CHAPTER 1

INTRODUCTION Y.
1.1  Introduction Yv

This study aims to highlight the issues pertainin

carried out by School Improvement Specialist Coaches i b!'lal?-'l he
S

scenario will be explored through the mixed m study. This ¢ irr&udes an

introduction, the background of the study, thw'i

statement, research objectives and resea ions,}e

e problem
ceptkl‘aﬁamework, the

the@ﬁnitions of terms.

A

Chapter 2 centres on the literaturg%i t% Xg aa@ﬂentoring spectrum by

o
SISC+. Chapter 3 includes detai the gcjogy g&rocedures that were used
to examine the issues ing ti’e resea chs@gn, population and sample,
by '

instrumentation, data collection, and® n}l}@s Chapter 4 until 6 focuses on the

N

data analysis res smthe ‘indin of the%udy. Chapter 7 ends the research by

providing th Mary of, ea cllapE%}w summary of the research questions,
% 4
implicatio@ ontri utio’s tilg&u'dy, and then the recommendations for further

& ¢
studie Y.
N
S $
Background of the study

0 Quality education is the mainstay of a country’s development and key to

growth in every society. It is widely accepted that quality education creates better

significance of the study, the limitation the_study

.

citizens and helps to upgrade the general standard of living in a society (Almendarez,
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2011). This is also supported by Teixeira (2002), who perceives human capital in the
light of how education increases the productivity and competence of the Workw
improving their levels of cognitive skills. Therefore, in order to make 1cant
contribution to economic growth and development, shifting towards &ancement

of knowledge manifests itself as a substantial agenda. q
In Malaysia, several efforts have been undertaken seriously to address the
;uca

quality of the education system. To ensure that the quali 'ion in Malaysia

can achieve the international standards and provide a lays n.}lwldn‘ with the

Y-v

first-class education system, the government has exe n on-goin olt ‘ﬁ'rr)crease

the access, equity and quality of educatio ng th! pts ;@‘Ea in the

ucatign ar%f?g Education

y tl@’ational Education

development of policy to transform w an

Development Master Plan (2006- ZOIMas is follo

Blueprint (2013-2025) which alr% ra1s1ng a q@ and quality of the
N
Malaysian education (Jamil, In the co eut o alaysia, all educational

processes at the national 1% en]s ne a 1onal Education Policy (Al-
014

hudawi, Lai, Fong, & )" lllﬂ e Ministry of Education (MOE)
holds great resp n, tles to he h capltal that is comprehensive and
progressive WQ an This on-going effort of education

developme s witne ed h alélc]{J%Malaysw Education Blueprint (2013-2025)

that aim§ to eMipowef’ 'mg th@tlonal education up to the international level as
welAprowde quality edu@fl to all.

or that reason, the dimension of quality should be given immediate attention.

efice, to achieve the aims, Malaysian Education Blueprint has established 11 shifts

ith an intention to transform the education system, while the dimension of quality

has become the central focus across all shifts. These 11 shifts represent a change in

2



transforming the Malaysian education system. Meanwhile, through these shifts,
teachers will have the support they need to succeed, and they will have access e
school-based professional development opportunities (MOE, 2013). %\
Based on the international data, the education performanceﬂ&alaysia at
international level has demonstrated deterioration in the standard cothpared to other

N Programme for

tion'l study by the

WP, 2015).
X

In the 2009 examination, it is reported that paﬂic@hools o e'74_\50}ntries

countries in the world. One part of the data was collected thr

International Student Assessment (PISA), which is an

Organisation for Economic Co-operation and Develop

were graded as follows — 7% as Good, 13% ; a% Po%%ut of 74
countries participating in PISA 2009, Malaysia was i the .9 third place
for Reading, Mathematics, and Scienc@ 2013). O<<

Similarly, according to the MISA rep\/g w:\%s ranked 52nd out of

65 countries. In 2015, Malaysi isqualified
the low level of response rﬁ It CIT re\gﬁ PISA report that Malaysia’s
performance is declini it 1sbel 1‘he®ECD average. Thus, based on
4 $ &
Malaysia’s unsatK& perf‘) \& on a é&ﬁal scale, it is crucial to address our
declining stan% ed 'her , the transformation in the education
¢
system at a el is required ({de(-t‘?best serve students at different performance
S

e purpose of trans@ﬁtion in education in the Blueprint is not only to

levels. b 4 f

i \ the curriculum and assessment in the education system but also to achieve an

& nded integration across them. If all the key players perform their roles effectively,
t

is possible for Malaysia to not only outperform other countries in international



education rankings but also to stand prominently as a high-income country in the near
future (MOE, 2013). Y'

As a result, the Malaysian government has taken prompt actions @antee
and provide all Malaysian children with a high-quality education and then
achieve the international standards requirements. Among the strat(xgzmployed by
the Ministry is to enhance many initiatives that have been developed as part of the
transformation (Jamil, 2014). The District Transfo ion ProFramme (DTP)
develops the capacity of the Pejabat Pendidikan h ( Me District

@
| | | N\
Education Office to expedite school improvement through systemati a'ld _ﬁ&ricted

programmes across all states starting in 2 o% 3 e@ PPD is

empowered to regulate the support providw ool?\suc in tb%rm of student
tea@s% (MOE, 2013).

attendance as well as the deploymeng, of gprincipals

Resources can then be directed t%sohools\fer_\t(_gt
[

N
positions were also establishe ese positions«are @ed School Improvement

&
Q

are most needed. New

%

Specialist Coaches (SISC).Y\. '

1.3 Overview ﬁc in I\‘Ia %
School lw en i 1'st C(QB& (SISC) was introduced in the year 2012
¢
to support teachers'in translati tlf; v(ét'e)n curriculum into classroom teaching. SISC
\
;Cheﬁ yere ﬁé}

ned among the Masters of Excellence (Guru

Ce ), and they were @ training in the form of "master coachees". They

@oted in Kedah and Sabah in 2012 due to the significant challenges faced in the
wor states in reducing the performance gap and improving school quality (the
orneopost.com, 6 October 2015). From the programme in Kedah and Sabah, it is

shown that DTP has had an encouraging effect on the academic performance of
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students in these two states. Furthermore, the result has not only shown improvements
in the 2013 Ujian Penilaian Sekolah Rendah (UPSR), Penilaian Menengah w
(PMR) and Sijil Pelajaran Malaysia (SPM) examinations but also d%\i the
largest improvement in 2013 UPSR results compared to other staA addition,

Kedah and Sabah showed an increase in the number of schools in B% and Band 2

and a decline in the number of schools in Band 6 and Ban 1mpr0vement is
proven to be the best achievement in the last ten years for statis (MOE, 2013).
Begininng in 2015, schools are categorised into Ba ds and 1 (the

highest) to Band 7 (the lowest). The exact scores 0 h school dl‘Cl& The

assessment points for the score are produced raﬁe int av@es of the
preceding year’s national examination re her % 1s.@?ved from the
assessment of Jemaah Nazir dan Kua )

The roles of SISC 1nclude esp0n51b\tles f th ing new curriculum

and assessments, coaching te new ped ogica Q(als and then monitoring
the effectiveness of such i m tat ﬁ They are expected to spend
60% of their time pe coac 1ng d m rlng They need to monitor the
teachers in low anc s a year so that they can identify
problems facedyby theyb o need to think of an intervention or

recovery p %1 e ca@ out at the school along with the school
r;Lan

admini d &€ ThlS ecause teachers’ quality is one of the most

mgmﬁ[ factors in student l@ﬁg (DuFour & Mattos, 2013).
ISC are also assigned as pedagogical experts who help to improve student-
ed teaching. The focus of SISC’s coaching sessions is on the mastery of critical
edagogical skills in developing higher-order thinking skills, teaching children of

different abilities, and assessing students effectively. Teachers are required to deliver
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the existing syllabus in a manner that emphasises skills and competencies deemed
critical for the 21st century (MOE, 2013). SISC do not have direct contaw
students in the classroom as the coaches’ clients are the teachers.

It is the mission of the Ministry that, along with the 1ntr0duct5&the SISC,

the tiers that are involved in the curriculum and assessment delive&can be reduced

and also provide first-hand training to teachers (MOE, 2012). providing direct
coaching to teachers, it is the aspiration of the Ministry th aht{ of education in
Malaysia will improve because the coach will provide inStant fee ba e coachee.

Y-v

The feedback given allows teachers to define preci hich area; tfle _@nactlce

they want to improve (Horne, 2012). SIS is to 5 i SuppQ ‘g for the

1rect @agemen‘[ with

an 4%the school. The

improvement of school performance in

schools regularly to coach, mentor, M or the pe
support given is different because @)eac er wi ?0
occur in their respective sc%

beneficial, and it is 1nte\§'
Blueprint’s goal, Whl% rnpo
help students to ge &Qs " they capable of producing.
Therefo ba ct1ve ts of the pilot project, the Ministry has
undertaken 1 tlve 0 e(Jost of School Improvement Specialist Coach
\
(SISC) %l:hole' Lgor I{za‘%\known as the School Improvement Specialist

Co&or SISC+. The onl ﬂ%f'erence between SISC and SISC+ is that the latter is

10 in the PPD while the former is based in schools. The relocation of these

G rts aims at increasing the support systems for teachers to improve the delivery of

eir teaching. In the beginning, the SISC+ specifically focused on three core subjects,

namely Bahasa Melayu, English and Mathematics. These subjects were selected based
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on the low performance of students in Trends in International Mathematics and

Science (TIMSS) and Programme for International Student Assessment (PISA).

Today, the quality of teachers is measured from students’ QChievements, a

14 Problem statement

situation which exerts much pressure on teachers to pe meir best in the
classroom. Students’ achievement is strongly influenced b i are’tal background,

a range of school factors and society or culture (Desforges, & A OMQO?)). The

Y
caves

s’ achieve t'(I%@
chi@ A be\r‘gﬁed if the

one @he significant
factors that contribute to students’ ac %ﬂ. Thi

itm, 4%nd responsibility
are even more overwhelming as th%is and c\?n;ha.]_&
i%p 3

teacher has been an essential factor in influencing st

& Fullan, 2012; Mincu, 2013). Therefore, stu

quality of teachers improves because eﬁw

©n
(@)
Q

t}{}‘ century learning are
o
discussed. In any case, even t i

repared a wltilgg-%lualiﬁed teachers have a

X

great deal to learn when t@in l> ac Kusgq et al. 2010). Hence, teacher
mentoring is an essa%s .

education (e.g., Br. w, 201‘);

s{r«;ﬁb’ of research on general teacher
4 &

-Bara Hasin, 2010; Wang & Odell, 2007)

chers Q‘rjes{vell prepared when they begin to teach.

because it is vemy important
e\ ¢ ' %
This perspective 18 support B'thwesearchers (Harris & Sass, 2011; Rothstein,
N
2010; i amni Paraa&lowden, 2005) who affirm that no doubt well

p %achers constitute a@ﬁcant school-based factor in students’ development

r

re

é\es&

q Since the launch of the Malaysia Education Development Plan (2013-2025),
e Malaysian government has continued its efforts to improve the quality of the

teaching profession by selecting highly qualified persons to enter the teaching
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profession. In a Malaysian context, teacher education undergoes different changes
towards improving teacher quality. It is worthy of note that the quality of teachvld
learning is still not very impressive (Rozita, Mohammad & Azhar, 201®d on
the findings of the JNJK within three years (2011 to 2013), the qualitthing and
learning still has not changed very much. One of the strategies imgr?ented by the

government is positioning SISC+ in each school which offer: Mnal professional
tk

support in specific subjects, namely English Language, mat‘cs, and Bahasa
Melayu. The SISC+ have no direct contact with students®im,the ¢ SWS SISC+’s

| | . 3
clients are teachers (Mohamad, Rashid, Yunus & Zaid»2016). As f, %I) tasks
are on refocused instructions, on-going collaborati an% r less\cx' planning
and teacher set-up so that 21% century teacl&?’m ing n the cl@‘gm becomes
the focus of their teaching. Hence, it i 'bidentify t les 4$esp0nsibilities of

SISC+ because there is a need %Ve a m\&$h tAéErpretation about the
E‘Sy \

description of the roles and re;%ities %f a SIS@G+ @tter performance in their
profession. Since the M%ms 'n 1ven @lear cut of the roles and
responsibilies of SI% ] thij, ;‘u.l; i! h&lg to establish the roles and

responsiblities ofs&& l \ é./
Therefore, this¥stud a;;?es h@é&he SISC+ perceives and delivers their

\ g
roles and r ;nsi’ilitie in_schoo to@lp the teachers enhance their performance in
% N

their pr@fegsion and £ }y help. to realise the hope of the Ministry to transform
the ion system in Mala@
nother significant objective that is addressed in this study is to explore the
q ess and the challenges of SISC+ during the process of coaching and mentoring in
e workplace. The success of the SISC+ is significant to study because it will provide

the contextual clue to the contribution of SISC+ in the industry itself. The research
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addresses the positive effects of coaching and mentoring by SISC+ through the
identification of SISC+ success. It is essential to identify the success as it will We
the study with the value of the SISC+ from the eyes of the coachees the%/\. On
the contrary, the position of SISC+ is still at its infancy in the educ industry in
Malaysia. Therefore, the chances of facing challenges in their woerery high. In
addition, the problem facing the coaching industry today i Mck of observed
research that ropes the efficiency of coaching and m Y.ln 'the educational
setting. Grant and Zackon (2004) argued that coachi ad utg 1ts current

proprietary knowledge-based status, and many coac e advocati ‘h @Wards

more research that will provide theoretically e 1d€n -based k&ledge as

c&]w research,

the research literature has been lac\a studies t 1rec@4{1mk instructional
coaching with improved teacher ance o\d?_\jt t c,lq\%ement over the long

N
term and the issues derived f% coaching zﬁ?&’mg among the teachers,
especially in the Malaysra%&t ucating ‘sﬁers, it helps them to decide
SSTO

what they need to do %:

a form of support. While this approach ha e sEYjec

om, inc ii‘ihg\h'en challenges arise, and training

teachers help the w th ssary ér/a practical, consistent and efficient
manner (Medw et 20 s an rnmas in the workplace can sometimes

ehallen e workplace will help to correct them.

range from dlsa re f(') cel}lplex issues, thus understanding the various
ﬁg?;Iem

ally this study alsc\ﬁ%ﬂs light on the influence of coaching and mentoring

b%e ISC+ in teaching and learning among English Language teachers. One of the
ritical challenges in the transformation of education is how they can transfer
owledge into skill and adjust themselves in the process of learning. Therefore, the

principle of learning can help offer some explanation about this (Fazel, 2013).
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Primarily, in the process of learning, two parties are involved - the teacher (trainer,

coach, mentor, supervisor) and the student (trainee, coachee, mentee, pw.
Regardless of how a person embarks upon learning, the outcome is t@ part.
There are a number of research done on the influence of coaching &ere is not

much study done on the influence of SISC+ towards the teaching an“iI learning of the

Mand learning of

nce.'The importance

is st thasised in

'Y
the socio-cultural educational theory, originated Lev Vyg y' @ In

Vygotsky’s sociocultural theory, learning is ibed qs\ idl process and the
o o . o

beginning of human intelligence in a somew ture.‘w

f

The main highlight is on the %&siﬁon 0 earr@rhich is essential
for the development of the cogniti%ygotsky\ﬁ'sﬁ%d a‘tj?arning takes place at

N\

with -others, then combined into the

&

individual’s mental structu%con \39 sky’s theory is the idea that
the potential for c% devel"o me J}! ‘l&ted to a ‘zone of proximal

ibed tﬁ&l&’D as the distance between what a

teachers. Thus, studying the influence of SISC+ towards the

the teachers are essential due to the impact on students’ p

of teacher-student communication in learner’s achieve

two levels - firstly, through t ctio

development” (ZP Vygotslly
'at h bi%he is capable of completing with expert

learner can do @ entl
¢
%d til"th{-lj:arner can demonstrate his or her ability to
N

assistance iS ]
work ir% ntly,Mess iS<teferred to as scaffolding, which is how an adult

Yv

hel child learner to mov@m the inability to perform a task to be able to do so
t guidance, interaction and questions (Vygotsky, 1982). Thus, coaching,
oring or counselling serve as a very useful tool in the application of ZPD that

atapults to the concept of professional development.

10



Studying the issues about SISC+ roles and responsibilities, successes and

-

challenges, as well as their influences towards the teachers will strengthen thew
knowledge about coaching and mentoring. Through this study, the%x and
responsibilities, their success and challenges during the process ff&hing and
mentoring in the workplace as well as how far they influence teaching and
learning of the teachers are worth discussing in this study. In Mﬂ, this research

Xy.t e overall issues

is significant to be carried out to enable relevant partie

pertaining to the coaching and mentoring done by the +. 1 th‘e\@‘ction, the
Y

researcher will proceed with the research questio@ad to the a]‘ a‘léS)Of the

research. s T
Y~ \ Y/
NV {\T

1.5  Research objectives \)
This research has outlined three obj%s as fol\.\%
a

N
1. To identify how SISC+ nd deliver their égé and responsibilities.

ii.  To explore into th XS ar allénges §ISC+ during the process of
coaching and n%: in the bo.rk};c(e. 0’

F 4
iii. To exami&gﬂuenfe
d

s &
\cmching édlmentoring by the SISC+ towards the
teachin

i w does the SISC+ @Ve and deliver their roles and responsibilities?

\What are the success and challenges faced by SISC+ during the process of

0 coaching and mentoring in the workplace?
iii.  How does coaching and mentoring by the SISC+ influence the teaching and

learning of the teachers?



1.7  Conceptual framework
Based on the objectives of the study, the researcher finds three Wt
frameworks to be used in the study. The framework in this study is ba{%\iggs’

(1996) 3Ps model and Vygotsky’s theory on scaffolding. The 3Ps model is

T
representative of an educative process in a closed system. It highlights an approach to

A
teaching which changes and evolves in response to the learning needs of a student

A
group with diverse backgrounds. The Presage stage refers to the individual states of

|
t y
being that foreshadow the educative process, for instance the prior knowledge,
v Y ¢
o | I o7 *XX
abilities, preferred approaches to learning, values, eerctations, and competence in the

A

language of instruction. Following the Presage stage in the 3P model, we have the
W

-\ N

Process stage. Process stage refers to the way students handle the task, which is

LY (& 0

determined by their perceptions of the teaching context, motives, tendencies and their
o

T N S
decisions for immediate action. The last stage, Product is the outcome of the whole

- y N,
process (Biggs, 1996). % 0\} d Q(?
N &

In the presage stage, the state og being for the learners are not clearly shown.

» ¥V I 3 <

Concurrently in this study, the process stage 1s where the coaching and mentoring by

~’ K7

the SISC+ took place, and here the process is equivalent to the Zone of Proximal

AN ! D

Development introduced by Vygotsky. In Vygotsky’s theory, scaffolding is seen as
6N e DU

the most effectlve way to achieve success in an activity that they are not able to do

l) &

alone prev10usly However the support must be matched to the needs of the learners.
- 3

&ctlons between th@dlmenswns are conceptualised as a process, then

ed in the context of the activity, and finally externalised in ways that others

adopt. At this stage, the process of scaffolding is the practice of coaching and

entoring by SISC+ and The Grow Model by Whitmore (1992)is used to complete

their task as coaches.After going through the process of scaffolding, this stage will

12



continue with the Product stage or the outcomes of the learning process. It may be in
terms of correcting relevant answers, abstract thinking, and elegant conceptueﬁisation
of problems in the case of high-level outcomes (Biggs, 1996, p. 52). Cofisi with
both Biggs and Vygotsky’s theories, as well as The Grow Model, esearcher
connects these learning processes to the process of coaching mentoring to

highlight the role of the SISC+. Figure 1.1 explains the‘ionc tual framework

proposed in this study. b '
i y

Presage Process Product

Outcome

Content Coaching
Knowledge Mentoring Expertise
Pedagogical Professional Better
Knowledge Development performance

I\

Scaffolding
C The GROW Model )
Figure 1 ptualbraj Srk (Adaptation of Biggs’ 3Ps Model and Vygotsky’s

Y'Scaffoldlng)

\n conclusion, this conceptual framework describes the role of the SISC+ to

N

Mprovide support to the teachers with their needs and to complete their job these SISC+

\
Vtilised The Grow Model by Whitmore (1992). The support given by the SISC+ to the

teachers or to their coachees are highlighted in the process stage- coaching, mentoring

13



and professional development and it is hoped that in the product stage the teachers
will be better in their performance. The Grow Model is essential in this stage wﬂe
the process is not about giving advice but to maximise the potential of%\chers

and this leads to the transformation in education discussed in this study.

1.8  Significance of the study
This study is significant as it supports the main ag gthe rountry in terms

of educational development, as stated in the Malaysi du ti.o}degrint. The

Y

identification of roles and responsibilities of the coa is highly si 'ﬁtaﬂébj:cause

they will provide an insight into the transfom\?‘) t% duc@l system.
A proper standard of the roles and resw itie@\of C+ @X.w a helpful

instrument to achieve the aim of the Nan the Ma an E@%ﬁon Blueprint as

far as the implementation of SISCWalaysia i xe e/i-\\%is study is hoped to
)5» \
help MOE to outline the rol‘%haragsterist “of §+ so that the DTP can
function well. Other than @is Ls[ 1s also ‘ig%ortant in emphasising on the
importance of understanding "the issues o cola ing and mentoring, especially the
4 F &
success and the %ﬁlges n]e \{.he coa during the process. It will be an
exposure with rw the'i ilce o@o ches and their influence on the students
¢

in specific, schools

hs." co@c?y in general.

N
efore, itd ‘phangahe view towards the transformation of the

Yv

edu&system. It is hoped @he result of this study will become an effective tool

to op an understanding towards coaching and mentoring as well as to boost the
evel of confidence among the coaches. It is essential for the Ministry to have vast
owledge on the effect of transformation in education so that actions can be done in

implementing the appropriate methodology and adequate measures to the school for

14



the benefit of the coaches, teachers and students. They should have a deeper
understanding of the intervention so that they can manipulate their kno e
creatively in order for the transformation to take place. Thus, in turn, thi@ad to
the preparation of a more integrated programme that could wﬂ&d to the

construction of practice modules that meet the needs of these coach€s and teachers.

This is because of the limited school subjects that have be Med with SISC+

ch
significant elements. Y. \" \/‘T
1.9 Definition of terms \)

Below is the operational d%on of te\stgt ﬁ@ed repeatedly in this

research. The following deﬁni%
the understanding of the cow ng

1.9.1 Coaching \ l \ %
Coachin@mai ent (?uccessful professional development that
€ ! C,)
will becomﬁE orm of Sup to'?ev@ a person’s potential to maximise their own

perfom‘%

to in sophisticated a@dependent performances. According to Lord et al.
@ coaching is an enabling process that aims at enhancing learning and
evelopment with the intention of improving the performance in a specific aspect of

e practice (Lord et al., 2008). Therefore, in this study coaching is defined as the

N\
achifl 'S sup@ for the learners' ability to transfer their learning

ability of a coach to offer additional professional support in helping the coachees to

15



exploit and increase their performance in certain subjects, namely Mathematics,

Bahasa Melayu and English Language. The emphasis will be on co

collaboration, support for lesson planning and teacher placement so @ 21st

century teaching and learning in the classroom can become the foc t of their

teaching. i
1.9.2 Mentoring z '

he proc ot @oring
includes modelling because the mentor mus e % m\gages and

r (Gl?', 5). W@egard to this

or the coaghes d@hstrate a range of

&
o
Ll
=
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study, mentoring is a process where t‘w

cognitive coaching competenmes, as p sm C ul -%Structed questions to

stimulate reflection, paraphray%u sin data impr eachmg and learning.
v? |73 $
1.9.3 Transformati '
<’ f &

Generally, the word transformatlon én/ be described as a process of the

adaptation of 1 N‘ﬂ wi \l'hjn to rove the outcomes. Transformation is a
’

c.,

proclamati at ur actio de& c@te for our future tomorrow (McGoff, 2019).
Etr N

Transf is a Pr ‘Qf leam}l}g to understand the whole new subject matters
QThrough transfornOﬁ students’ achievement can be improved in this
lly changing and highly-demanding environment. Thus, in this research

ext transformation is a process of improving the teaching and learning in the

lassroom as well as the content and pedagogical knowledge because the increased



complexities of the world today present new challenges and, at the same time, require

X
K\

SISC+ is the acronym for School Improvement Specialist Céaches — a new

new demands on our education system.
1.9.4 SISC+

post created by the Ministry of Education. The SISC+ job is ‘m peve the quality of
ot

teaching and learning among the teachers under its oviards enhancing

proficiency and ensuring students’ achievement. The teaehers s er‘ld guided

9
make su a‘ tl‘lip}) icies

+ \dl\l"al n an.%%ordinate
: X

are expected to reach a predetermined standard and
and programmes are carried out in schools. T

the implementation of training for teachers

1.9.5 Teachers ‘%5 0>\71

N
Teacher is a professionwi ob scope tojteach &nts through each pivotal
stage of development. As%h. S, t‘le are ‘one @3 most influential people in
students’ lives. ChildH irst lea j tileﬁ&rents, then only school teacher,

who will guide stu. anon‘r

performance ability. Thus,™

stud%i{h{a teachers refer to the educators who

!
¢
receive per %)achi g u{lt({igg from the SISC+ or the coach. The coach

N
establisiies clcr perfo 9 goals¥and then supervises the development of skills and

Y—»

kno.AAe through 0n—goin®f)ortunities to perform, accompanied by specific

:eﬁx and modelling. This support by the SISC+ is intended to ensure the success

Q e Malaysian Education Blueprint (2013-2025) which seeks to empower the
ational education system and eventually helps students to get their potential results.



The teachers and coachees refer to the same participants. Therefore, the terms might

g
O

Coach usually refers to a person who is responsible to help, as§ist and provide

be used interchangeably.
1.9.6 Coaches

support to the people who are under his or her supervision. Tﬁy is an important
individual with the responsibility of bringing evidence-ba a 1ceslmt0 classrooms

by working with teachers and other school leaders. In the co r'ks one to

N4

one with the teachers in the school. In this researchjicoach and;SI 2“6 _QE) same,

therefore both terms are used interchangeably Y'

NV "'\\
1.9.7 Coachees \% é

A coachee is a person W eives th'(\gfr -a\coach, especially in
;3% N
education, business or office % i 7

ttoaz?e is similar to the word
‘trainee’ and ‘mentee’ in

ceivz‘sqaching, training or mentoring

ese I e
from their coach, trai% entor. thi re'seag), coachee refers to the teachers

r

4
who are coached%lSC@w worc%o&chee and the word ‘teacher’ will be
used interchan bly &
YL
’ (J"v

1.10 @g ﬁn&[) or Cﬂ&a\pter 1
thls chapter, the re\ er has presented an introduction to the study. The
er carried out the study to analyse the overall perplexing issues concerning
+. This current work also introduces the practices of coaching and mentoring
mong the SISC+ and the potential value of coaching and mentoring as a useful tool

for the professional development of teachers. This chapter has attempted to make a
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ch that focuses on a

ed for additional resear

the ne

case for

of the literature rev

provides a description

Ministry. The following chapter

study.
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