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ABSTRAK

Pemerhatian bilik darjah adalah salah satu instrumen yang paling berke untuk
r?hd

mengumpulkan maklumat mengenai kualiti proses pengajaran dan pembelaj I'institusi
pendidikan. la juga memainkan peranan penting dalam pertumbuhan pr | guru dan
meningkatkan kecekapan prestasi mereka jika ia dilaksanakan ikut keperluan.
Sebaliknya, pemerhatian bilik darjah boleh mengecewakan dan gagal bagi guru sekiranya
dilaksanakan secara tidak profesional. Oleh itu, sangat penting untuk astikan bahawa

proses pemerhatian bilik darjah dijalankan oleh orang-orang yaq%:)z elayakan dengan
tujuan pengembangan profesional. Kajian ini bertujuan untuk menereka persepsi guru dan
pentadbir terhadap proses pemerhatian bilik darjah sertagam emerhatian di Pusat
Bahasa Inggeris di Ibra College of Technology. Kajian i abertujuan untuk melatih
pemerhati berdasarkan amalan pemerhatian yang be lapangangmenggunakan
literatur yang relevan. Akhirnya, perubahan yang pa ketara Joersepsi dan
pelaksanaan proses pemerhatian bilik darjah dikénal pasti 'sebagai , ha i-lgaaripada
programme intervensi latihan. Kerangka konse@@rdasa angmode DIE dan
disokong oleh teori pembelajaran konstruktivis, teoriskognitif ori b?‘asaskan reka
bentuk kerana ia selaras dengan tujuan dan perso ajian., D ikumpulkan dari guru
dan pentadbir dalam dua fasa, sebelum da& sesudah_in Si ngﬁnakan kaedah

pengumpulan data kaedah campuran. So%' ik, waw
I

persidangan pemerhatian digunakan alat p

keperluan yang dikenal pasti dalam fasa pra erve\nfe:é)r
I

dikembangkan dan dilaksanakan. Selepas int
dikumpulkan dan dianalisis semula Eng
- u ’

ra separa berstruktur dan
pul “‘data. Berdasarkan
mmaedatihan untuk pemerhati
ri guru dan pemerhati
engu lan data yang sama untuk
itatif dianalisis menggunakan
alisis data kuantitatif. Kajian
tian proses pemerhatian bilik
jah dilakukan semata-mata untuk
i peserta dan pelaksanaan proses
nggap proses pemerhatian diadakan
untuk pengembangan 3&{&5' kan k penilaian. Pelaksanaan tahap pra-
pelajaran juga men&a i tida pisahkan dari proses pemerhatian bilik

la n pasc kelas diadakan dengan cara yang lebih

darjah. Lebih-le al,

berkesan dan profesional. mﬁ‘l‘[kasi praktikal telah muncul iaitu; keperluan
mendesak un melatih pentadbi Iﬁp{erluan untuk menggunakan kaedah mencatat,
keperluan ﬁj%zner}p Me del@a tanpa arahan, keperluan untuk melaksanakan
persidang IQm)emerhatl 1 X

a S
N

3
N

mengenal pasti perubahan yang pali
NVivo 11, sementara perisian Sm

mendapati bahawa sebelum
darjah tidak berlaku sama sek %

al
tujuan menilai guru. %\ i
pemerhatian kelas berubah,




ABSTRACT

The classroom observation process is considered one of the most effective\ools for
collecting information about the quality of the teaching and learning process in‘educational
institutions. It also plays a key role in raising the efficiency of teachersiypéffofmance and
professional growth if it is practiced professionally. In contrast, classroenigbservation can
cause frustration and failure for teachers if it is implemented authotitatively. Thus, it is
crucial to ensure that the process is carried out professionally and by\gualified observers.
The study aimed first, to explore the teachers’ and administrators’ perceptions of the
classroom observation process in the English Language Centre at Ibra College of
Technology. The study also aimed to train administraters te/perform the process of
classroom observation professionally, using the relevant literature. Finally, the impact of
the intervention on changing perceptions and implementationwas determined. The ADDIE
model was adopted as a conceptual framework, underpinned by constructivist learning
theories, cognitive theory, and design-based theory as they align with the questions and
objectives of the study. Data were collected from teachers and administrators in two
phases, before and after the intervention using a mixed-method research approach.
Questionnaires, semi-structured interviews, and observation conferences were used as data
collection tools. Based on the needs identified in the pre-intervention phase, a training
programme for observers was developed and implemented. After the intervention, data
from teachers and observers were collected and analysed again using the same data
collection tools to identify the most important changes. Qualitative data were analysed
using NVivo 11, while SPSS software was used to analyse quantitative data. The study
found that before the intervention the pre-observation phase of the classroom, the
observation process was not applied at all and the classroom observations were solely
conducted to evaluate teachers. After the intervention, participants' perceptions and
implementation of the classroom observation process changed, as they considered the
observation process to be held for professional development and not for evaluation. The
implementation of the pre-observation stage has also become an integral part of the
classroom observation process. Moreover, post-class conferences were held more
effectively and professionally. Some practical implications have emerged which are the
urgent need to train administrators, the need to use the note-taking method, the need to
apply the non-directive approach, and the need to implement the pre-observation
conference. Y gD o e
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