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FINDINGS AND DISCUSSION 1 : PERCEPTIONS AND CUTION OF

SISC+ ROLES AND RESPONSIBI IT
4.1  Introduction .\d
(-3
?'The

This chapter offers an extensive discussio the researc ﬁ'ld'
findings and discussions for the research qu? re_divi into t@different
ee, diffe

chapters. Each chapter is structured into%

elaboration about the participants in t eseach, and 1 inu@\'th the discussion

of research question 1. In each di ion ofﬁc ar @estion, the researcher
i)%e fﬁ:

:ﬁ\nt\s. Th z; part is the

—49

SN
presents the themes and sub-t

ntified th were((/ loped from the analysis
of the qualitative data. F r% re agti‘o%@\e researcher discusses the
K’tative I

qualitative findings a sultd of es@research question and connects
' ¢ &
inally, t

these with the sub-themes selef &y:searcher summarises the discussion

of findings and,its tion eoree';%/ framework of this study in Chapter 7.

Gy,

¢
Primarily, thi%rch ims atansweringthe three objectives, as charted in Chapter 1

(refer t%h 1.6, M mv

coa@n mentoring by SI

65 Analysis of participants for interview(SISC+)

This study employs a mixed-method approach; hence, the participation of the

L7

the exploration of the issues involving the

4

in Negeri Sembilan.

%

study came from two different populations namely the SISC+ and the coachees. These
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participants were categorized into two sets. Each set was interviewed using different
types of interview protocols to suit the needs of different populations. In Ch

(refer section 3.4.1.1), the researcher has presented the details of the partici and
the pseudonyms that represent them. 3 SISC+ took part in the inte ,%hile 75 of

their coachees involved in the questionnaires.

4.2.1.1.1 Participant 1 — Razak z '

Encik Razak is an English teacher in one of thedistrict inWSembilan.

X3
He has worked in the education sector as an Englis her for 27 atﬂ. @ar‘[ed

his career in one of the schools in the rural are ang% adu@ from the

university. After working for a few years elangorythe t sferreéBﬁck to Negeri

Sembilan. He has been described by ag;s as a qui

eta @%&ated teacher. He

never raises his voice and says har%ds to ﬁ?@‘pe a@to his students. Encik
Razak is always known as an %n tea&er and this &@denced by his students’
academic results. In 2014 }ept M *%:ome a SISC+, and he was
iis :idgtﬁb’ed characters is his loyalty to his

located in PPD Jempo One of

N3

profession as a tea&’EnCik f{a as encg(welging as a coach, as evidenced in his

responses to th% ent
¢ (,)
during the S ching a e rﬂ:g Qx-szre helpful and critical. As a coach, he is

recogni s@ hel ?n b‘r se he helps his coachees to prepare worksheets
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anddistributes them to the stu@% in the class.

65 1.2 Participant 2 — Puan Zarah
The second participant of this case study is Puan Zarah. She is a teacher with

25 years of teaching experience. Born in Perlis, she earned her M. Ed. TESL from
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National University of Malaysia. In 2014, she joined PPD Rembau as SISC+. During
the observation of the coaching and mentoring session between her andWe
coachees, the researcher saw how she helped her coachees by helping hi%o\epare
for the lesson. She is a friendly person- she always talks about ne& that she
reads, and she encourages her coachees to read as well. She &(Tmmitted and
concerned with the development of her coachees in her disttict and severely tries to
sustain the coachees to learn. She endeavours her X; to fulfill their

responsibilities to their students. Teaching behaviour 1S%ne of he.r\ﬁldgte topics,

utrher coach

asking him to do a lot of reading. She ¢ ive ac@hvz where she

&

4.2.1.1.3 Participant 3 —

1
The third participa%e jﬁg P‘Sﬁiayati. She is a polite and
cheerful person. The% ation" e';% ltheamch and her coachee is very

interesting and ir%ze. Shr 1s<formally e%Edglish teacher who has been teaching
in Negeri Sembilan {o¥18 years: r'ofﬁtﬁ?tes describe her as an optimist who puts
¢
in

forth a gr %1 of | eff ’b@cﬁg relationships with her coachees. She
underst ital téc gy WG‘@IHS 21st-century teaching and learning is not a
pro@or her. In additio @"ilso admits that she was initially nervous about
% as a coach before she joined PPD Kuala Pilah in that position. She has taught
iple students during her life as a teacher and her position as SISC+ provides her

ith more opportunities and challenges in the world of education. Through the

researcher’s observation, Puan Hayati enjoyed mingling with her coachees, and she
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stated that she finds that collaborating with others is worthwhile. She enrolled herself

in courses that she found appropriate so that she can continue to learn new skwd

new methodology. ! %\

4.3  Analysis of participants for the interview - coachees

For the second sets of the participants for the intervi N coachees were

ts of the classroom

e I eM get their
®
\z

opinions and views about being coached by the coa r SISC+. Iﬁs@es are

then regarded as an explanation for identifyingv nio% i deS;QB&le whole
sa

population from which the sample was talw , 2?00). he V@ and opinions

given by the coachees are very impowa researche me@% the extent of the
influences of coaches towards thei%hees ﬁgf t 111g and learning in the
N

classroom. In the following seetion} the researc tfwill"Q il the information about
the respondents of the questi }bs. Ay ‘\A
TS
'3
43.1.11 Par ant 4 — \‘:asming
This se@ss briet’ﬁ%f)rmation about the coachees. The first

¢ C,)
coachee, Mi sming, wa E{ci azak’s (Participant 1) coachee. She was

selected by the SISC+. The same coachees are also the

observation. The answers given by the coachees allo

N\
interviewed by¥the réS ? froﬂ%mpol Jelebu. She teaches in one of the primary

Yv

sch& the district. Miss S@fne and Encik Razak have known each other before

heyeoined PPD Jempol Jelebu as SISC+. Thus, it is not a problem for them to build a
d ort between each other. Basically, her school was selected as a focus school to be
oached by the SIP+ and SISC+ under the DTP. She has been a teacher for more than
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seven years. Her teaching experience has helped her to understand the content of the
subject at her fingertips. Y’

Although Miss Yasmine and Encik Razak have a good relation@\veen
each other, there were instances during the coaching session where N&;mine did
not agree with the suggestions given by the coach, but they preseétved a pleasant
atmosphere in their discussion. She nodded to the points giv%wt the same time

she justified her answer as to why she rejected the suggest

4.3.1.1.2 Participant 5 — Encik Ariffin ' _{')

The second participant, Encik Ariffin, i cheﬁ ba trict. His

field is Teaching of English Language as co langYage.

from Rembau as well. He has mor% years o eri@ as a teacher. He

taught in another district before he%d to Re\u 2 ye -s\ago. He taught in the
;n:?y N

derﬁonstr ed th "flity to use technology in

same school for 12 years. Enc
his classroom, and he Wa%O :ls s hi stucilgé progress using an Internet
application. There is a%‘ lc % tio et(m,’ebboth coach and coachee because

onn
&
it was not the ﬁr&% by @ . Dlég’ their coaching session, the SISC+
I 10US m

eé}'jn% by showing the coachee the areas that

referred to the ngtes Of thei
\ ’ %
need to be_improved. The_c clfze @5: comed the coach’s comments in a subtle

X "V}"\f
i

Participant 6 — Puan Saras

manncr.

: E The third participant, Puan Saras, is a coachee of Puan Hayati from Kuala
ilah. Puan Saras has been a teacher for more than ten years and her field is Teaching

English as a Second Language. During the session with her coach, Puan Saras was
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not really in agreement with her coach, but she managed to control her feelings. She

did not reply nor show her disagreement but instead kept quiet and contin e

the

(¢)

discussion. Nevertheless, she was able to demonstrate her ability to c@
instruction consistently, based on students’ needs and interests. naged to
portray her exceptional ability to establish a professional relationshi%ith the coach.
In the next section, the researcher presents information abouﬁhe pondents for the
questionnaires. The questionnaires were sent to the SISC that th'y can distribute
them to their coachees whenever they have meetings wi em. .\d‘
g AV
From the 75 respondents, three were selected\aswparticipant t]‘e ﬁa\/lew.

They were selected as the participants of the 0 Kf.t earcl@zan have

ﬁﬁﬁn swe@ the roles and
responsibilities of coaches, as well\%r accomp en@%d challenges in

completing their tasks and their inf%

different views and opinions since this studysintended

g @' All the participants
SN

were willing to participate in i

the spectrum of their exper% ion system. In the following

sub-section, the resea% orated ‘the odleQIhe participants of the interview

4 F &
and the participant&% surV':y \ é./
&

N
\ ¢ ' Co(-}
44 De aphics of t p{n@ts

heiidviews and opinions within

This p nwards S ?enta' of the demographic data gathered from the

Yv

pa t’s questionnaires. @ from the demographic data, aspects of coaching
@toring by SISC+ is also presented. Table 4.1 highlights a summary of the
articipants’ demographic information. The collected demographic data indicate the
articipants’ gender, age, race, academic qualification, current service location and

years of service. This information is significant to shed light on a theme or perspective
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related to the research questions- the roles and responsibilities, successes and

challenges, and the influences of SISC+. Y’

Table 4.1: Demographic details of participants from the questionnair

RS

No | Demographic Variable n %
Male \' I 1236
1 Gender L
Female 42 , N 4 o
20-30 12 , 1.A N
31-40 50 .5
2 Age < ‘2 4§5
41-50 NOV™ @ﬂ.z
50 and abo N {" 14.5
\. Fa
Malay : , 6 65.5
3 Race Chingse ? [k' 18.2
£
In t ) ' N 16.4
s%# T AR ’
3 5.5
o J &
A Academic ' Dip m1 § 4 7.3
qualifications ' egree' i S 45 81.8
Post De 3 5.5
& &
. Q Kuala-Pilah d 28 50.9
urrent ervice e
5 i u N 12 21.8
locatio \ il z (J
’
ol gaa,u 15 27.3
12 3 Years 8 14.5
(Q g 4 - @Y ears 10 182
N )
6 rs of service @‘[0 Years 14 25.5
11 -15 Years 6 10.9
More Than 15 Years 17 30.9
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As presented in Table 4.1, out of 55 participants(refer to Chapter 3 section
3.4.2), 13 of the participants are male teachers, while another 42 are female t .
The results of the demographic variables demonstrated that 76.4% of th@pants
were female, while 23.6% were male. Next, from the analysis of age, 21%8% were at
the age range of 20-30 years old, followed by 45.5% of the particip?s. were within
the range of 31-40 years old, 18.2% within 41-50 years old a N above 50 years
old. This indicates that the participants of the age range 3 t d constitute the
most significant number of participants. \d‘ Y'

Most of the participants (65.5%) were Mala 2% wete Chi esk @ 6.4%
were Indians. With regard to the academic quali ion, K’% ipan@z;e degree

X

holders. The questionnaires were distribuw reé4distriets na Kuala Pilah,

Rembau, and Jempol Jelebu. From th@nnaires I ed, @ﬁ‘% are from Kuala
Pilah, 27.3% from Jempol, Jelebv@j 2 .300\&%

7
0 \
service, most of the participan "9%) have be vmrlz's@s teachers for more than
15 years. \ ‘, é\A
In the survey,%; answe ;g}es‘tidib’on their demographic data, the

4 &
participants were asked t‘) \wSr queﬁn& based on aspects of coaching and

mentoring. Likw e in i 1"1 gait}ﬁfrom this part will also provide data for
¢
h

the influen %ISC towards” t
followi%%)n

fro uestionnaires. N
e

NN
bel ‘oussefae aspects of coaching and mentoring gathered

di Engagement of Coaching And Mentoring
The aspects of coaching and mentoring are significant in this study because

they determine not only the relationship between the SISC+ and the coaches, but also
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the roles and responsibilities of SISC+. Among the critical findings of the aspects of
coaching that relate to the research question on the influence of SISC+ towa

teaching and learning is the engagement time spent on coaching an@ oring
between the SISC+ and the respondents. Figure 4.1 below presents th is of data

that depicts the amount of time spent by the SISC+ with the coachees:

a

(s N
0 Coaching engagement
25
20
15 T
10
-
0
LESS THAN 3 3-6 MONTHS 6-12 MONTHS MORE THAN 12
MONTHS MONTHS
m LESS THAN 3 MONTHS m 3-6 MONTHS m 6-12 MONTHS = MORE THAN 12 MONTHS

- J
ﬁ ‘_)y E ’\
¢
Figure 4\ gem f chac u&&lmentormg
Figure 4.1 1llutrates zpproxu‘atel @es (60%) mentioned that the
betw

s

coaching would la )\n{ hs W il¢"another 12 coachees (21.8%) said

that it would la@

hand, stated %1 aghi
(3.6%) %che?s b)o

6 months. The amount of time i@g: by the SISC+ is essential in this study because it

n

onths.i(nother 8 (14.5%) coachees, on the other
@ga&‘jﬁent would take less than 3 months and 2

ed ,@t their coaching engagement would last for 3 to

ts the relationships between the SISC+ and the coach that is relevant to

0 arch Question 1. The researcher discussed it in detail under Research Question 1.
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4.5  Research Question 1

This section presents the discussion of research question 1. Each secti S
keywords and subheadings related to the identified themes and sub-tl%\u the
research question. The sub-themes for each research questio analysed

accordingly. At the end of this chapter, the researcher offers a Qmmary of the

research question. V

4.5.1 Roles And Responsibilities Of SISC+ .\d
|
| o W,
Research question 1 addresses the roles an onsibilities oof 'SI_&@) The
essential data for this research question deriv i r{ d qugggonnaires,

while observations and document analyw co

r
0 sets o

mentioned in Chapter 3 (refer sectio 4),)'

semi-structured interview — the SI%
% ‘

icip@s took part in this

. k'}ls%rovides a contextual

N

base for understanding the iliti f SISC+ towards the

improvement of school per }e fr iffetent ;@ctives, one from the coaches

and one from the co% is ir; ;ry ;(E n@' that regardless of the research
ltrl\

method used, the analy r make sense of the participants’

wcher
narratives so t@lead ave é‘l!tter understanding of the research. As

!
¢
mentioned i %ter 3(refs c on(?:l‘B, the researcher uses thematic analysis to
dt N
analyse% . Thefe ?haseﬂ\.p\ this analysis:

i Aﬂiliarising the data , &5
$

il.E\enerating initial codes

iil. searching for themes

v. reviewing themes,

V. defining and naming themes
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Vi. producing the report.

As pointed out by Wei Jing (2015), the more the same concept occurs iw,
the more likely it serves as a theme. Thus, any similar concepts that ap@n the
analysis were collapsed to one potential theme. The potential th&were then
reviewed and defined. Finally, the researcher categorised the théthes under four

categories based on the tendency that they are related to the‘iese h questions and

l

\d.

Table 4.2: Themes based on interview dat esearch que ioll 1 L}

g

literature review. Table 4.2 presents the potential themes.

s N~
V™ N
Themes Roles Responsibilities | Approach Influence
. Better N . .
Helping teachi ﬂ\% Worksho f@OOd relationship
. = ) \'/Impact on
Coaching DTP \Wst 2131 teaching
:; ’ -r-—’y
Create ImeQy Y | \ Improvement of
c ollab n )
Awareness Lesson Quality

A\
=y
Guiding Egnglliz e x@T alk Changes in
( S Pedagogy

rogres
. ent "N . Adapting  New

Sub- ASSISE Aﬂiu%srnent éjblscussmn Pedagogy

Themes Adr&a e ! Develop

Warks . "< . f& Comfortable Professionalism

Motivating | ¢ @iﬁénu@élk Courses Good relationship
Observation Impact on

teachers

Sharing Ideas

Provide and
Share material

4
Q and
A Knowledge
N

Virtual Group
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Table 4.2 highlights the potential themes generated in the initial stage of
identifying the themes of the interview data. The potential themes are ,
responsibilities, approach, and influence. Next, the researcher reanalysec%\ﬁned
the potential themes again to look for more significant themes relatef& research

question because the potential themes were too diverse. At this phasé§ some potential

themes collapsed into each other because of the similarity amﬁy themes.

At this phase, Patton’s (1990) dual criteria for in cat'gories (internal

nsid ewre should

®
N | N
be recognisable distinctions between themes. Accerding to him,, the 'diﬁ’)mthm

themes should adhere together meanin;ﬁulJ@ e % d bQ;Clear and

identifiable distinctions between themes. , the researc rerea@f the collected

quotations for each theme and conswalether the pe <§form a coherent
pattern. Finally, at this point, the r%her conc ?he h@-\eS by focusing on the
e

boﬁl nt Ewié‘-i?h the coaches and the

coachees. In figure 4.2 beth. resI er has soﬁand finalised the themes and
4

homogeneity and external heterogeneity) are worth to b

] I‘lg@ 4.2 illustrates the final thematic
P 4 &)

wver theisroles.

&
SN
2 :l C_)(.z

e

N
\(.)

map on how the SI erceivle

(a)
&
N
N
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2% Guiding
e

<«
¥ create awareness
¥,
N /
% Assist

¥% Management work S P

B

A
ﬁ’ moral support

i) &
Figure les of A
o S

4 43-
Figure 4.2 above presm t%oles. Further modifications
of the original themesfled toz;e ﬁnar

;rg}sm sub-themes as emphasised by
Braun and Clarke (2%)\6)1 el beeg f analysifg the data. The ten sub-themes are
as given below: & &
. \ ¢ : C-)L)
i %1 g b 4 o
N

ana?n Werk 4\
Y-

Creating Awarelatz’sp
\

\ Guiding Teachers
0% Meeting

1&,

Assisting

Being the Reference
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viii.  Coaching
ix.  Doing Other Jobs

x.  Giving Moral Supports %\

These ten sub-themes present how the SISC+ perceive and deliver their roles..

These sub-themes were gathered from the analysis of all dataiil other hand, from
hen’

the thematic analysis of the responsibilities of SISC+, se

es had emerged

to signify the responsibilities of SISC+. With the aid o LAS.ti s e, the sub-
| NJ
themes are presented Figure 4.3. ' _{')
N
\ " a
%3 Better in teaching (ﬁ student achievement]

q

1 l

/

‘i} Teaching based 21st centuy]

R W el

3 Responsibilities

’

[ﬁ Improve Exam R:c;lt]

.
(i} Progress English Language]

J

Figure 4.3: Responsibilities of SISC+
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Figure 4.3 above presents the sub-themes of the responsibilities of SISC+. In
the diagram above, seven sub-themes have emerged in the analysis of da‘ng
ATLAS.ti software. The seven sub-themes are improving exam res@acher
coaching tools (TCT), better in teaching, student achievement, coaclﬂ&achers on
the 215 century, DTP, and development of English Language. Thenj the researcher
sorted the different codes (sub-themes) into more meaningful %—themes. At this

level, the researcher managed to finalise the sub-themes a
i.  Providing professional development ' _\C}
ii.  2lst-century teaching and learni \" \,‘r
iii.  Reporting V ’3\ év-
iv.  Improving academic achi %ﬂt é
v.  Improving English l%ge acw J A
i “

S
vi.  Improving stud Vemgnt @

&
vii.  Developing helat'o 1 §
vii.  Admini§tati tork (S
Gy £
@)

ix. Col ating Wt't \hers %
¥
\ ¢ ! C‘g}
Theﬁwub- emes‘we deijved from the modification of original themes.

NS
werg i ?nt iﬂ*&earch question 1 as it is the final refinement of

the -themes. As emphasis@ft Braun and Clarke (2006), the refinement of sub-

t%e aims at identifying the ‘essence’ of what each theme is about. Next, the
es

rcher continued with the thematic analysis of findings based on participants’

Qesponses. Based on the participants’ responses, the choices they made were recorded.
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Table 4.3 summarises the outcomes of the thematic analysis of findings based on

X
K\

participants’ responses.

Table 4.3: Sub-themes of roles and responsibilities

Helping

Sharing Ideas and Knowledge

Creating Awareness

Guiding Teachers

Coaching

Improving Lesson Quality

References

Adapting New Pedagogy

Motivating

Providing

Proféssi
Development
21%-century Tea% nd

Improving
Achievemer

Learning
Reporting \

'& Acadernic |
Improving “Enslish g _;
Achievefhe % @

Impr Student fc iCV’C t g
’ ol

Developing a good relationshit},
N

Mnistrating Works

ollaborating with teachers
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Table 4.3 indicates the sub-themes that received great emphasis from both
coaches and coachees based on their responses. The researcher highlighted the s
of the participants accordingly to emphasise these sub-themes. The paﬂ&} who
chose these sub-themes were highlighted. From the analysis of data, esearcher
managed to notice the most significant sub-themes that received great emphasis from
both participants. Based on the responses above, all partici Ncluding coaches
and coachees, selected ‘helping and sharing ideas and kno It tlw primary roles

of the SISC+. This were evidenced in the above tableOn th M ‘SISC+ is

responsible for providing professional developm d organisi klit\%ntury
teaching and learning workshop. Table 4.4 1se% n sul&émes for

research question 1.

o

NV S
NS
Table 4.4: Sub-theri for roles ﬁotpgm }\K

Themes Sub-Themes Sub-Themes

Slng')g Ideas and Knowledge
Providi prlfessf' nal :@‘tcentury teaching  and

g
Wmeﬁ é_,:%earning.
N
) O
u‘t ncl'e% were selected based on the choices made

rviews: Through the thematic analysis of the data from

Roles Helping % ,

Responsibilities

by the

the @ew, the participants q@eﬁowledged the roles of SISC+ as above. The sub-
N

t%kwere analysed within the context of the literature reviewed in Chapter Two.

efore, in the next section, the researcher discusses these four sub-themes

oncerning the first research question. The sub-themes above are significant and
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analysed thoroughly to answer the research question: ‘How do the SISC+ perceive and
deliver their roles and responsibilities?’.

In the following sub-section, the researcher starts with a discussio@ sub-
themes for research question 1, along with the qualitative analysifk and then
followed by the quantitative analysis of that particular sub-themeS{ The first sub-
theme helps lead the discussion. V

g
l
4.5.1.1 Sub-Theme - Helping \d

X
In the final modification of the sub-theme ee sub-th s'w@ound

similar to each other - assisting, guiding and i Ac% the dqu:ollected
X

in the interview with the participants, the SISC+ was iﬁ? position o@ﬁting, guiding

and helping the teachers. Clutterbuck 5)defines fou

es (@‘élping — coaching,

guiding, networking, and counseli%\!everthe\s,go ﬂ@\analysis of responses
;'miy N
from the participants, only hel%cknoevled by iv rticipants. Hence, in this

X

study, the researcher che%disc[ the SUb'th‘e ‘helping’ because of its
SI t

significance. The help% G o the t!aaba’s can come in many ways, such

SC
F &
as helping with @om ln

%
=3
NG

i helping teachers with current teaching
cherscbaﬁentify lesson goals, helping teachers to

e ur@, and helping teachers with classroom

N

select appropriat¢ teachi
manage%%owe\ﬁr it ‘;sser‘lr to note that coaching is not about providing or
spom&ding the coachee Lﬁ%éther facilitating the coachee to realise their own
p%\l and then make the most of it for better performance. It is because a coach is
& solution to a problem, but a coach can help the coachee to realise that they are
ossible to improve their performance in teaching. In the next section, the researcher

discusses the data collected from the analysis of research instruments.
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4.5.1.1.1 Interview
To begin the discussion, the researcher presents the data from the first
research instrument that is the interview. The following excerpts show the opinions

issued by the participants about the roles of helping:

Zarah Coaching is to help them when to face things like this¥like class control
thing
They do not know how to tackle the studen a

S'S'ISC+ will help
them show them things they don’t know,

1 help them to plan strategy teaching $trategy, how to t @the Q@?OI’IS
ali&fgmt 1)
Razak 1 help them sometimes I help th eir tedhi Y-

VzRazak int 1)

Hayati Coaching is to help them jce mgs J thzs like class

control thing x 9
1 will help them planning then the ac& ingly
Q A (Hayati_int 1)

The above extracts are taken from the semi-structured interviews with the
coaches. The excerpts suggest to the researcher how the SISC+ convey their
experience in helping the coachees during the process of coaching and mentoring. All
three participants revealed that as SISC+, during their coaching and mentoring, they
are helping their coachees in different ways such as improving the lesson plan,
handling the classroom instructions and also providing reading materials. Thus, the
term helping conveys the meaning that the role of the coach is vital as they assist the
teachers who are in need. Further discussion about the types of ‘helping’ as provided

#by SISC+ to their coachees, and the examples, are elaborated in section 4.4.1.1.5.

\ ‘Discussion Of The Sub-Themes.” In another set of interviews between the researcher
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and the coachees, the coachees expressed their opinions on the roles of coaches as

helpers in their classroom.

Saras This is my opinion on the roles of SISC+ as a helpelep us the

teacher in teaching. The help given by her help teach my
students. She also helps us to overcome the problemQ? SISC+ had

helped me to identify and solve the problems upils faced during
English Language. They also have to zdenmﬁi elp to solve the

problem that the teacher faced in classroo em that we faced in

teaching.
( ras_int 1)
Ariffin to help me improve in teaching SISC+ also helps pr{WZhng
reading materials.
(A@h int 1)
Yasmin If I have doubt he will expl Ne Iped td?'have better
understanding when he hel e with ies
<§ asmine_int 1)
Collectively, all partlclpant coache % Q@}dgreed that providing

help to the coachee is one of tial roles SISC(,Q \ere is an understanding
that the coaches’ role 1s 1de ﬁgelr B%Chees in different ways. In
describing their roles,% awa e of their 'ro@n helping teachers and scope of
coaching, as state WG Bufu:j rusa P that must be followed by them.

These intervie 1g ight t at alb e coaches and three coachees agreed on

the roles of e lﬁjarcher explained in detail the way of helping
in the scetion. fhe teﬁ};\hmg and learning process, many things might
hap ch as teaching stra\ and instruction, resources and materials, problems

traints, and class control so that SISC + is needed to help and overcome the
lem faced by teachers during this session. This is because the teachers need help

nd guidance to stay on track while the process of delivering knowledge is imposed to
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students. In the following sub-section, the researcher continued with the analysis of

g
O

Next, the researcher continued the development of the resear¢h analysis with

data from another research instrument, which is observation.

4.5.1.1.2 Observation

the triangulation of observational data. An observation is an 1 Mdata source that
should be treated the same as other sources of data. In t 'a(gu

lafion of data, the

researcher has identified meaningful sub-themes that a herent n

‘i terview
data. Through a detailed and systematic rev@lhe observ, n&l ‘@Y,'the
researcher was able to identify typical sub-the i e% i tervigaata. The

s

observational data were a detailed accou chingyand l@bring process

between the coach and the coachee, a%ad by the rch@elow are parts of
the observation data that support th% of SISX rxlgﬁ' the coachees.
SN
< X3

Razak Guide the te %w t ;ﬁgct Aoz‘ to exceed time
Coach t ch%mke #rem f}’ﬁo meet the requirement
(Razak obsl)
) &
Zarah Hel the teactr ; dicag./
Guiding teachertopic by topi
(Zarah _obsl)

N >
¢
Hayati %’ed arou e Jas ‘i;?ping teacher to manage the lesson
%pport ach d tain the respect
% ' 4 ’?w (Hayati_obsl)
3

4
A e . |
\ e extracts above show how the SISC+ portray their roles of helping the

%e. The researcher observed how the SISC+ offer help to the coachee through

Q discussions between them and how they react in the classroom. The data from the

observation support the interview data in terms of the sub-theme ‘Helping.” Likewise,
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providing feedback is one form of helping. Providing feedback or responses is vital to
the development of the teaching and learning of a coachee. There is evidencew

observation session of SISC+ which gives feedback to the coachee after t@ting.

Ahmad Give feedback on the lesson on how to write lesson refléction
V%Ahmadob srl)
Hayati Praised teacher for Learning Objectives im ;nt ter class
.\(Haati_obsrl)
Zarah Very systematic/Organised in deliveri mment, '
(Z@ obsrl)
Above are the examples of SISC+4givi feeﬂ?ao the @Ea.ee after the

class. The researcher observed the c brocess do

y t@SC+ During the

observation, the SISC+ and the c% sat tog n d,ts\ ssed on the lessons

being observed earlier. Then respon Z?eachmg and learning by
the SISC+. After the dlSCU. C+a e coachees, the SISC+ filled
in the forms on what p ey elt teachers, and this support came
in the form of p w feefb\ta the ees The participants accepted the
responses and fi @ SIS ter the class.

! &
, du ng rém@/wnh the third coachee, the coachee disagreed
Wlth the! f cks gi the S&\# She replied and gave her own opinions to
just chosen activities ﬁ%ﬁe classroom earlier. Both the coach and coachee
m t ed their mutual respects although there was a disagreement. This finding

ayed that not all coachees agreed with the responses nor feedback given by the

ISC+. The rejection given in terms of responses and feedback showed that not all
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coachees accepted the responses and feedback given. The coachees too had their

viewpoints which were discovered later in the analysis of research question 2.

Besides the observation and interview data, evidence was alsitaken from the

4.5.1.1.3 Questionnaires

questionnaires. Simultaneously, in the questionnaires, it was nd out that most

[0)

of the coachees strongly agreed with the sub-theme ‘helpi st oi the participants

chin W resented

agreed on the roles of SISC+ to provide help to them 1

in Table 4.5 are the compared mean based on the @
Table 4.5: Compared means based o

No. Statement Mean

ISC+ or fy, Y

95 S SC respond§ t ests for 57 )4!$ 38
assistance 1n a time nney. 1 e,
SISC+  proyi me~,_ the (ZF

F26 information% 21,t ~3.37 59

\ {

education

SISC% stra;[:eeg' effﬁ}i@e\)
F27 instruction. praot.\'Q n ré}/ 4.11 79

t.
F28 N 1 ¥ 4.15 .63
&,
n .
0 SC 0)'1d useful 451 54
feedba me a{___ the class.

SISC+ works effectively  t
. . wor scgc ively () 4.40 0.60
identify my needs as a teacher.
% Table 4.5 identifies the number of items, constructs, the mean, and the standard
e

viation associated with the roles and responsibilities of SISC+. Three items received
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great emphasis. The researcher then examined the three items carefully under the
construct ‘roles and responsibilities of SISC+’. The items are: - Y’
F26  SISC+ provide useful feedback to me after the class %\
F29  SISC+ work effectively to identify my needs as a teacher *
F30  SISC+ provide me with the information on 2 1*'-century educh
The items indicate to the researcher about how the SISC+ hélped the coachees
&; ucation as well

by providing useful feedback, supplying information on 2

as helping the coachees to identify their needs as teach Fro nses given

of SISC+.i pIt)V help

I% I‘lbu@' With the

help given by the SISC+H, it is hoped that the,school will achieve thﬁ@icomes of the

to the three items above, it highlights that among the

to the coachees and the coachees accepted the

school improvement programme, one a is the pro s of@%ol performance.

Nevertheless, responses glven by ees on %’27 (refer Table 4.5),
which is SISC+ ‘demonstrat ve 1nstru onal 1ces in my classroom’,

highligh their views towa h differénces oachmg and mentoring. As
stated earlier in Cha oachlnl refers lt smg a person’s potential to

‘a

(D

4
maximise their per wce \@sﬁorm s to aiding the mentee by modelling
the subject. Th& th + were able to perceive and deliver their
roles and re @lme as a1€ WGB -versed with their roles and responsibilities to

N\
coach d tor rs satgfactorlly and helping was seen as a favourite

choArmlarly, Figure 4.4 @t’ays the rank order of the participants’ mean scores

:0?\ question in the questionnaire under the construct ‘Roles and Responsibilities’.
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Roles and Responsibilities of SISC+
4.6000 Yv
4.5000 mF25
4.4000 mF26
4.3000 = E27
4.2000
mF28
4.1000
mF29
4.0000
3.9000
F25 F26 F27 F28 F29 F30
N J
< .'\d
®
. g
Figure 4.4: Roles and responsibilities C+ ’ _{-)
4 X
N

Figure 4.4 presents the constructs r olesﬁnd r onsib®s of SISC+".

1 raost participants

agreed with the items and rated th@ers simh%%ll 1téms were rated above
% o N
er

4 out of 5, and this indicates t 1, all p ieipazié;)ppreciated the help given

The standard deviations for each item © thn the no

to them by the SISC+. Th: Xes In rstood th@s of SISC+ to help teachers
understand classroom% s better. Thi }s‘ s‘%bfar to the data in the interview

'

where ‘helping’ WS thel to\ﬁe of t%MSC# More specifically, this result

reflects a perception that t ioach@ and mentoring, the coachees find that

¢
'helping’ is % SISC+’ e; arQ(;e)sponsibilities. In the next sub-section, the
\
r ;

researc nts the m tl‘l‘roument analysis.
N &

4.5 Document An @é
\n this sub-section, the researcher discusses the document analysis to support

e'previous data. The researcher has analysed the documents involved to gain more

pecific evidence about the roles and responsibilities of SISC+ as outlined by the
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Ministry of Education in Buku Pengurusan DTP 3.0 (2017: pp. 24-26). Table 4.6

shows the evidence from the book. Y’

Table 4.6: Roles and responsibilities of SISC+ in Document ;@

Roles Responsibilities
1 | Pedagogy Expert Provide Coaching bas%gﬁ Data

Analysis \ p
2 | Preparing Data Analysis Stimulate tea implement
iti urriCulum, curriculum,

3 | Coach teachers in terms of
pedagogy, curriculum, assessment

4 | The expert of Pedagogy, Curriculum,
Assessment
5 | Mentoring teachers in pedagogy,
Curriculum, Assessment V °\
6 | Develop Good Relationship \% Other Butie ,.4{
po

7 | Build and maintain good rap Improvefient in feabhing Quality

"bé\bd\ S Iﬁz Standard 4

% ] \\
\‘a% o ? !«Ad@‘?ﬁom DTP 3.0 pp 24-26)
€

Table 4.6 presents fro’: cum a‘nalysis of Buku Pengurusan

DTP 3.0. From the an SC+ roles a n(!t to help or to assist the teachers,
4 ’ &

\perts fo agogy, curriculum, and assessment.

but they are also th mrt

As SISCH, thw equi oach é)&( mentor the teachers in terms of the
¢

pedagogy, culum, as well a@c{s)sment because they are the experts in these

N\
three field SISC also‘addressed as pedagogy experts. Thus, they need to
b4

spr%ir knowledge in pe@y, curriculum, and assessment to their coachees in
\%

ays. Therefore, the roles of SISC+ were specified as helping the coachees in
G orts of help that they need. The SISC+ assist their coachees in teaching and
earning in the classroom, and they help their coachees to address learning challenges
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in individual classrooms. The help was given in many forms, such as coordinating and

planning effective classroom instructions. Y'
The findings presented above have revealed the sub-themes inv@n the
roles of SISC+. Helping has become the top choice of the roles o + by the

participants in this research. ~The data were triangulated using different sources,
namely the analysis of interviews, questionnaires, observati Nll as document
analysis, to gain an understanding of the investigated Zeno from different
perspectives. The benefits of triangulation include “incréasing c nwri research
" N
nomenon, Ieve hﬁé'nmque
di% undq;;nding of

ANy
che¥{confinues w. e discussion
of the sub-theme ‘helping.’ \) O<<

\ _\
A
S
4.5.1.1.5 Discussion: Sul% - H&pin ] <?7-
In this sub-section,?.r earl 1S usse%@ sub-theme of roles that is
‘helping’. After examihi data from a so[ul‘cé it is found that the SISC+ have
g &
helped their CO&KNI diftier \&ays. %ﬂbaches, the SISC+ also help their
res i

coachees to

data, creating innovative ways of understanding a
findings, challenging or integrating theories, a

the problem” (Thurmond, 2001). Next, t

in an individual classroom, develop

I
instruction E'ate!ies well e(ahetf students’ needs.
N
help givén Sl%i&can be seen in different forms. Moreover, the

outm& data from the int@vs and observations stated that SISC+ assist the

C in many forms, such as coordinating and planning practical classroom
instructions. Meanwhile, in the classroom, as a coach, the SISC+ gathered information

Gfbout students’ performance and, through their routine observation and conversation,

they gained an understanding about teachers’ beliefs surrounding teaching and
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learning. The findings from semi-structured interviews with the coachees suggest that
during the process of coaching and mentoring, the SISC+ tend to conV
experiences. Thus, the term ‘helping’ implies to the researcher that the S@ake a
significant group of individuals who help the teachers under their ﬁ&swn. For
example, the help given are improving lesson plans, handling claer?instructions
and also providing reading materials. V

In a study on coaching by instructional coaches, Kl:d r{arrison (2006)
and Chin Wen Chien (2013) found that instructional co s al w‘eral other

Y-v

roles — as classroom supporters, instructional s ists, curri n’ s&ﬁa”alists,

“ &J' resource

professional developers, data analysers, 1S
inc g:elplng their

/

providers. In short, the roles and respon

coachees in teaching and learning in \Df
coaches must realise that their role%to help %
f

can spur learning (e.g., oral re alysis, focused sn&;@roup instruction). In the

ng 4%’eve et al. (2011),

Qp:\fhe best practices that

that ‘ggches supported teachers by

same vein, Stephens et XI) r
demonstrating instruct% tegle 0

to children’s litera eds, anf sharihg instru al resources.

nf :‘nlg @1‘[ how-to best match instructions

Besides at, Iiartlc ts agreed that SISC+ provides useful
feedback a Th fe k"wae_glven after the SISC+ observed the lessons of
the1r codchees®The f& ran rom providing useful feedback, information on
the ntury education to ng the coachees to identify their needs as teachers.

e responses given in the questionnaires, among the roles of SISC+ is providing

to the coachees and as a whole, the school will get the benefits in the form of

mproved school performance. Apart from that, in all observations, the researcher

witnessed the feedback given to the SISC+ after the class. Both the SISC+ and

130



coachees discussed the lesson viewed by the SISC+. These feedbacks are essential as
a kind of support for the coachees. In the third observation, however, there set?'(o
be a disagreement of the feedback given by the SISC+, and this sho%a\ both
SISC+ and their coachees are responsive towards each other. *

Hence, these findings reveal that the SISC+ were able to peré€ive and deliver

their roles and responsibilities and one of the roles is providing feedback. This finding
is aligned with subsequent studies that showed that v edb,ck became the
primary method through which coaches could help teachers) im Costa &
Y
Garmston, 2002). The literature on effective coachihg®identified fi aﬁk _é‘}a core

competency of leadership coaches (Allison es 2011 ader&@ coaches
\ X
coache

i Volva@ coachees in
t al@%S). According to

carefully craft the feedback given to th e

determining the type and purpose of eedback (Bloo

the literature, useful feedback focuﬁj\ the gohtl

q(a?ees and builds on the
N\
strengths of the coachees (Bl(%l. 20%5; Réiss, 2@? Active coaches provide

wn

tive er than judgmental, and they

clear feedback that is hone@rﬁ g
focus on the coachee% our o'r' erf alnc‘b}ther than the person himself or

s

herself (Hargrovw Reisi, herésé, this literature review supports the
findings about the roleés and iliti

SISC+ to provide feedback.

!
s ¢
Besi providi eful fee@;‘cﬂ( to the coachees, SISC+ also assist the
% NN
teacher% iding"t ith tl@ecessary ICT knowledge, which is vital in 215
cen aching and learning\@he items of the questionnaire given to the coachees,

m& the participants rated the constructs above 4 out of 5. The rating highlights

Q the participants understood the roles played by the SISC+. The items highlight
a

t among the roles of SISC+ is providing help to the coachees and imparting useful
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knowledge such as ICT knowledge and 21%-century pedagogies is included as the
form of assistance given. Y'

This kind of help is vital as pointed out by Knight (2000) that an @wnal
coach’s main task is to help teachers and offer useful solutions problems
teachers face. A coach’s assistance in revising an existing activity on pfoblem-solving,
engaging students in evaluating their work, or practicing te@ so the students
can share their work with the community and get fee ch appremated
(Taylor et al. 2011).

Therefore, as a supporter, SISC+ play essenti es to impr: tﬁe @ty of

teaching and learning among teachers th oacl\ﬁ.g e@' ing, and

Thisylinks @he conceptual
he @C-ﬁ- supports the

1;1(}?6 learning process in

Biggs and Vygotsky’s theorle% ese_can be rough their assistance in
+F one

coaching the teachers. In h 1, 21 e most central qualities they

need to possess as a ¢ i hel ep s 1[1 Gf&ople they are coaching to learn,
o‘ <</
e tea

and this can be d u@ process of learning. Finally, it is
found that hel 'oneé‘}iﬁ‘fle crucial roles of SISC+ and the help

identifying the strengths and opportunltle teache

framework discussed in Chapter 2

‘é
=
(@]
—

coachees in the process of coachi d mentori 0

comes in rms uc &o@ng feedback, providing the necessary ICT
knowle clas8r ?strudﬁls These findings are supported by previous
at coaching suppo gmﬁcant change because it provides a foundation

er reflection, action research, collaboration, informed decision making, all of
h can lead to significant educational change and improved student achievement

Joyce & Showers, 1998; Swartz et al. 2001; Killion, 2003; Lyons & Pinnell, 1999;
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Norton, 2001). In the subsequent paragraphs, the researcher continues with the

X
K\

Besides helping, another significant role of the coach identiﬁ& by coachees in

discussion of the next sub-theme — sharing ideas and knowledge.
4.5.1.2 Sub-Theme - Sharing Ideas And Knowledge

the analysis of data interview is sharing ideas and knowlec%i. m the interview
data, most of the participants believed that it is vital for S torshare their ideas and

knowledge with the coachees. Sharing ideas and know by Iswc‘licated as

9
well ag th acbe&.‘ﬂ}mong

o% e te&s within

lway.@‘ozr.e prominent

than the coach. Hence to expedite the\%f knowledge and @%, all the teachers
will gather in a place, and all t ential n\ogt;gs

conveyed through this meeting% o 4 QS
X
4.5.1.2.1 Intervi%: ' 0’

4 f &
In this su@n, t@ er e%ihed about the sharing of ideas and
th

knowledge fro e input i in t terview. From the interviews with the

one of the essential roles of SISC+ by both the coac

their roles in an education, setting is to sprea

their capacity. It is understood that the nu

¢ | C,)
participants the coachees; th!r earcher managed to record the quotes about
<&r N
sharing% d knb ? T@rticipants agreed that SISC+’s roles in sharing

knowledge are signi eatit in this 21%-century education. The excerpts below

a?x from the semi-structured interview between the researcher and the SISC+.

Qﬂzak 1 provide them with reading materials

1 supply resources for them
(Razak intl)
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Zarah 1 also give them some materials and exercises related to their class

1 shared with them materials, I often go to meetings
(Zarew )

Hayati We provide notes of UPSR %\

Latest info we will share with them
The coachees look up to SISC+ being someone who i edgeable
because the coachees expect the SISC+ to know ho‘w to manage

any kind of problem with regards to teaching.”

From the above quotes, all coaches agreed on t 1; of

(Hayati-int1)

ISC+ to share

“%

knowledge and ideas with their coachees. Besides s frém aches, the

®

. M S SN
researcher also identified quotes from the coachees t light their W& (itbe sub-
themes of ‘sharing ideas and knowledge.’ Y. \" \‘,r

Yasmine He will give me so%@stions or ‘ideas @ to improve any

weakness in my lesson. Y
% A (Yasmine intl)
o N

Ariffin She provides e knowle Wee@- he knowledge is new to

me as a newbi&
] \A (Ariffin_int1)

Saras Iam su%;C + has the O\klé@ to help me change.

4 ’$ & (Saras_int1)

The qu ﬁo%were Qm t ﬁ‘nYerView with the coachees. The coachees
r

!
¢
have the sa %on t esof glsehas their knowledge providers. They reflected

&

T

.

.

)

N
on the % ce wit oach€s when asked to explain their understanding of

Y-v

a&roles and responsi@l’es. Besides, Saras, in her responses during the
i ?\N towards her understanding of the roles and responsibilities of SISC+, stated

CO
m
I

Qas “in my point of view, the role of SISC+ is that they have to give explanation

and guide us on the transformation of education on a regular basis. They also
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have to identify and help to solve the problems that the teachers faced in

classroom.”
(Sar?)
These quotes highlighted how the coachees viewed the role ﬁ Sla+ as a

person with whom they share ideas and knowledge. These ideas an ledge were
essential to the coachee. The coachees value the knowledge a&red by the
SISC+. Their value contributes to the sense that the coac eew to the notion that
as SISC+, their roles are to share ideas and knowledg fore, from the analysis of

the interview data, both coaches and coachees understand the roles andare 'po?lcs")@zﬁties

of the coaches to transfer the information and the kKngwledge }0 em

? ™ %, g
45122  Observation Q/ A E
In this sub-section, the r s% W? e ‘qu taken from the
0

observation to check for evidenc S oﬁ 0 SI&oL as the one who shares
q Q—
tion

sh resﬁ&‘ner has looked for valuable

N
input. The researcher ouﬁ out th# overall, @aches share their ideas and
co

knowledge with their ees. anf] were taken from the observation

session between @4— a

NS
Razak xpress ideas an yiniﬂé%md at the same time ask the teacher for

erlidea. b
Q' N (Razak obsl)
<(/ ’ S
Zarah

Points o few;exc@es but did not demand teacher to follow
9

—X

ideas and knowledge. In the

B

cltheir oachees~The examples are given below: -

&

(Zarah_obsl)

% Support teacher in the class
Q (Hayati_obs1)

135



Above were the data from the observations made by the researcher during the
coaching and mentoring session between SISC+ and their coachees. The res?&r
wrote in the observation datasheet every account observed during th%\ss of
coaching and mentoring to have a clear understanding of the sub-then&(ing ideas
and knowledge’. Razak, the first participant of the observamession, has
highlighted his role by giving his ideas and opinions duri Nession with the
coachee. They have collaborated well together during t l?l:na and mentoring
session, and they were fully engaged throughout the scssion. I ar.h‘hed‘t:servation

Y

between Zarah and her coachee, she had demonstrat r coachin il’ b@nﬁng

out a few examples for the teachers to apprev t tH.e time_she did not
the

to fo@?;r to take all
cha@o decide on that.

demand her coachee to follow. Zarah did

or
the examples given by her; instead shwaer coachee
k%\noticed how Hayati

S

S
supported her coachee by agreei d noﬁding ery ZEQ;e the coachee spoke. Her
approach is very interestin%ch 11 lowed hengachee to speak first and then
she would comment, % ould still have lth’o}ml say. The SISC+ assisted her

4 ¢ &
coachee not only '@g kn') and s of the current pedagogy but also in

addressing classgoom €halle :
K ¢ ' Co(-}
The wf the co 1{ re@&m calm during the observation is vital to this

study b% s SI ‘&apa ility to remain calm will ensure that the coaching

A

Finally, during the third observa ession,

and&ring process is mo é%éaningful. All three SISC+ were seen as supportive

CE\E of their coachees by sharing their ideas and knowledge and at the same time
taining their relationship as a coach and a coachee. This contributes to the sense

at sharing ideas and knowledge with coachees is an important aspect of shouldering
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various roles and responsibilities of the coach. The researcher continued the

X
N

The researcher continues to triangulate the data with the u Pengurusan

discussion with the document analysis.
4.5.1.2.3 Document Analysis

DTP 3.0 and from the finding, it was found that SISC+ havi :Mknowledged as

pedagogy experts. MOE has outlined that SISC+ have th sib'lities of sharing

their ideas and knowledge through Professional Deve ent M‘achers in
| o | N4
their respective districts. Being a member of SISCH,"it is part of, lob_écppe to
d allth

organise professional development for the tea q\ ideas arx&owledge

that the SISC+ received are transferred dJ al de@;‘p.ment of the

teachers. Similarly, in another accour‘\%same sources the 4%rcher would also

like to highlight about the sharinMeas Me % low are the extracts
e

taken from the same source. he excerpts’taken Buku Pengurusan DTP

3.0; \ S
Kewujuda ;gai laL'sa ‘g% ipaian  pelaksanaan

menyebabkan g berl fuim pan  dalam  sistem

penya jan. SIS ranan gai penghubung antara
pihalfSkemetiter.
kurilgulumNdan

an ah dalam penyampaian

% . C+ menggantikan jurulatih
bdgi ngurangka gl‘apﬁ%'} penyvampaian, sekali gus
kinan

engurangkan n rﬁ} erlakunya kecairan. Peranan
erangkumi} tanggungjawab membimbing guru untuk
ksant Zikul dan pentaksiran baharu di dalam
ik darjah'dan memantau keberkesanan pelaksanaannya.
C.)\' (Buku Pengurusan DTP 3.0)
\r N
he SISC+ role will be enhanced from a part-time to a full-time position. They
1l¥ be placed at the PPD and become the single point of contact between the
urriculum Development Division or Bahagian Pembangunan Kurikulum (BPK), the

Examination Syndicate or Lembaga Peperiksaan (LP), and teachers. This role
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encompasses the responsibilities of taking new curricula and assessments to the current
mechanism for rolling out changes to the curriculum. The assessment system WS
five tiers. The national curriculum has to be taught to national or federal-%\iners,
who then train state-level trainers, who will then train subject teach sentatives
from each district, who finally teach the teachers in each school. The multiple tiers
often result in a dilution of the curriculum. The introductio M+ to replace the
current trainers reduces the number of tiers to three, reduc Zikel' ood of dilution.
The SISC+ will form a direct link between the teachers, ‘6n,the ew‘d between

BPK and LP on the other, allowing the written ieulum raﬁs@ more

directly and accurately into the taught curriculuY. \‘. \/‘T
@3:)1“ the MOE

According to the book, there is a lw nt ry SY:

system due to various tiers of the cow ation chan (ref@gure 4.7, section

4.4.1.3.4). Thus, the delivery syst%s failed mg b cﬂi& there are simply too

N
many tiers. Thus, the existen%c+ 1‘3 to be the w§pondent of the MOE as

they help deliver the ped%\nd ’s ssment to%tbée coachees. Their roles and

responsibilities as S ompass gui iné ?@' teachers in the classroom by
4 ¢ &

implementing the Ncurriiu \azd ass%aénts in the classroom as well as

monitoring the effectivienes 'ple é%étion.

iﬁ'calt;{es of the SISC+ is to share their knowledge

’
The e, one of the si

with thefcoachees. The ?ne th&?st person in the delivery system and they must
delQir knowledge to the\@)ols. Previously, it was the practice in the Ministry
0 tion practice to deliver knowledge to different levels or tiers before it reaches
eachers; thus, many tiers can result in the leakage of knowledge. This is because

e Ministry has appointed them as a communicator of the Ministry in the delivery

system. Thus, they were sent to courses, seminars and workshops to gain more
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knowledge and input. All this knowledge was supposed to be spread among the
schools in their districts. Besides, the SISC+ usually go to most of the schools r
districts, and they have gathered some of the best practices from the \othey
visited. These best practices are to be disseminated among teachers l* districts.
In this sense, the knowledge shared can be used and reused to%Create valuable

information and knowledge. Following this sub-section, the riim continued with

4.5.1.24 Questionnaire .

The researcher continues to analyse t@from e sd‘u&ﬁ'\fn the

questionnaires to explore further into how the? pe% deliv@leir roles
and responsibilities. Table 4.7 shows the % ore Q\)r ea cons@t in Part D of

the questionnaire. In the survey, Nacipants ' req@% to answer the
constructs related to the knowledge%kil S @Vy 3@"
SN

Table 4.7: Compared ed on the owleﬂz&?nd skills provided

o el &

the data analyzed from the questionnaires.

=F- T

No. | Statement Mean SD

D11 | SISC+ provi me With e\na{sqaions @}j\éffective teaching | 4.04 a7

strategy I '%
D12 | SISC+ gu‘% n f clats%bvm management. 4.09 .78
d

D13 | SISC+ iscuss signifi nt dnde\é;ﬁhwhile English Language 431 74
content. l N 0' ’
D14 SIS%Tps me,to i nﬂfy olve problems related to my | 4.36 .78
SSEOQ! instrfct],qu‘ f
D15 assists mé with sﬁ%aﬁc classroom activities when 4.33 .96
ested. \&j
D SISC+ and I discuss ways to instil more problem-solving skill 4.34 78

to my lessons.

SISC+ assists me to look more closely at my teaching. 4.59 .63
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From the table, it depicts that the mean score is mostly above 4. Items no D17
received the highest mean. The item is:- Y’

D17 “SISC+ assists me to look more closely at my teaching.” %\

The mean score for the above item is 4.59, which is close to 5. ‘Mlgh score
indicates that most of the participants in this survey agreed that the Y%+ assist and
help them wisely in their teaching and learning. The result s at the coachees
agreed with the roles of SISC+ in assisting them to exami uﬁ

?e their teaching

more closely. They agreed that the SISC+ are subject m exp sWy are well

@
trained and capable of facilitating them in teachin earning. a hn@ item
that received a higher mean is item number D1 e ‘K llovks,r

D14 “SISC+ helps me to ldew d s'a{ve oble lated to my

classroom instructions.” % <§

The item above indicates tk%y agree\uhwhe Q‘ES\Of SISC+ to help the
i\% N
coachees to identify and solve%ﬂem%y th selvg(ﬁ%‘? he coachees agreed that

the SISC+ had shared thei W dg i

1den 'fym§ ¢ classroom’s challenges, and

then they can eventua% the proble ‘Xlth‘b&elves. The quantitative result of

o'
this study deplct ole of i + an in ual who is capable of sharing their
ideas and know ge Wel e'lr co
e, al th ittms ece)/ed positive responses from the coachees. All
respon to the i ?bov celved means to score more than 4. Three items
bel an example of 1tem®{ received the means score of more than 4.

nd 1 discuss ways to instil more problem-solving skills into my lesson (D16)
+ and I discuss significant and worthwhile English Language content. (D13)

ISC+ assists me with specific classroom activities when requested (D15)
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Therefore, as SISC+, their role is essential to share ideas and knowledge with
the coachees. All the ideas and knowledge, such as problem-solving skil?!o
specific classroom content, are essential skills and knowledge to the tea@ their
field. Similarly, to the coachees, the role of SISC+ is significant, cially in
assisting the teachers in teaching and learning and to help the tea€her to make a
decision that is best for them. Overall it can be conclude Maring ideas and
knowledge has been the participants’ choice. So far, the &I:r ras successfully
depicted the analysis of data for the second sub-theme“of the IW(‘H that is

| N
différen u’cei'namely

sharing ideas and knowledge. The data were varie

interview, observation, document analysis and

i nn% iece@' evidence
of &st research

epe %lpon the primary

were triangulated sensibly in order to er

question. The success of the school iwaent progra

aspect that knowledge must be sh%mong t\oa‘he SAN ether it is verbal or
;htsy N\

digital, the sharing of knowlet%

s to the creation 20 tronger knowledge base

proyeme %sehool performance. In the

and eventually this will a ra thl

following sub-section,% rcher “c ntinges (Vﬂ'bﬁe discussion of this sub-theme.

'3
NI
4.5.1.2.5 w n: = ineéglg‘%ing Ideas And Knowledge

As acoachy theinrole is'to !ct @a facilitator by helping the client to select the
best optio how!"t yrom eir own problems either by means of offering
advi direction. As SISC@y are the expert in their field, especially concerning
a Xrelated to pedagogy and content knowledge. Hence, sharing ideas and

@ ledge is essential to create a meaningful relationship between the SISC+ and the
oachees under their supervision. One case study suggested that deficits in teacher

content knowledge limit the potential benefits from instructional coaching (Tobin &
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Espinet, 1989). Thus, having content knowledge is essential to the SISC+, and this
knowledge is meant to be shared. Y'

Sharing ideas and knowledge is essential in a relationship betwee@ and
the coachees. This relationship opens the door of collaboration not oﬂkween the
coaches and the coachees, but also between teachers themselves. It is'@h excellent way
for the SISC+ to address specific issues as well as to follow WN‘[he coachees on
the issues that can be seen as trivial or easy to forget. One t

acrees highlighted

her excellent relationship with her coachees in the intefuiew, ahd ‘from the

Y
observation have supported this. ' _{')
During the observation, the researcher neti hat Hayati thisd SISC+ still

o \
enc disagreement
esp@%l manner through

=

maintained her good relationship althou %Cas
Ort)

when she supported the teacher. The 5\
the gestures and body language Wh% teacher\ﬁﬁgd @greemem. Thus, this
: ? ) >4

occurrence highlighted that shagi eas_and ed@e vital in the relationship
between both SISC+ and c%. In [ iterature Aew, the researcher mentioned
the point postulated ithore (2003) all dbbhing is helping the coachees to
b 4 ¢ &
learn rather than &w th@ the éeh is actually unlocking the person’s
S
!

heir form (Whitmore, 2003). Hence, in order for

potential to ma{ i
¢

the SISC+ r their job T{e QB W Model were utilised. The SISC+ did not
N

[¢]

provideanswets to ah robleins but rather keep on asking questions using the

GR@odel till the teache@mers in the scaffold theory) find the own solutions

to§1 roblems.
q In addition, from the data gathered in the interview with the coachees, most of
e coachees responded that they understand the role of SISC+ as their knowledge

provider. The responses were given to the researcher when they were asked about
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their understanding of coaches’ roles and responsibilities. The coachees viewed a
member of SISC+ as a person who can guide them on the transformation of edw
on a regular basis. For instance, Saras remarked that her SISC+ explain%\r the
things that she needs to know, and she is very sure that the SISC+ *lp her to
transform in her teaching and learning. These findings are simila?)'the view of
Rosinski (2010) that coaching and mentoring is actually hel@nleasb people’s

In the interview with Yasmine, she shared th ou h.?ﬂNdc‘hing and

potential to reach meaningful, measurable goals’.

mentoring session with her SISC+, she had a bett derstandi f b@ntury

teaching and learning. According to her, the ared hi onal\egeriences.

thro@;z;er coach’s

ub-t % that focuses on

Therefore, she felt that she was able le 1

experiences. Specifically, Yasmine c %mected t

the roles of SISC+. Furthermore, sl% ideas an $r ge:}s‘related to the overall
i ;? a S

aim of the creation of the post

In addition, by sh@eas t kn Wlec‘lgdt will not only expand the
a ill

Iso it

knowledge of the coa
in coaching. Thi C
mentoring sessi@n b

Razak, the bicip t,
e

timed” ,high ts his ways of delivering his role as SISC+

ing%y. A culture of sh@ was developed where both the coach and coachee

c‘ﬁixd how to improve the lesson so that the lesson would not surpass the time
init.

not to

0 As mentioned by Pangil, Faizuniah & Aizat (2013), the sharing of knowledge

helps individuals and organisations to build up their existing information. This is
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aligned with Fernie et. all (2003) that sharing ideas and knowledge allows them to
discuss and deliberate on specific topics which can encourage the generationw
knowledge (Fernie et al., 2003). A study done by Pangil, Faizuniah & Ar% 3,p.
351) stated that “Organisations are like seas of knowledge. There isﬁ*undary to
the volume of knowledge that an organisation has yet where the issY?f knowledge
sharing is concerned, it is essential that employees share thei Nated knowledge
consequently they will be able to complete their duty b ‘?:e\'entually lead to
higher organisational performance." ‘

Knowledge by itself does not achieve the ta it must b a(fe &hssrble

and relevant for it to be useable. In the analy e oc‘ tis @d that as

ing t];éﬂrrrculum and

thctiveness of the
a,ﬁ@SCPs role is to share

S

leg'e 1s the implementation of

SISC+, some of their roles are to coach te% ni

new types of assessment in the clas m)1d to moni

implementation. The finding for th -theme 1\M§$%
their knowledge with the teaci%amor?g
curriculum and new types \me t*Thusjfor it t& e useable, in turn, it must be

shared and transform% format hat ’ﬂpfbhate for the group or community

involved (Gabor, ﬁ Research supports the idea that the cognitive resources

\ ) ‘; A
available within a team will be underutilised if knowledge is not shared (Argote &

N e D &

Ingram, 1999). Hence, knowledge sharing is a critical team process that involves
> N/
N
members interacting to share ideas, information, and suggestions relevant to the team's
*
AV R ¥

task at hand (Srivastava, Bartol & Locke, 2006).

Et hus, we can safely state that helping and sharing ideas and knowledge are two
u

the

]

hemes discovered in the roles of SISC+. The output data to support both sub-

emes were taken from the analysis of different sources, and this triangulation gives
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strength to the study. In the next section, the researcher moves on with the

g
O

This sub-section discusses the second part of research question 1, which

responsibilities of SISC+.
4.5.1.3 Sub-Theme - Professional Development

addresses the responsibilities of the SISC+. In table 4.6, the aii\g sponsibilities of

SISC+ are as follows:- '

1. Professional Development .\d’

2. 21-st century teaching and learning. C’)
Next, the researcher outlined the data collect g ofh ahta&' analysis

and followed by the quantitative ana1y51 e m1n§\the ue o@w the SISC+

perceived their responsibilities in coa%& mentorin

O)
4.5.1.3.1 Interview % o <8i:}
Interviews with dlfisE ?‘a
sources of this quali% alys1sl
interviews, the res r fou st-ce@eaching and learning is one of the
major issues res D}hee& is also found out from the previous
discussion of the 1‘? {t 1 lc?of SISC+ is to share their knowledge with

the teacher; e th an be shared is the teaching and learning of 21%

cen@ cation. (.}'

n order for the SISC+ to share the knowledge and ideas, a proper medium of

ISC‘?gnd coachees) are the primary

1!1g§brom the data gathered in the

afisportation is needed. From the analysis of the interview data, among the ideal
edium is through the professional development among the teachers. In Chapter 2

(refer section 2.11), the researcher has detailed the term ‘professional development’. It
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refers to a variety of ongoing training sessions, intended to help educators in their
professions. As SISC+, it is their responsibility to provide the coachew
professional development, and the content of the professional developm% aried

based on issues brought up in the districts or states. Below are excerp@% from the

collected interview data. Ii

Razak the coachees sometimes call their friends Z frorl the non-option
group, so they want to know especiall grammar things why. So
all of them will be in the workshop to list

Refzak\yl'ml)
)
Zarah OK. Like the one I told you earliem, we had this lesson study, so we

actually provide them... we gi somebri urses on what is
going to be done. What they canimprov %Jqq we ¢ Mhat we call

that... helping the teachers.

Hayati Yes, we have few WOF% likeshow
how to differentiate %ctions in'the gs

Py (j}% (Hayati_intl)
< e
S Y ¢

The above excerpts% en t 1nt?$gw with the participants. The
findings indicate that %1 ipants" ree (‘)‘nl t@sponsibilities of SISC+ as to the

people who prowm \xii essiorg&development, and this professional
be “do

development c\ ne 'Worl@}(o%s or meetings. They also agreed that
¢

through pr ional devel nf,' tke}coaches distribute their knowledge or share
N\

ideas a% atiofl ?for Y‘t@ so that they can improve. Razak described his

<§ (Zarah_intl)

ite effective lesson plans,

expesienee during the profes @ development course to the teachers. According to
hlsx teachers would call some of their friends to attend the workshop together so
they could learn too from the sharing session delivered by the SISC+. Since some

f the teachers are non-option teachers, they wanted to learn about English language

content, which is essential in teaching and learning. Hayati, one of the coaches,
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mentioned that the workshops she prepared for her coachees varied such as writing an
effective lesson plan and differentiated learning. She shared all the input thro ?ﬂ
workshops, and the inputs were crucial for their professional developmen%\

On the other hand, in the interview with the coachees regardi fessional

development, the participants gave similar answers about the respons Ehtles of SISC+

in equipping them with essential knowledge and adequate qqi ion. The quotes

below are parts of the quotations taken from the interview. '

Yasmine Yes, as I said earlier. SISC+ will help to impr r teachzng
through the knowledge she shared. §l consider our rsa S in

Whatsapp group among the English hers also @Slonal
development that assists us in “uuplementing b ter tice in

classroom. The PLC session is 00! Scuss it.
We set a topic like questioning te mque Cg‘dkscus detall
\, 0\ asmln _intl)
Saras She also had arr anged wo hmque at District
level. This helped each t t W ing technique to my
UPSR pupils. N

0

0) (Saras_intl)
¥ \A
Ariffin She wil, e for he t some ideas to improve my
knowle C Pé ﬁ teachers is useful. It is a place

where we e“c discuss. We can implement new

ldea mee Scuss ng us and we make any necessary

entati enghve go % r school.

(Ariffin_int1)

N
B

Th% quotes ar¢ from Qéé'{nterwew with the coachees. Yasmine stated

that h , Razak, elped h&.to improve her teaching through the sharing of

edge made by Razak. S\ also took her conversations in the social media as a

N
@n for assisting her in implementing better classroom practice. She recalled the

Ofessmnal development done in her school and among the topic of discussions was

the techniques of answering questions in UPSR. Saras valued the help given to her by
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her SISC+ on the topic of UPSR’s answering technique. She also mentioned that her
SISC+ would arrange workshops at the district level for all the teachers in the .
Arifin, another coachee, stated that his SISC+ arranged Profession%\ming
Community at the district level for all the teachers and through tlﬁ*ing, they
discussed matters related to improving students’ achievement at Wlistrict. The
finding for this sub-theme indicates that coachees see the importanée of professional

uZalso' for the school

development in their workplace not only for themsel

improvement as well. Subsequently, the result of the quantitative ﬁw f)resented

in the next sub-section. é | _\0}
4
<

4.5.1.3.2 Questionnaire \,: \ g

This sub-section examines the caected fro e qu@nnaires that were

answered by the participants of tl%earch. \ﬁ%i S@n the questionnaires
Eﬁy N\

provide information about t\\% andﬂresp srbihtésg-%f SISC+ in delivering

knowledge through coachi%mej n the ﬁhees. Table 4.8 presents the
i he

analysis of the survey % aires} fi ur!: s‘h&s each participant’s responses to

&
the roles and respo Wies ofi in hel@hem to develop professionally.
& N
& _ "'able 4. :ﬁofﬂs&dmal development

2) L

No. Statement Mean SD

G31 4 SIS¢+ provides ¢ collﬁbo@ge planning opportunities. 4.24 .54
X S

SISC+ provides professional developments that assist | 4.30 .59
me in implementing better practice in classroom.

3 | SISC+ helps me set goals and objectives aimed at | 4.22 .57
implementing ideas and addressing issues we discussed.
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G34 | SISC+ helps me to reflect on my students’ learning. 4.31 57

G35 | I know the part to improve in professional development | 4.33 4[ , :6‘4->
with the help from SISC+. C LN
G36 | SISC+ conducts a workshop focusing on issues of 401 7780

teacher learning and/or classroom practice.

The result above suggests that the participants agreed with all the items in the
professional development construct. This data highlight that the coachees agreed that
SISC+ is responsible for providing them with professional development to improve
their teaching and learning. The item “I know the part to improve in professional
development with the help from SISC+” received the highest mean with 4.33.
Meanwhile, item “SISC+ provides professional developments that assist me in
implementing better practice in classroom” leads to a high mean. This answer also
highlights the coachees’ acceptance towards professional development conducted by
the SISC+. The high mean indicates that the coachees accepted the professional
development courses conducted by the SISC+ for them to improve their teaching and
learning skills.

The  statements given by the respondents include ‘SISC+ provides
collaborative planning opportunities’, ‘SISC+ provides professional developments
that assist me in implementing better practice in classroom’, ‘I know the part to
improve in professional development with help from SISC+’ and ‘SISC+ conducts
workshop focusing on issues of teacher learning and/or classroom practice’.

Interestingly both groups of coaches and coachees agreed that as SISC+, their role is

Wto provide teachers with knowledge and skills as presented in the sub-theme of sharing

Wideas and knowledge. The data from the quantitative result reveals the agreement of

the coachees on the responsibilities of SISC+. The answers also support the notion
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that SISC+ is expanding their role as coaches by delivering inputs, ideas and
knowledge to the coachees. Following this sub-section, the researcher continued with

some input gathered from the document analysis.

4.5.1.3.3 Document Analysis Kﬁ'

The qualitative analysis using document sources utlhsed by the
researcher as a complement to enhance the interview d ell s to collect the
information needed. Document analysis is significant 1 SISC+ 18

abode by the terms and conditions set by the M @ Buku Pen u.’an
was utilised to collect the data on the tran rd'g cro e nation.

Through the examination of the book, 1tw nd Qt‘lat fessu@:gevelopment

serves to be one of the roles and res a ies of SI

4 T@% 4 (refer section

4.4.1) mentions that among the res 111t1 so %+ s(\)rowde teachers with
training, PLC and professmn 19[, an tuamz%tv equipping teachers with
the knowledge base and to e d pre§ one of the responsibilities of
SISC+ which is to% eac 1 fl ing, Continuous Professional

Development(CPD

o‘
&fessmr\b ing Céuhumty(PLC) and Networking.

Latihan (CPD) dan PLC

« Menerima dan melaksanakan
Perkembangan Profesionalime
Berterusan (CPD) : Komuniti
Pembelajaran Profesional (PLC) dan
jaringan/jalinan.

QE Figure 4.5: Professional development
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With reference to Figure 4.5, SISC+ is receiving CPD, PLC and networking.
Thus, they are also responsible for delivering the above training as well as e?lg
good networking with the teachers in their respective districts. From t@ment
review, they are responsible for providing the coachees or the teac*der their
supervision in the district with necessary knowledge such as pedag@gy, curriculum,

and assessment. According to the Buku Pengurusan DTP 3.0,§ Mer of SISC+ is a

correspondent who serves as a spokesperson between t inistry 'and the school.
Their responsibilities, also entail coaching teachers in lem twllrriculum

9
ring the e ti’er@)f the
SISCH elive{g; through

ity iné?eir respective
soci@:gsearch method- it

and new types of assessment in the classroom and

implementation. Thus, to achieve this objecti

professional development or professionaw

districts. Bowen (2009) suggests that mat analysis
A@aluable part of most

S
dolo@v in the study of the same

phenomenon (Bowen, 2009%ij 1s es§entia 't%elate this study with the vital
document that is Buk us TP
06

is an important research tool in i right & 'Vs

schemes of triangulation, the ihation of met

an" .%lFﬁ%'ermore, according to the Public

Service Departm@ulariii} éﬂé, teachers are required to attend a
course at least@ ays 'here@ﬁé’ three methods or ways for teachers to
¢ d 2 (JC,)

attend the seyen- co

se
% rainifig,._- urse!é\ seminars, conventions, workshops, forums,

symposium, cq@tﬁum, official / corporate visits.

E\ b. Learning session - Administrative Discussion, departmental monthly
0 gathering, knowledge sharing session.
c. Self-learning - reading of books or scientific materials

d. Book Review
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e. Presentations made during meetings, monthly assemblies which are

chaired by the Head of Department or persons of higher rank. Y'

S

Thus, from the qualitative analysis of the documents above, it is fou coaching
=
and mentoring done by the English Language SISC+ is one of the central methods of
\4

continuous professional development for teachers. From the , it is also found

out that the coachees benefited a lot from the coaching ntor"ng done by the

eir iMz selected

@
| | | N\
schools. As SISC+, they provide support as a contin profession, e'e@ent to
the coachees so that the 21st-century teaching Ykami% assm@ becomes
nt i

the focus of their teaching. The PLC ve t]@;‘u.ality of the

th@stence of SISC+,

SISC+ to increase their knowledge and skills throu

Continuous Professional Development(CPD) program.

teachers will receive more support%ﬂp th@%
will get an individual CPD traimi rom their ¢bach Q}V\@ starting the profession.
Most of the CPD will be ¢ % at %{V Aschool-based training proves
to be very useful as on%atD mtI;od l 0’

4 ¢ &
Findings fr&g‘ls stu@veal t ontinuous professional development
ot
!

eac d CO’(J te to the transformation of the nation’s
¢

given by SISC\
educational %. Hence, th u& @c ing and mentoring, it enables the SISC+ to
NN

get the % t out/Of.thei ioac‘%h‘l%and ultimately helps to improve their quality of

teachingiand to learn toward. ég?ﬁncing the students’ achievement and performance.

%port given by the SISC+ is intended to ensure the success of the MEB (2013-
),

which is to empower the national education system and eventually help the

ow-performing schools to achieve better performance.
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This section focuses on the sub-theme Professional Development. To discuss
the issue pertaining to this sub-theme, the researcher has utilised all the data c?!d
from three different sources, namely interview, questionnaires and docuﬁ%\lysis.
Each data was analysed accordingly to answer research question 1 on ect of the
responsibilities of the SISC+.  This triangulation of the d&n’ent analysis
corroborates the data collected in the interview, questionnaires and décument analysis.
The researcher has completed with presenting all the data Ye.

d 'o the sub-theme

Professional Development. In the next sub-section, th earcher l‘es all the

4.5.1.34 Discussion: Sub-Theme - P\esX;l \

In general, most participants @1 professi dev®)ment as the sub-
theme that describes the responsib% of thiS‘l\ECi&?T SI§C+ is responsible for
providing professional deve% i 0}

to_ the adhee(zgunder their supervision.

Sometimes they also need @mi\l othe pieo‘$%)r information concerning the

pedagogies, new cu y also new segsm&s to all the teachers in their
4 ¢ &

respective districts&gdless lo er or they are their coachees. Sharing of

knowledge canw

bet 1viduals,and across the organisations because as
¢ ! C—)
mentioned i %ocu nt Z ygs, @ job of SISC+ is to be the spokespersons of
\
@tg F of

the Mi the &p N curriculum, pedagogy and assessment. Apart
fro sharing of knowledéis the process by which individuals exchange implicit
o

and explicit knowledge in order to create new knowledge (Van den Hooff & De
~m——
Ridder, 2004).

As mentioned in Chapter 2 (refer section 2.6.3) for professional development

to be effective, it should be delivered in the context of the teacher’s field because
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through professional development, teachers can get information on how to overcome
particular issues. From the analysis of findings in interview, questionnai?ﬂd
document analysis, most of the participants agreed with the responsibilit®sc+
of providing them with professional development. They agreed fessional

development is beneficial for them to improve their knowledge as Qell as improve

Nt receives new

» pedagogy, or any

related matter before the teachers. Figure 4.6 below ‘describ Mss of the

cascading information to the teachers at the schools.
| 4
Sistem penyampaian Sistem penyampaian
sedia ada baharu
KPM

KPM

their teaching. This is because SISC+ will be the one

information directly from the Ministry with regard to

A 4 A 4
Jurulatih Kebangsaan SISC+
Jurulatih Negeri Guru
Wakil Guru

Mata Pelajaran

Guru Mata Pelajaran lain
di sekolah

N c,)(.z
Q' Figure 4.6: gce{s;})f cascading information
N

L AL

The abeye Figure 4.6 depicts t@%\jg;k of SISC+ previously and presently. The above

N
fi Nescribes the process of cascading information to the teachers. In Figure 4.6,
re the transformation of the education system, the process of cascading
information in the MOE has to pass through many tiers that are from MOE — National

Trainer — State Trainer- Representative of subjects- Other subject’s representative.
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That was unlike the present process of cascading which involves MOE- SISC+ -
teachers.

This finding is aligned with what Wren and Vallejo (2009) pros%\t the

role of the coach, primarily, is to develop rich, ongoing professio elopment
opportunities for teachers. Hence in the Malaysian education systenW move made
by the Ministry to place the SISC+ in the PPD is significa Ncontribution of
SISC+ to the professional development of the teachers. xp'e, the Common
European of Reference for Language (CEFR) is one he i pw s‘hould be
delivered by the SISC+ to the teachers in their re ive district hkn ‘ezr'the
SISC+ received the necessary information, th to casz it to thQX;xt level,

diss@nate the new
ceivé% information. As

curriculum and to ensure that the teaz@h i

pointed out by Joyce and Showe 8), profess %1 e,f&}apment results in the
N

transfer of new instructional p% andﬁl c ng ct facilitates the transfer
of the training (Joyce & x{ A

S, revi researchers believe that an

instructional coachin ffers s’ppo ! téed@k, and intensive, individualised
' 4 &
ea

professional learni thh plr) r way to improve the instruction in

(¢]

schools (ngh 006320095 200 %
& i %@
In the w1 S tﬂ'e @archer asked her regarding the professional
NN
develo at shé rdmg to her, she attended most of the courses
org i by PPD and SISC+@'me the speaker or the facilitator of the courses.

some of the courses the SISC+ will be the facilitator to explain or to share with
us on some issues

Gi We attended all courses and some courses were organised by PPD itself and in

(Saras_intl)
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The SISC+ is the speaker or the facilitator of the courses or workshops. Thw
is to explain or share the knowledge with the teachers in the district on %\sues.
Zarah, the second participant of the interview, on the other hand toﬁ*esearcher
about the workshop. According to her, the English District Ofﬁcm arrange the

workshop and discuss matters concerning teaching and learmi' i as €an be referred to

Zarah “we have with workshop done by the DO. wo sw‘by

he DO usually meant for the teachersyin our District a omeﬁﬁhem
are my coachees. So we will meet i workshop, e'w& ISCUSS
matters concerning  the teaching learnin‘g. i

rah-intl)
v’
ed

The excerpts above portrayed the @ of 3w1 frqgg gISC+ to their
\t it

in the excerpts below.

e
coachees through professional developmetit; thv,K? _.Egawrs to cope with
current knowledge and infor@e%% revcj;%he responsibilities of
input concerni eacl@ld learning to the teachers
under their supervisio Th@ery * info ti@:ld be done during workshops,
meetings, also seminbse %J;&idered as continuous professional
development to @ th@d kn.
indicated tha%xsf teachi ’Jnd \ity of learning is closely related to the
teacher’s %dge and unde tafﬁgj of the subject (Quist, 2008; Mosha, 2004).

4
Lee aS%QO%) S ges{s @ducators and researchers generally believe and
prw:

SISC+ to deliver information

dge of the teachers. Previous studies

e concept that one\of the best ways to improve the teaching and learning

s is by providing teachers with quality professional development experiences

Qee & Seo, 2006).
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In addition to professional development, the participants of the interviews, be it
the SISC+ or the coachees, have been cited on the PLC they attended. With re 0
the literature review, PLCs are used in schools as a form of teacher %Xional
development. PLC is an ongoing process in which educators work cﬂ'&atively in
recursive cycles of collective inquiry and action research in orderY;hieve better

results for the students they serve (DuFour & Mattos 2013). The topics or subjects of

the teagchers in terms of

inist MF;B (2013-

| N\
2025). Therefore, the process of transferring the ledge fro IdClcfo their
respective coachees could be done through ion{ men-\;;long the
T

Velo@t.

he ipants who took

discussion might vary, but the intention is the same to imp

the pedagogy, content, and assessment as required by th

teachers and PLC can be utilised as a meth f ofesﬂ\ona

However, in the quantitative t, Di s found t
geu der the constructs of

part in the interview gave different%ers base\*t ir
N
roles and responsibilities. Thet% significant elatio@i between age, and roles
\ d r Ao

and responsibilities (p< . The [role nsibilities among younger
respondents were foul%k‘t)mf‘led t :)‘lhe pondents. Table 4.9 presents the
result. \ I \ éfy

SN oyt

R ies a@!‘:sponsibilities of SISC+
»

S

20-30 12.00 | 450 0.47
31-40 2500 | 438 0.48
Roles & 41-50 10.00 | 423 0.43 3.96 0.01
Responsibilites 50 and
an 8.00 3.79 0.55
above

om the analysis, it can be concluded that the younger generations valued SISC+

0; Table 4.9 describes the relationship between age and roles and responsibilities.

more than the older generations. This could be due to the increasing evidence that
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professional development programs are more useful when they involve intensive
forms of support. Teachers often resist change programs that offer too little W
(Knight, 2000). Thus, professional development should support the imple%\on of
new learning, not merely in the form of one-day seminars with little fo&p.

In conclusion, the findings of this study, which is providihg professional
development, is a significant responsibility of the SISC+ t Machees in their
respective districts. The findings of this study contain dat QY;

f'om the analysis

of interview, questionnaires also relevant documents. ence, t

dings are
X
4) that co S ce@ovide

1enc@ toring?groviding
nal‘?ro (Yozé;:r & Duke,

2004). Nevertheless, it is essential the SISC+ to lop@%ffective form of

professional development that cou%port the\ n@b the teachers. MOE,

ol o) |
on the other hand, needs t rt professignal development technically and
physically to get an exc%u ; ﬁ sub-section, the researcher
continues with other r%’ ilities ;) the £§bw‘®' answer research question 1. For
this sub-theme, Wmentf iU~be tak om the analysis of data from the
interview and decumeit ana . &
¢ J C.)(J
) &
45.14 me: 2 ury ‘g;%ching And Learning

this sub-section, th@‘ century will be the centre of discussion using the

% m the interview and document analysis. Currently, the term 21%century
eachi

consistent with the opinion of York-Barr and Duke
teachers with quality professional developme

workshops, modelling, or encouraging es

-

0 ng and learning is one of the most popular topics in the education line. In the
nalysis of interview data, many participants have responded about 21%-century

teaching and learning. The term has appeared in the analysis and has become one of
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the sub-themes to be discussed in this study. From the analysis of data, most of the
participants, both coaches and coachees, are aware of the importance of 21%'-
teaching and learning. %\

The evolution of the 21% century across the globe evennﬁ&éized the
transformation of education in Malaysia itself. As mentioned earlier(refer section
4.4.1.3.4), currently in the process of cascading information fi Ministry, SISC+
are among the first people who received the information. Yre,

I'articipants have

associated the importance of 21%-century teaching an ing W-F because

@
Y
of the role and responsibilities played by SISC+ toideéliver the in a‘i(&rmeded.

This discussion continues with the analysis of Lv‘w l\ A

45141  Interview \c’ ) CS<
Participants’ responses to th%rview in\a&‘gth ,Z?“-century teaching and

N
learning was one of the mos%ant 9ub-th es fi e responsibilities of the
SISC+. Through the anal%he 1\ 1ew, the @rcher has documented some
of the significant qu d by the ¢ aclleebbout 21% century teaching and
4 ¢ &
learning. One res partﬁ)b ecte(gn/ her view on how her SISC+ has
st_g

contributed to hw opm ' GEBSY/ teaching and learning.
¢
Yasmine %d tofmake sélf va:l)re of my 21*'-century students, so my
%proac to the lﬁﬁ/rent. Besides helping me to improve or
quip 21st=€entury teaching and learning that she had

:% given méto do@d implement the teaching practice of 21°'-

century Iearnin@
(Yasmine-intl)

§ The above excerpts were taken from the interview with the

achee(Yasmine). She described the support given by her SISC+ on the

implementation of 21%-century teaching and learning to suit her 21%-century students.
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She agreed with the role of SISC+ to help their coachee and the assistance rendered
by the SISC+ is a necessity because to her, she became aware of the students’ ;
This indicates one of the important roles played by the coach to instil th@dge
of 2lst-century teaching and learning. In another instance, Sarﬁ* of the
participants recalled her moment with SISC+ with respect to 21%-céntury teaching

N

and learning.
Saras that she had given me to adopt and i ec th' teaching

practice of 21st century teaching and | ] \d

( ra's-iﬁ}})x'
In the extract conversation between the reésearcher and Saras , th«i%éSearcher

N C+. Tw\')noteworthy

e shag'gl session of 215t

asked her about the topics of discussion betweenther a

part was she confirmed her recollection @ SI
century teaching and learning. She \hsc 1%1‘?

p(&ch with her SISC+

when discussing the issues of 24 axtuw cachifg an@eaming. Her statement

“ &

demonstrated to the reseaw ow N+ 3%&? played their roles and
g eqee \

responsibilities. %Y. ' l 0

On the other hand, in anginte iew with th ach, Zarah mentioned about the

importance of 21 @ te cLing d lea@ as required by the Ministry.
.
Zarah %I an i l’m m to find teaching based on 21°'-
entury pedago c@e naturally to them as far as possible.

%w thel ma ge of the Ministry is about 2I1*'-century
eachil farn' so that is also our agenda as SISC+ but
th

:% sometim 3% ne&'to know what is going on like 21 century,

transformation@ﬂucation... things like this need to be shared.

E\ (Zarah_intl)

She felt the need for 21% century teaching and learning, and she also

explained that to her coachee. This participant believed that the teachers need to
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be aware and alert with the transformation in education and equip the coachee

with skills of 21% century teaching and learning. Y’
Ariffin, the participant of the interview with the SISC+, posi%\

21%century education is the main agenda of the Ministry of Education. is

the excerpt of the interview between him and the researcher. q

Ministry now. So, we as SISC+ will help the teaghers to instil the

.\(?ﬁn _intl)
@

f 21 fcen 'ez&ﬁi}g and
e ‘Kfzi' S ag;ega on the

ing. In short, the2 1% ce@vzeaching and
learning play a vital role in both c@and coachess Bot@% SISC+ and the
coachees agreed on the importanc&blet-cen\%c

believe that SISC+ can supp%

section, is the discussion 0@

data from document a\%
&
4.5.14.2 w tion

1 O
ta':ve(e:‘a?so taken from the observation made by the

s ¢
To s rt the findin
N\
researcher. obseiVati as noted during the coaching and mentoring done by the

Yv

SIS ith the coachees. An@%he findings recorded by the researcher is the ability
OE@ ISC+ to suggest a variety of pedagogies that have a link with the 21 century
&1 ing and learning. This instance was evidenced in the observation with Arifin, the
irst participant of the interview with SISC+. He was coaching his coachee, and

during the feedback session, the researcher noticed his courage in suggesting a variety

Ariffin As we know now the 21" century is the majﬁw ‘ive of our

2 1'-century education among the students

The examples above highlight the importa

learning both to the SISC+ and the coac

importance of 21%century teaching and lea

-a¥d learning, and they
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of teaching strategies linked with the 21%century education while the coachee was
listening and taking some notes from the discussion.

Zarah, on the other hand, informed the teacher about the 21%cent atlon
courses she attended. She was telling the coachee about the course od& cally, the

content of the course. In the discussion, she told her coachee abou%e need for the

teacher to integrate 21% century education in their teach learmng The
responses given by the coachee signify the agreement o ds fo transform the
teaching pedagogies to the 21'-century education.

In the next subsection, the researcher contm@h cument ‘in s data
b @F has the

to support the findings for this sub-theme. 0 e t
knowledge to offer the teachers and als et hers @ 21% century

teaching and learning. The next subsé ls with th cus. of the analysis of

data from the documents. % \ >\yT §
%

4.5.1.4.3 Document l Aj \A
This section is conc h th;\gt.a} Illl analysis of the document. The
document involves TP 3 the document analysis, it is stated

that SISC+ is al\&mmb

thinking s s:'m ’1“ achi and learning as well as to use creative and

_4

'plngC)%lers in guiding them to apply high-level

\
innovatide , pedagogiC ?egw;& attract students. The extract describes the

res ility of SISC+ as fol@

d
N
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Guru akan dibimbing untuk menggunakan elemen didik hibur, teknologi
dan amalan pedagogi kreatif dan inovatif untuk menarik minat murid. Guru
juga dibimbing untuk menerapkan kemahiran berfikir aras tinggi dalam PdP
selaras dengan keperluan abad ke-21. Bimbingan ini menjurus ke arah PdP
berkesan dan tidak hanya berorientasikan peperiksaan semata-mata.

Hal ini selaras dengan hasrat kerajaan untuk melahirkan murid berfikiran
global, futuristik, mengutamakan nilai, dan mempunyai jati diri yang tinggi

dalam kehidupan seharian.
Figure 4.7: Fun learning in the classrootV

(Buku Pengurusan DTP 3.0, p 1 ;\d
X
» D

The excerpt above was taken from the an@ the Buku é/l"

3.0. According to the book, the teachers will b ed t@ leangg element
) X
a

in the classroom as well as creative and i tive peﬂ?gog to a@ the students.

er t@ng skills in their

teaching and learning under the re%nentsoﬁ}c‘ \-ﬁhcation. This finding
indicates the importance of 218 teaching d‘lea@?g) in the education system.
On the same note, teacher \ ha e%g @elves with all the necessary
knowledge and skills Qventu ;&?f@ause they need to apply diverse

edagolgle\uit the different needs of the students. Thus as

SISC+ their jobw to c ' guidc\éléé teachers with the necessary knowledge
( ¢
of th - rf e c(‘?lon.

to prepare t i
N
A% Bk ?Arusgi\g\l)TP 3.0, the data were also taken from MEB

20 IA/IEB 2012, one of th@étegies to enhance the education system in Malaysia

' \Jip the students with the essential 21% century skills. As in figure 4.8 below,

is Ee
Ge esearcher portrays the 21% century education agenda.

TP

The teachers will also be coached to lemtent higher-

(¢]
4
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21* Century Skills

Across the globe, educationists have realised that children need
more skills than the 3 Rs (Reading, wRiting & aRithmetic) when
they leave school. In the globalised 21st century, the need to
create high-quality human capital is more important than ever.

o

While most countries agree that their curriculum needs to include
a new set of skills and competencies geared towards the 21st
century and beyond, there is still little consensus on what these
are. Singapore’s Ministry of Education states that individuals
equipped for the 21st century will be a confident person, a

self- directed learner, an active contributor, and a concerned
citizen. In Finland, the core 21st century goals are for personal
growth, cultural identity and internationalism, media skills and
communication, participatory citizenship, responsibility for the
environment, and ensuring personal well-being and a sustainable
future.

In Malaysia, the Ministry has defined a set of skills and \Y.'
competencies that are aligned with the National Education D
Philosophy and will give Malaysian students an internationally
competitive edge. To this end, the national curriculum aims to

create Malaysian students that are balanced, resilient, inquisitive,
principled, informed, caring, patriotic, as well as an effective

thinker, communicator, and team player. (These outcomes are
synthesised in the six student aspirations described in Chapter

2). These skills and competencies will be reflected in the new

KSSR and forthcoming KSSM curricula.

Cmy o) 2
EAW
Figure 2% cent d atio&@ﬁ/ alaysia
- S
C@ RN
According to the aysia £ on deprint (MEB, 2013), there is a
K @)

comparison betw, XM llysian nd S@pore curriculums as well as Finland
NS

curriculum. I;Mlo lised s}'cexggsl, the need to create high-quality human

capital is
, 4

extra:wividual e ipp@d fQSEhe 21st century will be a confident person, a self-
te

di

s mentioned by Swmigapore’s Ministry of Education in the above

arner, an active co}tributor, and a concerned citizen. In Finland, on the

%and, the core of the 21st-century goals are for personal growth, cultural identity

Od internationalism, media skills and communication, participatory citizenship,
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responsibility for the environment, and ensuring personal well-being and a sustainable
future. Y'
Thus, the Malaysian Ministry of Education has defined a set q and
competencies that are aligned with the National Education Philosophy, Which gives
Malaysian students an internationally competitive advantage that is ‘t%:ed, resilient,
inquisitive, principled, informed, caring, patriotic, as well as v- dual who can be

Based on the analysis of documents, the existeneg, of Sw‘help the

a practical thinker, communicator, and team player.

adhere to the 21% century teaching and learni acc@ thng ds of the

21st-century students. Therefore, in concl analy@hvgs shed light

on the role of SISC+ to be the perso&a ce@ education to the
teachers in schools. The discussio mmarise di g8.0 this sub-theme shall
SEer

follow. 4
NS &
l N
4.5.1.4.4 Discus -Theme: 21 Cénha Teaching And Learning
4 $ &
the paftl\ants

agreéoh the responsibilities of coaches to

Basically, r&
raise teachers’ w s ab d centué}%aching and learning. Both SISC+ and

¢

=)
o
Sy

ce of 21% century teaching and learning. For

the coachees, are aware of t
\
the sub% ;1“ el ?Chi@ld learning, the data used to discuss the issue
are erom the interviev@’bservations, and document analysis. From the
a?k of interview data, both coaches and coachees agreed on the responsibilities
ISC+ to give them input on 21* century teaching and learning. They agreed that
eachers need to be equipped with 21 century teaching and learning so that they can

teach their students all the necessities about 21% century education. Likewise,
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learning in the 21% century calls for new roles for teachers, students, and technology.
Reigeluth (2012) suggested three new roles of teachers in a new paradig
instruction: Teacher as the designer of student’s work (Schlechty, 2002 %\tor
of the learning process, and caring mentor for a student’s all-round&npment.
Therefore, it is the responsibility of the SISC+ to equip the tew with the
important knowledge needed for 21% century education.

Moreover, the coachees believed that teachers nee Y:( sed to a 21%
century education. Both the SISC+ and the coachees agieed o tl:e\iqldlance of

oy
r the SISCito kh@ith

21st-century teaching and learning, and it is essenti

them knowledge or information, also skills s

ng{ i‘fdfng and

scriﬁf théi expe@es with the
SISC+ as they received informatiowa 21%-centu i

Unlike the 20™-century classroom, century \s§x$ -33 are very different.

In the 21st century, schools Wil%le a

with the community that r XCOIT A crit"g thinking, and adaptability.
Teachers in 21% centu% on different }‘rlm‘@‘fore where they must have the

learning. The participants were enthusia

wn

N
?ace f teaciégf:gnd students to connect

4
ability to turn kno e into |w1\ﬁ1, and %ﬁhatically, the teaching of facts and
data will not the “prior charé‘lstics of the 21 century classroom,

¢
therefore, s @1 from t th;ce@ryc') classroom.
N
thy the 21 de Farni being the mission and vision of the Ministry of

Ed@ the movement o@tfcloping PLC among teachers can be one of the
e methods to share ideas and knowledge across the state. Teachers may want a
odeh’s assistance in revising an existing activity on problem-solving, to engage
tudents in assessing their own work, or to use technology so the students can share

their work with the community and get feedback (Taylor et al. 2011). Based on the
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analysis of data, the SISC+ is someone who observes the teaching session, who asks
questions, makes observations, and offers suggestions or helps a teacher to re d
grow and produce different decisions. PLC is one of the responsibiliti@SC#
According to Garmston (2007), PLCs are a creation of a culture of in ther than
a continuation of work in a culture of isolation. During PLC, they%ieed to provide
teachers with the knowledge of skills, pedagogy, and assess mall these can be
done through professional development. Hence, to mee rtle'lge, all schools
must be transformed to enable the teaching and learning 1% céntu scif

ied by
.. | | | Ng
the Ministry. In this way, students will be prepared he necessa w_{dge and

life skills that will help them become succes i the% reer@ombardi,
AN
that te

2007). Alismail and McGuire (2015) clai &Ters ay a ficant role in

ng n‘@<%ds that increase

students' abilities thus they shoul% innova&gat iﬁi\and modern learning
;n:sy 0N
technologies that help to integ%]- . @ )

helping students develop 21st cent bs by app

itive and s@cral s with content knowledge,
as well as increase studev?\glcip't 1n \the }g%mg environment in order to
promote these future S% bj ( 0’
4.6 Conclu '&nar Q te i@
P, N itcO

<)

Thr out the resear p{octs-sj the researcher has managed to answer the

NN
researchfobjectives tha ine th&roles and responsibilities of SISC+. It is the hope
of inistry to transform\G%' low-performance school into a high-performance

sc\hat will eventually improve the students' achievement not only at the national
evel but also at the international level. Thus, the post of SISC+ was created, aiming at
ealising the hope of the Ministry. They are required to coach and mentor the teachers

in terms of the pedagogy, curriculum and assessment because they are the experts in
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these three fields. These tasks are conected to the conceptual framework discussed in
Chapter 1 (Figure 1.1) Being the knowledgeable others, the SISC+ is 1mp0
provide the teachers(learners in Vygotsky’s scaffolding theory) with kn@
necessary skills. As SISC+, the roles include to help teachers impro teaching

and learning, and this can be done in many forms such as helplng them to develop the

,q

required 21% century teaching and learning. Apart from helV~ aring ideas and
0

knowledge is also named by the participants with reg he toles of SISC+.
Furthermore, their roles and responsibilities are not li int e.c\hsidm only, it

can also be done in the Professional Learning Co ity (PLC) ‘1 @ the
SISC+ is not functioning as a solution provid

teachers to identify their own strength aw e sp 1ssues The
SISC+ incorporated The GRO % as %r coaching and

mentoring(scaffold the coachees) I ed as a the effectiveness of

coaching among the teachers

In a nutshell, as SI + ofie olt most cen quahtles is that they want to

help the person or pe% are ::' chi ‘}!) , and this can be done through
supporting the pro &leam‘ teac (scaffoldlng) Overall, the results of
the study haV sho ISC ccessfully perceived their roles and

responsibiliti as a co ch 1l nf' n‘re_‘j?o the teachers in their respective districts.

Howevef, it alSo dendo $ the s to clearly define the roles and responsibilities

of Qso that the SISC+ }@{)erform their duties the best they can. Thus, in the

pter, the researcher continues to explore the success or accomplishments and

Elc
0 enges of coaching and mentoring done by the SISC+.
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