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FINDINGS AND DISCUSSION 3 : INFLUENCE OF SISCN’VARDS THE
TEACHING AND LEARNING PROCESS OF T(—WACHERS

~$ N
6.1  Introduction ¢ ' q
-
This chapter puts forth the discussion ding researc estion 3.

Data were obtained from the qualitative anw:tatiwi analyses a@ re-counted
to the research question that guidedwu’y. Data ana@d to identify and

explore into the influence of coack%m men %r

and learning of the teachers. skhi apter’ commences

)

/.

towards the teaching

o

a presentation of the

Ly

73

by the explanations of the

4

identification of themes and substhe ollo
findings and discussio%s rch quTstio 3. fl“h@lmmary of the research question
4 2

is set forth at the enwis (@ %
A S
g

6.2

Ny
“-
/Cfc

%% SC+ghave gn indirect influence on student achievement, they have a

Y-v

e
direct influence on teacher pra:@oé, which in turn influences student achievement. In

\
%ng this investigation, the researcher delved into the sub-analysis of the
:V able findings. It is impossible to disaggregate the influence of coaching and
entoring by SISC+ with their roles in providing professional development to the

teachers. As a member of SISC+, they play an essential role in creating a structure for
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teachers to collaborate in a professional learning community. Quality mentoring
programmes provide opportunities for role socialisation, professional gro r
mentors, as well as mentees, and they increase the capacity of both new@teran
administrators (Browne-Ferrigno & Muth, 2004). As described earlie roles and
responsibilities of the SISC+ (refer section 4.5.3), SISC+ ar¥s;onsible for
delivering a new curriculum, pedagogy and assessment Nachers in their
respective districts. The transition of knowledge happen ‘R:

en [he coaches and

the coachees as well as between the teachers who parti ed id the Ihe direct

influence may not be seen explicitly but the tran@knowl dge.did &cﬁ‘) hese
findings bring us to the success of the coachingv nt ‘T
In Chapter 5 (refer section 5.2) w arc

X
between coaching success and the in%}wards the

hi lighte@ﬂe connection
chi@d learning of the

coachees because a successful coa be mea\edwro gb:}he influence he or she
N\

made to the coachee. Besides %ectioﬁ betwieen su@e and influence, the roles

\ 0 id %nowledge and professional

of a coach in SISC+ av son’
development to the tea% SO sig}1 fica i{llth}'blapter.

In this secﬁ&&ewardsit ssiona the third aim of the research that is
to examine thedinfluctice of*co g ane_)%’entoring by the SISC+ in teaching and
\ ¢ ' Co
leamingi& glish/La e’te@ers. For this research question, the source of
NN

data come inferyi with*the coachees and also the survey questionnaires
ans by the coachees. Tl”@?ri.mary data are original and directly collected from
thésconicerned coachees to discuss the issue related to the influences of coaching and

oring by SISC+ towards the teaching and learning. At the same time, these

rimary data are relevant to the topic of the research study. This is because the third

research objective is looking for answers on the influence of SISC+ towards the
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teaching and learning of the teachers. Through the interview and the survey done to
the coachees, the influence of the SISC+ can be seen. The data from the intervtvﬂs
also corroborated with the data from the observation as well as questio '\gure
6.1 below represents the influences of coaching and mentoring%ISC+ as

Yv
v

mentioned by the participants in the interview.

.

Y pood relatirship

i

-

[ﬁ improvement of besson qualll.}'l

W1 cranges i pedagogy

[R5 Teaching based 215t century |
.) = 7
&, )¢
% Figure 6.1: nﬂ@ges of coaching and mentoring
N S

ure 6.1 displays the potential themes that emerged from the thematic analysis of

¢ qualitative data. The potential themes are as follows:

1. Good relationship
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ii. Impact on teachers
iii. Improvement of lesson quality
iv. Develop professionalism

¥
3

-Courses

v. Changes in pedagogy
- teaching based 21% century z '

- adapt new things .\d.

‘changes 4 p&la&@’ and

. In‘\c{a n pe&agy’, the
an opt n&‘:ings’; while

tha@

q(hiey capture specific
N

From the five potential themes, two themes n
‘develop professionalism’ have their own sub

two sub-themes are ‘teaching based on the

the theme ‘develop professionalism t& sub-the

‘courses’. These potential them%& esseﬁ@ a

information about the data in% to the researeh czé;?on. According to Braun

and Clarke (2006), theme resent lo e levels @temed response or meaning

within the data set. T cher redefin tflejbential themes into more specific
4 &

themes because we of\laﬁﬁ is ngae'cessarily dependent on quantifiable

measures but inyte of t cattégs something important concerning the

N 7. |
overall researc stion. T b-ﬁleeeys are as follows:-
$ S

i. Good relationship!” f T
il. ement of lesson qual\(-b}'

‘workshop’ and

—

it ledge growth

0 hanges in pedagogy
The above sub-themes result from the thematic analysis of the interview data.

Coaching and mentoring can be seen as a way of reorganising the costs for schools, as
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it offers a personalised and cost-effective means of professional development. Across
the study of the sub-themes, ‘improvement in lesson quality’ and ‘knowledge VM’
are relevant to the influence of coaching and mentoring by SISC%X sub-

theme "Improvement in The Lesson Quality’ precedes the argument. A

6.2.1 Sub-Theme - Improvement Of Lesson Quality
It is important to note that discussing the influence izC+ T)wards teaching

and learning is more on the satisfaction of the coach hem elwge service
provided by the SISC+. Additional measures of c ing outco dth:@I less

frequent, include measures of satisfaction (Ge 97){ h, tb&iSC+ are

responsible for providing an excellent seM em?‘) thatithe cli&::)achee) will

be satisfied. This is because coachee % n is essential to (@c the influence of

coaching and mentoring. Sub-secti%.l.l proktge Qé@\s from the interview,
N
(4]

where the coachees were aski% the influeicel of §+ on their teaching and
learning. \ '\A
{ 'S
Ny

6.2.1.1 Interview \ l %
The intw ith \Qees @ﬁred valuable information regarding the
influence OE%F towar i
lesson gfiality.¥The féllowi ?exc%r
oft&Cﬁ A
> =
He fulfilled my need as a coach. As SISC+ or as coach he knows her
o job. He helps me out and I think he fulfil the needs. My needs as the

d learning as well as the improvement of

%
e

s are taken from the interview with the coachees

one who being coached. He will give me some ideas and I let the
students present. I like his idea easy applicable to the students. I can
say that I know more about English Language more than a few years
back.

(Yasmin_intl)
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Saras I also able to improve my student’s performance in class and
examinations Apart from that SISC+ also come to our Schoo
talk on some current issues and it is very helpful to overc of
the problems we faced

The success that I faced were, I able to teach ac% the 21st
century teaching and learning and SKPMG?2 rubrics. T

1 also able to improve my student’s perforw in class and

examinations.
Y. (Saras_intl)

Arifin For now I think the SISC+ did a good ji ause lisometimes refer to
her. She is my reference in any iss elatéd Whing and
Learning. 1 S Y'
She came and help me with the activities so when the essow ceeded
that I feel happy because we dl her.

\ ifin_int1
\ 3‘% |

The presence of SISC+ in their s oof 1& rt 2{ oach the teachers.

Thus, these excerpts are take uﬁe 1ew Wwith th%coachee and they were
interpreted as the inﬂuence + in t f th sﬂprovement of their lesson
quality. All three coachees believed tl"at they i p thelr quality of teaching, and
these resulted from the chi le' by the SISC+. Saras told the

researcher that t@ ool QQ/ 1scussed with other teachers too. The

meeting is si h fora trans ?'oféﬁvledge. The positive remarks made by the

coachees sign 6f sugce Lg.ng to the influence of coaching and mentoring.

When %archer probed ab&‘t:\"he influence of SISC+ in the pedagogy, Yasmine

he evidence of lesson improvement for her. She approved the presence of

S

to help them in their teaching and learning as presented in the excerpt below.
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Yasmine This usually refers to differentiated instructions. My class size is
medium: 12-20 students. Not difficult to differentiate the activities but I
tend to overlook that. Once she pointed out how activities coul, e
going towards one objective-in grammar. Good move | gue& h...
n

and I could follow that. %
Talking about teaching quality, I feel my teaching and ledkning.

has improved
WSmin_intl)
M have emerged

Appraisal and competencies are closely related. Co
as crucial tools for appraisals and setting standards (Gr: rr?sjno'e, Cavanagh &
Parker, 2010). Thus, to measure the influence of the +, thé re s‘made by
the coachee are useful tools to determine the inﬂue%side the c e‘e > level
of SISC+ rated by the coachee. She agreed o m td.l i vel 0{31;6 SISC+

and she acknowledged how the SISC+ helped heg to imﬁrove er lesseh.*The ability of

rof@nal development.

SISC+ to portray their competency is w ant factor

As a subject matter expert, they po%speciﬁchE%d

N
to share these with teachers is ted by th 0&0h§| another instance, Saras

informed that the SISC+ h N het ift' terms of ig;oving her lesson quality.
N
4 ¢ &
Saras Apa om thajﬂ Iso ¢ to our school to give talk on some
cugrent isSues.and it i§ very ful to overcome some of the problems
\% in 00M. student has shown his interest. I think it
(lS sititable I thin ?Jw

qé'\&'} (Saras_intl)

I; ' 4
wove excetpts égl@ed that coaching by SISC+ has a positive effect
)

o@n quality. According to\he coachee, the sharing of knowledge from the SISC+

A-Q}’skills and being able

%ﬁcial to overcome some of the classroom problems that she faced.
0 Interestingly she also agreed that the knowledge shared by the SISC+ has a

positive effect on her students. On the same account, Saras mentioned about the use of
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mother tongue in her classroom. She used the student’s mother tongue to explain to
the students about the content. After her session with her SISC+, she was able t

the students by using simple English without having to revert to the stud%\other
tongue. Apparently, she can see the improvement on her students’ bagﬂ&wledge of

the language. Q
Y

Saras Previously beside English, I used other es to give the
instruction because of my pupils not able go understand English well.
The approach might not a good approach my} pupils not able

to learn English. So, my SISC+ had g eto u%e English

with actions during giving instruction d ercouraging pupils to
@

N4

speak English during English lesson.
| &S
. (Saas._int])

Apart from that, the SISC+ are also subject matter experts who were exposed

to the training given by the Ministry about new pedagogies and content knowledge.
As stated in the document analysis in Chapter 4 (refer section 4.5.3), they are
responsible for providing teachers with current pedagogies and content knowledge
that they received. The knowledge shared as well as the information disseminated to
coachees during the professional development has contributed to the knowledge
growth of the coachee. The result from the interview with the coachee revealed their
satisfaction with the service provided by the SISC+. They acknowledged the
capabilities of SISC in sharing knowledge and this treatment is essential as an
influence of the SISC+ towards the teaching and learning of the coachees. The excerpt

below depicts the acknowledgement of the coachee.

é}e Yes, as I said earlier. SISC+ will help us to improve our teaching

through the knowledge she shared. [ consider our conversations in
Whatsapp group among the English teachers also as a professional
development that assist us in implementing better practice in
classroom. PLC session done in school and we will discuss. We set a
topic like questioning techniques and discuss about that in details.
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(Yasmin_intl)

Yasmine, the coachee was satisfied with the coaching and mentoring done by
the SISC+ and acknowledged it as an influence on her teaching and learning. All
these signs of approval are essential to describe the influence of SISC+ in the
improvement of lesson quality. A central assumption underlying the theory of action
for coaching and many other development models is that, by helping teachers improve
the quality of their educational practice, this will eventually lead to better student
achievement (Cohen & Hill, 2000; Kennedy, 1998; Scher & O’Reilly, 2009; Weiss &
Miller, 2006). Hence, the SISC+ has affected the coaching in a positive manner. In
this section, the researcher has identified the improvement of lesson quality as one of
the crucial influences of SISC+. The coachees acknowledged the fact that SISC+
have helped them to improve their lesson quality because the improvement of lesson
quality amongst the coachees is best measured by the teachers themselves. Hence,
from the data gathered in the interview, this study has revealed that one of the
influences of SISC+ towards teaching and learning is the improvement of lesson

quality. Next, the researcher reveals the data from the observation.

6.2.1.2 Observatign
Theﬁndmgs 1ntheobservat1on datasheet included both the lesson observation
andcoachmg observatio;l of thg'::-.ii)fa;ticipants. The data were used in the study to assess
themﬂuence of SISC+ in the teéching and learning of the teachers. Observational data

’ were necessary to strengthen the data obtained through interviews. Additionally, these

Swbservational data added to the strength of the study as they provided another source

of data for triangulation. From the observation with the first SISC+, the researcher
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noticed how Encik Ariffin has influenced his coachee in terms of the satisfactory
aspects. In her observations, the researcher noted the constant interactioY«Nd
numerous decisions made throughout the discussion between the SI% his
coachee. Right after the classroom observation, both of them sat @ko discuss
matters regarding teaching and learning. In an effort to lighten somme pressures
of the 21%-century teaching and learning, the SISC+ suggested that'the teacher attend
a workshop on 21%-century teaching and learning. Unfo k,.thf workshop was
organised by the State Office and it was held in Ma As [for a‘chee, she

Y-v

mentioned that it is quite difficult because of her jo mitment e‘l @e fact

that the workshop was quite far. To his su? oa% ted {ggISC+ to
o

organise the workshop at the district level“sg, that othér, teachers fr@he district can

Ar@ attentively when

ug%%sted to Encik Ariffin

he was explaining about a particul%ic. Yas\%so
to organise a workshop on 21 education} as sﬂf}ecogmsed Encik Ariffin’s

' sea as show @at the opportunities to train

vast knowledge on that t

increased through pro@;wlo me ‘I"éte‘r& and Kelly (2001) indicated that
districts must see N)pp(i]uﬁ 0 rec@ain, and retain principals through
professional d@nent .'ilnsitiétjhQ planning. Encik Ariffin seized the
oppoﬂuni@%ein to‘ h suégee‘;g% made by his coachee. They planned and
discuss% comin ho@ile they were discussing, another teacher came

andgoi the conversation. @fone of the conversation was pleasant and positive.

sitive conversation highlighted the influence of SISC+ on teaching and

&1 ing. The coachee seemed eager to participate in the workshop, and she viewed
ollaboration as a professional development opportunity where they had an
opportunity to share best practices and build capacity. This finding is supported by
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Gegner (1997) in his study that revealed a number of executives reported increased

levels of satisfaction with coaching outcomes and believed that coaching a
positive impact on their lives. %\
There is some evidence from the observation, that the third S influenced

the coachee and consequently managed to improve her lesson quality. Upon arrival,
the SISC+ was observed to have greeted the coachee and th Ms too before the
class began. Then she sat at the back and observed the le mr 'he class, during
the observation of the discussion between them, she to r cO chw what she

she was 1 e’se&cv}[‘zlz his

n% y hg@. with the

g SI?C+ 'splay@gz knowledge
of using apps to ease the work. The %}ea‘[ed ac et 4$omoted effective

teacher practice through the use apps. S\Mes
. 0
appropriate classroom tools to

teacher, he had a busy sch Xt s]n 1me refr@im from checking students’
r

discovered during the observation. She remarked on
lesson and commented: “that was great”. The

feedback, and they started to discuss the 1

@*&t her coachee apply
)

ing allf}earning. According to the

books and subsequent% ved ﬂ'l‘ ou S‘nllegle explained to the coachee how

to provide studer& differfn\bls of i@emion based on their needs, such as
peer-marking. % wh ompl&fgﬁ, their work can be asked to help other

' 9
friends. T acher c 1 sﬁqlgeli)ng students through this way. The SISC+
suggest%gachte ?’r a l‘ﬁlchievement student with a high-achievement
stuQen the students W0®Ytheir partner for help and if they still needed help
@ld seek for teacher’s clarification. However, whether or not there is any lesson
& ovement has yet to be discovered. Nevertheless, the positive discussion between
e SISC+ and his coachee depicted the satisfaction of his coachee and eventually

with this satisfaction, the SISC+ succeeded in influencing the coachee for PLC.
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6.2.1.3 Questionnaires Y’

The researcher corroborated the qualitative findings with th%\from
questionnaires. It is found from the questionnaires that the coachees ly agreed
with the sub-theme ‘helping’. Most of the participants agreed on the'foles of SISC to

provide help to them in teaching. The data presented in Tabﬁ re the compared

NY.

\
Table 6.1: Compared mean based on the improvement of 1 nllu@t@

o
NG

mean based on the roles and responsibilities of SISC+.

No. Statement Mean
E18 SISC+ help me to im e’my teachi 4.@. 66
quality. - ? ) A
E19 SISC+ coach toﬂwa'ivﬁe'ter ‘,\'\1.27 80
lesson qa 2
£20 The studen stand when ¥/ 418 80
employ th: tions fro SC+\
SISC elp e to ach1 elth 4.40 6
E21 objec of the‘o da ;hr% the : ’
1n
ake Ime re co able to
E22 1de uggeb s W1th my 4.25 75
agI'es!
me(Jth classroom
E ma g ment that \notes learning for 4.35 73
all stu tsd
SISC+ prov ' useful information,
materials } resources for English 4.20 83
Language subject.
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Table 6.1 shows the result of the compared mean based on the improvement of

the lesson quality. Based on the above table, item E18 showed that the cw

strongly agreed with the presence of SISC+ to improve their lesson qual@’n

E21 - SISC+ ‘help me to achieve the lesson objectives of the day thro& coaching

S
no

and mentoring’ also received a higher mean compared to the other it¢ms. From these

two items, it is proven to the researcher that most of the*Mants accept the

existence of SISC+ to improve their lesson quality. Provi ess:iry help for each

coachee to acquire new skills, strategies, and pedagogicalysuppo swgachers to

Y

improve their lesson qualities with greater ease. ' _\"}

With appropriate support and guidance rs % thd&owledge

eventually to improve their pedagogy skills*as well as owlé?g..Scaffolding

the teachers allow them to gradually wa skills a om@cies they need to

become credible, competitive educ@j’n this 2\n$ry dlic%’tion. Therefore, from
)Sy SN
these findings, it can be sai% &ffectively because they

ISCF did their j

successfully influenced th chées lo thelgggestions. Although they are
not supposed to giveq'?ons ?El.e}ld! w@' the suggestion given they are
accepted and eve@hei@ makeé nges to the coaches. The discussion
of the findings w iscu: inthe fole\;&ﬁg sections.

¢

AR

%

6.2.1.4 PDiseu e- rovement Of Lesson Quality

Athis study, the re@wr found out that the coachee was moderately

with the service provided by their SISC+. Improvement of lesson quality is

tial in defining the influences of SISC+ towards teaching and learning. The data
ere gathered from the analysis of the interview and questionnaires. Earlier in the

discussion of Research Question 1 (refer Chapter 4), the researcher has highlighted the
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roles of SISC+ as an individual who provides professional development to their
coachees. They were responsible for helping their coachees, and the help giver@e
seen in the professional development organised by SISC+ for the c@ The
coachees studied in this research reported a shift in culture, which thef&red this to
be the result of the coaching process. The professional developmegnt has enabled
people to feel more confident in sharing information togeth Mhan working in
isolation. Professional development is seen to take t ﬁX:pt' of distributing

knowledge further to enhance the development of teac an tokbni.Ldp‘eciﬁcally

% 4
identified skills. { J _\u}
The feedback given by the SISC+ ha t 8. to i(@;)ve their

w
lesson quality. As for Saras she quoted ‘that she ng

to imge. her lesson
instructions after being coached wDSISC-i—.

equ@%@ her students’
performance has improved in class %H as in € ; i

N
to teach her students using the y of 91 st-cehtury @ing and learning.

s(ﬁ’esides, she succeeded
Saras The success Nace abl, % teach according to the 21°-
century dearnifig and SKP r . I also able to improve my

Student ance in cla a‘z minations.

&
\ @ %(J (Saras_intl)
Similarl\Y%ine i)acht\}((so gave positive remarks concerning the
¢
influence oﬁ% in h t:‘:%g’an@c?ming.
a

NN
Yasmi lking teach% quality, I feel my teaching and learning has

improve ?
N . .
A \c') (Yasmine intl)

% According to her, the SISC+ have fulfilled her needs as a teacher with his

Oas that are easily applicable to the students, and she has more knowledge in

teaching the English Language than before. Likewise, the findings from the

questionnaires also enabled the researcher to understand the influence of SISC+ in
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terms of teachers’ teaching and learning. The findings from the analysis of
questionnaires data above highlight the result of compared means basedw
improvement of lesson quality. The coachees, with the presence of SI k to
improve their lesson quality. Most of the participants accepted the ex@*of SISC+
to help them improve their lesson quality. The mean showed a high &e’hat signifies
that most of the participants accepted the presence of SISCH to improve their lesson
quality. '

The above findings disclose the contribution of + in el e coachees

to improve their lesson quality. Therefore SISC thein jo ff‘c‘& and

successfully to influence the teachers to follo ep oréu ons..@;ﬂarly, in
Chapter 5, in addressing the success of ¢ a i
the researcher has identified the accep\a

a natural setting, being accepted by@jone isc Yed sl{%.lccess and the ability

of a coach to influence his or re%g&%nother form of success.

When the coachee follows

influencing. %

Neverthele a coacll, ] Job{éd trigger the coachee so that they can

ﬁeplcts the sign of success in

overcome their ﬁcu i |thelt_>§/n solutions. As posited by Irene Taruru

et al., (2015), co hm is ¢co u&edu dialogue and inquiry, which improves the
NN

2

cl1ent sdco. nicatio ] creé\ es awareness and competence (Taruru, et. al.

Yv

201 us, coaching and n@mmg does not concern with giving suggestions but
E{ barking upon the coachee’s inner strength. For the third research question,
esearcher highlighted the suggestions given by the SISC+ to the coachees to show
at SISC+ successfully influenced them to improve their lesson. Hence, it is

important for a coach in SISC+ to have suitable skills and to be trained for the
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coaching role because without suitable skills and a good understanding of the work it
would be difficult for the SISC+ to proceed with their work. Y’

Although coaching, mentoring, training counselling all shar%‘\ key
characteristics and skills, they are relatively different, and it is cru us to be
aware of the differences. International Coaching Federation (ICF) Wcoaching as
an on-going partnership that helps clients to produce fulfillin Mn their personal
and professional lives and through the process of coa 'ﬁer‘ts deepen their
learning, improve their performance, and enhance theirguali OMF, 2012).

X
helps| to ld a @erﬁll

Coaching also creates a cascade of good practicelit

learning platform for teachers because of i

collaborations. Subsequent studies by JOEW

teachers apply their learning from t% forms o fess@& development to

classroom practice, there is the n%l transi\fségg 0 lg-r%ng. However, when
E 0

N
coaching is added, the level of cati ses sts’@ntially.

On the whole, m \e I 1pants ag that SISC+ has a positive
influence on teache% ing 3 1 rnfngbnterestingly, they successfully

completed their jo %ks as'o \d n thgku Pengurusan DTP 3.0 even though
h

earlier findingsaevealéd t 'ing ce{j;fﬁcting roles. These findings showed that

SISC+ are % in the tran OIéatfe;?)f our education system; however, there are
';l

€
¢

N\
challen% fillidg uire‘zﬂt&ts as a coach and this will be discussed later. In

§

ing section, the rese{%ﬁ'er continues with the second theme of the influence
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6.2.2 Sub-Theme - Knowledge Growth
In the previous discussions above, the researcher has mentiomWe
improvement of lesson quality as one of the positive effects of the SISC@from
that, SISC+ have also affected the lives of the coachees in terms of kn: e growth.
According to Hattie (2012), coaches empower people by facilit&zelf-directed
learning, personal growth, and improved performance. In t Ming section, the
hYet) SISC+ in terms

researcher continues the analysis of data to compare the

of the knowledge growth of the coachee. Brown-Ferrignovand Miith found that

X
mentoring could help new administrators grox@ir knowle 41(1_@115 in
so% a patential value

to mentoring is enabling the new administfator not onlﬁ to become @fc of, but also

facilitation, influence, and vision building. Re

to develop, their personal values anw&tions regarding tle of the school
administrator (Daresh, 2004). % \ ,<\
a S
‘&

6.2.2.1 Interview \ l ‘é\A

The following i ;ocuses nt anlal@ of data for knowledge growth as

4 ¢ &
identified by paﬂ&&in ‘@ he data-from the interview will be discussed
first and this is4ollowed b 'analegﬁlbirthed from the survey questionnaires.
¢

To gain an %andi g e ﬁm@‘ljzzlge growth, the participants were asked to

N\
answer the semi-struét ervie@question,

My SISC+ had ed me on how to teach essay writing

SarA
E\ SISC+ also guide the teachers to vary the teaching strategies to

-9

improve the exam results.
(Saras_intl)

asmine So the SISC+ helps me in terms of questioning techniques

This is a good move to help each other to identify their mistakes and
consequently improve on it.
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SISC+ also helps me by providing reading materials to ensure that the
students could be well prepared to face life in future academically and

socially
(Yas:\e_ int1)

Arifin If I have doubt she will explain and she helps me ﬁ haD better

understanding.
1 also able to improve my student’s performance in c
examinations
She will call me for the PLC to get some ideas t 'M my
knowledge. The PLC they... PPD set for teachers % useful
' (Arifin_intl)
t y
The excerpts above reveal the appreciation amongst the coachees on knowledge
growth. From the excerpts, the researcher noticed that the participants appreciated the
existence of SISC+ in helping them and giving them the opportunity to learn new
things. All three coachees gave positive remarks about their SISC+. According to
them, the SISC+ have influenced them in terms of the development of knowledge. To
the coachee, a coach in SISC+ is a person who is capable of helping them improve the
student’s performance in class and in the examination. In another instance, Encik
Ariffin, as the coachee of Zarah acknowledged that his SISC+, Puan Zarah had helped
him in giving knowledge that he needed since he is a new in the field. Encik Ariffin
valued the knowledge and information shared by his SISC+.
Ariffin e provide wknoﬁl)‘;bfge needed. The knowledge is new to me

2 9

bield o
b (Ariffin_int1)
NN
(%' ’ J S
The excerpt presented above supports this sub-theme that as a coach, Puan
Zarah has influenced the coachee in their teaching and learning through the
\‘knowledge sharing session. Next, the researcher triangulated the data with the data

\from questionnaires. It is found that at the same time, the teaching profession has a

common aspiration to improve the quality of student learning outcomes through
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teaching. Being able to do this is an integral part of a teacher’s professional identity.
These pressures weigh heavily not just on teachers, but on the school heads and
middle management as well who have the added responsibility to lead a systematic
approach to the requirements, in ways that can lead to more effective teaching (Smith

and Lynch, 2010).

6.2.2.2 Questionnaires \J '

In this section, the researcher focuses on th \bdnalysm of
questionnaires. From the analysis of questlonnalgesearc er do H‘hat the
knowledge growth contributed by SISC+ can n t\Kﬁa e k%mdge and

skills will grow as well as their profesw eveﬁlipme . Th 0 parts are

meaningful in this study because th Da direct i
learning of the participants. Table low @gth oo:\)ared mean based on
the knowledge and skills prov1% C.)

ISC+. Q_
&)
Aj Q
kn

Table 6.2: Cﬁp%d mean }ased nI 5 ge and skills provided

™

No. Statement Mean SD
DIl SISC rome me! with emon@ns of effective 404 77
tea tng‘\ g
u1d me !nm@}r&pes of classroom 4.09 78
anagement
andI iscuss signi tand worthwhile English 431 74
Languag c
ISC+ hel t fy and sol bl lated
elp me o}(i;ﬂ’tl y and solve problems relate 436 78
to my classroom instructions.
n i . - —
5 SISC+ assist me with specific classroom activities 433 96
when requested.
= - — N
D16 SIS(.Z anfi I'dlscuss ways to instil more  problem 434 78
solving skills into my lessons.
D17 SISCTF assists me to look more closely into my 459 63
teaching.
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Table 6.2 above highlights the constructs of the questionnaires. an
items, most of the participants agreed with the knowledge and skill %\d by
SISC+ to the participants. Among the knowledge and skills shared b ISC+ are
classroom management, effective teaching strategies, not to me&r?the English

ing”. The mean

Language contents. One of the items that received great attenQ- the coachee is
item no D17- “SISC+ assist me to look more closely in eackll

score for this item is 4.59. Item No D11 “SISC+ provi tzatlons of
effective teaching strategy” however received the lo ean scor t‘s i‘@é This

score highlights to the researcher that to the CY@, th Sé denlggtrate the
teachi

teaching strategy to them but it was elthelw

yet tested. This result implies to the\%r the sce of @53016 conflict. The

11% stra ectlve or not

thoughts and ideas presented thus late tot \Me coachmg in terms of
knowledge growth. Next, the %ﬂt ivulged the @nce of SISC+ to furnish
the coachees with profess elI

uip r.l‘g‘ p&sswnal development. Table 6.3

presents the comp ean b \‘«p:ofes%aﬂ development.

'%\3 e ancbased on professional development
t '

/ﬁ

ysis of data, the researcher

found the contributio

L%
1/\7/C

A »
No. Statement Mean SD
SISC+ provide collaborative planning opportunities. 4.24 .54
0 SISC+ provide professional developments that assist 430 59
me in implementing better practice in classroom. ' '
G33 SISC—F hel‘p me' set goals and obje?ctiveé aimed at 490 57
implementing ideas and addressing issues we
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discussed.

G34 SISC+ help me to reflect on my students’ learning. 4.

S

31
4
G35 I know the . part to improve in professional 4 A 64
development with the help from SISC+.

N . . ?
G36 SISC+ conduct  workshop focusing on issues of w 20

teacher learning and/or classroom practice.

The table above describes the professional @en (lone SISC+.
Providing the coachees with enrichment in profgssional” develop Rrv&rthe
o)
purpose of SISC+ as the facilitator as outlined e Ministry in'the aﬁagement
4

Book. Through professional development, SISCé##succe W

uenc@ﬁe coachee
by way of improving professional devel@NIt thr@he workshop

conducted by the SISC+, the teachers able to 1 ve _{Q own professional

development through the help of + Thg

q
part to improve in profession\ opme ithJhelp ﬁ&SISC# However, item no

G36 ‘SISC+ conduct a vwop ft:i? n 5&@, of teacher learning and/or
!

S en in G35 -I know the

classroom practice’, however, receiye ]va@é} means 4.01. This result indicates

that SISC+ hav@een @ing e@h workshop focusing on issues of

N
teachers’ learpin clagsrgom aoticqén)the next section, the researcher discusses
i d

this issue ifig to the m 0 c&a&:hing.
% 7 el 4
"9

6.@cussion: Sub-Thelhg?- Knowledge Growth

In discussing the knowledge growth, it is worth looking into the roles of
0C+ in providing professional development to the teachers. As members of SISC+
they are responsible for giving their coachees with pedagogical, content and

assessment knowledge in Chapter 4 (refer section 4.5.3). Thus, the transition of
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knowledge by these SISC+ is important to ensure that the coachees receive adequate
knowledge and information. In the interview between Yasmine and the res ,
Yasmine mentioned the ability of her coach to show her how to teach sf%\ssay
Writing. The SISC+ mentor and guide her on the strategies of teachi is, aspect. It
is vital for SISC+ to be able to demonstrate the lesson to the CW. It is the
modelling of the best practice and instructional practices in th% om. The excerpt

Yasmine He even teach the students. From th 1 learn technique

teaching essay. Quite easy. Easy for students to follow. ' " Q}Y'
(Ya %\e_intl
’ J e intl)

\ng\@ the %a?}e/e that they

le i the classroom. As

below is the conversation between the researcher and Yas

By demonstrating the lessons, the coach'i§ pres

are the mentor and they are capable of s@vh

for the coachee, they are the mentee and theypr sox@(i‘ the_{g-i- has enlightened
N

them with matters beyond th %ge‘n Aa eeg%nentoring is essential to

a
Y

eir W
A
enhance the knowledge so eachers mak& change in teaching and

N
consequently improvechewnts’ 'learn g‘ @ated by Hattie (2009) when

coaching teachers, it is i ortao@ c ﬁ'e@ﬁr to identify and understand the

evidence of their&e\npra;@valua@he effects of their teaching on student
.
learning (Hat(e,}w). @ ! (J

£ !

To exami%result r the influeno€ of SISC+, the researcher also utilised the data
4 *S

from S%&ionnaires ecglse\igfé not an easy process to measure the influence of

)
Slﬁtowards the teaching a}d learning of the teacher. Thus, while it is difficult to

%te the influence, it is not impossible to identify the areas that influenced this. In
Q analysis of the questionnaires, the result portrayed to the researcher that almost all

participants who took part in the survey agreed on the statement that the SISC+ assist

245



them to look into their teaching more closely. Item no D 11- “SISC+ provide me with
demonstrations of effective teaching strategy” however received the lowew
score that is 4.04. These findings show that the coachee agreed that th@r did
demonstrate the teaching strategy to them, but either the teaching stra& effective
or not yet tested. This result is consistent with the findings in the IWW Yasmine

admitted the SISC+’s capability of demonstrating the teach&~ egy. This result
hat

implies to the researcher that the coachee moderately '10t only SISC+

influenced their teaching practice, but they also helped a inwfowledge

Y

growth and their professional development. Thus in ture, SIS c‘u iej)nduct
more workshops. Similarly, Witherspoon (20 ite% ing for QVX' personal

. Iﬁi\othe wordjge'r receiving

valuable feedback about their persN al performance that are

generally unavailable from friend famﬂy,

| o "}
learn better. According to a e b Barry (20 lzgprofessmnal development
that provides the transfer @ le skills int tructlonal settings is crucial

for adult learning. % l 0
F &
N
Conclu%~ apte@\

Th1 r putpo 1 al&s exammlng the influences of coaching and

a’n:Sccomplish more and

mentor' Y, ISC{ ﬁs theé\ aching and learning of the English language

o measure the 1nﬂl,\\e' of coaching and mentoring done by the SISC+, the

% e collected in qualitative and quantitative methods. In a qualitative method,
t

nterview with coachees was taken into account because the viewpoints of the

lient are important to measure the satisfaction.

246



Based on the answers, most of the participants agreed that SISC+ managed to
influence them through their coaching and mentoring. Two significant subWs
were discussed in this chapter - the knowledge growth and improvem% sson
quality. One of the essential features of a successful coaching and m ing process
is the ability of a coach to influence their coachee and it can be achthrough the

growth of knowledge and improvement of lesson qual% Niconducting this

investigation, the researcher has found that there is a connéctign betwg¢en the roles and

responsibilities of SISC+ and their influences. As SIS ey a M‘le to help
. Y

their coachees get new information and knowledge they afe t o*e dence

Hence, Professional Developme

. . . ol
S senﬂ?l teac to 1mprove
themselves and according to the partmbn this stu IS@G responsible for

providing them with relevant PL%Profesm\a‘l\gev opment, and the content
35) N

depends on the issues. The ﬁnﬁ%gest that SIS@G+ a@\&)agency, is relevant in the
education system to help Eher improve ﬁesson quality as well as to
e.

support them in the gr owle

2

number of times &gder @ avi%signiﬁcant outcomes, thus the support

and help from % S ar 'to elﬁééé that the teachers are well transformed
e Dl G

l'l‘sl, th&rings Being a teacher for quite a

together wi %tran orma n’of@e education system in Malaysia. Results
revealed that SISC Peen S'é?\essful in influencing the coachees to transform.
Ev , the ability to trans@‘zi.s seen in the improvement of lesson quality.
\n conclusion, this study seeks to identify how SISC+ perceive and deliver
Q roles and responsibilities, to explore the success and challenges of SISC+ during
e

process of coaching and mentoring in the workplace and finally to examine the

influence of coaching and mentoring by the SISC+ in teaching and learning among
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English Language teachers. Chapter 4, 5 and 6 are organised by looking into each of
the three specific research questions separately with relevant findings. In addit?ﬂe
research questions discovered specific themes and sub-themes through @natic
analysis and they were triangulated with sources as well as the me From the
analysis of findings, the researcher offered a relevant discussion arm was linked
with the literature review. In the analysis of the first research question, the data
analysis brings the researcher to the list of SISC+ roles an sibi'ities as outlined
by the Ministry. The results reveal that the SISC+ have ific j bWs‘ and they

Y-v
e. As fo e're_&ét‘i}nship

t% e respgnsibilities
ted %h Bu Peng@&an DTP 3.0.
S st@ere inconsistent.

are expected to complete them within the stipulat

between the SISC+ and the coachees, the resu

of the SISC+ is to transform the educatiw
i

From the analysis of data, it is foundwa
There was a significant inﬂuence%ISC+ to\dsYthh %@hing and learning as
e% -3
L4

measured by the data collect the survey; Gweﬁe results of the second

research objectives show t }SII so faced Alenges like attitude problem

and role conflict. Suc% chall} es of tHe ®C+ were also measured through

' g

interviews, docur@lysesla@&stionr&i The findings suggest that coaching

hroué}&ﬂe acceptance and cooperation received

and mentoring w su
YR
from the c sl The positi trezltn{ejt given by the coachees indicated that SISC+

0 e
NN
have suéc in cé1 the@sks; however there are also limitations for the

sucgess. Wevertheless, a nega.@freatment was also evident in the analysis. Despite

ndings o

Q

It istance, it appeared that sometimes there was rejection from teachers to
utSiders who came to the school to help them. In addition, another significant
hallenge found in this study is the role conflict. The SISC+ were assigned with other

jobs too such as facilitators, trainers, administrators altogether hindering them from
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undertaking their job successfully. In general, the results of the study showed that the
SISC+ successfully perceived their roles and responsibilities as a coach and m??o
the teachers in their respective districts. However, it also demonstrated @ds to
clearly define the roles and responsibilities of SISC+ so that they orm their

duty the best they can. Next final chapter will be concerned with the anlusion of the

current work. V

7.1  Introduction Y' I : ‘%\
In this chapter, ;Ee r&ear het” gﬁ key findings of the research, and

(J

discusses some p xmpllcl tions)as Weg'the contributions of the study. Before

doing so, Nen d withthe ku of each chapter and this is followed by
the summ e findings ’or earch question. The researcher acknowledges
pr&ent dy is not without its implications. The remainder

that, lfe searc
of pter will provide £scussion of findings for each of the three research

éns based upon the analysis. As mentioned throughout chapter 1 to 6, this study

ons to explore into the overall issues pertaining to the coaching and mentoring done

by the newly created post, namely the SISC+. The following three research areas were
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