CHAPTER 1

INTRODUCTIO ‘\d
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1.1 Introduction b 4 b &

In the beginning, the nature sessments in ounse@typically in
university settings has involved i %student i heiréédemic and career
planning as the main concern.@we rol.ﬂ<f sw S in counseling has
involved addressing personali d rmhbe th iéé)es including personal

development, self-esteem, =Cultur, ?co uﬂica&ﬁm substance abuse, eating

disorders, depression, anxie ndi ici eatio ‘(Hays, 2013).
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Assessments are used in the counseling procedures as it provides information
]

about the clients to the counselors. The information gained through assessments
T N u v

provides a review for the counselors regarding the nature of clients’ issues, the
£ v 1 )|

magnitude and impact of the issues to the clients, the past experiences and
- N S
supporting networks that clients have (Leppma & Jones, 2013). This kind of
-y [ < ¢ , ~
information helps the counselors to establish the goals and objectives of the sessions
P N B AV A N o _
with clients (Leppma & Jones, 2013) and help to formulate effective interventions
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in sessions (Hays, 2013). Counselors that have skills to effectively administer
—~—— o
“assessments for their clients will help the clients to achieve a better state of mind
-
<and emotion (Abu Yazid, Amla, & Dharatun Nissa, 2017).

Despite many assessments currently available, most focus solely on certain
issues without using a holistic approach. The holistic approach of effective
counseling should address the body, mind, and spirit of clients in handling their
problems (Corey, 2011). For example, conducting a short religious-spiritual



assessment before sessions are recommended by Richards and Bergin (201%3
Is because as human beings, religion and spirituality are often integral tthEa‘id'entity
of the individuals as of other characteristics such as ethnicity and.cl:-uxures which
need to be taken into account. After all, it gives meaning to the individual’s purpose
in life (Canadian Psychological Association, 2017). The rolmellglon and

spirituality is not new to be used as an approach in the counsellng sessmns as it can

also act as part of the client’s solution (Corey, 2011). and spirituality have

been recognized by ethical codes and profession dard‘ by American

Counseling Association (2014), American Psycholegical Ass (2010),
Canadian Counseling and Psychotherapy AssOeiation (2015), n’i Q@)galan

Psychological Association (2017). » ‘?‘
Assessments on religiosity and splﬁtuallty have become popular in the
- N\ a Y
western world starting with Christianity. Inltlally, Islamic religiosity assessments
r~ 1 afd . Nh

took Christianity influence in instrument development, but now Muslim scholars
. e TR e L
have begun to take into consideration the need of the Islamic community in

r o N G B
developing religiosity assessments (Nooralnl 2011). ThIS support the idea that a

person’s culture and ba neeﬁ to Pewuco red when it comes to

assessment. According tohqy nd 201@&tandard tests are often made
based on the majorij gWNhic can m%@amst the minority group. This
includes social stat dlffer‘e tl qaggz/ ckground, socioeconomic status,

and culture. WS rela ies %@ a variety of methods that make
individual dli\ esa aspecﬁto be evaluated (Lewis, 2016).
When Islamic instruments have been developed with a relied constructs based

-y I & é . 7
on Christianity, it complicates the assessment. This is because the nature, beliefs,
T —

1 77 >
and values of both rellglons are different from one another. In the report of
As nt of Mental H alg.Rellglon and Culture: The Development and
mination of Psychom&ﬁc Measures shows that there is a trend in the newly
%/eloped measures study where psychometric properties of recently developed
S

sessment focused in 1) new scales, 2) new languages, and 3) various cultural

0 contexts and religious samples (Lewis, 2018). The need for developing assessments
based on Islamic religiosity for Muslims and appropriate to the group to be studied

Is increasingly visible.



The need to nurture religiosity becomes important so that religio

be an intervention and treatment to individuals. Integration reli m and
counseling are becoming among the increasingly popular approac&s Qmental
health professionals, religious leaders, governments joined forces to examine how

support can be provided to those with the needs (Weir, 2020). Religious assessment
Is needed not only to assess the level of religiosity is at a hing level, but the

assessment process is to assess the potential of the gelf Wfan effort to develop
identity especially in dealing with issues related to@ Ith. It should be able

i »
to play a role as an introspection and self-reflection tool for a more holistic self-
v v ¢ Y~
development. l ('}

The use of theory that has a solid dation ‘t.o e used as@uide in

developing an assessment in religion shoul phasi{d. IS g;swack to the

original meaning of the religion itself\w thewword“al-din. erring to the

original teachings related to relig@ecessa
A. ed‘&b t Islam, Iman and
Ihsan. This is a key element i Iigioqbbﬁ k@aught to its followers.
reﬂ

When preparing an asse giosity, it | cessary to look at the

fundamental theories of rehigi : ZQN). The characteristics of a

n
N
religious person sh Ide as ﬁe basls o@ yardstick to the assessment to

be made. s > ‘Q

One schola's \e\xplaing.he hadith of Gabriel and characterized
the religiou le al- ahras@ (Muhammad, 1153). Al-Shahrastani
defined thé st inreligion l?!arc%@ to understand. The framework is simple

and c e ecomplied Zu uraU&by Muslims. His idea can be comfortably

(<8}

elahor devél tructssfor religiosity assessment.

e
As’counseling will bec_a_;‘.ggtive if it can address client physically, cognitively
NQ 55

iritually, religion }rd spirituality give a great power to the client in

‘%lghtening the mind to the purpose of life. This can become a central force for the
lient to cope with their issues. Gerald Corey (2011) suggested by getting in touch

0 with religiosity, our thinking, feeling, deciding, willing, and acting will become the
values that give strength in promoting healing and psychological well-being.



One of the approaches in counseling that inter-relate cognition and emotion
with behavior is Cognitive Behavior Therapy (CBT). CBT helps the process of
introspection by reflecting a person’s thoughts, emotions, and behaviors -regarding
situations. CBT emphasizes on self-observation and self- reflection and makes
client’s thoughts and assumptions can be identified and tested (Bennett Levy,
Thwaites, Chaddock, & Davis, 2009). This process will uItrmater lead to self-
discovery and help clients to gain insight.

CBT in counseling is known for decades as an approach that has been applied
to a variety of problems especially patients with mental health disorders such as
depression, anxiety, and stress. As this approach emphasrzed the inter- reIatrons
between cognitive, physiology, emotions and behaV|ors (Kennerley, Kirk, &
Westbrook, 2017), it gained its popularity among the mental health practltloners to
use this approach with patients in the hosprtal Research carrred out with patients
with different mental health issues for example in depressron (Halverson 2018),
anxiety (Gratzer & Khalid-Khan, 2016) showe_d that CBT helps in reducing the
symptoms and improve quality__of life after treatm'ent (Hofmann, Wu, & Boettcher,
2015). " "  d

Even though CBT showed a srgnrfrcant rate of success, the secular
materialistic approach limits the efflcacy of CBT (Muhammad Al-Mahdi & Abdul
Aziz, 2016). This results‘m efforts to mtegrate CBT with religion approach known
as RCBT. RCBT becomes a holistic approach where patients’ religiosity becomes
a significant c‘omponent to help clients address their issues. CBT protocols have
been modifi-ed and tailored to the cultural values of certain populations to enhance
effectlveness (Hodge & Husam 2017). The integration of religion in a CBT
approach has mvrted scholars to study the effectiveness of CBT with Muslim
patrehts. One of the approaches known as Islamic CBT approach may enhance four
outcomes: faster recovery, enhance treatment compliance, lower levels of relapse
and reduced treatment disparities (Hodge & Husain, 2017). CBT self-statements
that incorporated Islamic values in the assessment can help to articulate relevant
aspects of clients’ religiosity (Hodge & Husain, 2017). CBT assessments are used
to gather information to help the counselors to formulate the hypothesis so that both
counselors and client can work based on the framework that is derived from



evidence (Kennerley et al., 2017). In doing so, counselors can have a bettEr‘\/iew
A
of the client’s religiosity in terms of their beliefs, emotions, and behavior. As CBT
| O
helps to teach individuals to take control of how they interpret situations and take

actions, clients’ religiosity helps the counselors and clients to formulate better

interventions together in the sessions. i
1.2 Background of the Study } z '
\ 4

Mental health practitioners including counselors are called to equped

A i
themselves with spiritual competencies so those spiritual elements can be mtegrated
) I o ' .2~

competently in counseling sessions (Daniels & Fltzpatrlck 2013) In\MaIayS|a
-—
Manual Kaunseling Syarie was published bv\Jabatan\\KemaJuan Islam Malaysia

(2013). The manual contains gmdelmes of the prlnC|paI ‘]"(l)’undatlons the approach,

and the skills of Syariah counselmwnd understarﬂng of\hljman according to

Islam. The establishment of such a manual strengthens the fact that counseling
et % Y T

practice in Malaysia also acknowledges Islamic reI|g|05|ty as important approach
O

to be integrated in the counseling sessmns If the practltloner has the competence to
[ » ~_ 7 N

do so, religious or spiritual interventions can be used when asked by a client or
YSw I «l AN

where appropriate (Vleten et al., 2013). This is of course not an easy task for many
| WS, T 1 'NT
practitioners because not many of them have been adequately trained to deal
-\ v
effectively with the cllent s rehglon and s %mtual issues, considering the personal
B
secular views and Iack of experlence (Richards & Bergin, 2011).
ce with th ays{a%ﬁatlonal Education Philosophy (Under Act

550) r i |sc sidgred as (wﬁportantelementmeducatlon

catio{ 1 y51 ongomg effort towards further developing the
potential of mdmdu&%m a holistic and integrated manner so as to produce
\ individuals who are intellectually, spiritually, emotionally and physically
‘é balanced and harmonious, based on a firm belief in and devotion to God. Such
0 an effort is designed to produce Malaysian citizens who are knowledgeable
and competent, who possess high moral standards, and who are responsible

and capable of achieving a high level of personal well-being as well as being



able to contribute to the betterment of the family, the society and thw

at large” (The Commissioner of Law Revision, 2006). \

The aim to produce a holistic individual is emphasized furthe mersny
graduates as Malaysian Education Blueprint (Higher Educatlon) 15-2025
indicated below:

“Every graduate will have the relevant disciplinary Mdge and skills

(llmu), ethics and morality (akhlak), as well a thWoprlate behaviors,

mindsets, cultural, and civilizational literacy (be to a(f\/ance them to a

high level of personal well-being. They will b bal gitiz tla strong
Malaysian identity, ready and willing to tribute jto th hrrmpj;S‘ and
betterment of the family, society, n and global community. Such
holistic, entrepreneurial, and balance ates‘ake a ral extension of the

deveLQE\%alues-driven
ucation, 2012).
qui ﬁqnot just with the
ith:desired characteristics to
be spiritually, religious ad nd cgmpet ce. Q(?
The aims to produ i
Ministry of Educat n thkoug almT

of initi
introduced by the to stu ‘pipmgg perience at the institution as well
|I|tyr t \h&n

goal of the Malaysian basic e ti systYm

Malaysians.” (Executive S f Mala
It shows that it is very vital forhrad te t

knowledge and skills from thei iplin

o

iZens h&e been emphasized by the

tiv raduate Tracer Study was also

as graduate e guni ties within six months after finishing
their study t (UNESCO 2012). Under Malaysia
Educatio rlnt (Highe E(!uc ) 2015-2025, the Malaysian Soft Skills
Scale also/has m.@lduced later (Kementerian Pengajian Tinggi
Ma 011)4’ pos the assessment is to ensure Higher Education

Ins ut| s can produce st s that are equipped with academic qualifications as

eI as good soft skills. I\ESS have 180 items, measuring seven domains namely

munlcatlon skills, leadership qualities, problem-solving, professional moral

nd ethics, management of information, teamwork and entrepreneurial expertise.

This assessment helps to identify the strength and weaknesses of the students hence

help the public higher education institutions to plan programs that can enhance
student’s soft skills.



Although the aspects of religiosity and spirituality have been incorpo
the policy, it is essential to admit that the initiatives made to measure t N of

graduates in terms of their religious, spiritual and well-being are_g to be

improved. This statement was strengthened by Dzulkifli (2015), he says:
“Considering as how education has become a traded comiodity through
“human capital” concept, it is not surprising that a ten has emerged to
pursue Key Performance Indicator (KPIs) in the Wdevelopments of

national education, specifically with regard t ectu‘l and physical

aspects compared to emotional and spiritual traits. It is 1 t if these

@
measurements are crude and tend to dist@ﬂcome of educ iortg;e!”

Dzulkifli, 2015: 55).
(Dzulkifli ) P e

It is afraid that in order to develop Wﬂ!\ive itizenfand hu\_r(?'_ran resource
supply in the country, most have con at almei i physical or

employability and undermine the intangible aspect

el
<

tangible aspect of educational pur such

em@échievement and

as_ﬁ iosity, spirituality,
morality and psychological ng a is*will lead to numerous
human problems later in %Noo’r‘aini, 16) (71 religious and spiritual
personality developmentN cientiéttention. It is, therefore, in
discussing the dev pw'of therout religi nd spirituality become a very
important context.g :J > &)

Higher Iﬁming le?ms pgd different services to support the
students thrdﬁh@t th tudies. Co ling services are one of the support
services a\are made yﬁlaﬂédto the students through counseling

%&/ceyt uaI@e placed under the Students Affairs Division

Pugh‘&s service, undergraduate students can seek

in the ersitie
apﬁ'nt ents to meet up Mith their university’s counselors to get counseling
SSI

NKO s to discuss their is%'es. Counseling is not just a service to seek help when

dents facing any issues or problems, but also as a service where students get
uidance to improve themselves and help them to discover their potentials. In order

0 to do this, there are many different inventories made available, which by using the
assessments help students to recognize themselves, their strengths as well as their

weaknesses.



Assessments available for students range from career interest Apuﬂr{)ses,
personalities, learning preferences, assessments for specific needs such & assess
depression, anxiety and stress but religiosity assessments are scarc&a{d not made
available to be used in counseling though it can contribute to comprehensive
understanding of a client’s background (ROSs, Kennedy, &m\ab 2015).
Religiosity assessments can help to assist individuals to understand the|r religiosity

-—

approach in their life and help them to identify rooms for improvement. Religion

and spiritual values play an important role in individual§’ and rllake Bleaning in
their life which is important in counseling practic orey' 2 (This can be
R ;s * O~

considered as a theistic strategy as “to provide a culturally sensitive framework for
A" 1 afF 1 \7

the theistic client especially for those who are devout” (Rlchards & Bergin, 2011,

D I
p.7). This in return will help to enhance efflcacy and benefrts from counseling
- N\ “ Y

sessions and motivate clients to make chargis in their life accordlrg to their beliefs
and values. Religiosity was found&\(?omate ‘ ith/pros behavior, foster
self-esteem, encourage self-awareness‘and FOQ st negative psychological

- , - ec
outcomes such as depression @ (Sto&n, nclé,\& Barber, 2013).
A

In counseling sessions, discussions with clients about their religious and
A N ~ ¥ &

spiritual values will ensure the practice is ethical. Different approaches should be
— ] N NN

evaluated to enable them to be mtegrated as an intervention in the psychotherapy
g - F Loa»

sessions which include t the need for religiosity assessment (Corey, 2011).

~y O

Mental health among students has become a worrying state for Malaysia
’ ™

A & -0
(Bernama, 2016). The main causes are said to be anxiety and depression, and the
a W v

students involved need support before it becomes worsening. This might start off
‘“m their school years where mental health issues among school students have
‘<alg shown to be increasing. Through a study conducted among adolescents in
Malaysia aged 13 to 17 years old using the DASS-21 test, the result was found that

1 in 5 students was depressed, 2 in 5 were anxious and 1 in 10 were stressed
(Institute for Public Health, 2018). In the same study, suicidal behavior was also

identified that increased from the year 2012 to 2017, suicidal ideation increased



from 7.9% to 10.0%, the suicidal plan increased from 6.8% to 7.3% and suicidal

attempt increased from 6.4% to 6.9%. Younger Malaysian aged 18 to Z%}s und
five times likely to report they had mental health issues and this gSup

proned to commit self-harm compared to other age groups (Carvalho & Eai, 2019).

s also

This age group falls under undergraduate students in colleges and‘éniversities.

]

Higher education students are still in young adult which is at a
vulnerable age, and typically the time for mental illnes beRﬁappear (Simpson

students have better
mental health than the general population was prov be ro“hq\ﬂs' group is

not easy to come forward to ask for profeswlp when nee ec’ I\/@)Bygian
sti

students come from Asian population, wher gma_that people suffers

4
from mental health issues are weak and inc nt issstrong; and Q@t}arrassed to
come forward and report their problem {Kotera et ab; 202%). Stu are living far
for home, and some experience it@m timexJIhi resugin a lack of direct

access to key support networks and makes theQ ble,to"Challenges (Brown,

2016). A study compared M sﬂa andﬁhg
. @
n

health issues and found t

& Ferguson, 2014). The expectation that higher edu

%

dén students with mental

§ more on mental health

problem and negative merMalt d lower on self-compassion

and resilience (Kotga MOZD This show Malaysian students need to be

trained to handle ¢ es in mental ajthdzf es.
Religio &Qecomr \hstlc app that can help with a person’s health
and well-bei ge g 0). jgiosity can play a role in developing

personali{of students. ?” edu.%ﬁon Is not emphasizing the aspect of moral
and v ofdslam; studen fac@,higher tendency to be involved in social ills;

and4ls an be ‘glutio s a way of life (Rohana & Norhasni, 2016).
Researchers have found tha;&gious individuals reported that religion plays an
ﬂ%ant role in makingheir daily decisions in life and less likely to use drugs

rdette et al., 2018). A study by the University of Texas showed that religious

people can overcome mental health issues better and have a better sleep pattern

0 (Rabecca, 2018); while another study shows that religion and mental health have a

positive relationship (Mojahed, 2014).



As religiosity can be considered as a holistic approach, there are?ﬂ
options to be included in clients’ session such as using an mtegrated hi
can help clients to discuss their religiosity with counselors in s* sions.
However, conducting the integrated module is time consuming and it is difficult to
retain clients to do assignments between sessions (Tang & Kreindler, 2017).
Another approach that can be considered is by using Mity assessment.

ss?r% may hinder some
d tha‘ many Muslims
s du towrences in

beliefs (Sabry & Vohra, 2013). The differen in beliefs mi t’lea@L) the

However, the lack of suitability of current religiosity asse

of the potential clients to refuse counseling. Researche

are hesitant to seek help from mental health professi
misconception about the individuals’ values a otlvatl‘gn ence resulting in less
efficiency in the intervention. Malik Badri M psychologists to
of the lizard, you would follow t i eaéﬂot to emulate the
ways of Jews and Christian. The need eveh@ ic instrument for Muslims

has become apparent, and th 'g@went@ye?el'ak@-and valid, suitable for
%, 2 8@

the use of Muslims (Mali 000). erefo ystematic, rigorous and
practical theories of religio pro ded sathat it can be used in sessions
(Rajaei, 2010) an |05|ty a Sess n d ped must come from Islamic
theory (Nor Dlana 16) s ‘- 40

One of t ndamer]ta pts in erstanding religiosity in Islam is by
looking at th in @ ic which means religion. Religion is a

way oflifehsas n shape th &elso personality of its adherents. People who

d to av er I@ of control and higher problem solving ability

: eX| |aI problem (lles-Caven et al., 2020). The
&te Istics of people w obedlent to religion need to be studied so that the
aracteristics they posseshan be understood and learned to be a guide to life for

ers The term religious people, means Mutadayyin in Arabic, and defined by

ifferent scholars. Among the scholars, al-Shahrastani gives the definition of

0 Mutadayyin by referring to Gabriel Hadith and illustrated the different degrees of
religiosity in a systematic manner (Muhammad Khalifah Hassan, 1976). The first

stage called al-Mabda’, I1slam which is the beginning; al-Wasat which is Iman is

10



the middle stage and al-Kamal which is lhsan is the final stage. These stag

to develop the constructs and the items in this study by giving the m m

operational definitions developed. _e\c)
Current available religiosity assessments have some issues when“€onducted

among students. There are some religiosity assessments not sm%le for student
populations (Abdul & Shah, 2015). Questions asking aboutwing or charity,

When administered
aspe chlsity only

(Olufadi, 2016). Most of the existing religious uments jare more, fo on
cognitive and behavior aspects (Abu Raiya, ; Nooraini§ 2011, Ac,@br et al.,
2014; Olufadi, 2016) while emotional aspec r been addieSsed in brief (Tekke
& Ismail, 2016; (Nor Diana et al., 2016)%er ne ected\(\OIESxdi, Zo@in developing
religiosity measurement. Cognitivweo‘rles emphasizl_e_that(thi‘nking (cognition),

for example, resulting in it were not loaded by the factogan
among students (Krauss, 2005; Dasti & Aisha, 2014).

Some assessments concentrated on one or certai

feelings (emotions and affect) and actions (behaviors) interact with each other
r -

(Rajaei, 2010). Emotion has been taken for granted but it can be seen as integral to
: . . T 4 )
the practice of religion (Corrlﬁ, 2009). « Q-

The religiosity asses?hqt
behaviors and e tioWese ompon n$ inter-related in a person’s
interactive system%ested by B Iﬁerp(e/ y et al, 2017). Negative thoughts

and emotions ¢ ad a pe[s

dev. ust al-\shinclude aperson’s cognitive,

e trap n a vicious cycle. CBT helps clients
rts su@,,as thoughts, feelings, and actions (NHS,

O

break down e to separat
|
7.9

2016). c\ .
er<issue in past i tru@s development study is the statistical method
us reﬁg&sz,instrmﬁnts development is more likely to use Classical

TeiTh ries (CTT) asa ma&gf gaining validity and reliability of an instrument.
t pr

sent, however, ma@’ researchers recommend using Rasch Measurement

used. Pre

%Jdel (RMM) under Item Response Theory (IRT) as a method to examine validity
nd reliability of an instrument. This is because RMM using probabilistic models

0 compared to CTT which assume measurement error is normally distributed and are
the same for all levels (Mohd Effendi, 2015). This allows RMM to separate the
person according to their ability, and items according to its’ difficulty. RMM

11



provides information on how to improve the scale and identifies poor fi
according to scales (Petrillo et al., 2015). This act as further gﬂ
researchers to validate the instruments (Azrilah et al., 2015). %’

Based on the problem statement above, a holistic approach is*heeded in
helping students deal with the problems and issues they face. m them is to
help those who see religion as the important motlvatlon can make an
assessment of their level of religiosity. This leads to he?ﬁﬂo evelop a good

religious inventory using a theoretical Islamic framew: IS to | should be able

assess WQMSW in

terms of their thoughts, behaviors and emotion e instrument vrIoRé_%L ust

to help the process of self-reflection so that clients

also fit the life situation suitable for undergradtate studen ts nd have h% alidity

SOL

and reliability results.

S

\T e
The problem statement I ues u rer@dy have brought to the
development of the foIIowi%rch uesti <8¢

. A

i.  What is the appro&rlate rellgjlosny mstruLnEnt to use in counseling session?

ii.  What are the constructs of reI|g|03|ty instrument based on definition of

1.4 Research Questions oft

Mutadayyin?

iii. What@har@ of N@ayym based on Islam, Iman, and Ihsan

by mcorpvoratm9 the elements of CBT?
iv.  What are the items of the Mutadayyln Inventory based on Mutadayyin

Wterﬁ%ﬂ elements of CBT?
A at are th psycho\/ r|c properties of Mutadayyin Inventory using the
asch Measuremeh&?lodel (RMM)?
%\ a) What is the construct validity of Mutadayyin Inventory?
b) What is the unidimensionality of Mutadayyin Inventory?
Q c) What is the person's reliability for Mutadayyin Inventory?

d) What is the item reliability for Mutadayyin Inventory?
e) What is the scale accuracy for Mutadayyin Inventory?

12



vi.  How is the Mutadayyin profiling of the public university students b?m

the Mutadayyin Inventory? c\
1.5  Obijectives of the Study Yv
&

I.  To develop a religiosity instrument that is appropriate to u:se in counseling
session kY. .
ii.  To develop a religiosity instrument that is based on Mutadayyin definition
iii.  To explore the characteristics of Mutadaymsed n IsIarr], Iman, and
Ihsan by incorporating the elements of CET\ ' c}\r
iv.  To develop Mutadayyin Inventory basﬁ Mutac‘kaly in aracte%&s\ics and

elements of CBT Y- \ Y\."
r«éﬁory using the

v.  To evaluate the psychometric WS of Rﬁuta inl
Rasch Measurement Mod 6’4
a) Evaluate the constructs va WT 3:i£\Inventory
b) Evaluate the unidi n%t dayyin*Inventory

d) Evaluate the ite

iabihi ut yin Inventory
clrac of M ayyin Inventory

e) Evaluate thaiScale ac
vi.  To develop students’ Mu motﬂjng based on Mutadayyin Inventory

1.6 Signi@ftw@ &é-}
16.1 c@tio of th yb'wléd%e}

@,

N
%% resegr%_y% to deyelop an instrument that can be used in counseling
se%’on. ne of the mterven&i&g that can be used by the counselors in sessions is
0 assessment in ordero understand the nature of the problem. The use of

? ssments is important in counseling because it acts as a bridge between theory
nd practice, allows the counselor to test the conceptual framework and assumption

0 in various settings (Hill & Maltby, 2009). Assessment can be used to study on a

client’s attributes and personality. The assessment results are important to help a

client understands himself (Sidek, 2005).

13



The assessment can act as a foundation and become a starting point to?ﬂ!s
with clients regarding their issue. \

Often counselors have limited options in using availablm&s nts to

help clients. Counselor’s experience with assessments usually begins”and ends

with a few courses in graduate school (Stacy, 2014). Let a&ﬂ it involves

instrument development. Integrating assessment in COM can help in

therapeutic alliance between counselor and clieat eSpecially if counselor

emslalves better. As

hav bwrstanding

L
the nature of the problem faced by client. If counSelors are involv |? de@)&ing
0

understands how it can work to help clients under

counselors are people who meet with clients, couns

instruments for clients, counselors can he provi:j.e solid f tion in

Y

instrument development.

Further, this study examine

in @on the al-
Shahrastani definition of G b*l\%

njuﬁﬁn with experts’
interviews. Experts were chosen amo religiosity and counseling

field or both. Each of the it Cﬁ)urr r&b e@meloped in accordance
I ;? (4
WS

with al-Quran and Hadi revious re iOSith essments available, and

results from experts’ inN ;
. . w. N .
principles, and its,applieation to the warl t@he constructs of Mutadayyin
Inventory incorp%e CBT 2ppr l}we::,r the person’s interacting systems
cognition, em s and brﬁw‘swill tgome the subconstructs of each domain.
()

This helps ease
cognitio(a}wnot nean }ihstﬂz%éfring to behavioral. In terms of knowledge
this idedthe integrati be@een Islamic knowledge and counseling. This

in%g alloWv ?lients&otivation, belief, and values to be taken into

relevant to Islamic teachings and

rstanding .Of individuals’ religiosity in terms of their

in the counselin cess. Such knowledge will help the counselor to

a%u
w rstand the world of a'lem better and this can enhance the counseling process

S

run more effectively.

To date, several religiosity instruments have been developed, some
focusing on a certain aspect of religiosity per se. For example, behavior (Olufadi,
2016), and some have a few dimensions in the instruments. Major or popular
dimensions chosen by the previous researchers were beliefs (Abu Raiya, 2008;
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Achour et al., 2014; Tiliouine & Belgoumidi, 2009), personality (Azim 4
2007), views (Azimi et al., 2007), experience (EI-Menouar, 2014; F ﬁ;,
& Khan, 2015), practices (Farhan et al., 2015; Tiliouine & Belg@umidi, 2009;
Ismail & Tekke, 2015; Dasti & Aisha, 2014; Nooraini, 2011), ethicS or moral
(Fawziah, Ismaiel, & Mohamad Sahari, 2012; Dasti & &a’ 2014) and
knowledge (Nooraini, 2011; Dasti & Aisha, 2014). \[

This study will introduce an instrument that merges\Mutadayyin definition

with element of CBT using Religiosity Measurement p S. TI‘is integration of

knowledge contributes as an effort to inc C n‘sﬁﬁ.odr'eligiosity

professionalism practice in Malaysia. ’ c}‘r
=\

\’ <
1.6.2 Contribution towards Practi ‘1 é\
fﬂ &

Assessment in counseling ca used as a toalfor di sis and treatment
and can apply across the steps i%seling \ces TRhisimeéasurement can act as
elf- \sment among Muslim
dent@?a tool for self-assessment

in{n} counseling sessions. Islamic

a tool for guidance, self-i ectioh, an

undergraduate students. It%ean e used

guided by counselors To ci be

religiosity adheren% discussed i

clients explore their religiosi \bh{@ ssist t@ients to solve their personal issues
,%ppr h

by using a rev& N ic r&{@us approach was found to be effective

in helpin Mwi d‘ep ion (I\A;J)e}& Mir, 2014), and by providing religious
approachyin terms of ski d{ra@g, improve students’ mental health condition
I? k

}éotrgling session will be able to help

and self-esteem ('Ha izadehanari \I., 2013). Islamic practices such as prayers and
fastin re found heI{) e@/‘%‘ces mental strength (Khawaja, 2015).
\ As in current\%ﬂjdy, CBT elements will be merged into items

lopment. It will enhance self-introspection and also direct individuals to

This study produced 108 items to measure religiosity based on respondents’

Qe'nspect their inner emotions, cognitions and not just behaviours in relation to Islam.

cognitive, emotions and behaviours.
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1.6.3 Contribution of the Method Y'

This study uses the exploratory sequential design, a Lﬂ)‘rethod

research technique that combines interview results with experts; es of Al-

Qur'an and Hadith and instruments from previous studies to dev ms. This is

to ensure that theories and concepts can be translated into agplications in today's
world and to meet the goals for use among undergraduate wniyersity students.

While many of the religiosity instruments wi sed'using Classical
Testing Theory (CTT) to ensure its validity and r , this th will use
the Rasch Measurement Model (RMM). RMM offers a more powex x&nikmion
of the item and scale performance than is av@sing CIT e‘(‘l:kcg'ﬁant &

Conaghan, 2007). Rasch segregates individual abilities W‘i;rl the qt@}ity of the
instrument (Mohd Effendi, 2015). RM pr‘ides i
developed but also map out the ite in t:\it
respondents tested. \

: 6 y

q %
1.7 Scope of the stuN A} AQJ
N
41 t s;ir@count the nature of Muslim

The measurgment “develop
undergraduate stu%n p% iersi ies, The sampling will only involve
Muslim unde;g~ students from pub.@universities in Malaysia.
yinwm

Muta I ea outnef’sj\‘/ (Madina, 2007), referring to one’s

religiositw S st df, t
defineQ—al-Sha rastani.

co nts, whichrareflsla man, and lhsan. While there might be different

not gﬁ@)r the scale
ifficu d fit with the

—9

cope S'Dhe study will refer to a religious person as
Al hrastani defines three levels of religious
ies to address reIigi@such as definition by Syed Naquib Al-Attas about
\’w ”, this study did not omit other scholars’ definition on religiosity. However,
purpose on deciding on one theory is to focus on development of constructs and

0 item as well as to determine the operational definition of each construct.
The instrument in this study is self-reported which will open to subjectivity
where the respondents can underrate or exaggerate their scores. This also limits the

study to employ physiological test. Though, it is one of the elements of CBT, it is not

16



included in the study due to the difficulty for the individuals to record their phyawml

results. @

1.8 Research Theoretical Framework
Research theoretical framework in this study WI|| ased on three
frameworks, first is Mutadayyin definition by al- hah ani (1513), second
Cognitive Behavioral Therapy introduced by Aer Bect (1997) using
Kennerley's et al., (2017) definition, and third Rellg Measu Prmuples
and Muslim Personality Model proposed by Jam 1., (2013). I c}
=\

’ X
_ SRUA
1.8.1 Mutadayyin °\ 43\

Mutadayyin literally meansﬁ%s, pious, and @out (Mohd Khairi
et al., 2010). It is defined tec!@sly by a!-\m&%st K(2013) as a committed

religious person who are submissive, obedient and who expect judgment with the
R F T

consequent results of reward or punishment. His deflnltlon was deducted from

hadith Gabriel as followsr I . .%\

%/ bede ..395‘@5‘\-’55&“"}} “‘-’-’-'SJ&“\-’-’-’SJWG ;4“
Q N G gl G )&%&?Aujmhm\‘;mm\d 7y (\ad ,e)w\J\u:_
N‘ FALG (i) slals BEGN (355 Bl ay ol 5l 13584 Gl
%‘ ERYEAE P HEELCONTRU BREVRESCE JCH Oty L I 5.353 el )
Q DAL Gedy AT ally Al hy 4y At Al Gei O 08 e

cc\ d.a\s‘m\d.\uu\ dlﬁ u\.m;‘}(\ucu_unu dlﬁ c_\SJ..\A dlﬁ a‘)uja‘)n
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Aely e 0l 08 Al fe 35A08 08 o 406 4155 (ARG
SEAl o 3 s A1 AB 206 @l (e aale g | &

20 8 e Al G B gl b o o TR 5

2l &G e 436 206 Al Al s @0 G eaNGa s e

-

ll. o ~“9
Also, on the authority of "Umar (ra) who said: z '

While we were one day sitting with the Messen Allah W appeared
before us a man dressed in extremely white clothes and with verygbl cR'h{R'.'No

us knew Him. l—le-k@ down
e Kee'srﬁ Pro@g (#) and
' Inform rhe about Islam.”
ould g?ythat there is
amrr@is His Messenger
)Q*fe zakah, fast during

image) to t lous the Ka'bah at Makkah), if
you can find a way to it (w he mea mak@ﬂme journey to it)." He said:
"You have spoken the w e were ish his thus questioning him ()
and then telling hi as rl‘gjt b klg'we'bn to say, "Inform me about Iman
(faith)." He (theProphet) a Itis tl@iﬁiou believe in Allah and His angels
and His Boo@s e!sen and '@%e Last Day, and in fate (gadar), both in
its good a its evi as? e S&I)Q}Y ou have spoken the truth.” Then he (the
man) said, orm me ab t‘\rhs@' He (the Prophet) answered, "It is that you
sho e Allahwsﬂu you~could see Him, for though you cannot see Him
y s you." He safrd, “[form me about the Hour." He (the Prophet) said,

- N - -
t that the one quesmc)fkd knows no more than the questioner.” So he said,

EMII, inform me about its signs.” He said, "They are that the slave-girl will give

traces of journeying were visible on him, an
close by the Prophet (%) rested his knees a
placed his palms over his thighs and said:
The Messenger of Allah (£) replied:

no deity worthy of worship except

irth to her mistress and that you will see the barefooted ones, the naked, the

0 destitute, the herdsmen of the sheep (competing with each other) in raising lofty
buildings." Thereupon the man went off. | waited a while, and then he (the Prophet)

said, "O "Umar, do you know who that questioner was?" | replied, "Allah and His

18



Messenger know better." He said, "That was Gabriel. He came to teach yww

(Hadith. An-Nawawi’s 4 3 aah #2)*

religion."

Al-Shahrastani gives systematic measures to the ‘drﬁerr{rt degrees of

religiosity among Muslim. The three levels are defined as aI-mabda' al-wasat and

al-kamal (the start, the middle and the completlonu"h-e-s_e three levels are a

guidance for Muslims to achieve perfect religiosity by gradual |mprovement A
= »

Muslim cannot go for the perfect completion unless he undergoes al-mabda’ and

v ¢ T
al-wasat (Muhammad Khalifah Hassan, 1976).} l 3 | L}
) A

Al-mabda’ is the first level of religiosity of Islam. It involves the external act
D 4 b S X~

of submission of belief starting by Syahadah the proclamatlon of faith and then
- N\ 'y

followed by all Islamic obligations and rrtuals pra?/ers almsgiving, fasting, and
r "~ al . N
pilgrimage. This stage can be regarded as a fundamental knowledge which a
- )

Muslim must be aware and practlce it flrmly This also means widely to submit by
o W i

practicing all the tenets and obllgatory teachlngs by Islam. All the teachings of
- a (N
Islam begin with this level and expand to other Ievels for example the establishment
A N ~ ¥ RV

of prayer is the pillar of reI|g|on Who consistently practicing it, will expand the
— ] | NN

other goodness. Prayer is also the centre of all ibadah and can affect Muslim to
) 8 I F La»

perform the other teachlngs conscmusly and voluntarily. Performing prayer is also
g \NT I TR

|mportant in the Jud{ament of the day of hereafter —

@

608 e & ) 3500h o e
:'JA:LAAQS\ J.ud\é\_u_mb.r\.n

_"d;q qu_ PAPS

On the authority of Abu Hurayrah (may Allah be pleased with him) from the
Prophet (%), who said: Allah (mighty and sublime be He) says: The first of his

I An-Nawawi’s 40™ Hadith. (Internet). #2. https://sunnah.com
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actions for which a servant of Allah will be held accountable on the
Resurrection will be his prayers. If they are in order, then he will ha N red
and succeeded: and if they are wanting, then he will have failed and_& here is
something defective in his obligatory prayers, the Lord (glorified and €xalted be
He) will say: See if My servant has any supererogatory prayers with which may be
completed that which was defective in his obligatory prayers. the rest of his
actions will be judged in like fashion. It was related awwhl (also by Abu
Dawud, an-Nasa'i, Ibn Majah and Ahmad).

(Hadith awapi Wdlth #9)?

Al-wasat is the second stage that is |dent|oat‘L to‘lrevel called Iman It relates to

\"2
the internal dimension of Muslim, from the ‘aspectxof fuu' convlgztlon and
confirmation in the heart. By this belief, it - also can help to regularly practice the

) § -~

concept of Islam and Iman together. Imaw |mportant‘l:}ecause all human deeds
will be accountable to Allah in the world at the Day of the Hereafter. Without Iman,
- X €
one cannot perform his prayer that is obllgatory in Islam perfectly and with full
r

- . LN T B A
conviction to Allah. This is the theological dimension that involves adherence to

- a v (SN
the pillars of Iman in Islam which are the belief in God His angels, His scriptures,
a N ~ ¥

His messengers, Day of Resurrection and Judgement and in the predestination by
Allah of all things (both bad and good) ? %’
The third and last Ievel is aI kamal the complete form, that identical to the
g NI TR
stages of lhsan. It relates to the perfect consciousness wholly physically,
£ ~ b ~
emotlonallydtttellectually and splrltually All these things exist in Ihsan stage. The

concept of lhsan connote the stages of aI mabda, al-wasat and al-kamal. Ihsan is

-y I & é . 7
inseparable and resembling the meaning of Islam and Iman. This is an experiential
T — I 77
dimension and consmousness stage that comprise all the inseparable elements in
A 2 @ o~

religion. Ihsan also means the best and excellence practice in the eyes of Allah. A
AN Ay _
“4person must devote to Allah, as if he can see him, always aware of the presence of
-
Allah as if he sees Allah and if he cannot see him, he must have the conviction that
:Allah can see him. This paragraph connotes of the best in performing of excellence

deeds to Allah.

2 An-Nawawi’s 40™ Hadith. (Internet). #2. https://sunnah.com
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In this study, the main constructs consist of Islam, Iman, and Ihs&!!e

Figure 1.1. @

IHSAN Yv
/ ISLAM | .\Q}T

/i

Figure 1.1 The Scales of Mutadayyin A WO al-gT?ahr stani's ition based on
Islam, %a d lhs é

1.8.2 Cognitive Behavioralfhe y‘ T

q
Cognitive Behavio’\ erap was.i‘e‘deloped by Aaron Temkin
. ] NS . .
Beck, an American sy?ﬁt in the 1 : Iti sychotherapeutic approach in
mental health that % n how, eop Bel'eﬁgnd give meaning about the event

and how it aﬁem%hjir err] M d behavjoral consequences. Beck discovered
an

during his p ysis.sessigns that le have an internal dialogue which he
called a Nnal com r}idatigr%)system (Beck, 1997). This internal
communigation system <influence§_a person’s self-esteem on how he evaluates
himself howgh ives eéT\ers think about him. Usually, it is not something

e would mention to othég. rather a self-thought that sometimes can be self-

tive. Beck called this‘as automatic thoughts. This thought reveals the core
efs of a person. CBT trained people to recognize this pattern of thinking that
ffected their behavior and emotions which later will be able to help them behave
more functionally. If the patients can change their thoughts, it also changes their
beliefs about themselves, others and the world. CBT is known as an effective



approach in psychotherapy (Davis, 2018) and more researchers have co
CBT with other approaches including religious approach (Hosseini et t

The approach of CBT is compatible with Islamic orientatio% al and
researchers have started to integrate modern psychology into the develépment of
constructs and assessment tools (Haque et.al., 2016). The four intérnal systems in
CBT are cognition, emotion, behavior, and physiology (Kwy et al., 2017).
Figure 1.2 below is based on the illustrations by Pad sk)W/Iooney (1990) in

Kennerly et al., (2017) which shows how the interactio fourinternal systems

of individuals interact with each other with a stimu ike envi t.al factors

that represent the problem. ?

, Physiology

@,

5&12 Person Interacting@é'tems According to CBT Padesky and Mooney (1990) in

Kennerly et al., (2017)

% Cognitive refers to the words or images that came across a person’s mind
hen he or she thinks about something. Emotion refers to how a person’s emotions

regarding something, for example, whether he or she feels angry, anxious,

depressed or in love with things that need to be addressed. Behavior is what a

person does or says that outwardly can be observed. Physiology refers to how a
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person’s body reacts, the physical symptoms reactions towards something t
happened. The key features of CBT are for the client to assess their o hts,

emotions, and behaviors in which clients are asked to keep record%hys' ogical
assessment is very rarely used in clinical practice (Kennerley et al., 2017) since it
is difficult to ask the client to report their physiological symptoms{if not using the
relevant measurement device. \,

This study will use only cognitive, emotions, an

ehaviors to be the
subconstructs of the Mutadayyin Inventory so that ‘theWitems ldeveloped help
respondents to assess their own cognition, emotions,*and behavi gligiosity.
Since Mutadayyin Inventory is intended to bec a self-intros ct’on @Q)X and
help for self-development, the merge betwee concep} of Mutadayyi '%nd CBT

becomes relevant since the items for the scaYHAutaw t co%s'ts of Islam,
g .

Iman and lhsan will be developed ac in od in CBT.

0
Each of the construct will have it@ill be
and behavior. \T
?j & @
M

7]
1.8.3 Religiosity Measureipe ode AQJ
N
Jamiah et a‘, (2013) propased at th\s)f%velopment of religiosity and

personality measurementican be i eded@ut it must follow these principles:
1) Judgemassmst be%ééd on things that are external only
2) Religios eas Isl perspective can be done but the absolute
Y \onl b%?)’ A
3) ement is based on , Iman and lhsan manifestation

must yed b@ctice

he perfect appreq'@.o’ n of Islamic law will result in a noble Islamic
N

character
% 6) Symbols that relate to religiosity do not necessarily have the same
0 interpretation to different individuals
7) Measurement standard for religiosity and personality is al-Quran and

Sunnah



S

All these principles will become the principles in developing Mutadayyin Inw
with a few extensions and elaborations. Assessments will be based W the
b a/

respondents reported to believe (cognition), feel (emotion) and acty(behavioral).
Below is the Religiosity Measurement Principles and Muslim Personality Model
proposed by Jamiah et al., (2013) see Figure 1.3. ?

A

IHSAN ™
4

ALLAH’S ——
ASSESSMENT
ABSOLUTE @
\3

SELF/REALITY

ﬁﬁmﬁ,’*“ OF Islam, Iman and Ihsan
ASSESSMENT Manifestation
)7\' 5 "
RAS .S
b
HUMAN’S \
ASSESSMENT <= KNOWLEDGE, ATTITUDE &
External or outward "% RELIGIOUS PRACTICE
only Life’s View

Religiosity Symbol
’ ‘u-" Implementation/Compliance Islamic

N
\ aria
~N Syari
\ [ C—% Islamic Akhlak

Figure 1.3 Religiosity Measurement Principles and Muslim Personality Model
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1.9  Research Conceptual Framework Y'

The Mutadayyin concept will be construed based on the I%rastani
definition of Islam, Iman, and Ihsan. Al-Shahrastani (2013) defir&m, Iman,

and Ihsan as each represents a level that needs to be completed b oving onto
another level. Islam is the first level, where a person can be4 Muslim by outward
behavior of performing rituals. Iman is the second level v@slim becomes a
Mukmin where the person becomes a believer with $ cor]tent and devotes
himself with certainty. The final level is Ihsan w. person, realized with the
ibadah that he performs in the first level equipped withthe | aMhQ‘erhis
heart to perform as a Muhsin in the society. E%\se constru ﬁl have three
subconstructs that construed from person i n sygt S cor;@Eto CBT
which is cognitive, emotions and behaviors'hy Pa g\and I\/I%%‘y (1990) in

Kennerley (2017). This study will int% ligi
Muslim Personality Model proposeN miah et

will become the conceptual fr@ﬁork i@ﬂio I)@'adayyin Inventory as
shown in Figure 1.4. & 0}
“« Q-
\e So
Y. ' N

surement Principles and
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A

HUMAN’S “ .
ASSESSMENT Based on: Jamiah et al., (2013)
A
Person’s Interacting System According to CBT
MUTADAYYIN CONCEPT Based on:
Based on: Kennerly et al (2017)

Al-Shahrastani (2013)

. w x (] -7
IHSAN ] \/\;\

emotions &\T
behaviors

IMAN
cognitive
emotions
behaviors

cognitive
IHSAN |:> :> MUTADAYYIN INVENTORY

IMAN

a0

ISLAM %i ISLAM

J cognitive
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1.10 Operational Definition

1.10.1 Mutadayyin A :
Mutadayyin consists of Islam, Iman, and Ihsan. These threégdevels start with
Islam which is the beginning (first level). Islam is the outward M&ion where it is

accompanied by clarification of faith called Syahadah, obligati

perform five-time
prayers, fasting in the month of Ramadhan, paying zakat, a ormibg pilgrimage in
Mecca. Iman is the second level where sincerity a perso
His scriptures, the Day of Judgement also believe all good and
Allah. Ihsan is the final level where submission%h j‘gin d.

outward effort and inner vision combined, WheTndi idual
nput to

ievesiin is angels,

cb cc?@gtﬁom

san i en the

izes the/content of

Islam and Iman brought together. Islam is the i p{oc the Iméﬁggd the Ihsan

is the output. % &

Mutadayyin is an identity of a person'Who ca:ieQ re r@sibility asahuman

%(hali@ﬁe a Q&Allah. Mutadayyyin is
self-identity that manifests the aisi ctioﬂ practices of I@'n has tawhid in himself

(Iman) conscious about rewarw his wd:ﬁ and akhirah and takes care

. o N :
of his relationship with ﬁ\llaw and the universe -I%n). This world becomes a tool

[
to act as the bridge the perma n}t&rj ness of akhirah. In this study,

Mutadayyin is mea wsing ih truct \Qd;n'ch are Islam, Iman and lhsan. There
N:ac;la

being with a consciousness that

are three subcon S unde m,\ n and lhsan consist of CBT elements

which are cogc'Mm iop an ?iav'

&
1.1@ d D)o' \,$
Q)

Etymologically the word Islam derived from the same root as the salute which
ameans "Peace"”. The word Muslim (followers of Islam) is also related to the word of
\Islam, the word means "The one who surrendered to Allah". A Muslim must show his

adherence to Allah by worshipping Him, obey His commandments and avoid His
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prohibitions. Islam comes with obligatory worship rituals. Believers must hold the five
pillars of Islam, and these five pillars unite Muslims as a community.

Submission starts for a Muslim after proclaiming faith called Syahadah.
Syahadah is the first pillar of the creed that testify that there is no god but Allah and
Muhammad S.A.W is His messenger. Every Muslim has to observe Islamic obligations
namely perform prayer five times daily, fast during the month of Ramadhan, pay zakat
annually and pilgrimage to Mecca if capable. These are ibadah that act as duties for the
Muslim and constitute the pillars of Islam’s structure. One will not be a real Muslim
until he believes and does it. At this level, a person is called a Muslim. This is where
only the outward action can be assessed to the naked eye. A person who is a Muslim
but doing rituals without Iman can be called as Munafig (Mawdudi, 1985).

In this study, Islam will be divided into three further categories. First, how a
person believes in the five Islamic pillars. This is served as the cognitive part of the
CBT approach. Second, how a person feels when he is performing the five Islamic
pillars. This will cover the emotions part of CBT, and third, to what degree a person

observes his five Islamic pillars.

1.10.3 Iman

Iman means to be ‘faithful.- Im.an cdnsists of both the belief in the heart and
the manifest by action. There are six pillars of Iman in Islam: 1) Believe in Allah. This
is to believe Allah is the God and creator of the entire universe, He is the owner of
everything and only Allah has the right to be worshipped. 2) Believe in His angels.
Angels are the noble servant of Allah and each of them in charge of certain duties. 3)
Believe in His Scriptures. This is Allah’s revelation that has sent down to His
messengers. Among them is the Book of Torah to Prophet Musa, the Gospel to Prophet
Isa, the Zabur to Prophet Daud and al-Quran to Prophet Muhammad S.A.W. It is to

“9, believe that al-Quran is the last revelation and Allah guaranteed to preserve al-Quran

until the Day of Judgement. 4) Believe in apostles and prophets. Believe that Allah sent
down His messenger to guide the people towards the truth and Prophet Muhammad is

the last messenger. This is also to follow his guidance and Sunnah. 5) Believe in the
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Day of the Hereafter. This is to believe there is life after death where the Day of
Resurrection will take place, as well as Day of Judgement which later leads to heaven
and hell. 6) Believe in gada’ and gadar. In Arabic, ‘gada’ means to decide; to settle; to
judge and ‘gqadr’ means to measure; to assess, and to determine. There are two types of
qgada’. Qada’ Mubram and Qada’ Muallag. Qada’ Mubram means that the definite
destiny that cannot be changed for example every human will die and only women can

conceive and give birth. Qada’ Muallag is changeable. Allah say:

R 3 e S Y A P Al (e 40585 adla (a5 459 0 03 SliEea Ay
@{ngwg}sd,;?gjufm;ﬁé 12 ke o 30 40 3151 130 5% agminly L | 5 500
“For each (such person) there are (angels) in succession before and behind him: they
guard him by command of God. Verily never will God change the condition of a people
until they change it themselves (with their own souls). But when (once) God willeth a
people’s punishment there can be no turning it back nor will they find besides Him any
to protect.” (Al-Quran, Ar-Ra’d 13:11)3
Iman is the second level. If Islam is the outward action that can be seen, Iman
is the inward action, what is inside a person’s heart. At this level, Muslims will be called
Mukmin. Every Mukmin is a Muslim but not vice versa.

In this study, Iman will be assessed cognitively, emotionally and behaviorally.
Cognitively, Iman will be assessed as the belief with confidence and without a doubt.
How people relate to Iman and to what degree Iman will influence people views his life
and will reflect his actions. Emotionally, people who have Iman will gain emotional
stability because he believes, whatever happens, is according to Qada’ and Qadar
Allah. This will create inner strength and lead to producing successful people who are
intelligent and pious (Hamdan, 2008). Behaviorally, people with Iman will try to do
what they need to do and prevent themselves from doing things against Islamic

teachings and principles.

3 All Quranic translations in this writing are based on Abdulah Yusuf Ali. 1989. The Holy Qur-an. English
Translation of the Meanings and Commentary. The Presidency of Islamic Researchers, IFTA,
Call & Guidance. Translations from other sources will be cited accordingly)
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1.10.4 Ihsan *)

Ihsan is the final level, the highest level where a person achime perfection
of worship and noble character. Ihsan comes from the word hésa@ yuhsinu, which
means to do good. Ihsan was explained in Gabriel Hadithé foll‘ows:

"You worship Allah as if you saw Him, and when you cagnot see Him, then He
sees you." (Hadith Sahih al-Bukhari, 2. #43). < , \d‘ o
Ihsan means a person: 1) Take care of his relationship with Allah by carry out all His
commandments and avoid all His prohibitions; 2) Take care of oneself by taking care
of his body, mind and soul and leave self-destructive acts; 3) Do good to parents,
families, relatives, neighbours, and others; and 4) Do good to other Allah’s creation
including animals, trees and environment.
105 6 555 1k sk 30391 22 5 2l 1371 T 05"y deal nal oy
10085 13l W 5585 35 5 65180 LS aalall
“If ye did well, ye did well for yourselves; if ye did evil, (ye did it) against yourselves.
So, when the second of the warnings came to pass, (We permitted your enemies) to
disfigure your faces, and to enter your Temple as they had entered it before, and to visit
with destruction all that fell into their power” (Al-Quran. Al Isra 17:7)
Ihsan will be sed onlh L2 person béliéves his act of Ihsan can give benefit

imself, othg\people, society and ummah as the whole.

to his relationshi lla
Emotionally, @5 will be a: aa& 0 he feels when he participates in the Ihsan
act. Behaviorally,<a pe assésed to what degree he performs his Ihsan act.

Qxy rson will
(</ roty
T
i . >
1.10. nitive Behaworal\'&ﬂerapy (CBT)
%CBT in this study is a counseling approach to help the client assess their
qi iosity according to three out of four elements of CBT as suggested by Kennerley et
., (2017) which are cognitive, emotions and behaviors. Physiology is the fourth

element that is not included in this study because according to Kennerley et al., (2017)
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they are usually used for cases like anxiety and depression and require in%rum‘eilts or
machines such as tools for measuring heart rates which are rarely used forl clinical
practice. *

CBT approaches suggest modifying dysfunctional thoughfs,‘ emotions and
behaviors can help a person focuses on current issues and how & solve them. By
practicing new strategies, in the long run, a person can change into more functional
thinking, feeling, and behaviors. ‘ l

In this study, the elements of assessment using theswree ellefnen\tslgf CBT will
be used so that clients can identify their thoughts, emotions, and behaviors regir_ding

their religiosity. e , l 'é’)

Yv Y,
\ X
1.10.6 Elements of Cognitive Behaviortwpy (@?T 43\
n? mter@ations he or she is
r

Elements in CBT serve to help cli ndersta

making in a particular issue or %m. Thﬁ;b
n% 0

cognitive, emotions and beha
N

I. Cognitive z
's ¢ &
Cognitive ,defined by' \e-dey et 017), is a mental thought, image,

believe and the@ gi clieng) their lives and situation. The cognitive

CONSCIO Jaﬁd nsciously. CBT helps clients to think

process can %
consciousl out’” thin s?t t a.@z@on can be aware of how he thinks about

p @s are made through

=

Ve

Ry

recégni ‘;hat e usually have two ways of thinking and give
meanin ferently to the s events. For example, some students might think
ex %z;kn as stressful eventsthiIe other students might think examination is not as
QH if you are well prepared. The first group of students will avoid thinking about
& ination while the second group might strategize how they can be well prepared
fore the examination takes place.
Cognitive in CBT refers to several cognitive stages (Kennerley et al., 2017):
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a) Automated thinking: direct thinking directly without effort relates to a particular
situation
b) Core beliefs: represent the beliefs that one's person base on themselves, others
of the world in general or future
c) Basic principles: representing life rules, often in the form of if, must and should
be
Ny

Some people have cognitive distortions in these cognitive stages. The aim of
CBT is to restructure or reframe these cognitive distortions to cultivate more positive
and functional thoughts. In this study, religiosity will be assessed according to a
person’s cognition so that it helps the person to introspect his thoughts regarding
religiosity. Since cognitive influences how one’s emotions about things and lead how
one’s behaved, faulty ways of religiosity thinking will lead to one’s negative emotions

about his religiosity and he might not behave accordingly to religion.

\—) n ‘) /c;\\
‘&

Emotions accordi en al., 7) is emotional experience

experienced by some I&:nger I;\dn ,,a@ likes, anger, joy and others

associated with somethmg oti ns‘i dﬁ one of the interacting elements in
Nmothns rap son in a vicious cycle but in CBT,

icle f (Th McKay, 2015).
ob“?y) cl&g fied emotions into two levels: Primary and
ns'sugh

ii. Emotions

an inner pCI'SOI'l S

t

i0 r, anger, sadness, and happiness are identified
as basiw ns thﬁt ayed h in the same way across cultures. Secondary
emo@re much more com set of emotions where the cognitive interpretation



Intense

® Astonished
Afraid Alarmed ®

@ Y Excited
Angry ¢ @ ®

& Tense Amused ® Happy
Frustrated @ Annoyed ® Delighted
® o Glad
t Distressed ® Pleased -
@ o
o E
o ® Miserable elontent [ &
= Sad Satisfied ® -
" © Serene ® @ Atease
Depressed ® raim
® Gloomy
® Relaxed
Bored
®
Mild
~ \
Figure 1.5 The S mot nsin trodu ion to Psychology by Walinga and Stangor

The prlma@econd ry e)m on 3&9’ determined by two pathways: the fast and the

slow p Whef'e i the ary emotion is determined by the fast pathway,
mfqu&n processed from t@us to amygdala for immediate action. For example,
f trangers while walking alone in the dark street, resulting in fear triggered and
iately running. Fear in the secondary emotion on the other hand, is determined

slow pathway, information moves from thalamus to the frontal lobe for cognitive

nalysis and integration. Feeling fear in the nearly come examination might stir anxiety
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over failures, processing the image of being scolded by parents or scholars hl& ked
become a more complex process and heightened the intensity of emotlor‘(q

Emotions are originally reflexive that a person cannot anticipate and has a
little control over it. Individual differences might differ in emotions according to how
their cognition interprets the situation. Clients in CBT are taught to measure the intense
emotions experienced when dealing with a situation or thing. Feeling of emotions can
be practiced and become a skill. One can take control of their own feeling by
recognizing the emotions that they are feeling, give names to the feeling of sensations;
and understand how and why the emotions triggered.

In many religiosity instruments, emotions Were less emphasized compared to

cognitive and behaviors (Abu Raiya, 2008; N 20 ‘,'AW et al,\/%m and
Olufadi, 2016). CBT helps clients to beco Xgn thelrésﬁons thus an
important element to be used as an assz&&sel intro Cthﬂ({] eligiosity. This
study will, therefore, use emotions as a SUbC‘?nSt_ﬂiit alogg V\\/Ith \cognltlve and behavior

for all of its constructs: Islam, Iman and lhsan. This is because, when we make
o ) A J e—u'! A\~
decisions both emotions and cognltlon will play a role and sometimes emotions become
I -

#

an important factor in guiding our decision (Walinga & Stangor, 2014). Emotions
- V@A =~

influence how a person thinks about something and invoke a person to decide what

> X I 2. AN
action should be taken and what should not. Choosing to feel positive in the end will
» P I T

help clients to experlence healthy emotlons regardlng religiosity.
’\ N

i Beha&} l 7! (J‘qb

B&a‘v-las accordlng)to Kenﬁerley et al., (2017) is what the client does that is

action or activity that can be seen in real and specific. In Islam, actions also include

what a person speaks (Aminudin & Jamsari, 2012). These actions or activities

‘undertaken by this client are viewed in detail in relation to something that may be used

\as client-conscious pattern retention.
\ Behaviors are learned; however, it can be adaptive and maladaptive.
Maladaptive behaviors such as ineffective and self-defeating behaviors might come

from faulty learning experiences which might cause a person to adopt certain behaviors
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that are less functioning for him. CBT therapy usually involves clients to keep what are
their thoughts, feelings, and behaviors in the journal. By doing so clients can identify
their negative thoughts that lead to negative emotions resulting in destructive behaviors.
CBT teaches the client to learn the skill to adapt to desirable behaviors and practice new
strategies.

1.10.7 Islam Cognitive
ﬂ.]gr's of

Islam Cognitive is an individual’s thoughts
Islam: 1) Syahadah; 2) Perform prayer five tim e%nth of

Ramadhan; 3) Pay zakat annually and; 5) Pllgrﬂ?uo able.\,‘Z~

\V ?
1.10.8 Islam Emotion )
th i

Islam Emotion is the fee a in ral before, during and
after the implementation of th lars of Islam:«l) %h dah; 2) Perform prayer
five times daily; 3) Fast durmg\vn adha n;&) Pay zakat annually and; 5)
Pilgrimage to Mecca if gapa

ilgrimag if gap Q ’l ' 0
's ¢ &
N O
1.10.9 Islam B l ==
év

|or is“th ry:{lc&jn implementing the five pillars of Islam

al’s agtiong a satlons 1) Pronounce Syahadah; 2) Perform

!‘@ S da|& ast d the month of Ramadhan; 3) Pay zakat annually

rimage to Mecca if cdgeble

0&10 Iman Cogpnitive

Iman Cognitive is the individual’s thoughts and beliefs about the six pillars of

Iman: 1) Believe in Allah; 2) Believe in His angels; 3) Believe in His Scriptures; 4)
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Believe in apostles and prophets; 5) Believe in the Day of the Hereafter and Q{geve

in gada’ and qadar. : 0)

1.10.11 Iman Emotion

1.10.12 Iman Behavior i
Iman Behavior is the prac@mplem

thegﬁ( pillars of Iman
including individual’s actions and conversations: Bei in Allah; 2) Believe in His
{

angels; 3) Believe in His Scriptur %eliev i stles %:g*prophets; 5) Believe in
j ;? 6

the Day of the Hereafter and 6 in gada’ aid gad

AN
1.10.13 lhsan cOgnit@)Yv I ' §

_\" "r<"f~'

Ihsan CognLitive is individual’s thoughts and beliefs regarding Ihsan: 1) Take
care of his relationship with Allah by carry out all His commandments and avoid all His
prohibitions; 2) Take care of oneself by taking care of his body, mind and soul and leave
self-destructive acts; 3) Do good to parents, families, relatives, neighbours, and others;

and 4) Do good to other Allah’s creation including animals, trees and environment.

<Y o

%4 Ihsan Emotion
S

Ihsan Emotion is the feelings of the individual in general before, during and
after the implementation of lhsan: 1) Take care of his relationship with Allah by carry

out all His commandments and avoid all His prohibitions; 2) Take care of oneself by
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taking care of his body, mind and soul and leave self-destructive acts; 3) Do good to
parents, families, relatives, neighbours, and others; and 4) Do good to other Allah’s

creation including animals, trees and environment.

\ 4
1.10.15 Ihsan Behavior \,
| q

Ihsan Behavior is the practices in implementing Ihsan including individual’s
actions and conversations: 1) Take care of his relationship with Allah by carry out all
His commandments and avoid all His prohibitions; 2) Take care of oneself by taking
care of his body, mind and soul and leave self-destructive acts; 3) Do good to parents,
families, relatives, neighbours, and others; and 4) Do good to other Allah’s creation
including animals, trees and environment.

\")' &
1.10.16 Rasch Measurement Mo \ S
A
n \
Rasch Measurement %x a_measu ment%mgael designed to develop

instruments. It takes into accou e abili can{hiate to answer the instrument

and the difficulty level of thefitems. This m@del o ed individuals based on their
%e

-

—9

(
abilities; and items are ﬂne'Q, el of difficulty. The psychometric

model: fit items

properties of the i Went cin \dshleve(g.meets the assumptions of the Rasch
40;“

independencefand u@qmensionality. Several analyses such as

reliability and”s tioh ind }t@m rity, scale calibration and person-item

mapping h%in; quahty dev opn@of an instrument.
& v <
\ % 9
1.10° evelopment of Inve&mry

N
A Development of inventory is the process development of a new inventory that

\ involves the selection of concepts, the development of constructs and subconstructs, the

development of items as well as the process of obtaining validity and reliability.
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1.10.18 Mutadayyin Inventory \z

The Mutadayyin Inventory is an instrument built to measure cr&?s level
of religiosity using elements of religion, namely Islam, Iman, I and Ilm and
evaluate it according to cognitive, emotions and behaviors. It is a self-assessment in
which the rate of the score is self-assessed by the individual. \,

1.10.19 Islamic Measurement Tool <‘ .\d
| ]
A3
Islamic measurement tool is an assess that can use derf_oim self-
introspection on self, related to religiosity in Islam. asse nti deve\l‘;ﬁéd based

\Y Ay
1.10.20 Muslim Undergraduat ts N
? @

stige

“« Q-
Muslim undergradu& nts aresushm st&ﬁents who are studying at the

undergraduate level at publ rsities In aaysw_@
C’J N
o'Ja' &)
@

1.11 Conclusion’&\ $§ <$

This chapter begins by introducing how the modern era now recognized that it is

v v ﬂ
important t ress clién-m]’: i i{si@nd spirituality in counseling sessions so that
i k re

D

e tiv@‘.\s religiosity influence people’s life and well-

intervenq"g n be m f

beim on, one of the mte@gﬁtions that can be used in counseling sessions is by

usi igiosity measurement.\'{(ﬁs study will develop a religiosity measurement called

@yin Inventory. Mutadayyin definition will be based on al-Shahrastani’s concept

ofsthe understanding of Gabriel Hadith regarding what religion is in Islam. Items will
odeveloped from the three constructs: Islam, Iman, and lhsan. Each of these constructs

will have three subconstructs: cognitive, emotions and behaviors. This is based on
individual interacting internal systems suggested by CBT which can help individuals to
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assess their religiosity according to how they think, feel and act. The measurw ill
help undergraduate students to be more conscious of their thinking, feeling, ction,
thus help them introspect the level of Mutadayyin in themselves w n further

enhance their self-development regarding religiosity. T
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