that ESP is the best course to be offered to the students since

then (Mahrooqi et al., 2011). Technically, Hutchinson & Waters (1987) divided ESP

into three branches: a) English for Science and Technology (EST), b) En or
Business and Economics (EBE) and c) English for Social Studies :? n any
academic setting, the ESP programme might include at least one of Yhose ESP
branches. \,z
One observer has already drawn attention to t ox ' ile of a
L 2
k r the

language; as language is the tool for understanding éiges 1§ the pP
written topic, but sometimes it can be the cause oMe mi

\ andi
1971). Reading problems are usually related W is 1d1r§'the reading

(Porzm g,

process itself; Weaver (1988) defined r ?as “Th c@ of constructing
. N -
meaning through the dynamic interacg ans mo &he reader’s existing

[}
knowledge, the information sugges Mang&c% and the context of the

reading situation” (p. 161). , I
‘—)z 7<)

(J

Statistically, it wa@th

(Weber, 1999) and th ori of tk W‘or c?hbr resources and published works
ary

such as books, A@: jab ‘and Yﬂ;&spapers are written in English; therefore,

English rank ber one as a \'ary language of the world (Rahman, 2007;

\

Graddol, In addition, Graddol (1997) found that 28% of the world’s annual

Qcﬂon is in English language. Additionally, English language is also

needed in obtaining information from the Internet. In February 2007, a count of web

3

is E&ﬂked the first in the top ten languages

pages reached to 29.7 billion web pages on the World Wide Web. And lately, a survey



conducted by the Net craft Web Server Survey (2009) found that there are
approximately 108 million websites in English (Sidek, 2010). It has become somewhat
impossible to pursue higher education successfully without reading in English

(Rahman, 2007) because the students’ success at university level is bw

understanding the essential references written in English. 1%

1.1.2  The Importance of Reading for Academic Purposes VY.

Reading is considered the main gate to every per: Melopment, and to
social, economic, civic life, and academic achievement den, Wt provides
people with the opportunity to know about everythin need feggrgleps @s field
such as nations’ recent and historical backgro 3)! ﬁx atles.y;nd many

content subjects in academic contexts. MoreEMding?is ntlaaa)oth academic

and vocational success (Lesnick et al., 201

ashen t&Qading is the only
way to become good readers and sp dee«ﬂ%g od(é%mng style, a suitable
‘% QU

vocabulary, and advanced grammaw : 19N)rd1&‘(0 Moore et al.

“Adolescents enteringffthe mt wofpld 1 the§ century will read and write
1st(§‘jfhey will need advanced levels of

more than at any otl time 1
literacy to perf _]0 elr seholds act as citizens, and conduct
their perso il hteracy to cope with the flood of
inform %y w11( e!ery re they turn. They will need literacy to feed
their Aanons so they caffch?reate the world of the future. In a complex and

s@es even dangerous world, their ability to read can be crucial” (1999,

S



Debate about the importance of reading in achieving nations’ educational and
social involvement has been widely discussed: the Department of Culture, Media and
Sport, London (2003) declared that “people cannot be active or informed citizens
unless they can read. Reading is a prerequisite for almost all cultural an ial
activities” (Clark & Rumbold, 2006). Consequently, reading skill %\ceived
incomparable status in the elementary schools because reading com¥rehension
provides the basis for a considerable amount of learning in seco% hool (Guthrie

et al., 2004; Alvermann & Earle, 2003). It has been ac oWed that in higher

education programmes at the university level reading es thi lio r and the
L4
most vital skill among all other language skills (CarrwSa). | §
s N3

\ T
Although, the proficiency in the four skl i ;mpa‘-tan or te@'y students, in

is tl@omerstone of the

AN
@,.),&.For example, Korean

']
students start learning English fr. 1 thre®N ema’ﬁ?f:y school; however, they

ESP courses the proficiency in reading cm ension skg

student’s academic success (Kavaliau &

N
are rarely exposed to readingin Whglish ,utsi [h@}ssroom. As a result, Korean

Universities declared that gtude "h roﬁ::-@éy is prerequisite to achieve their

academic and career sfic
|

’3 ¢ :
students’ high leve %glis/ profiiehc ‘—l?n'ng their education (Park, 2010) given

NS
that for studenty micf%erwéﬁ_‘c\cess there is an urgent need to comprehend

reading te Ae of the most ﬂ&hﬁcant current discussions is that despite the

toob‘ﬁ(fferent approaches to ensure their

increas%est in teaching and learning EFL/ESL in general and particularly in
reagqng W¥English, students still face huge amount of challenges in reading. For

example a study conducted by Mourtaga (2012) found that the Palestinian’s EFL
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students encounter many difficulties while reading; because of that they find reading

in English is a very complicated task.

At all faculties of education in Yemen, English is taught as a ¢ sory
subject. While in other faculties such as faculty of medicine and engj¥e g, the
materials taught are written in English and the language of instructiogg glish, too.

\’f"

Abdullah and Patil (2012) declared that the situation in Yemen i the same as

in all other developing countries given that in several sed ﬁelds college
professors tend to use English textbooks that were % Enghsh
speakers. Thus, the students must be skilled in both ‘n&%ntent
areas in order to achieve the desired success (Hua 6 thgsﬂe many

challenges facing both learners and teachers Wish ﬁ} a tage educational

system. These challenges are extension of the ess\of ncl@chool In Yemen
A

in all English skills (Abdullah & Patil, N
o )
Q—
A‘Q
N
Actually, since the last ades ead gi glish has been received an
a.) P o
f e S de d for it all through the world,

extensive importance becauQ

particularly in Yemen (@edl, nd the Yemeni context has been
chosen by the researc be the 7 £ 0@3 study for two reasons; personnel and

general. The per@;soﬁ

and needs ne cts as well as con@xctlve and instructive contributions in all over

}ted ESE\Y emen as a developing country in nature

the acade %ograms As such development, the Government of Yemen will be

n@catlonally and scientifically. The second reason is related to realizing

that many challenges take place in reading in English such as comprehension

problems related to readability and the limited exposure to English through the reading
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materials at schools. Such those problems and many other have been significantly
proven by recent literature in different Arabic countries (e.g. Mourtaga, 2012; Fareh,
2010; Malcolm, 2009; Balfakeh, 2009: Almahedi, 2008; Al-Tamimi, 2006; Pritchard
& Nasr, 2004; Bell, 2001; Bamataf, 1997) at both secondary and universitvds.
Those studies looked after improving reading comprehension skill amon ﬁﬁ\dents
and examining the reasons of such challenges. Those studies stimulate&esearcher
to examine the Yemeni learners’ problems in reading in lislly however by
investigating new variables as discussed in the following sec 'onY'
!

N N
1.1.3 Importance of English in Yemen | _\(.}

It has been commonly believed with the im We of Englj lan@'ge in the

X

o
world, as it is the language of science and t w !ﬁade usin% politics, the
&

language of research as well as the language nslation any@ritten works, and

the language of mass media and %01%1 T, ‘_£(708; Nunan, 2003).
L}

Accordingly, in the present time,ﬂ ysh ha smﬁd in the Arabic world
\

(Zughoul, 2003). It is widely se&s an inftrudentalN@mguage for various purposes

than it was in the past. Accgrdin % 2056}‘English is needed in the Arabic

world for the purposes png

{
in different fields. G@-ed lla l&h(’sj?ssociated with the success of different
2: N\
facets of life su% dest A s@ce commerce, political issues, and many
. N . . . .
others. Ther eoples’ ability to%‘ad, to write and to speak is top requirements in

mang%ve mentioned fields.

Given that Republic of Yemen is currently paying more attention to sustaining

xte@/world, education, and development

and retaining its relations to the world, teaching EFL has got more consideration and
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English has been taught as a compulsory subject in all Yemeni schools. Moreover, a
number of private English language centres have been established all over the country
(Al-Tamimi, 2006). Therefore, the need for English language has been increased.
Furthermore, English is used in Yemen in some weekly TV programs, dav‘l!ws
programmes and in the print media such as The Times Newspap emen
Observer Magazine in which different topics are discussed b %ators and

&H.em' learners’

professional writers in different fields in order to improve %

awareness about the importance of English (Hassen, 2009) Tlmmeni people need

to be able to read and comprehend the written masg@®® tO b invglved in the
| J
educational and social events. | g}
A
\" \T

According to Hassen (2009), the nee aciHt

Yemen has been dramatically increased the impqgiant r@of English in the
world on one hand and as a result of ubh;*tx xt;tbvelopment level since
Yemen is still a developing cou: owe ghs 111 help the Republic of
Yemen to build up interna mtlo hip @mumcanon networks in the
world. Besides, due to glc tion of Aden (the commercial
capital of Yemen and 2&0 \a@ h many ships arrive to Yemen from
all over the worlds %e tlze ee)(ﬂhe opportunity to practice the language
with great nu for f the@elds of trade and commerce. Moreover, the
expansion igher education p.@ect in Yemen which stimulates Yemeni students

to go @o countries like USA, India, Malaysia and many other countries for

er c@mcation, which in turn requires high level of proficiency in English.
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However, some of the aims behind teaching English in both stages; preparatory
and secondary schools in Yemen can be summarized based on past studies in the
Yemeni context (Al-Shamiry, 2005; Al-Zubeiry, 2004; Al-Mekhlaffi, 1999) as
follows: a) To enable learners to read and understand printed materials W n
simple English for the purpose of getting the information they neik or the

students to practice scientific language vocabulary and sentences which might be

useful in studies at the university level and to meet the requ@. of efficient

reading comprehension skill. Q

NY.

1.2 STATEMENT OF THE PROBLEM | _{,,\T

In the light of the previous section, it is wort e t1 hat.Q}TYemem

Y-

educational policy and curricula have been pa ] an?‘eras S Y historically

was divided into two parts (South and Nort 1Ons of Yemgen). 1@N0rthem region

& A
was ruled by Imam Regime from 19k§ 0 962%’v lugt

; on 26th November

4 A
1962 that overthrew the Imamate d rw by Yemen Arab Republic

(YAR). While, the British C% ccuple the qutl region from 1839 to 1967,
on

&
f ove 1967 (Hassen, 2009).

J?»

the independence was gam
Recently, on \ ' {9@?{1“3 unification between Northern and
Southern parts gmer&_ came one country called the Republic of
Yemen (R Al the 1deolog1cal@fferences changed and consequently, a new
educatl tem incorporating both systems of south and north was implemented
007) The basic of Republic of Yemen educational system consists of two
levels: 1) The school level which consists of pre-basic stage (4-5 years old), basic

stage (6-15 years old), secondary stage (16-18) and 2) The higher level (university
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level) (Hassen, 2009). The Secondary stage Education consists of three schooling
years, the 2nd and the 3rd years comprise a scientific stream and a literary stream. At

the end of the 3rd year of the secondary stage a National Examination is administered

as a gate way to join the university level (Al-Tamimi, 2006). Yy

S

Since 2001, a pass rate of 70% in the secondary school national%:ination 1S
required for university admission (MoE, 2008). While administ% acement tests
by some faculties in order to be extremely selective in accepfin tudents (National

strategy for the development of higher education in ye, 5) At thegyuniversity

level in Yemen English is the language of instruction ifagome facpltie ufh‘i_s;ﬁ:ulty
. . A\
of medicine and faculty of technology; and it is g wed cgmpulgdry {,Gprse in the

1st year for all other faculties (Al-Tamimi, 2O(QV S.
N : ®)
S ~ .
Few years after unification of s d modern series based
aén 0a

=
on the Communicative Language K 1

=

gA ga rescent English Course
N
for Yemen (CECY) were in dlmO’Jeil elfal,, ). However, CECY has been
i

widely criticized as a theoretiedl- aﬂ& sﬁ@h was found in addition to the

differences found bel@e t res§ and the real situation of Yemen in
terms of the level o%

lish profi é?ng the Yemeni students (Na'ama, 2011;

G

N3
Al-Ahdal, 201g; ssend }, W@l is the interest of the current study.
Furthermoehe secondary sct@'English classroom instruction focuses more on
the gr. al rules (Na'ama, 2011; Al-Ahdal, 2010).
Previously, in Yemen there were only two universities; University of Aden and

University of Sana’a. During 1990 to 2000, as stated by Al-Mansoori (2008), higher
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education in Yemen had witnessed excessive changes; more than 15 public and private
universities, many two-year colleges, and a number of post-secondary institutes were
found. However English language is a compulsory subject in all majors at all Faculties
of Education, other subjects are taught in Arabic. As a result, a wea@f
proficiency in English among the students in these departments wa ‘@d (Al-
Mansoori, 2008). For faculties such as medicine and engineering, th rials of all
subjects are written in English and the language of instruction isﬁ@sh, too. Thus,
students need to be very skilled not only in content areas sulliect¥ but "ﬂso in English

language in order to be able to cope with their studies dlWattain th success
L ]

(Abdullah & Patil, 2012), % | -k('}
’ T

Moreover, many students choose to stutNish fg} thet de ﬁ)ecause they
g

recognize the instrumental feature of English mly{ 12H status and well-

~

paid jobs (Nofal, 2011). Besides, pr‘e%lse‘r‘%skbwed @t the most dominant
“ &

nal M o\f;ﬁ%é engineering studies is

i& da@ﬂ Pritchard & Nasr, 2004;

P 3

] Tlrg)re, English has been received

marégoblems and challenges at all levels

language in both academic and prM

English language (Hui, 2007, emnan
4

Pendergrass et al., 2001; turkmer,

great importance in Ye &hou
>k

of educational (Ab% Pagil,

Science and Te Wy (H6 11{Ye\$, the petroleum engineering students were
V
found to hav& vel in English lahcjglage (Al-Tamimi & Shuib, 2010 / 2009). They

did no: %to get suitable jobs after their graduation; most of the oil companies

|
);F@pxample, at Hadhramout University for

hav ecjed their job application. In this regard, the former Minister of Oil and

Minerals, Mr. Khaled Mahafoudh Bahah, advised these graduates to improve their



English skills in order to increase their opportunities in getting well-paid job (Al-

Tamimi & Shuib, 2009).

In the academic context, reading ability of both English as Second L e
(ESL) and EFL students in general or specific domains is considered one@ most
important language skills that should be acquired for successful ac%c studies

(Levine et al., 2000). Realizing that English reading skill has be rec@ved very high

concern in the globalized world, thus questions have been rajse t the preparation
of Yemeni teachers, learners, educators, and text boo eadin n E lish. The
thing that might not be known by majority of people hat in em larly

South of Yemen, prior unification in 1990). % an@ e ghas t@'ght as a
compulsory course starting from level five SW a

unification in 1990, it was deteriorated to\ ght fron

2012). A
To date there has bee ttl&atlsfac on ents level of proficiency in
d 2 rcheé.e

reading English, which res xperience as an English teacher
at English language ce M ia EF I{Yaamers who chose Malaysia to study
English after their ary h:)o nk eééﬁ This conclusion came in line with the
results of Az stdy @ )n wlﬂé\ he declared that Yemeni secondary school
graduates 1 any practical and@’&ining sessions to read effectively despite of all

the 1m that English language has been received at university education level

0 Tamimi, 2006).
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From the researcher’s personal experience, as she is a product of the Yemeni
educational system, she totally believes that it is becoming increasingly important to
deal effectively with the learners’ needs to learn how to comprehend and interact
effectively with the ideas given in the written text. Yemeni students are encou?'lo
repeat literal ideas from the text and thus unconsciously build me SklllS
other than reading comprehension skills (Banatraf, 1997). Moreove:%earch has
consistently shown that English Reading teachers in Yemen fo derstandmg
word meaning and answering grammatical questions, whil 11e¥?ﬁng and skipping
any reading for pleasure passages that may train then%i uf, conpgrehension

skills (Al-Tamimi, 2006). .i;\

Consequently, students at the second chool

reading processes to their reading purpoN them &

careful reading from the beginning ténjhe n(a %rj

ia‘?text focusing on the

correct pronunciation and meamn h sin rd akeh, 2009; Paris et al.,
\
1999; Bamatraf, 1997); howﬁz otalll di rqn@ definition of reading stated
. s s . . .
by linguists (such as Y Wea@f]988). Despite the increasing

, thg\spdndard of English in Yemen has not

importance of English @lo
a '

been received its s% 51rel foqt l(( y@cxh 2007). This weak level of English in
Yemen might w the’nijyeiagth t@een the lofty aims of English and all of the

o)
teachers’ q ion, students’ pt’b‘ﬁration, or the syllabus adopted at all stages of

ed@ullah & Patil, 2012).

Moreover, it has been clearly confirmed by teachers that many factors are

negatively affect learning and teaching English in Yemeni secondary schools such as
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the overcrowded classes, lack of time, intensive teaching load; the effect of these
factors obviously appears on the low level of secondary school graduate students in
English language which in turn affected the students’ performance at their university
level (Abdullah & Patil, 2012). Generally, family’s background, lack o w

government poor planning, and the education system have been sta@e most
crucial factors affect English language teaching (Thapaliya, 2 Past studies
examined the reading problems in English in Yemen both at the $agongtary school and

university level (Balfakeh, 2009; Almahedi, 2008; Albadri OER Al Tamimi, 1999)

and (Azzan, 2001; Alwalss, 2000; Bel-Fagih, 1999; taf, 9% Mekh]af
1995; Yar Mohamed, 1992 as cited in Al-Tamimi 6) sho emem
students’ level of achievements in English was po se@@ (NEt Yementi

a‘ﬂp 1 admﬁ)mprehensmn

rs steh as the teaching

AN
&Ol) the background

materials (Al-Fatimi, 2009; Al-Man % OQ§,
knowledge (Al-Mekhlafi, 1995), o Nnmaé‘{md the lack of explicit

1
instruction on reading comp% n Skl]l (

s

students have problems in English language ﬂwral

in particular. Such problems were attnbute ny

1 cited in Al-Tamimi, 2006),

ah
sy
and the lack of extensw\du on &dmg comprehension (Almahedi,

&

2008). p | o
S ?f %

i 996,’

Specific ip 1 ﬁya xamined the language needs of students of
faculty of K e, Sana’a Umv\slty Yemen. She found that reading skill was
repo e majority of the students to be the most important skill for their

acaleguigfstudies. Reading comprehension problems at tertiary level in Yemen have
been widely recognized and examined (Alwalss, 2000; Azzan, 2001; Al-Mekhlafi,

1995; Yar Mohamed, 1992; as cited in Al-Tamimi, 2006; Almahedi, 2008; Albadri,
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2001; Bin Taya’a, 1996). For example Albadri (2001) found many reading
comprehension problems encountered by the first-year medical students in the faculty
of medicine, Aden University, Yemen. Hence, he suggested patterns of lessons for

improving the medical students reading skills necessary for their spiﬂzlon

Similar problems were found by Yar (1992), who analysed the reading m s faced
by 100 tertiary level Yemeni students in faculties of education Tngineen’ng.
Besides, Al-Mekhlafi (1995) investigated the reading comprehewn problems in
English language encountered by students of English at S ivelsity in Yemen.

Furthermore, Alwalss (2000) examined the reading compr sigh s Qop%gi by

126 Yemeni students at Faculty of Arts and Faculty u atlon [Jm-\%?sny

As  mentioned in Hassen (2009 @J resgarcl eg g; -amri, 2007,

Mahfoodh, 2007; Al-Shamiry, 2002:) i Vestl ?a ns\behmd the English
teaching and learing problems in Yel dugh !m @\the English language
age

curriculum of high school in Yen% 1lls They examined the

Yemeni EFL curriculum bec@ 1 1 'oﬁ& strategies used by educators

to achieve the desired wnal 40 natlé’ the product of each curriculum
reflects the curriculu &Ctl
“The effecn@'gf h

N .
@6) Precisely Mutebi declared:

53

ulﬁds determined by the performance of its

products he curriulufn a\I’H‘S and the nations’ goals and expectations as
indic A the performance\c—(’)f the curriculum products falls short of the
expectatlons, efforts usually made to identify the causes and problems.

may be the curriculum itself in its totality or one of its components of
objectives, content, methodology or evaluation. The problem may also be

identified in the implementation strategies.” (Mutebi, 1996, p.1).
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Most of the studies presented above were only carried out to analyse the
curriculum of the Yemeni secondary school. However, to the best of the researchers’
knowledge, far too little attention has been paid to examine English for specific
purposes (ESP) reading curriculum, particularly English for Science and Techngho

(EST) for 3rd grade (senior level) of secondary school. In addition, no \1 has
examined EST reading curriculum for 3rd grade (senior level) of se ary school in
relation to its label as CLT curriculum and how this curriculum &e Yemeni
students for reading in English at the university level. S,Y\Talysing ihe EST
S

curriculum of 3rd grade of Yemeni secondary school rove the

L4
reading comprehension of Yemeni learners in the@vdary ev l[ec_@:r the

secondary level is the comer stone on which st\vb ste.p{ owj; higher
T

education and has a direct impact, either positlﬁwgaﬁ{'z‘a (AbMulla atil, 2012).

N
A,
1.3 SIGNIFICANCE OF THE ST(%% a g‘ a;s

Q.

[}
The present study is conductim itjc SH ﬁﬁ%ﬁe 3rd grade of Yemeni
\
secondary school EST readi%' ulum 'wnfiet @er suggestions on how to
$ s
ig ES om X

improve Yemeni leamers \ i ension at the university level

Consequently, the res %ain thi dy might be applicable in three
’

dimensions: ) l :

<t§ :v/:. $

N

. : 5
13.1 Mm@mumnon (Mol

s would add to the required database to evaluate and develop the 3rd

%

/CJ‘

gra ni secondary school English language curriculum in general and the 3rd
grade Yemeni secondary school reading curriculum in particular. It would open the

window for curriculum designers to re-evaluate the ESP reading curriculum for the



3rd grade Yemeni secondary school; this evaluation could be extended to involve the
whole series of English curriculum for secondary school as well as primary school
levels in Yemen. Moreover, it will help authorities and curriculum designers to draw a
development plan in view of improving and developing more effective ?-B'Ag
methods and a more comprehensive educational philosophy with r %\to the
English language subject. Not that only, but the importance of this stud.)&ﬂts would
motivate the MOE to maintain teaching the reading skills in@ s compulsory
subject throughout all years of undergraduate studies it a]wm'es in order to

guarantee the development of students’ reading skills contitously build and

*
polish the students’ reading comprehension skills req for their a dfn.l'k&lvccess

as well as their career success afterwards. Mor is % 1d @ne of the

references help the National Secondary Edugi® Stré’ﬂegy SESQ} achieving its
&

goal of developing the Yemeni curricula. \ O

\ _\
&
@ )
S
1.3.2 English Language Teach
$ |
The findings of currelcstu have g nungbey ofmplications for ESP courses 1n
general and EST in paﬁiq@ & 4
capability in prep &e S
TR YRS
comprehension s@ li t ifl @ skills that students are expected to have
N3
when reading j nt a&avae u@‘:rsity level. This implication would appear as
S
an auto:nak p in response 't&?the implications of MOE in evaluating and

P 4
icat@" lies in the role of EST teachers’

chdl students with the EST reading

deve e 3rd grade Yemeni secondary school English language curriculum.
T thi® study will help in training the teachers to realize the need for preparing

secondary school level students for university level.



1.3.3 Other Researchers

The findings of this study do not only have their implications within the ESP
Yemeni setting, but also in other ESP settings. The findings of this study may help the
Ministry of Education in other ESP settings to develop ESP reading cumculum with
regards to preparing secondary school students to learn and acquire
comprehension skills they need at the tertiary level. Additionally, th %non of
this study might exceed the reading comprehension skills to all othoyre ding skills

and language skills in a broad picture of curriculum anﬁymd then their

development. (d
o
Fe
1.4 PURPOSE OF THE STUDY
&

The purpose of this study was to examjge ( thg‘ chm proaches to
Second Language (L2) reading mstrucn ed in e EST 3rd grade
secondary school reading curricul 1m to ﬁn ?h Q ll this curriculum

0 )
prepares the Yemeni students for r y com hengion @ghsh at the University
level. This is to determine if vzd @ge reading curriculum is in
alignment with the commu icati lang{ approach as it was labelled on

one hand, and to find &f rd gffade §$ lish language reading curriculum
prepares students fox(@ reafn re&c?slon level required for reading at the
tertiary level. T@'ﬂﬁfﬂbﬁzm%ﬁome recommendations on improving and
revising the Ant EST reading @cﬂum for the Yemeni 3rd secondary school

were pr%m Chapter Six. From the above purpose, the current study examined

the@g



. Theories and instructional approaches to second language acquisition (SLA) and
L2 reading theories as reflected in the Yemeni EST 3rd grade secondary school
reading curriculum documents and classroom instruction?

. Leamner roles as reflected in the EST curriculum documents and reading cla§o~om

instruction. c\

. Teacher roles as reflected in EST 3rd grade secondary school readf&u‘riculum

documents and classroom instruction. i
. The emphasis of ESL reading skill compared to other ES WS to achieve the
learning outcomes in the Yemeni EST 3rd grade s s@uﬁculum
¢

documents. X
S
. Types of reading tasks as reflected in the EST rea curgictlu do&ynents for
"o - X
. Reading passages in the EST course b oaxe 3rd 0 <ﬁneni secondary

A
school in terms of readability, types gth%\? $
(]
. The cognitive demand level of fegading™sqgks sqrﬂ&ed in the EST reading

curriculum for 3rd grade s@cho‘l do

3rd grade secondary school and classroom ingtru




1.5 RESEARCH QUESTIONS OF STUDY
The present study aims to achieve its objectives through investigating the
following research questions in two PARTS:

1.5.1 Research Questions for PART ONE:
To Determine The Overarching Approaches To Second La (L2)
Reading Instruction Reflected In The Yemeni EST 3RD Grade S ry School

Reading Curriculum: Y-
1. What second language acquisition (SLA) and second lw (L2) reading

theories and instructional approaches are reflected in #he Rmeni EST 3rd grade
secondary school reading curriculum documents an ST00 fwwon?

rd grgde s @c@%hool

2. What leamner roles are reflected in the Yemeni

reading curriculum documents and classroom

3. What teacher roles are reflected in the

reading curriculum documents and clas nstructi

: (] '
(7]
1.5.2 Research Questions for @ Ww A’V

eni 3@ Grade Secondary School

To Find out How Well Ye
Reading Curriculum J e jf,ll%eq Students For Reading
Comprehension In En At hf \‘ersity &\'e :

p =01

4. How explicitly is &Sin E@ed é%chjeve the learning outcomes in the
Yemeni EST 3r® se on';i?sﬂ:%burriculmn documents?

S. What type, ading areﬁected in the Yemeni EST 3rd grade of
second ool reading curris@n documents and classroom instruction?

6. What bility level, types and length of reading passages are reflected in the

@u EST 3rd grade of secondary school textbook?

7. What level of cognitive demand of reading tasks is reflected in the Yemeni EST

3rd grade secondary school curriculum documents and classroom instruction?



1.6 THEORETICAL FRAMEWORK

The main two aims of the present study are (1) to examine the overarching
approaches to Second Language (L2) reading instruction reflected in the Yemeni EST
3rd grade secondary school reading curriculum and classroom instruction; (2 d
out how well this curriculum prepares the Yemeni students for reading co@nsion
in English at the university level. These purposes correspond with t&in aim of
Sidek’s (2010) study conducted in the Malaysian context. It is w rtlmomng here
that this study to somehow is a replication of the study by, Si 010) Thus, this

study used the same theoretical framework used in a th ll/lala ian EFL
reading curriculum for secondary school in analysifyg the Y E’ST i&img
curriculum of the 3rd grade of secondary school. é j
Consequently, the theoretical frame chnent S %ed on a revised
model of language teaching by Side éq.sed of the language
teaching model developed by Ricl Sldek’s (2010) model
explains that any EFL cumculeﬂH ,anal §n’ns of two organizational
levels: J
. Approaches: refe nd 1@cnonal approaches, and
1. Design: refe Gf us aﬁd)readmg texts, the required level of
cognitive deman er s ¥o t en@r and the frequency of EFL skills.
Examunhe types and len@bf reading passages as well as the level of

cognitive s was a modification by Sidek’s (2010) to the original model of

Richar odgers (2001) (See Figure 1.1).



FIGURE 1.1: Sidek’s (2010) Model

The frequency of EFL

EFL instructional skills, learner’s role, types
theories and of reading tasks, types an
approaches length of reading pass

Although, Sidek’s (2010) model is a revis ’chaé Ro%:}'.s’ (2001)

model, she did not use the entire framewortNe origl
Rodgers (2001) because of the irrelevanhtwew

oy oy
components and Sidek’s research purpges? Tle Origi fr@work of Richards and
']
Rodgers (2001) of second languaM ch'v\Aj is\&veloped based on Edward
vr.ig Iar@%nethod in terms of three

of. Q original model’s

I.  Approach: r§
acquisitionqd' gua;e
I.  Desig %5 to 2‘1. nftionv linguistic content, a specification for the

&
selw d organization &‘content, and a description of the role of teacher,

er, and teaching materials, and
1T Yocedure: concerned with techniques and practices takes place in classroom
and can be analysed through teacher interview, observation for classroom

activities, materials used, and feedback provided (See Figure 1.2).



FIGURE 1.2: Richards and Rodgers’ Model (2001)

Approach

e

e Objectives of Descrzptionwment- 1o —
methods, moment teW‘ es,
Theory and o Syllabus, practif@ga beljaviors take
instructional e Types of learning plaged lagskoom,
approaches of tasks, | -The ' '
language e Leamer roles, aqguities,
teaching and e Teachers' roles, and =
learning e Role of instructional
materials.

\ U

IS

- ) S

Figure 1.2 shows that the pr\ ¢ coMpQne wg luded in Sidek’s (2010)
of

i AN
reqlure ln@ the real classroom context.

model; because Sidek’s stut dW

Since this study is the replicati St d based on a revised model of

Sidek (2010), most ofd eler i ide@OlO) model are applicable to the

| (O
present study, althox&,\ spme G &&\s as explained below:

\
I.  Approagh: tk’ levgt Help€in a ing the Yemeni EST 3rd secondary school
/4

read$nstmctional appro{%ﬂes in terms of SLA theories and L2 reading
Qwign: in this level, all components in Sidek’s (2010) model are applicable in
present study. Thus the design level provides a tool for analysing types of

reading tasks and texts, length of passages, learner role, teacher role, the
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frequency the reading skill explicitly mentioned in the Yemeni EST 3rd
secondary school reading curriculum, and the levels of cognitive demand of

reading tasks.

Nevertheless the present study examines the Yemeni EST 3rd gr S ndary
school reading curriculum as all texts are supposed to be exposito is study
examines the types of passages because the researcher’s prelimi view for the

reading passages in EST 3rd grade course book showed tha heY’wing texts consist

of different types of passages such as letters, stories, me tswagazines

. t
exanfines e're@blhty

1 f i
n b\eda 1s~Q36~ of the

ing°\ couiprehemgion  (Miller,

extracts. Besides, under the design element, the present
level of texts. Examining this variable has been

textbooks’ features affects the studentt’

2011;Rottensteiner, 2010). \ .\O
G NP
[} )
% " &
Moreover, in addition to app he tw Is Qéﬁﬁalysm a method under

Sidek’s (2010) model, the prCent %:dy 14:1ud rd level (procedural level)
(2 h é{evel the moment-to—-moment

from Richards and Rodge §
takb ce in the Yemeni EST 3rd grade

techniques, practices, a@wo
¢
o

secondary school reagdingJtlas e{e @,ammed The researcher of the current

study included t urdl ec@ the success of any method depends upon
N

to what exte acher can prowdé&?)ntem and creates an environment contributing

to succ ing (Richards & Rodgers, 2001). Examining the procedural level
a@nmg the classroom technique, practices, and activities. Figure 1.5 below
shows the theoretical framework of the current study. Examining both of the

readability level of texts and the teachers role represent the contribution of the current
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study to Sidek’s (2010) study. Figure 1.3 represents the theoretical framework of the

current study.

FIGURE 1.3: Theoretical Framework of the Current Study \2

S

Method

e,

Approach

Design

rocedure

2 L
SLA Theories and Learner Role
instructional (Part1/RQ2)
Approach
(Part1/RQ 1) 2
¥ Reading Skill
(Part 2/|§
L2 Reading Theories O(4
and Instructional - 5 _\
Approaches T o — : \&
(Part 1/ RQ 1) pes of Readhg T
Carczly &
L = - L\
F 1.\ S
v
Reliabilitof Txt 5
ength of Redilfs Paslapes
AL
N 7B
b Clﬁ rapds Level
Paft 2QR0 7)
’ots
T
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1.7 OBERATIONAL DEFINITION OF TERMS

1.7.1 Curriculum Analysis
Throughout this thesis the term Curriculum Analysis was used to eR to a
research method in education. Through curriculum analysis, educators Ssieaatxcally

separate and analyse features of interest in the curriculum (Porter, 20&-

1.7.2  English for Specific Purposes (ESP) z l

The term of English for specific purposes in this k r¢fer ‘language

N
teaching approach in which learning content and @are S n’thé’leamer

needs and requirements (Hutchinson and Waters, w ImNath word%ﬂ this term

L

all the attention is paid to the learners’ needs. CV o‘ 3
A
>\}T &
(EST) @n Documents

&/

1.7.3 English for Science and Techno
LSy eEmAICulugr=YDocuments tefers to the

Throughout this work the tex ‘e

Crescent English Course curr%n ocum nts uthm&d by the Yemeni Ministry of

Education to the second 1001 *1 trea%&’[ hese documents are represented

by the course book, th k te s book.

1.7.4 EST 3r z e Rea i C{lr“mum Documents

This refers to reading sklll materials included in the EST 3rd grade

curric cuments.
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1.7.5 EFL 3rd Grade Curriculum Specifications
This term refers to educational curriculum of 3rd grade secondary school. It is

consisted of few pages allocated at the initial section of the EST 3rd grad teacher’s
book (page 1- page 23). \i
1.7.6 Reading Tasks T

This term refers to the reading related statement found in t course book,

workbook, teachers book, and reading classroom impler azns. lThrough these

statements the reading comprehension skill of 3rd grade eam rWami ed.
| ]

é | &
1.7.7 Readi i i d ¥
. eading Comprehension Skills Yv \ NV

Y'
Throughout this work the term reading@hen s I rizg to the ability

of the leamners to read a text and process its 1 nnatoQ ak'l@ is influenced by

applying complex cognitive proces%a ag, g, ibfgrating, generalising,
"]
evaluating and making inferences. SQ
\ S

1.7.8 Reading Skills

Throughout this @e te in @fs refers to the basic and the general
’
. (—a) . 4 %'3
skills of reading readin nc@ills, reading comprehension skills and

.Q': o

critical readin

179 @ﬁonal Approaches

ghout this work the term instructional approaches refer to the teachers’
practices on teaching reading comprehension skills in reading classes. Teaching

approaches are selected and implemented by the teacher based on the theoretical



framework of the designed curriculum; for example the teaching approaches can
represent the grammar translation method, the audio lingual method, the content based

instructional method ...etc. Thus in this work the term instructional approaches are

1.7.10 EFL in Yemen :

English language in Yemen is a foreign language, thus, ﬂl&% 1S most

effective to represent the situation in Yemen. However, the ngsi' also applicable

used interchangeably with the term instructional methods.

because in content based areas the materials taught are ed foNpatyf speakers
"aX

and native like speakers of English. Moreover, the theories Pa@:ding

theories were examined due to the absence of an 'es{ re@Eng asa

foreign language. Thus throughout this worlﬁwrm @sL

Yemeni EFL context. \

S
G NP
) )
“ &
1.8 LIMITATIONS OF THE ST Aj RN
This study aims at d%@g thef ov
Yemen?

'
instruction reflected in tb\ 3rd~ééu?de secondary school reading
curriculum, as well as@est' pr, b‘é{aﬁon of this curriculum for EST
’
learners for readiw lns' t’t@um’versity level, however, EST stage
comprises 2 gr t 2nd’ AV'ZN 3r§xde, being restricted this study to the EST
S
3rd grade CUK can be conside?gg as one of its limitations. Therefore, the aim of
thiss@ be best achieved by analysing the EST 2nd grade reading curriculum

as

or
SI'% represent the

\
ml@pproaches to L2 reading




Although, the findings of this study showed an explicitly emphasis of reading
skill throughout the EST 3rd grade curriculum to achieve the listed learning outcomes,
examining only the EST reading curriculum can be considered as one of the
limitations of current study. To the advantages of EST 3rd grade leamerve
prepared for higher studies by analysing the four EST skills (reading, Writ'r% ning

and speaking) that are required for their success at upper secondary and tertidy level.

<

Due to the political situation and the cultural constrg tmemen, the data

were collected from only four secondary schools in Cra tric ab@r Maksar
©

district in Aden governorate, one of 22 governorates in en to pbse e'th ding
classroom implementations. This procedure can be i er% & o@gnt study
Y-

limitations. Collecting data from a broader mﬁ)Nf scﬁ‘)ol alil~ s of Yemen

rural and urban (south, north, middle, eastN wew
setting of the EST 3rd grade reading?%reﬁ% iistr;@ﬂons in the Yemeni

et Y} | ,}j “5\«»

S
o7 © &
1.9 DELIMITATIONS HE S :

5
The followings ar% lim1 N )
(? ‘X2
1. EST 3rd grageysemfor l%el e r:&\@lschool reading curriculum embedded
s E':{)
in EFL € secon gchgsl'cm'riculum (course book 6, work book 6
S
and &Qer s book 6). "

e:{Qly the authentic
A

2. &Ja%goom observations were conducted only in 4 public secondary schools in
governorate, Republic of Yemen.
3. Classroom observations were conducted only for the period of three months

(September to November, 2013) of the school year 2013-2014.



1.10 ORGANIZATION OF THE THESIS:

This thesis comprises 6 Chapters and its organization is as follow: Chapterl
shows the background of the study, the problem statement and the significance of
study, the purpose and the research questions of the study; in addition the
theoretical framework, definition of terms and the limitations and delimitat%&th'e
present study. Chapter 2 reviews the literature related to the current stu&st, SLA

theories and then L2 reading theories and underlying instructional apgoaches were

reviewed supported by large body of past studies in relatlon urpose of the
study; then, issues about the Yemeni educational system e almne reading
comprehension problems among the Yemeni EFL l rs were fevi %\Well
Chapter 3 provides a detailed description on the meth us cu -\ study

in terms of the research approach and dewCseg‘c tex@&truments,

participants, data collection and analysis w:e-:D as the b11®<<procedures In
.k

Chapter 4, the findings are clearly present rela tion vep research questions

]
supported by Tables and Figures. @nagjd ta' dlscussmn is provided

with regards to the obtained resultsw Fingl p@provndes some suggestions

to revise the current curriculum in t;\ &arnmg objectives successfully.

In addition, recommenda@i o@ns f@her studies are also provided in

chapter 6. Figure 1. 4 pr eﬁts fim for the organization of the current
N\
thesis. ; ‘. é\
S

&
N
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Figure 1.4: The Organization of the Current Thesis

Stating the Research Problem - l_is N
Formulate the Research Questions \;-—_—J fer One

Designing the Theoretical and Analytical Framework | i

Jn .

Reviewing the Literature Related to the Research [ qha pter Two
Ny '\d
Justifying the Ratlonal of the Research Questio ™ o
| &
Selecting the Research Context “The Yemeni Co. : Y.'\
Identifying the Participants “The Yemeni EST 3i¥md ; Y\J

Secondary School Teachers”

Determining the Research Instrumen
Book, EST Work Book, EST teacher’s

Classroom Observano

Collecting the Data “Document

%& lassrgprh Q?(?
Observation . Chapter Four }l
A
&

Data Analysis “Content Ait#ys Fl ﬂ rated by Tables and Figures)

SLA theories & L2 reading theories
Individual and pairs/; k foll leam r role chard & Rodgers, 2001).
Catalyst and directongor 1®gche cha Rodgers, 2001).

Explicit and tmplzc "o

an, Perkin and Cohen, 1991). '
Ase Flesch-Kincaid Grade Level formulas, types
rade level of texts (Leslie & Caldwell, 2004;

nAvel of cognitive de (Marzano et al.’s core thinking skills (1988) with
Marza 000) cognitive system taxonomy). |

i
¢’ - IM
Discussion of the Findings r— Chapter Five

N>

Conclusion, Recommendations & Suggestions for Future f | i
Studies = =i Chapter Six
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