CHAPTER 2 T
LITERATURE REVIEW q

2.1 Introduction
This chapter, in addition to defining the stud%{ept, details the

literature review. The literature review generally dis ele\fnt theories and

previous research for each variable. This chapter discusse gnc%)lual

N
framework that was developed. é ' _{')
P 4
\ \,T
N o
There have been so previou E&Q indings_about peer groups’

o
3!' &
influence on students in the education. &
“« Q-
eﬁiﬁm A
2.2.1  Smoking Pegrs up ‘é\
A peer g% prises I;:J :)'f‘ si@r ages, and the school serves as
s

me ﬁ:rv

<

| id irtdjé/eloping adolescents' sense of identity by

2.2 Independent Variable

ship (Olalekan, 2016). Peer groups

the primary sétting for F'e \fﬂu

provide a sense of sec
¢ %

ers.t eﬁerns_g es (Monyamane et al., 2021). According to
N\

not aII: eena
R% I. (20 r gro@ persuade individual members to adopt group

Aes, beliefs, and goa@d to participate in the same activities. As Salmivalli

10) explain, peer groups directly challenge individual members to conform to

05 existing norms.

As a result, members are more likely to take risks. Members of the peer

group believed that risky behaviour elevated their standing in the eyes of their
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peers and ensured their acceptance in the group (Monyamane et aI.,W.
Furthermore, peer groups are one of the most potent social structure '\&ming
adolescent behaviour. According to research, peer-inﬂuenced‘&ons have
long-term consequences. Bankole et al. (2019) report that pe¥r~oups play an
essential role in transforming pupils' or students' underst%n' f the challenges

and opportunities for improving their educationa Suits Ilwrough a well-

organized schooling system. .\d
®
Y
Kadir et al. (2018) do some researchatesidentify the fac in‘ peb‘aroups

' 4

Y-
that can reduce and increase the studmxie in arning%ﬂglish and
determine which peer groups hav M sigr??\fic effec the students'

&
anxiety in terms of grouping

er o the students; it

b%t
discovered that peer group t %bot(f: %n i c')o@se the students' anxiety
in learning English. A s\' anxr%aljglé‘ainﬁﬁnglish was thought to be
on

related to the group tw he ’r sh g@l’ he data analysis showed that
! Q
some factors tha%duce the students' QE/X ety in learning English consist of

communica'(\ill I:Ieve ment, aring various assumptions, and

N

coIIaborﬁNear ing.% ;whyi()_ﬁtudents' self-perception, low language

and/ pe JeQ@n can increase their anxiety. Besides,

prof@
~@ivenes‘s'b mes o@tor in peer groups that can reduce and increase
d

N
\ udents' anxiety in I‘eg'zﬂing English.

D

Groups in the Unfolding of Bullying in a Private Boarding School in Botswana.

0 Keletsositse (2021) conducted a study titled Examining the Impact of Peer

According to the study, the pressure to conform to their peer groups compelled
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them to do anything to pass the loyalty test. Many students were influew
this perceived pressure to bully persistently, even to the point of i m@rs to
bully. This study's findings confirmed that peers are heavily invoﬁ& bullying,
either as active participants or bystanders, and are unwilling t&?ro -socially.
These findings are consistent with the Social Learning andura, 1977),
which proposes that peers actively or passively r %'b

u Iles aggresswe

behaviour during a bullying episode. These findi uppart t ortance of

Y-
peer groups and their powerful influence (G@) l _\0}
4 X~

As per a study conducted by Fujim I ZOQQL 0 esc@were more

likely to smoke as they were incre wxpose okir& ammates. This
Eeer

study demonstrates the significaM influe

sports. This study demon g@)he @ b@using data on young
eé b 0 P =

adolescent smoking inf Vi ar upﬁ&éﬁ school-based organized

S
<

sports activities with S. Trf inclu 260 American middle-school
|

adolescents aged b 3

s
\ @)
Wh ev udles@ found that peer influence, such as the

smokm s of n%trrhalﬁé‘émale friends, was found to be the most
5|gn n :o sistent pre r across all ages 14 to 18 years old (Wang et
é! ), this stu wastlﬂ\,gl':amlly and Peer Influences on Smoking Behaviour

ong American Adolescents An Age Trend.

%m
QE Previous research has found that the influence of peers on adolescent

smoking varies by ethnicity. B. Unger et al. (2001), in their study on Ethnic

Variation in Peer Influences on Adolescent Smoking Nicotine & Tobacco
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Research, showed that their friends' smoking habits more influenced Whlw
other groups, including Pacific Islanders, African Americans, a anlc/
Latinos. Even though many studies have focused on Afrlﬁkmerlcans
Hispanics, and Whites, few studies have included Asian Wns Pacific

Islanders, and multi-ethnic adolescents as distinct group;l

In Hong Kong, Lai et al. (2004) conducted t dy er'titled Perceived

nd

vnou
Intentions in Chinese Adolescents. The resu w that peer s m!; p@alence

was overestimated regardless of gender OWn W W&S@her in girls

(69.4 per cent) than boys (61.0 per t in experimental éz% per cent) and

current smokers (85.4 per cent) th (BO.Qr cent). Boys who

SN
overestimated (more than er er !

@ve likely to be current
smokers, with adjusted tios a 95 r ce&t&fldence intervals (95 per

cent CI) of 1.95 (1. 24?# and 52 2@\.(P for trend 0.001). Similarly,
S 5!"

Peer Smoking Prevalence and Its Association with"8moking

boys who grossl stlmatgd gwere 76% (95 per cent Cl: 41-

120%) moredikelyyto h@d at sa%e point in their lives.
Sﬁnor , Mc }let ((2008) conducted a study in which they

int QG both 0 young adult identical twin pairs who were

4'

nt for okmg investigate the social context of smoking

xperimentation and cﬁolidation, with a particular focus on friends. They

of their smoking peers. Many non-smokers felt intense peer pressure not to smoke

§eported that respondents who smoked were drawn to the behaviours and images
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and discussed how the images conveyed by smoking were inconsistent v?ﬂe

image of their peer group. q

Wang et al. (2000) then investigated how peer influence and self-selection

for smoking peers may influence adolescent smoking acqu% Clthough both

peer influence and self-selection of smoking friends were ed, the data show
that self-selection may play a more significant ro@cer‘tsli?on to start
smoking. This indicates that, while teaching adolescents to resist pcessQ:e is

N
essential, it may be more important to identi tors that Infl ce’adé‘l‘e%cents'

Y-
decisions to choose smoking-related frien is cbu.lQ ult in @ﬁé effective
&

preventive measures. W

Mosbach et al. (1988) m , iSOT d t_lgchigarette smoking

N
was the best discriminator al group a |ations\)"~ The study, titled Peer
%: i ]

q Q—
ions ﬁMntervention, included 353

N
seventh and eightgr Ers. A SU’ACIUI‘ ipt@ was used to collect data. The

findings suggest that-smoki ﬂ'n ntft.) grammes will be more successful
ﬂq\

if they add@ific@d em@al needs of individuals who are more

likely t e sfoker ‘.' (JC—)O

2.3 Apendent Variable _ ¢
S

There have been some previous research findings about academic

0 motivation students in the field of education.
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2.3.1  Academic Motivation Students Y'

Academic motivation also refers to students' ability to comple@asks
and studies. Peer group and academic motivation should h‘ﬁ*ymbiotic
relationship. A student's academic performance was thought t¥r~elated to the
group to which he or she belonged. Peer influenc M beneficial or

detrimental. Peer influence hurts a student's academi On the other

hand, stronger students impact their peers and can hem 'mwe‘ir overall

Y-
academic performance. l _\c}
Y-

4
According to Lashbrook (2000), inflbence €an in;@é students'

academic zeal and motivation to N On er h}iﬂ? positive peer
influence on academic performa@pendent 0

pers@self—identity, self-

\ A
esteem, and self-reliance. %Iatioﬂ%rSn & more prominent than
6

during adolescence; the oup studied i tﬁis y. They spend more time

A

than adults interactingvmeers nd ding@ery high level of happiness in
IS
peer contexts w%cing the aig@j ant emphasis on peer norms for
O

behaviour @et al., lZOO
highly c Ne among S.
e

&s czip ositive in:skc learners' motivation, but they can also have a

is st@of affiliation motivation appears to be

&

ative effect. Yiga e{al\(,%'w) conducted a study to determine the profile of
wctors that can influenc%e academic motivation of grade six and seven learners
‘%t a primary state school in Bloemfontein, South Africa, including teacher style,
role models, home environment, and peer influence. The results showed that the

high motivational stratum for peer influence (71 %) was the highest chosen by
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202 students compared to the other three factors, namely teacher stylew
environment and role models. Yiga et al. (2019) discovered that aﬁq}ll the
learners felt they belonged to a group of friends. Friends positivery%enced the

learners, and there was healthy competition among fl‘lq to perform

academically.

The other research was conducted by Chen EEEN entlt'ed Grade-Level
Differences. They investigated grade-level differefces fin t Iautlo ips
between students' perceived academic supp paren i peers)
and academic achievement directly aWrecN gh t percelved
academic engagement among 27 ts mW—Io Kor&¢ revealed no
significant direct or indirect rela |p betwe ercel\@peer support and
student achievement at any ve \&

C.)
Olalekan (2016 I d Influ f Pe‘(ﬁ‘@roup Relationship on The

Academic Perfo ancqof Stud’nts y Schools: A Case Study of
Selected Secondary aool cf vernment Area of Oyo State. This
research is Iy bsa@oo st ts in five secondary schools. It shows

that pee h edasi f’:!:lnt uence on students learning. This is evident
e oft e p}r rou \m a child's life and learning; evidence abounds
0

ents feel re com}%’rtable and relaxed among their peers. A brilliant

h|I surrounded by dul}ﬁends will lose interest in learning. On the other hand,
peer group that is inclined to study would positively affect a dull member's
0 attitude toward learning and stimulate his/her interest in learning.
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Moreover, Jack et al. (2017), in their study entitled Relationship B?Rh
Peer Group Influence and Students' Academic Achievement in @y at
Secondary School Level. The study's findings revealed a signiﬂcﬂ?&erence in

the academic achievement of students who belong to peer grou Rand those who

do not belong to peer groups in chemistry. A positive anq ;IEH cant relationship

exists between peer group influence and students ic chlevement in

chemistry. It was, therefore, suggested that sc aut rMhers pay

special attention to encouraging peer group@v s in s¢ho p:‘rt _q\&hly in
group discussions.
T \ Y"

A study by Bankole et al. (2 Nstl nfluence of peer groups
on the academic performance of se ry schoo

225 secondary school s ere

ents I@dti State, in which
A

e@ed from five mixed
& A
secondary schools. Th\ Group~and doIﬁ& Academic Performance

(PGAAP) questionn l?us use' int tud@le findings revealed that peer
l Q
relationships infl%econdaﬂ C L-stgge t's academic performance.

N @)
Fur or : ‘uya e et @021) have conducted a study entitled

Evaluat Impact o In ce on Student Behaviour and Academic

Boarding oI A Case Study of a Private School in the

Reglon of got\,‘gﬁa This study's findings revealed a significant

elatlonshlp between pehnfluence and academic performance; the type of peer
‘%roup affiliations one maintains influences this. According to Howard (2004), a
0 peer group inclined to study would positively affect an academically challenged

member and stimulate their interest in learning. These findings also revealed that
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those who participated in motivated peer groups reported that peer affi
improved their behaviour and academic performance in a p(ﬁﬂs\way.

Furthermore, these findings revealed that a brilliant student su d by dull

friends would lose interest in learning. Q

The findings of a study conducted by Mapesa (ZTW a sample size of

95 respondents, 90 students and 5 teachers from t 'din%unselling

department, titled Peer Influence on Academic ormance orm?One
é N
Students in Girls Boarding Secondary Sch anduyi; Constitueney. Kenya
g X

reported that peer group members who p ed inithe Ker%\@tertificate

of Primary Education (KCPE) }ﬂ%wbsitivg\ in
0

performance of female students I ndary scheals. It@s determined that

\ it
students' initial entry marks.si antly.%pc; il Student content mastery;
& A

thus, teaching could pr(& ore quickly in hig é&try mark groups or begin

from a higher baselin the 1roup' p iog@nments are higher.
( : [

Leka (2015) has e al.nv'Z" ts of the role of peer and social

interaction @cen@c achi\gv ment. The empirical findings show that

peers f@wcl@%?& té—gﬁ overestimation of group effects in the

traa%odﬁlﬁ he \%jchange their academic goals. Furthermore, it
S observe hat{

nce ons the academic

dajé%'énts have increased social motivation, followed by

\{decrease in academic %tivation; as a result, this results in demonstrations of

§nability in academic areas. These findings are understandable if the adolescent's

acceptance from the peer group is one of the measurement keys for positive and

negative school experiences. Future studies could investigate the motivational
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dynamics that contribute to the academic development of long-term assets?m

formation of an academic identity by allowing adolescents to use the@r the

interest of academic success. A
Singh (2020) presented findings from a st%‘d Academic

Performance of Adolescents concerning Peer Pressure, \Avvealed a negative

and significant correlation between peer pressure ad Ielscent academic

ancesbased

LS,

rence in /pe r su¥e. Male
J

adolescents were more pressured by theirwﬂhamw{ ale c@:vterparts.

Ryan (2015) stated that ee(%{inﬂ v\ce e more pronounced and

noted in higher institutions of learning t h\n\ awnd primary schools,
partly because some studen Qho e-in It%*tels or residents close to
U

-
the school where parent vision ntac‘t&ﬁ‘e’ minimal. The influence of

N
peer groups on udeE with ;#Wysi Fn@lth impairments in school is

significant, socially, ac i : e members tend to be comfortable
ignifi iall f Be b dtob fortabl

with the gr@s an@. Peer@sure can sometimes lead to aggressive
" D)
behavio% as fioting,i '?r'loo(—gﬁudents are also influenced by their peers to

fo@ﬂ crliq es i D’é&ﬁ%mes. Students with physical and health
& ents are wa;'s a.@zaus to socially initiate with their peers, whether
&

Wsnively or negatively,}'id they would want to go to the church or mosque due

o the influences of their peers.
0 According to Farell et al. (1993), attitudes can influence students' social

and academic achievement in either a positive or negative way. Truancy,

performance. There was no significant difference in academic per

on gender, but there was a significant

=
@
QO
=
a
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persistent lateness to school, juvenile delinquency, stealing, absen A
disobedience, laziness, disregarding school rules and regulations, an(g}ases
of group behaviour may be detrimental to students' social and ac ig,work. On

the other hand, the influence could improve students' socialf and academic

or intellectually, to name a few factors which can im

achievement. For example, students may be influenced Msychologically,
Zaderric performance

and social behaviour. For example, starting a readi roupj go h‘e library,

| o o AV
being eager to join others in answering question ass, and m dfr@wuh
bright students (Hay et al., 2003). Y_ \o' \,Y'

The literature clearly show N rel '
have a relatively strong impacm d%‘u by
academic performance. C‘) >y \&

o e,
-

2.4 Conceptual F% ( 0
’ 'y
The st%c n M ewzﬂg‘% the most crucial aspect of study

!
¢
the rese to direct th mo'lvi&%ptowards a path to achieve the purpose of the

<h. g N\
study ugh‘dh structure logical ideas that focuses on the planning,

. iﬁle entation, and repq_tgm‘tg~ of a study. Several variables have been identified
N

E\Q this study based on the research question to be answered.

<
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Independent Variable (IV)

Independent Variable (IV)

U e

s N 4 N

SMOKING PEER GROUP ACADEMIC MOTIVATION
STUDENTS

- Gender - Motivation to go to school
- Time spend - Attitude in learning process
- Influence by smoking or not - Emotion in class

- Academic performance (grade)

N ) \_ )

Social Economic Status

d o)
Flgure 2.1: fFhe concep r%w rk\
o S
‘&
X
es t elatL@lp between the independent
!
variable (smokin%grou ) dE ent variable (academic motivation

A

Figure 2.1 ab escrl

*

students. T@&mg p‘eer group w% e independent variable in this study.
N

anw e academ mbtl\@')ﬁoh of secondary school students is the
pe@nabyls he of this study. For 1V, the researcher would
dentlfy t pe@ g the students belong to and whether they are
$ved in smoking aa:n'tles or not in terms of DV, the researcher like to
xamine students' levels of academic motivation based on their eagerness to

attend school every day (excited or burdened), attitudes and behaviours displayed

during the learning process, emotions throughout the school, and academic




performance, which includes grades in core subjects. Furthermore, the res r
would like to see the relationship between the two variables mention@ and

students' gender and socioeconomic status. A
2.4.1  The Social Learning Theory ?

This study applied Bandura's (1977) 1al Le rni%y, which

emphasises observing and modelling others' behaviours, attitude r)d gnac)ﬁc')nal

reactions. This theory is predicated on the fu ental ‘pre ise/that b@iour IS
NV

\ree(ning gutd be highly

learned and can be unlearned. Bandura asserted
time-consuming if people reI@o
determine what to do. The followingar

e oCi gLan)Theory conditions
A
for effective modelling: P Q(:}

>

\2.’.1.2 Retention
§ People remember what they paid attention to, including symbolic coding,

mental images, cognitive organisation, symbolic rehearsal, and motor rehearsal.
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2.4.1.3 Reproduction Y’
This aspect refers to the act of reproducing an image. Phswilities

and self-observation of reproduction are included.

2.4.1.4 Motivation q l

This aspect refers to having a good re imitate, an includes
| 2
motives such as past (traditional behaviourism)yeromised (imagi d‘incE;RZas),
and vicarious (seeing and recalling the reinfo mode} X
N

NN

2.4.1.5 Identification \)
Entails adopting obser@djehaviou\al; e@?’s, and attitudes.
l'%y N
‘% 0 9 7
A} &
X
2.4.1.6 Modelli , 0"‘%\
<r : [
This aspect refi stow cﬂh&s in cognition, behaviour, or effects
of observinm\es l

@rea world-app ications have been addressed using the Social
a O
Le &H‘xeory. or inst c@e theory has been used in studies to investigate

b
N ression and violecnc)@g;ay be transmitted through observational learning.

G,

ccording to the Social Learning Theory, man is born with some innate potential
to the environmental conditions; that is, as adolescents interact in the
0 environment, they consciously or unconsciously observe, imitate, and display
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model behaviour. This demonstrates the interdependence of one's pers :

behaviour, and environmental factors. q

According to Ryan (2000), observing others perform a"particular
behaviour or express a particular opinion can expose w idual to new

behaviours and viewpoints that may differ from his OTN& Furthermore,
Korir et al. (2014) stated that observation enlight(%w on t‘e consequences
of their actions and opinions. Observation of, a model ¢ Mﬁgt@ or
l) N
weaken the likelihood that the observer wi age in su Vi u&)? adopt
s N~
such beliefs, depending on the consequen&r N
Y, ? QT

-

)
A

n bgié)iour, was proposed by

&

disc the factors that motivate a

4
7

242  Maslow’s Hierarch@

Maslow's Pyrami%eor
psychologist Abraham hbw i
person to do bet% and ij and tol co.@rehend what motivates the most.
Maslow propaesed that r

'3 4%
edsg&y e organized into a hierarchy to

@fl

understan@w w tivates ééple. This hierarchy ranges from more
!
¢
concret s like food¥and” th-%ﬂo abstract concepts like self-actualization.

N3

A@To Ma boj e fol@lng need on the hierarchy becomes our focus of
ot

. a& tion when a lower egﬂ;igr.net (Ghatak et al., 2019). Maslow classified human
N

>

ds into a five-tiered pyramidal structure, known as the 'hierarchy of needs.’

QE The following are the levels according to Figure 2.2.
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' Love &
Belonging
Deficiency |
Needs

Physiological

Figure 2.2: Masl Hierar f}Ye T ory
o Q(-}
24.2.1 Phy5|olog|cal A‘Q
N

Food, drink, shelter, gettlr,g %@on are considered basic needs,

and these fall under the ambit &fy SIJI al needs. These are basic physical

requwemen&ms r'nkln or eati hen hungry. Some of these needs,

A
accordilewsl ,dNVO Gji.lr d;&fts to meet the body's need for homeostasis
or m@mng consistent leve various bodily systems. Maslow considered
'
w cell o

: gical nee e @most important of our requirements. If a person is

efiCient in more than one need, they will most likely prioritise meeting their

hysiological needs.
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For example, if someone is extremely hungry, it is difficult to f?ﬂh

anything other than food. Another example of a physiological @ the

requirement for sufficient sleep. ‘\
2.4.2.2 Safety ?

After people's physiological needs are m ol wi&g&q?ment isa

safe environment. This includes security, safety,, and stability. Our iafE )Qze'eds
are evident even in childhood, as children nee e and B;e ictable emg?b‘uments,
N

Nr or&ﬂé‘ty. Maslow

and when these are not met, they typically,react

observed that in adults living in O@un i
isast

in emergencies (e.g., war and iy his

y nee@ are more visible
S

ca 90 explain why we
A

prefer the familiar or why things likeibuy i@rance and contribute to
“« Q-

savings account. AnothN ple, a ent j@fyf'ovides stability and secure
\

life for a person. ‘%
c,;z'\: vj’@}

N |

2.4.2.3 LsOove B
[ ]

w's hierarc cf n@ continues with the need to feel loved and

A LR
a% This inclu lose b&is, recognition, compassion for other people and

.ﬁction. This requiren@ncompasses both romantic relationships and ties to

\H'ends and family members. It also includes our desire to feel like part of a social

0 group. It is important to note that this need includes both the desire to be loved

and the desire to be loved by others.
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2.4.2.4 Esteem T

Our esteem requirements include a desire to feel good a bo@lves
Maslow defines esteem needs as having two components. The fi ils feeling
self-assured and good about oneself. The second component is Ys;\se of being
valued by others; that is, a sense that others have recogni ccomplishments
and contributions. When people's esteem needs are te more confident

and see their contributions and accomplishments asaluabl aWi.cant. For

example, besides salary, praise, confidence independe dre Gs}ntial

motivators for an employee. However, if thei em{ ot mj they may

experience "feelings of inferiority," aw Ioglar\t d Adl t|t

% &

NP/
2.4.2.5 Self- Actuallzatlo N
0 e,
Self- actuallzatl to Nu fi t or living up to one's full
potential. One distin g ffatur sel uallzatlon is that it appears
( : l
differently to everyon For o, QEI, -actualization may entail helping

O

others; for th it ma!/ enta accor@hments in an artistic or creative field.

Essenti Nf -actualizati lef \the feeling that we are doing what we
beI| w considers self-actualization relatively rare
Abra am'zf)oln ert Einstein, and Mother Teresa as examples of
\;us self-actualized ﬁslcalduals The group peer space is essential in daily life,

nd the hierarchy of needs mentioned above applies in the presence of a friend as

O
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2.5

Summary
In this chapter, the researcher gathered some previous rese@\kiings
about peer groups and the academic motivation of students field of

education to examine the relationship between the two variables.%er groups play
an essential role in the social behaviour and academic Mnce of students
with physical and health impairments in secondary s sznd r]'gher education,

as peer pressure is essential to the student's develo tal ro‘(ksgd

L ]
N4
Furthermore, academic motivation defined as th si’etée cceed

4 b &
in learning. This is formed bytheindividchho icaland pe@élitytraits,

which are influenced by a few w fact marzalﬁet al. 2009).

Furthermore, the researcher link 0 theori IevarOo this study: the

Hierarchy of Needs Theory pen jable Qﬁoking peer group) and
[} 5
y f

Maslow's Social Learniw\ or gejerﬁv igbles (academic motivation
NS
students).
X" 1S
L7
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